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oA Yaboralos 3 e%mlady

I am skeptical of scholarly
criticism of the Lab program. The
primary difficulty with the Lab-
oratory is self-evident and its
gsolution 1is non-academic, For
nearly two years, tri-and bi-weekly,
I have sat spellbound by fantasies
of this solution,

I envisionanelectronic “buzzer®
system  inobtrusively installed
under every Laboratory table, By
each seating position I imagine a
button, similarinsize to a door-
bell, skillfully concealed, When
a student wishes to ask a humili-
atingquestion, In my fantasy he or
she may inconspicuously sound the
buzzer by pressing this button,
This subtle interruption signifies
to the class the need for immediate
clarification of the discussion
matter, I imagine myself with a
placid, self satisfied expression
venting vehement frustration <thru
that concealed doorbell. My neligh-
bors have no reason to think me any-
thing but knowledgeable, well pre=
pared and evenslightly bored. And,
indeed, when I know of a ques-
tion whichadequately expresses my
unspoken superiority, I imagine my-
self asking it aloud, signifying
contempt for users of the "buzzer."
I am convinced that in this way Lab
would not only pass very pleasantly
but that my enhanced understanding
of the Laboratory manual would soon
enable me to become one of its many
critics,
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Irealize that there are manypos-
sible objections to the proposal of
my fantasy. I have carefully examé
ined these, however, and conclud
that none need be taken seriousl

Pirst, it shall be stipulate
that students keep one hand beneat
the tadble at all times, This wil]
guarantee the anonymity ‘of the
questioner and preserve the pre+
tenee that we all have diugracefut
guestions toask-~or that at leas:
our neighbors do. Secondly, it
may be indignantly objected tha
this system will impede the proper
pace of the classs that, indeed,
the buzzers will constantly inter
rupt and refuse to be silenced
until answered. I cannot deny

this possibility, but urge those
objectors to consider the benefits
of this rather c¢haotic situation,
Great distinction skall be won by
those who most rapidly, with pre-
cision and ingenuity, phrase the
torrent of buzzers' questions and
provide adequate, silencing answers
The class will soon realize with
awe that these students keep one
hand wunder the table only for
courtesy®s sake, Furthermore,
as I might point out to those ob-
jectors, this system offers ex-
cellent preparation for partici-
pation on “Jeopardy." Finally,
the objection may arise that a
buzzer inadequately expresses a
questioner's specific difficulty--
that no one shall have the slightest
idea as to why the buzzer is sounded,
I hardly think this a justifiable
objection. I need only point out
that the articulation of my spoken
questione isundoubtedly surpassed
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by a buzzer's and that the latter's
ambiguity precisely represents
the confusion of my own position,

I suffer no delusion as to the
persuasiveness of these replies,

There are always those who argue

against reason., 1 hope only that
unlike the proposal for a swimming
rool on back campus, I may enjoy
the fulfilment of my fantasy befare

graduation,
Mary Rogers

Personality and Class

If you went to your local com-
munity college, your courses aight
all be lectures. Most probably,
you and the professor would never
communicate. Indeed, without any
conversation between the two of
you, his grade would inform you
of your progress. At St. John's,
talking t8 the medium for learn-
ing; tutor and students talk with
one another, and it is natural
that the student's work should be
discussed in the Don Rag.

What §s said in a Don Rag?
Well, what can be said in a Don
Rag? The hard work of a quiet
student, or the clear thinking of
an argumentative one, is unknown
to the tutor, who must judge the
student by what he says in the
classroom, and how he responds to
others. Because a student's man-
ner isall the tutor sees, he must
congsider it as revealinghis think-
ing. However, manner is deter-
mined by personality. Therefore,
personality is what is discussed

3
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most often in the Don Rag. Mr.
Argumentative 1is told to tone it
down; Miss Quiet is told to speak
up. This attention results in
some Don Rags looking 1like test
cases of the lowgrade psychology
question; "What makes Jack a dull
boy 1"

About Jack's dullness, there
can be no doubt., Listen to ex-
cerpts from his last Don Rag:

Junior seminar leader: "He
geems to lose interest and drift
off into a world of his own. One
time he fell asleep in seminar and
no ocne noticed until a language
class came 1in the next morning.
Th= language tutor asked everyone
who had not finished his paper to
reise higs hand. All hands went
up except Mr, .Jack's. Of course,
after waking Mr. Jack up, the tu-
tor reallzed that he was not a
member of the class. That was the
only time Mr, Jack stood out all
year,"

Senior seminar leader: "Well,
1 can't add anything to that, Mr,
Jack seems to have too little mo-
tivation and too much common sense,
Always glagsy~-eyed,"”

Laboratory tutor: "One time a
look of real passion crossed his
face, and 1 hoped he would say
something interesting. He just
made his usual commonplace remark,
however. Later ] learned that he
was leaning back in his chair and
momentarily had felt himself go-
ing over., If he had fallen over
well--that would have been .some-
thing!t”

Math tutor ©f 8:30 a.m. class):
"Mr. Jack is an adequate student.,

! §
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Now that 1 think of it, he has
seemed bored mosat of the time; I
always thought he was sleepy. He
has brought little playthings to
class, too. On one occasion, 1
noticed his lips moving, and, try-
ing to encourage him, I asked him
to repeat it in full voice for
everyone's benefit., He proceeded
to read off the ingredients of the
cereal box he had in his lap.”
How d4id Jack come to be this
way? That is the question. The
last tutor's comments may help,
Language ¢tutor: "1 don't want
to think that Mr, Jack has to be
entirely to blame. In my class
there are several students who
Just want to severely criticize
the grammar of everyone that talks,
}This hindered Mr. Jack from making
very involved statements. His
favorite contributions became!
*Not true!'’, 'Ouestion: Wh:t's
that mean?', *Mavbe  1if7 e, -
and °‘'Fine.' As a tutor, 1 has-
trouble getting much out of them."
Perhaps Jack's cimag. b ¥ ¢
loocked at now. Besides Mia: Quiet
and Mr, Argumentative, there are
Miss Serious, Mr, Flippant, tir.
Dogmatic, and Miss Lost in pacey
1 am confident you cen think of
others. There are also a few
people Jack feels comfortable with,
probably--though not necessarily-
-friends of his. The tutor fits
in somewhere, also. His person-
ality will determine the extent
of Jack's dullness more than any-
one else's, but everyone present
has his effect. When Mr. Dogma-
tic has quoted the same passage
four times, Miss Serious has ac-
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cused Mr. Flippant of wasting
time, and Mr. Argumentative has
lost his temper because he cannot
refute Miss Lost in Space without
knowing what (subject) she's on,
then, even if the tutor gets a-
long with him, Jack will feel his
mind dissolving. Now, I do not
mean to deny that a peculiar per-
son may best communicate with oth-
ers equally peculiar or unique
in some other way, but different
personalities often clash. When
Jack has had classes where there
was some rapport, communication
followed, and the results were of-
ten wonderful, but it is inevita-
ble that personality clashes will
come aboutr. Different students
are hurt in different ways (those
in the Quiet family are not like-
1y to begin talking with Argument-
atives around), but the worst re-
gult occurs when a student feels
forced to conform to the tutor's
personality--as, in effect, he was
told to do in the Don Rag--and
gives up all hope of really com-
municating his thoughts. Adapt-
ing to various personalities may
be a useful art in the business
world, but the student comes to
the College to learn something
else.

Can Jack find heppiness? He
cannot have classes where every-
one has the same personality as

he. Anyway, that might be really

dull. Though antagonistic people
are not helpful, the resultant ex-
citement sometimes is, for those
who do communicate. Jack always
will have some tutors with whom
he does not have rapport. Perhaps
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the human spirit is not strong e-
nough +to take on simultaneously
strange ideas and strange person-
alities teaching them. A few tu-
tors overcome this problem, but
all are affected by it. It may
be that the problem 1is inherent
in the St. John's teaching meth-
od. An alternative which I have
heard suggested is to withdraw in-
to yourself, treating alike those
who c¢lash and those who do not
clash, and to care only for your
private understanding. However,
dialectic depends on emotion.
Without the passionate excitement
of mutual understanding, students
learn very little in our classes,
So, 1 see no easy solution, but,
suspecting that most people to
some extent are aware of the ef-
fect personality has in classes,
I have attempted merely to raise
the issue for community concern
by indicating its scope.

Chris Hoving

What is an
Opening Question?

It has been my experience, and
the experience of every other St.
Jonn's student as well, that
there are good seminar discus-
sions, and there are not so good
--nay, mediocre--seminar discus-
sions. The quality (ifso damn-
ing a word may be used) of a giv-
en discussion is governed by such
diverse influences as the length
of the assigned reading, the
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thoroughness with which an as-
signment may have been read, the
number of participants (that is,
both the number of occupied
chairs and the number of speak=
ers), the proximity of this par-
ticular seminar night to a vaca-
tion, and so on, with such absurd
factors as the amount of cigar-
ette smoke in the air during the
meeting even contributing a lit-
tle. But, for whatever reason we
do so, students often relegate to
the tutors the responsibility of
making a seminar good. The ways
a tutor might do this are, for
the most part, far too sophisti-
cated and arcane for me to dis-
sect under the harsh (blinding?)
light of reason, with the scalpel
of taste as my tool,. All tutors
do have, however, at least one
thing in common: they begin sem-
inar with The Opening Questicn. A
seminar discussion, in time if
not in logic, follows the opening
question, The opening question

initially states what aspect of
the reading 1is to be discussed,
and by making this selection, ig-
nores, at least temporarily,
other aspects. It therefore has
as much or more influence on the
discussion tham all of the other
factors listed above.

A good opening question is one
which causes, as much as it can,
a good discussion, That's very
nicej; all that remains to be ex-
plained is what a good discussion
is, how it is +the result of a
good question, and why that par-
ticular question is good, that
is, causes this good discussion,
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A good discussion is a combin-
ation of +two species of discus-
sion. The first is that kind of
discussion which is concerned
with only the implications of the
thought presented in the reading.
In this discussion, which proba-

bly takes place in the College of
Breams, all participants have
read and understood the reading.
There is no need for the opening
Qquestion to be directed at teagh-
ing the student about the read&«
ing, and so the +tutor asks a
question whose father 1is the
reading, and whose mother 1is his
own mind. The question might be
very general: "Does the truth of
tonight's reading imply any-
thing?" It might be specific:
"What does the truth of tonight's
reading imply?" In either case,
it is not an attempt to point out
anything about the reading it-
gself--any fallacies, truths,
ironies, poetry are all known to
the students already. They un-
derstand the reading. Again, the
opening question is concerned
with the impljcations of the
reading, as seen by the tutor.
The question might have a mother
other tham the mind of the tutor
(the students, we know, have
minds: that they have understend
the reading demonstrates this).
Is there +then a need for tutors
at this college? Absolutely,
precisely because the class de-
pends upon the tutor's mind being
better able to suggest implica-
tions than the student's. Whe=-
ther he has read +this particular
reading before or not, the tutor
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simply knows more than the stu-
dent, but not about this reading,
only about the rest of the world,
and what this reading might have
to do with it.

The other species of discus-
sion is concerned with teaching
the students about the reading.
This occurs among students who
have read but not understood the
reading. They 1look to the semi-
nar, and the tutor, to help them
achieve a complete understanding
of the reading (I do not know in
what college this kind of discus-
sion takes place). The aim of
the opening question then is to
teach. How can a question teach?
It is more direct, if the stu-
dents are not aware cof a fallacy
or a truth in the reading, for
the tutor to simply state all
thoge he knows of. The seminar
could then truly succeed in its
goal of teaching the student, and

could either be ended, or contin-
ued much in the manner of semi-
nars at that other college., One
unhappy situation at this "teach-
ing®™ college is that, by my ac-
count, the existence of the stu-

dents's minds is not demonstrated
-=they do not come to seainar
in a sgstate of understanding.
This is nothing but a deception,
however. The students do in fact
have minds, and the tutor can re-
assure himself of this in the
following way. Let us assume a
minimal degree of comprehension
on the part of the studesnt--that
he does understand some, but not
all, of what he has read. (wWell
then, you might say, he already
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must have a mind to do even that.
True, but wait a bit.) If the
opening question is such that it
both directs the answer to the
more difficult part of the read-
ing, yet indicatee that the part
of the reading already compre-
hended willyield the answer, then
the student has a task that can
only be thoughtful. A good dis-
cussion in gne of this college's
seminars, then, 1is one which
brings about the student's coom-
prehension of the assigned redd-
ing, by treating the more diffi-
cult part of each reading as an
implication of the understood

part. A good opening question in
a seminar of this type can again,
a8 in the first college, he asked
only by esomeone who knows more
than the students, albeit this
time about the reading itself.
Since at Real College the
degree to which students undér-
stand a reading is something less
than fixed, so must the type of

‘opening Qquestion be variable, as

the reading is more or less ac-
cessible, by the tutor's esti-
mate. A good discussion willlbe
concerned with both the reading
itgelf and its implications, its
‘relationship to the rest of the
world. A good opening question
will seek to examine the consist-

ency of thought presented by ths

reading--~both as a system itself,
and a8 a part of 'ald '’
thought.

Gene Hellen

11
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The Potential of Man:
“Aristotle in De Animga

BEST SOPHOMORE ESSAY, 1974

The time I have spent studying
Aristotie is precious, because it was
imé spent with a man oonvinced
anitadge  was acoessible to him and
a1, In De Anima, he makes a wonde
¥ul ~ttempt ¢to knit the universe te
=] snA ¢he soul of man has there a
@ i heroism (1f potency is hero~
(o), The knitting of the soul to the
uriveree ¢ demonstrate how man khows in

+.i.ble task that for cgmpletion

»n pet. orly the premise of knowl-

% Yas, kneuTedge, Aristotlp

43 ud ' lee and Iamovable Movern,
“t“r. l.ttribu‘h'. all the “u‘on.‘
in fact, in order to build a definiti
of a soul that is adble to sense and know
these thiags. The soul is treated as a
sudstancs that apprehends all substan
in a dialectical inquiry -- the comm
senesptions are that the soul 1is the
sause of 1life, the attributes of life,
and the faculties of movement and judger
aenrt, Ny firet goal in this essay has
boen to discuss Aristotle's acocounts of
oertain facultiee of the seul,

ilsading to an understanding eof what

is %¢ "julge ths essence of (flesh,
fhis involves an understanding’ of the
(the metion) from sensation tp
ught. The second’ is an attempt
to understand Aristotle’s view of hok
She soul apprshends the wniverse, pan-
ticularly re at the astive mimtl
{(vhe vovg ~Bge:of 111,) in welation
first, the .itht Mover, aand seecndly)
Gaa in motion,

Aristotle osays that “exrxvur seems th
be more cadural %o lixing cxeatures, ar?

el cicniiinilils ... .
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the soul spends asore time in it," B
anderstand the nature and scause of erryor
fs in a large part to understand thh
process of thinking, since erroxr fal
between the two errorless extremes
the direct perceptien of a proper sensh
object by its seme organ and the funoe
tion of the active miad, thinking abdo
an undivided easenos -- & nmetaphysi
axion, The activities of the mind whi
are capable of errox depend on the eb-
rorless faculties, making it impertast
to decide how error 1is ifdéded pessible.
Looking at what Aristotle says about er~
ror, Dboth perceptive and intellectual,
laces the blame for error on the judg-
ng faculty of the soul, However, ihn
order to understand error or judgemenit
requires an understanding of vhat & istoth
means by the process c¢f an astualisation
of a potential in sensation and in
thought, Faulty judgement may be a result
of a potential not being correctly actu-
alised,

The faculty of a sense organ to becoms
the form of a sense object does not in-
volve the same kind of potential to ao~
tual relationship that Aristotle uses in
describing the soul as the actualisation
of a body. Concerning the latter he says
"The soul is a kind of actuality or
notion of that which has the capacity of
having a soul” (4i4a26),  which is qui
different from the description of
sensitive and cognitive faculties, "
sensitive and cognitive faculties of
soul are potentially these obdjects, vis|,
the sensible and the knowadle.”(431b25).
In the case of the soul and body,
actualiszsation 1is that of a form to i¥s
material, its material beingan essentijl
part of the formulation, The way &n
which the sensitive and cognitive facul-
ties are actualised is through their xv¢-

13
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ception of a form, and they are always
in a atate elther of potentiality or ac~
tuality (whereas, man is always actual),
The actuality of the sense organs cons~
stitutes what Aristotle calls seconfi
actuality, exemplified by the man wno
possesses and is exercising knowledge,
More specifically, that these faculties
may be spoken of as becoming is reason
enough to say that their potentiality is
different from that of the body, since
the body is not body or potential with-
out the soul, whereas the faculties are
faculties and potential without the
presence of the actualizing agent,

"One need no more ask whether body
and soul are one than whether the
wax and the impression it receives
are one, or in general whether the
matter of each thing is the same
as that of which it is the matter;
for admitting that the termse unity
and being are used in many senses,
the paramount sense is that of ac-
tuality.” (412b5)

But in the case of the sensitive and
cognitive faculties it is most important
to maintain the distinction between the
form, supplied by the actualizing and
actual exterior objects, and the matter,
the faculties, The form of the sense
object properly belongs to the sense obe
Jects matter and the matter of the fac-
ulties is properly ‘formed' by their es~-
sence, which is their abllity to receive
The whole which is a cognition or a per-
ception is not the same as a whole which
is a functioning body or an eye which
can see, (Nevertheless, other parts of
De Anima seem to indicate that for Aris~
totle knowledge depends on the potential
to actual relationship being the same in
both cases, This will be discussed
later, At any rate, the above statements
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are true and to regard the potential
actual relationship as the same seems
require a different perspective,)

Since both the cognitive and peroe
tive faculties ure understood 1in te
of something potential beocoming actual,
it is good to examine the relations
distinctions between the two, Some diff-
ferences may necessitate or ocause
Judging faculties of each to be diffe
ent, as similarities may imply analogl
or identities in judgement,

The mind does not have a part of tt
body to which it coxrresponds, Hence, 1
actuality is descridbed as that which can
think by that which is thinkable,

"Both knowledge and sensations are
divided to correspond to thsir od-

Jects, the potential to the poten=~

tial, and the actual to the actual,

The sensitive and cognitive facul-

ties of the soul are potentially

these objects, vis,, the sensible
and the knowable,” (431b24)
That which is thinkable are the essen
of things -- it is appropriate that
vhieh has not matter, the mind, rela
to essences that qua -essenee alsb hagme
no matter, There does not seem to be
sfficient cause for the occurence qf
thought, as in the case of the sensiti
faculty the sense objects are the effe
tive causes of sensation, Sense objec
are that which makes sense organs
l1ike themselves, which it can do sl
they are oapabdble of being all thi
sensidble. But as for the efficient ca
bf thought, Aristotle hotly refutes
statements of his predecessors, whbd
clared that thought was equatable wi
rception, Nendihélesy, it i posél
correct to regard 4w active aind
the efficient ccawse of thinking, 4=
Aristetls says, active aind is T“some-

15
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thing else which ia their cause or agent
in that it makes them all® (III,5). So
even though the mind properly does not
have a part of the body to which it cor-
responds, it still has an efficlent
cause, whose matter is in the passive
mind. Sense objects and active mind ane
analagous in being efficlent causes fdr
sensation and thought, and since sense
objects are actual and always thus, so
is the active mind, This provides an
explan: "on of what Aristotle says about
it =~ "When isolated it 1s its true self
an? mothing more, and this alone is im-
mo: a. s.d everiasting and without this
nothing thinks" (III,5). Since active
mind ie opure actuality, it cannot have

=~ *~rial, in the sense of matter,
. woes, though, have material by hold-
ing the furm of thought in 1t.

The dis*inction between thinking and
sensing which holds because the one has
something bodily and the other doesn®t
is irrelevant, since their potentialitias
become actualities through the same
process, the only difference correspond-
ing to the difference in their objects,
sensibles and thinkables., It should he
remembered that it is only when a ‘thing

may only be called actual that it is al-

ways true, With this in mind, and the
distinctions between sensation and
thought, what Aristotle says concerning
the Jjudging faculties of the soul and
the erring capacity begins to make unit-
ed sense,

"But, since we also distinguish

white and sweet and compare all

objects perceived with each other,

by what sense do we perceive that

they differ? It must evidently be

by some sense that we perceive the

difference; for they are objects

of asense ,,, nor is it again pos-
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sible to Judgs that sweet and
white are differwnt %ny separats
senses, but both nust te .« éleatly
presented to & single sense ,,..
That which asserts ths difference
- must be oney for swest d4differs
- from white, It is tiha eame faculty
then, that asserts this; hence as
it asserts, sc 1i thlnks and per-
ceives,” {(426b12-2%),
That is speaking o the judglng fac-
wlty in perception and this of the judging
faculty in thought, ani the relation it
has to the judging facultr in pesrception,
"Now it is bv hie cerciivive fac-
ulty that we jusie ooi and colad,
and all qualiti-u civae 8ud PIro=
portion comailtuvys flani;; but it
is by a different ¢onse, elther
quite distinct, =x w3 nted to it
in the seae w37 o o bant iine to
itself when pu.imy oun auraight,
that we Judege e wisonowe of flesh
Again, sacng abs.yaoit  oblects,
‘straight’ ‘s ik« 'zrudenosed,’
for 1t iz aliways ocaliined with
extension, Wbui iix owwsence, if
'straight’ &ad ‘ot zhounsss® are
not the same, le :cmstniag dlffer-
enty let us ecril L+« duziivy.There-
fore, we jJudgs it by snother face
ulty, or by ti® sas3 eoulty in a
different relaticu, Jind zpeaking
generxally, as sbjeciy srs scparable
from their matiesr s8¢ sise are the
correaponding faculilsa of the
mind,” (423b85-22)

The last referencs o julsement 18
“The soul ia llving crsatures 1s
distinguishid by “vzc tuxéeticng,
the Judging capmeltiy whiech is a
function of the inZellizut and ef
sensation comtinsd...” (43Fai5=17)
The implication ¢f tie Last twe quotes
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is that the Judging faculty conoerned
with thought =may be the same as the
Judging faculty concerned with pereep-
tion == "we Judge it... by the same fao~
ulty (as the sensitive faculty)in a dif-
ferent 1relation™ or "differently dis-
posed”, As perception is prior ‘te
thought, presumably the act of perceptive
judgement 1is prior to cognitive judge-
ment, This makes our ability to judge
intellectually dependent upon our atdle
ity to make distinctions between objects
of sense not concerned with the samp
sense organ, such as sweet and hot. This
dependence is analogous to the depend-
ence that the thinking part of the soul
has on images provided by the sensitive
part == which is the manner 1is which
perception is prior. The intellectual
ng faculty (the sensitive faculty
in a different relation”) is comprehen~
sible, therefore, in terms of the sensi-
tive faculty, being the same thing, but
concerned with different aspects of cog-
nition, one with sensibles and one with
thinkables, That which asserts the 4dif-
ference between different objects of
thought is one faculty, then, and the
same in all caases _of this assertiam.
fThis 1is what “"judges the essence of
flesh”, However, a satisfactory discus-
sion of exactly what that means entails
a discussion of imagination and erreor.
Aristotle says of error in perception
that
“The perception of proper objects
is true, or is only capable of er-
Yor to the least possible degree,
Next comes perception that they
are attributes, and here a possi-
bdlity of orror at once arises;
for perception does not err in
perceiving that an object is white
but only as to whether the white
objeoct is cme thing or another
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(e.g. the so0m of Zlesz), Thirdly

comes perceptlion of <¢ho oommon

attributes whiech accompany the
concomzi tante o wnioh (Ad proper
sensibles balong (I meam, ©.g.,
motion and megnituda), 4% 18 about
these that exror iz zcat likely to
ocour,” (428b18)

and, of error in thinking:

"The thinking cf indivisinle (um=
divided) objects &f thought occurs
among thinge ooncerning which
there can be nec felsehdod; where
truth and <fuleahsod 2rs possible
there ie inrlied = cozpounding of
thought ints 2 frésh wity,... for
falsehood alwirys iiss in the prooe
ess of combinuatlon, <foxr 1f a mam
calls whits metewhids, he has come
bined the zotlon not-walle,"

In the casae of srrors of parcepties,
the blame is maid to lis with judging,
since making the stsiemsnt in cne's
that a white thing is » certain sem

thing is a Jjudgement. It is not, how='

ever, the perceptive judgesani Aristotle
speaks of, which 1z =z diccrimimatioen,
This judgemsni, attrivuiion of qualities,
is akin to imaze¢inavien.
“If imegination (spart from any
metaphorical sense of thu word) is
the process by whizh we say that
an image is prwsented «w us, it 1s
one of those faculiies ox states
of mind by which wa judge and arxe
el ther m@t QY WEART .00 m m
sensations sxe itroe, otut most im=-
aginations are falss,”
After demonstrsting that imagination
Yovrawia) 1s pelther splzion oY sensa~
on, or any pareibis esaddaation of
opinion and semaatien, iriztotls states
what is imagination:
“Imaginatior 58 the hiend of the
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psroeption of white with the opin-

ijon that it is white...to imagine,

then, is to form an opinion exact-

ly ocorresponding to a direct per-

ception.” .
Aristotle is using opinion =-d% §~
equivocally. At any rate, that seems
to be the case, since immediately after
denying that imagination is opinion
alone, or opinion in conjunction with
anything else, he says that imagination
is to forr anopinion. The explanation of
the =cuivecation lisa in examining what
is mesnt by opi.:lon in the first sense,
"But opinion implies belief (for one
cannot hold c¢plaions in which one does
not believa); and no animal has belief,
bt many have imagination, Again,
B :pirt on it acesmranied by ‘Wwelief,
belief by ¢ ivistion, .nd conviction by

rational d1seourse, ™ This Jfofels

involved with the mind, a form of
thought. It is the assertion that a
thought one has is true, corresponds
to reality. The -Z. that is imagina-
tion is an asgertion of a similar
nature, but invelved with percep-
tion and not thinking., It is as-
sertion of the existence of what is
perceived. The equivocal usage of the
word is another instance of the analogy
between perception and thought, one use
applying to sensibles, the other +to
thinkables, The assertion of existemce
is the common ground.

Therefore, imagination is the judge-
ment that something exists, on the sen=-
sory level, Imagination is particularly
meaningful and particularly prone to error
when it opines thata perceived attridbute
belongs to something., Imagination, the
faculty of attribution, is the agent of
error in perception, Itis possible that
one of the "metaphorical senses of the
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word” is the sense in which 43§o is in-
wolved with thinking,

Diacrininative judgemsnt, as was men-
tioned earlier, differs froa assertive
Judgement, To reach the end of wndex
standing what it means to "judge the es-
sence of flesh™ requires a connexion ba-
tween the two., This will be found in the
cognitive analogs of discrimination and
wssertion, examined with regard to error,

In the case of intellectual error, as
opposed to perceptive, error is poesible
prior to the judgements made. "Imagina-
tion always implies perception, and is
itself implied by judgement,” (427b16)
Since imagination is capable eof erxox,
judgement (¢reAnyres), based on imagin-
ation, is also capable of error, Dis-
criminative judgement (¥PiV#) and any
of the ju ents depending on assertiaon
(brneAhv ) are intimately connectsd in
thought. Incidentally, erroris possible
in the mind not orly Dbecause judgemernt
implies imagination butalsoc becauss opi-
nion implying Jjudgement is there ard
capable of error,

Discriminative judgement, Kp?ive, is a
single, undivided faculty with the pri-
mary responsibility of differentiating
between the objects of different sensds
and the different objocts of thought.
The type of judgement, vn'o)nu,r, %o
which error is directly ascrided is the
process in which existence, in the ocase
of peroeptibles, amd trwth in the oese
of thinkables is asserted. For exmmpla,
that white is, that white which I ptrooih
is John's shirt, or a square has fo
equal sides, These are assertions aboyt
things beyond their simplest sensidbili
which does not require conviction of ox-
istence and beyond (or below) contempla-
tion of the essence of a thing, an undiv-
ided thought which does not involwe truth
or falsity.
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The relatisc of the Juigements in
pognitive faculty is sxistential
Bpriags from tiwir rumetions in the pe
cpptive faculty, Ihe assaztive
siich is caperble of error depends on
fifferentiating judgement 2inoce, witho
@fferentiating between different

¢imultaneowsly, thinking about the es
Bonce of a thing or holding the form of
g thing in the mind would be virtually
inpossible, Thisking of a thing neces-
Bitates the oconvietion that it exists;
holding it, that it iz true, Thinking
flepends on the paesence of an image or
ponsation and no sensidble object exists
having only one asnsible, In addition,
thinking about the essence of a thing oy
holding it a8 ¢ separats form is impos~
pidble unless it is differontiated
gll other eoexistents in reality, In sp
asking that differentiation--and the
pognitive diacrixination depends upon tta
perceptive—~information is gathered for
determining the things® essence, Error
is manifest whan the ¢ssencee of two ex-
istents are combined. To¢ be more BP“E
fic, 1t is not possidble (as Aristot
says) to have exrror about a simple oon~
cept, but differentiation automatically
implies a comparison between the essenoce
pr the sensation of one thing with the
pssence or atiribuies of another, and is
thersfore coxplex, Nevertheless, when a
concept 1s recognized and held 1in the
passive mind, itis then poasible for the
active mind to think of it simply.

The judging facultlses of sdsertion and
giffereniiation do not involve the actual~
igation of & potential in the same sense
as thet of sansation and thought, where a
mensible or thinkablas aciualiges the sen-
sitive or cognltive faculty., They are
actualised is scticnes & soul actualices
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the body. Judging is instigated by the
man, Judgement uses, however, the stror-
less information gathered by two errorlee
activities-~knowing and direct non-attri~-
buted perception, Erroris made when the
soul asserts attributes and differenti-
ates, and this is why itis in error most
of the time, It would be a meaningless,
if errorless, sxistence for the soul to
only recognige sweet, hot, white, bitter,
and wety 1t would be impossible for the
soul to be in the vary meaningful error-
less state of knowing without asceading
through the erring faculties of sensa~
tion, imagination, opinion, and thought,
Aristotle says that error and know-
ledge are the seme with regard to oppos~
ites, Knowledge is obtained the sanme
way that error is, and the "judge the es-
sence of flesh" is to hold an idea of tie
essence which may be right or wrong but
is held in the same way, and in the pas-
sive mind, To draw an analogy hthtq:
this and sense perception, so as to un~
derstand the role of active mind in thid.
is useful, “"Nor do we say 'I imagine
that it is a man' vhenour sense is funo-
tioning accurately with regard to its o¥-
Ject, but only when we do not porooi\h
distinctly.” (428a15). Sinoe active
mind is the agent of knowledge and can
only be right and when functioning 1=
identical with its object, holding ia
thinkable throughits agency is 1like “when
our sense is functioning accurately wi
regaxd to its odbject.” Imaginatioamin
quote is opposed to the acourate
Tuncotion, and as opinion is the
tion of the thought fasulty, wve mumt o
pose opinion to the . function of the
tive aind. Thus, active misd is 3ee
sible for the ceaviection that the
ous unmtuwmm.uu.

bpead tiae ia sposule~
nunn Aﬁm'e view of tie
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for motion, as we saw, is an ag-

tivity of the imperfost, st ae~

tivity in the abtsolute semse that

is astivity of the rrbchd. is

different.” (M31ate),

The motion in sensation is of perfected
objects, or an object and a faculty., It
is this that Aristotle chooses as the de¢-
scription of how the soul can gather er-
rorleass information. The sense faculty
needs, for knowledge, to not be altered
in any way by the processes of sensation,
and its more or less pure potentiality is
the basic condition necessary for know-
ledge, or for the sensation necessary for
knowledge. ;

The substance that is a soul appre-
hends the substances and all othsr ocat-
sgories of the universe by initially be-
coming identical with their sense form
if they have one, and then with their
essence. The process of thought has al-
ready been described, However, the fag¢-
ulty which enables thought, the active
mind, is still vexry unclear. To detex-
nine what it is 1is facilitated by using
one of Aristotle’s suggested metheds ¢f
inquiry, to examine the object that cox-
responds to the part of the soul.

Active mind is like ths First Mover,
relating to the rest of the soul
body as the First Mover relates to
universe. It makss all the thoughts
in the soul, and- the Firat Mover is
cause of all substance and motion, tho
it of course 1is ummoved.

"But if there is anything which

has no contrary, it iz sslf-cogni-

gant, actual and separately exis~

tant.” (an alternate translatiog

*But if thexe is anything some qne

of the causes, which has no oppes-

ite, then this will know itself and

is activity and distinot (%30025)
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Because the First Mover has no contrary,
its corresponding faculty also has no
contrary. This means that active mind
will not err, Yet, despite the similar-
ities, it is difficult to imagine in what
manner active mind relates to the First
Mover, I think that the answer lies in
regarding active mind as the First Mover
of the soul, It will thus be that which
causes motion, This presents obvious di-
lemmas, as Aristotle says that appetite
is the cause of motion,

“It is clear, then, that movement

is caused by such a faculty of the

soul as we have described, vis,,

that which is called appetite.”

But appetite needs, or implies, imag-
ination and here 1is the solution of the
problem. To the extent that knowledge
is the final end of all the processes of
the soul, it is the final cause of imag-
ination, Causing imagination, it wi
also be the cause of appotito. which
turn is the cause of motion,

If active mind is the so-called First
Mover of the soul, to it may de imputed
all the qualities of the First Mover but
with regard to the parts of the soul
rather than the parts of the universe.
What does it mean to say that a man is
‘using' his active intellect? In terws
of results, it may mean that he is doing
anything at all since the active mind is
responsible for everything done by the
soul, However, in another sense, a man
may be using or having active mind when
he is thinking and thinking truthfully.
He approaches active nind as the stars
approach the First Mover, Knowledge is
identical with its object as the es~
sences of things are in a sense identi-
cal with the First Mover, but thinking
and eabodied essences always imply ma-
tion. Active aind is also the source of
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the =metaphysical axioms vwhich man
to think -- logic., logic is the oxd
in thought and springs from active mi
as oxder in the universe originaies
the First Mover. This is how the aecti
aind resides in man,

Supposedly, regaxding active aind s
the First Mover of the soul was to help
in dlscerning the manner in which active
mind relates to the First Mover, Ounge
again, a return to the extensive paral~
lelisn betwsen sense and thought, matiex
and essence, is necessary, That is,
what Aristotle says oconocerning the
lation of sense objects to the se
faculty should have a bearing ea the
lation of active mind to the FirstMo
livon thi parallelisa.

¥ « othe activity of the sensible
and the sensitive is the same,
-.I their essence is differemt,
in the astive sense must
cease or continue simultancouply
with the sound, and so with fla-
your and .taste oAl ‘D tpst; bDut
this does not apply te their po-
tentialities, The earlier msturel
philosophers were at fault ia this,
supposing that white and Nlask
have no existenee witheut visiea,
nor flaveur without taste, In eme
sense they were right, bt i an-
other wrong: for the terms sensa-
tion and semsible bSeing used in
two senses, that is petemtially
and actually, their csistemanis
apply to ths lattex clase, ut et
to the formez.” (M26e15-30).

So, actually, oeemsibles do not exist
without semsatiem, That neoans t

something is senaibls emly in se far
it is sensed. A thing isa't eslled
sible withoutsemsation, the tm

€0 ot exiet witheut cash etiny, oxoe

pohnthll’_'. .
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If sensibles and the sensitive facul-
ty don't exist without each other, do
active aind and the First Mover? In the
SaRe sense, no, The eminently knowable
First Mover 1s known only in so far as
something exists to know it, That is why
active mind is eternal, At any rate, tie
possibility of the non-existence of ei-
ther one is impossible for man since the
act of conceptien requires that which
moves it, the active mind, This, the
intexdependence of the two, 1is actually
not dependent on the parallelism between
the processes of sensation and thought
for understanding, @ Indeed, it is not
pxoper to draw the panalogy, since the
active nind and the First Mover are, for
the purposes of man and the universe,
CaAuses,

Leslie Graves




Because of loves and frensied times gone hy;
I sit all cloistered, cold, as in a cell;
I sit and watch, a stark medieval lie,

Denying signs of warm that breathe and swell,

Soon 1life, created like a soft conch flesh,
Presents itself; a shell so blest and full
Of dithyrambic twitch and Bacchic thresh,

That stars are sown, begot of moon-tide's pull,

A tonsured monk not I, not now when all

I see is green and full of double grace;
Constellar faces shine and spark to small
Way far in night to btreak the bleak of space,

So now to act, do which I know some-wise

Will open doorxrs, ay eyes, to Paradise,

Richaxd Davenport
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Lecture Review

"Grace and Redemption 1In
¥ichaelangelo's Last Judgment” b{
‘Prof, Philipp Fehl, Professor o
the History of Art, University of
Illinois at Urbana, Lecture and

Question Period, October 25,1974,

in his 1lecture and question
period, Prof, Fehl provided us
with some good insights into "The
Last Judgment” and into the fune~
tion of art and the relation of
art and religion, However, mue
of what he said d4id not have its
full impact, since those slideg
of "The Last Judgment™ <that wer
shown were shown too late in thi
courge of the lecture and con-
veyed very little of the detail
and power of +the painting,. t
brief explanation of “The Las
Judgment” as a whole and 1in its
several parts would have vastly
ajded the appreciation of those
people who were not especially
familiar with it, Also, some of
"the lecture was inaudible, even
to people in the front rows,

After many introductory re-
marks about St, John's, past angd
present members of the college
tommunity, and the swarms eof
tourists that now infest the Sis-
tine Chapel, Prof, Fehl discussed

gseveral works of Michaelangelé

other than *“The Last Judgment,”
He then examined early critieisa
of the painting, the nudity issuej
how the painting violatad warig
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artistic conventions of the time,
and the themes of mercy and ven-
geance in the painting, The dis-
cussion in the question period
centered around the resemblance o
the Christ in “The Last Judgment®
to Apello, +the massive figures,
and the 1imits of art, particular-
ly religious art,
Among the many topics discussed
‘n thie lecture and question per-
10d, at ieast three call for fur-

ther consideration: (1) nudity,
rop .t , end styles (2) adher=-
46 Lo tradition and convention
An art; pnd (3) the resemblance of

: in the painting te
RPOLL T

(1 Even among +treatments of
the same gubject, Michaelangelo's
*Last Judgment® is an engrossing
and peculiar work, Itisa great,:
gswirling sea of human figures, a
mass of writhing, heroic bodies,
The naked figures, <their heroic
progortlona. and the "operatic"
ef the painting are all

common targets of eritiecism, but,
in the end, the painting triumphs.
Te use naked figures as Michael-
angelo does is appropriate since
the Last Judgment follows thc
Resurrectien of the Dead, Show=
ng man as he was before the Fall
8 &8 good way of hinting at the
lorious nature of the bedies of
he resurrected desd, which as
yet remaing largely u