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Morgan Ballard-Wheeler ‘20 
The Pierre Monteux Music Festival and 
School 
Hancock, Maine (on-site) 
Primary Instructor: Micael Jinbo 
Duration: 6 weeks 
Credits: Certificate of Completion 

 
For six weeks during the summer of 2021, I attended 
the Monteux Music Festival located in Hancock, 
Maine. The music festival is a training ground for 
symphonic conductors, which is my intended career 
path. Over the six weeks I played viola in the 70-
person orchestra. Every day we would rehearse 3-6 
hours with the master conductor Michael Jinbo 
critiquing all the student conductors. Each week we 
prepared a new full-length concert that was 
performed every Sunday. Some highlights of pieces 
we performed were Brahms’s Symphony No. 1, Shostakovich Symphony No. 5, and Copland’s 
Appalachian Spring. I was privileged to sit as principal viola numerous weeks and played solos during 
Schumann’s Symphony No. 2, Mahler’s Symphony No. 4, and Gershwin’s An American in Paris.  
 
Independently students also prepared chamber music offerings that were performed every Wednesday. 
For these concerts I played multiple selections of Bach’s Brandenburg Concerti, Dvorak’s Bass Quintet, 
Mozart’s Oboe Quartet, and sang some arias. I also participated in masterclasses where I played for 
members of the Louisville and St. Louis Symphony Orchestras.  
 
In order to be admitted to the festival, I drew upon my skills as a violist from years of study and one year 
of graduate school at the University of Hartford where I am currently based. As stated above, my ultimate 
career ambition is to become a conductor, and I intend to apply to Monteux for summer ’22 to participate 
as a conductor as well as instrumentalist. To become a good conductor one must have a deep appreciation 
for the endeavors of human thought and aesthetics. Thus, while my education at St. John’s did not 
directly apply to the skills required for this past summer, the extensive study of philosophy and musical 
meaning in the sophomore music tutorial will prove invaluable to my ongoing strivings to become a 
conductor. As I am still learning the basic skills of baton work and score analysis, my intent in attending 
Monteux this past summer was to get my foot in the door and learn by watching the other conductors.  
 
I may add that my time at St. John’s was indirectly beneficial to my experience during the festival as I had 
a unique background and made friends through my specialized knowledge of literature. At the end of the 
festival, every participant is given an award for something he or she contributed to the festival in their 
own defining way. I had become known to everyone for my ability to recite Shakespeare by heart, and my 
award came as a result after belting out the “Once more unto the breach” speech from Henry V at a party. 
 
Attending Monteux was a life changing experience that solidified my desire to become a conductor. The 
extensive repertoire I played over the six weeks was immensely beneficial to my skills as a violist and 
musician. These skills have helped me become a better orchestral player for when I seek employment in 
a professional orchestra. I highly recommend Monteux to any Johnnie who is an accomplished wind or 
string player and wants to take a break from reading for six weeks, so a perfect opportunity for a 
graduated senior like myself. The festival is located 30 minutes away from Acadia National Park, and on 
my time off I went on many breathtaking hikes. The two components of playing beautiful music in a 
beautiful place provided ample opportunities for introspection. After four fruitful years at St. John’s, I 
felt Monteux was an extended exhale in which I thought much about life and the professional world into 
which I’m entering. It is a world so different from the secluded garden of delights that is our school, but 
it is thus a world in which we can share our fruit.    
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James Dennis-Siranovich ‘22 
European-American Musical Alliance (EAMA) Summer Academy 
New York, NY (on-site) 
Courses: Keyboard Harmony, Counterpoint, Analysis, Musicianship, and Conducting 
Credits: Certificate of Completion 

 

This summer, I fulfilled another dream of many 
years—taking courses from the EAMA, under the 
direction of Dr. Philip Lasser, a composer and 
theorist from Juilliard.  Dr. Lasser and his excellent 
colleagues all either studied with Nadia Boulanger 
(1887-1979), one of the great composition teachers 
of the 20th century, or with her successor, Narcis 
Bonet (1933-2019).   I have admired Mademoiselle 
Boulanger’s teaching for many years, and was happy 
to finally get connected to the tradition through her 
students.   
 
Before I came to the College, I was (and remain) a 
professional musician, so on the surface of it, you 
might not think the College prepared me for the 
Boulanger training, per se.  The thing is, the way she 
thought of music, the way she taught the elements of 
music, is very “Johnnie”.  Too often, especially in the 
U.S., theory becomes, well, too theoretical, too 

divorced from actual sound.  And after all, what is music, if not sound?   Seems self-evident, but you’d 
be surprised.  In propagating the great French tradition of ear-training, sight-singing, dictation 
(writing down what is heard), keyboard harmony, counterpoint, analysis, conducting, improvisation, 
and composition, as one integrated discipline, Boulanger viewed the elements of music the way we at 
St. John’s view language, mathematics, music, Lab science, and our Great Books Seminars—as a 
whole, a multi-faceted whole in which all the parts lead one back to the same inquiries, and the same 
fundamental questions.  (It has to do with the relationship between symbol, reality, and perception, 
but I will save that for my Senior Essay!) So, there is tremendous continuity between the last three 
years of work at St. John’s and the work I did this summer at EAMA. 
 
My career goals remain the same, and they are twofold:  to teach at the College, and to make music at 
the highest possible level.  Every day that I am here, this conviction is reinforced.   I continue to take 
auditions, and will take some in the Spring; these EAMA courses were definitely exactly what I 
needed.  After long training, I am able to look at an orchestral score and ‘hear’ it in my head without 
recourse to a piano or to a recording.  I had thought this faculty was fairly highly developed.  The 
EAMA courses showed me that while I may have been hearing ‘in color,’ I could still strive to hear 
more deeply and completely, in more vivid inner colors.  I hear and see the evidence of improvement, 
of improved ‘inner color resolution,’ daily, and am eager to take more courses.   It can always be 
better.  I recommend any courses EAMA offers to any musicians at the College who might want to 
expand upon our excellent music tutorial.  You will be in good hands. 
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Daniel Han ‘22 
University of Notre Dame 
Notre Dame, Indiana (online) 
Course: Augustine: Life & Sermons  
Instructor: Hildegund Muller  
Duration: June 14 – July 23 
Credits: 3 
 
The class was formatted in a similar way to the St. John’s 
classroom. Most of our class sessions were spent 
discussing our translations, while parts of it were lecture 
based where a slideshow presentation would be given. 
Having the Johnnie experience of being in a discussion-
based setting gave me the confidence to speak, ask 
questions, and participate in discussions. Also St. John’s 
encourages their students to reach out and have 
discussions with their tutors outside of the classroom. 
This is something that I have done regularly with my 
tutors.  These experiences gave me the confidence to reach 
out to the professor of my program and meet her outside 
of class.   
 
My academic goals and goals for the future have become 
more solidified as a result of taking this class. Going into 
the class, I had an interest in going to graduate school and 
pursing theology. However, taking this class gave me 
a clearer picture for what I want to pursue in the field of 
theology for the future. Learning about Augustine has 
given me the desire to learn more about him and the 
history of the early church fathers. I also want to continue 
my studies of Latin and Greek in order to read the works of the early church fathers in their original 
languages. This course did not meet a requirement for a future graduate school program or job.   
 
This course had a great deal of impact on my personal growth. While I had taken Latin in middle 
school and high school, it was not a subject that I was particularly adept at. Also, I was out of 
practice going into the class because I had not taken Latin since the end of high school. This was a 
difficult class for me. Most of the nine people in the class had been taking Latin throughout college 
and three of the students were being considered for the Latin teacher’s teaching assistance 
position for the fall semester at Notre Dame. In short, I was surrounded by impressive Latin 
students. For each class we were expected to translate anywhere from eighty to one hundred and 
twenty lines which was far more than I had ever done. Not only that, but we had to sight translate. We 
were not allowed to look at the translations that we had prepared beforehand.  
 
I had the least amount of Latin experience in the class and struggled the most in the class with my 
sight translations. At times this was a humiliating experience for me. However, I learned a great deal 
from all of this. I reached out to my professor after the second week of the class, and we met on 
Tuesdays and Fridays for an hour to sight translate and work on a few grammar concepts. By the end 
of the class, I was more confident in my sight translations, and I was able to translate more in class 
than I had been able to beforehand. The class awoke a passion in me to study Latin. Since class has 
ended, I have been reading the gospel of John in Latin as well as the Aeneid and Thomas Aquinas.   
 
I have much more to go in my growth and understanding of Latin, but this class gave me the desire 
and tools to study Latin independently. Furthermore, my professor offered to meet with me 
periodically throughout the school year to help me in my pursuit of Latin. I learned that with hard 
work and determination, I can pursue something that I did not have a great deal of success with in the 
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past. I learned that it is okay to be humbled and be the worst student in the classroom because that is 
how you learn and grow the most. I also relearned that it always good to ask for help. Asking for my 
professor’s help was the best decision that I made while taking the class. Learning from my professor 
one on one gave me the confidence to go through the class and gave me the passion to continue 
studying Latin.   
 
I would recommend this program to other students as a valuable learning experience. While I am not 
sure whether this exact program will be offered by Notre Dame next summer, similar kinds of 
programs will be offered. This was a wonderful learning experience because it combined the St. John’s 
discussion-based learning style with the focus on a particular topic and author. In the St. John’s 
curriculum, I haven’t really had the opportunity to stay with a particular author or text for an 
extended period of time, with the exception of precepts and the Kant seminars. What made this class 
so great was that I was able to pursue a particular topic, Latin, and author, Augustine, for an extended 
period of time and develop a knowledge and understanding of them in a way that I wasn’t able to in a 
Johnnie classroom.   
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Qingqing Lei ‘21 
University of North Dakota 
Grand Rapids, North Dakota 
Course: General Chemistry I and Lab, General Chemistry II and Lab 
Instructor: Michael Whitney 
Duration: 4 months 
Credits: 8 
 
With the help of the Pathways Fellowship, I had the 
opportunity to take General Chemistry I and Lab and General 
Chemistry II and Lab through University of North Dakota’s 
“Enroll Anytime Online Course” this summer. I recommend 
these courses to all students who would enjoy a fulfilling 
journey in the Chemistry world. These classes are self-paced 
which gives students the freedom of attending the courses 
whenever and wherever they want. This convenient learning 
style allows students to easily access the course materials 
without the burden of getting into the classroom, which is very 
Covid-friendly. 
 
I am very fortunate to be able to get into these courses. 
Professor Whitney was of great help, patiently assisting me 
throughout the four-months learning experience. He has 
made all the online videos for all my classes and is very 
generous with his time. Every time when I had a question 
about the material or a question in the exams, I would email 
him. He always got back to me within 24 hours with 
comprehensive answers that were very easy to read and 
understand. Despite my relative inexperience with Chemistry, my experience at St. John’s enabled me 
to quickly extract the central ideas of the material. The critical thinking skills I developed at St. John’s 
helped me to ask important questions in class and to spot flaws in the material’s logic. Prof. Whitney 
confirms my ability and says that it is a pleasure to have me in the classes. 
 
The schedule and the setup of the classes were ideal, as students can watch the pre-recorded videos 
for both the lectures and labs when it suits their time. Although these courses are online, I did get my 
hands-on experiments in labs. The labs provided detailed lab-kits and mailed them to the students, so 
that they can conduct the experiments at home. About 18% of the final grade depended on my online 
homework on ALEKS, a paid learning program. I have mixed feelings about ALEKS. It was helpful 
because it analyzed my answers if I made mistakes. However, if I made more than three mistakes 
continuously, it locks down that section, which can make completing the homework both time-
consuming and frustrating. This can cause anxiety when submitting answers afterwards. Despite 
these flaws, ALEKS was very useful and accessible, alleviating the students’ burden of carrying a huge 
General Chemistry book around. 
 
The things I learned from these courses definitely helped me to understand the concept of Chemistry 
better, because it explains more of the fundamental theory of the machines of Chemistry. This 
understanding is especially helpful for me in my Organic Chemistry class now, as I can better explain 
the reasoning behind my calculations. Taking these classes confirmed my determination to pursue 
higher education in science. Additionally, these courses provided me with a firm foundation for 
further study in natural sciences. It helped me see the world in a new light and gave me tools for a 
deeper analysis of physical phenomena. Being able to analyze something deeply, rather than being 
intimidated by its surface will benefit me a lot in all my future endeavors. 
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Juana Melendez ‘22  
Scuola Leonardo Da Vinci  
Rome, Italy (online) 
Course: Italian Language Intensive 
Credits: Certificate of Completion  
 

While trying to learn ancient Greek at the beginning of 
school I noticed that something that helps me is to read 
aloud a text I like and translate it with the aid of a dictionary. 
Although I was not a good Greek student during freshman 
year, the class was helpful because it gave me the tools to 
keep learning throughout the years to come and find a way to 
look at the things I find to be beautiful through thinking 
about language. Since then I have been picking up Book XVI 
of The Iliad during summer vacations. Encountering the 
Divine Comedy during sophomore year led me to studying 
Italian in a similar way and this time there was the advantage 
of being able to hear it somewhat regularly through music 
and podcasts and that of it being a language spoken by 
thousands of living people. At the end of junior year I had 
plans to go to Rome for an art and philosophy course where 
we were to read Vita Nova and other texts but that ended up 
not happening, as did most things. Instead, thanks to the 
Pathways Fellowship I studied an intensive Italian language 
course from my home in Brooklyn.  
 
It was a very good experience. I would wake up every 

morning from Monday to Friday, make a cup of coffee and meet on Zoom with seven other students 
and our teacher, Chiara. After a couple of weeks we all started to have longer conversations in Italian, 
talking about the process of making dinner the night before rather than describing what it was we had 
for dinner. I learned a lot quicker than I would when doing it alone, it was good to speak to people and 
exchange music recommendations, to talk about where we were and our plans. After class, hours were 
spent on reading and re-reading Dante’s Divine Comedy as well as writing small essays. The course 
was helpful in order to improve my grammar and vocabulary. Prior to taking this course I was looking 
at career paths that included the study of languages and ancient literature. I am particularly 
interested in the way in which ideas such as the hero, the problem of evil, and beauty have evolved 
throughout the years. However, I didn’t think too much about where in the world to go which still 
depends on factors quite external to me but I noticed that if there is a possibility I would like to 
pursue a degree at University of Florence on classic literature and philology.  
 

Sometimes, Chiara would describe what she saw through her window, she had a little apartment in 
the center of Rome so during the summer of 2021 she saw small groups of people walking around, a 
small bakery and dogs running. I suppose it is not surprising that now I want to spend some time 
studying in Italy and to see Rome.  
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Alexis C. Morrill ‘21 
Salem State University 
Salem, Massachusetts (online) 
Course: Anatomy and Physiology 1 
Instructor: Dr. Mercer 
Credits: 4 
 
After my first class of Anatomy and Physiology I thought, 
“Dorothy you are definitely not in Kansas anymore!” 
Anatomy and Physiology at Salem State was a completely 
different approach to science than what I was used to at 
St. John’s. I fell in love with science at St. John’s, all the 
dissections and hands on experiments helped me to feel 
in control of what I was learning, while also being super 
fun. At Salem State, mostly due to the pandemic, 
everything remained online and I was unable to do the 
hands-on live dissections which made me fall in love with 
the subject. 
  
The class was set up with lectures, readings from a 
textbook, and 3D simulated dissections on the computer; 
all of these were things I hadn’t experienced since high 
school. I became more than aware that I was used to the 
St. John’s way of doing things. I struggled the entire way 
through the class, from tests to following along with long 
lectures. It was fascinating, but I felt like it was a constant 
battle to understand anything. 
  
This class taught me a lot, and not just about anatomy 
and physiology. It taught me that there are a few things I 
need to relearn before I am ready to go onto a grad program with textbooks and lectures. I need to 
reacclimatize to how everyone but St. John’s teaches. Anatomy may be something I find amazing, but 
physiology is something I believe I am going to have to pass on. 
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Rei Osmani ‘22 
University of California, Berkeley 
Berkeley, California (online) 
Course: Financial Accounting 
Instructor: Tiffany Rassmussen  
Duration: 6 weeks  
Credits: 3 
 

The program's goal was to assist me in getting a more 
technical education in the financial domain. My 
experience during the summer not only accomplished 
that but also helped guide me in a more realistic career 
path. The class was composed of people from different 
positions in life. Some were still in college and 
exploring different directions, and some were already 
in the workforce. I had a chance to meet with my 
professor and other students and discuss their 
experience in this domain. Their experiences seemed 
to be different but could be characterized in mainly 
two classes. The first group was involved in a more 
technical environment, primarily working with 
numbers and ensuring the details made sense. The 
other group was concerned with the growth of the 
company, which involved big-picture thinking. The 
class was highly technical, and as much as I enjoyed 
that, it seems that my preference was for a more 

managerial-type position. This is quite helpful as it focuses on my job application and does not spread 
me too thin.  
 
The summer program was different from St. John's in that it focused mainly on textbook learning and 
lecture-style classes. It was challenging for me to adapt in such a short time. Nonetheless, at St. John's, 
we are encouraged to keep an open mind and analyze and systemize processes. Therefore, things 
became much easier to comprehend later on. 
 
I was interning for a real estate investment firm in Baltimore over the summer. The experience of 
managing a full-time job and a summer program was challenging. However, it was a unique 
opportunity as I was able to apply theoretical financial and statistical theories in real work scenarios. 
This allowed more advancement, which led me to be in charge of significant projects in the company I 
was interning.  
 
This program or a similar class at another institution is beneficial for Johnnies trying to advance in 
the business world or get a better perspective of how that environment will be. Looking back, I would 
probably have done the program during my sophomore year, which would have helped me in my 
internship search after junior year.  
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Lysithia Page ‘23 
University of California Berkeley 
Berkeley, California (online) 
Course: Greek Workshop 
Instructor: Christopher Jelen 
Duration: 10 weeks 
Credits: 10 (roughly two-and-a-half semesters of Greek courses)  
 

My work at St. John’s College was instrumental in shaping 
my experience of studying Attic Greek this past summer. 
Navigating our textbook Mollin and Williamson during 
freshman year and translating parts of the Meno and 
Antigone provided me with a robust foundation for my 
course—the Greek Workshop at University of California, 
Berkeley. My familiarity with simple grammatical concepts 
such as the definite article and basic case uses made a world 
of difference; two years of language tutorials at St. John’s 
made a challenging course slightly less formidable.  
 
For ten weeks, Greek consumed my life. During the first 
portion of the workshop, my peers and I—a motley crew of 
undergraduates, graduate students, and just plain 
aficionados—examined grammar. Never before had I 
launched such a deep exploration into a single discipline. 
During the academic year, we Johnnies cast our gazes upon a 
wide swathe of discourses. I say it is the blessing of our 
education to watch crumble the weak barricades between 
specialized topics; we contemplate the groundswell from 
which spring what are often regarded as disparate tributaries 
of thought. The workshop, by contrast, provided me with the 
refreshing opportunity to reckon solely with particulars; I watched an entire language unfold through 
its granules of meaning.  
 
I thought long and hard about what occurs when one learns a language. The process seems practically 
mystical—one must begin with rote nutshell gists of words, and somewhere along the way in the 
study, one develops an intuitive sense for the fluid, undulating disposition of the multitude. To think 
that people long ago captured the world with these snippets of sound—how wondrous it is that I too 
may utter these same names for things. After much grammatical meditation, I spent four weeks 
translating selections from the Iliad and Lucian’s Dialogues of the Gods. Reading the original text 
opens up a remarkable degree of richness, which is most certainly an obvious conclusion to reach. 
Nevertheless, practical experience doing so left me awestruck by the sheer concentration of verve and 
wit in each poetic line. For instance, there’s a moment in the very first scene of the Iliad in which 
Homer recounts the priest of Apollo, Chryses, walking along the beach. The poet describes the 
shoreline wake with the phrase πολυφλοίσβοιο θαλάσσης (“loud-roaring sea”), which, in the meter, 
resembles the crashing sounds of sea-swells. Burnished by the intensity of the grammatical portion of 
the course, I had been opened up to recognizing more readily the beauty of epic poetry.   
 
Over the next year, as a Greek Assistant, I hope to share my passion for this language with my peers. 
To the student who longs to deepen their understanding of the language spoken on the tongues of 
philosophers, lawmakers, and mellifluous poets and players, I highly recommend this course. There’s 
a saying in Greek that beautiful things are difficult (χαλεπὰ τὰ καλά). For my time with the Greek 
Workshop, at least, there are no truer words.  
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Kabita Sen ‘23 
University of Massachusetts, Amherst 
Amherst, Massachusetts (online) 
Course: International Journalism 
Instructor: Razvan Sibii 
Duration: July 6- August 14 
Credits: 4 
 
I felt these 13 weeks of my course were productive for my 
pursuit of being a foreign correspondent. My online course 
focused on three aspects: international relations, terrorism, 
and war reporting. I explored the challenges and issues 
facing journalists and foreign correspondents covering global 
affairs and terrorism. I learned about intercultural 
communication, overcoming biases in reporting, and using 
social media as a platform for news reporting. I also 
examined the work of foreign correspondents from a critical 
perspective. Through a mixture of readings and news writing, 
the course broadened my understanding of current affairs 
and terrorism on the global stage.  
 
The readings, assignments, and class discussions helped me 
gain insights into the complex relationships between 
individuals (e.g., the foreign correspondent, the stringer, the 
editor, the policymaker, the reader), social institutions (e.g., 
news sources, government agencies, NGOs and think tanks), 
and social phenomena (e.g., public opinion, "news," in-group 
vs. out-group dynamics, the "national interest"). I learned 
that a journalist's first job is to inform their audience of the 
events taking place around them, the forces that make those events happen, their causes, and their 
consequences. Journalists are not only news-bearers but also translators, fitting new events into 
familiar frames of reference – an endeavor fraught with practical and ethical dilemmas. These 
challenges are even starker for international journalists. They must explain the Other to their readers 
through comprehensible, interesting stories without essentializing the Other and employing facile 
clichés.  
 
Thus, I concentrated on representing the 'Other' in news stories: When does one generalize in a news 
story? (e.g., "The Germans think that…"). When does one include granular context in a news story? 
What kind of context is appropriate (e.g., cultural, political, historical) for news stories? What is 
"newsworthy" about a different country and why? Which countries are "newsworthy" and why? How 
does one describe the complex power relationships between (foreign) individuals and the social 
institutions they both bring to life and struggle with daily? The readings, class discussions, and 
assignments asked me to familiarize myself with and analyze the structural and cultural forces that 
shape or have shaped discrimination—including in terms of media coverage—based on factors such as 
race, ethnicity, language, religion, class, ability, nationality, or gender. 
 
For my final week of the class, I wrote a research paper on the overview and the current state of 
journalism in Nepal. I researched books and papers on Nepal, interviewed Nepali journalists and 
integrated the overview with the interviews to form my research paper. This paper gave me a better 
understanding of the larger political and socioeconomic structures that are in play in Nepal's media 
landscape. I learned the technical aspects of interviewing journalists, researching scholarly journals 
and articles, and writing objective pieces.  
 
More than anything, I learned a lot about this world. I learned how politicians, the military, people, 
and businesses work and how journalists report. As a result, my dreamy ideas of how people should 
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work remained dreams—what I was avoiding all the while was precisely how the world was operating. 
Now, I think that philosophy, goodness, and guideposts are all behind the scenes. What is actually at 
play are simply interests—economic and political interests. These interests are somehow intertwined 
or made to intertwine with sociological and religious aspects of people.  
 
So, at the end of my course, I realized if I don't think about all of these things, I don't read about these 
things, and I don't discuss these things with others, I will stumble from one gaffe to another, from one 
disaster to another, in my coverage of "the Others." If I engage in constant consideration of these 
questions, I will certainly not be spared accusations of prejudice. But I will have a thought-out 
justification to offer to my editors and to my readers. That is all that a journalist can do to build up 
their credibility with the people they aim to inform.  
 
I would highly recommend this course at UMass Amherst with my tutor Mr. Sibii for students who 
want to explore matters of global interest-- matters that are so close yet so far away from our homes.  
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Wooseok Seo ‘23 
Yonsei University 
Seoul, Korea (online) 
Courses: Race and Law (instructor John S.W. Park),  
                 Philosophy in East Asian Literature (instructor Jinbae Chung) 
Duration: 6 weeks 
Credits: 6 (3 credits each) 
 

The experience of taking classes on East 
Asian philosophy and Race and Law, which 
was possible thanks to the Pathways 
fellowship, granted me valuable 
perspectives on a legal career in general. I 
have always wished to better understand 
and incorporate my East Asian background 
into whatever future career I may choose, 
and these two classes were informative for 
my pursuit. I read texts from Taoist, 
Confucian, and Buddhist schools of 
philosophy that constitute the backbone of 
many East Asian thoughts, and also sifted 
through influential Supreme Court cases in 
the US that concerned many groups of 
racial minorities such as Brown v. Board of 
Education, and Gong Lum v. Rice.  
 
Although these classes are not explicitly 
required by any institutions for me to 
pursue a legal career, they served as tools to 

widen my scope and to better determine my future direction. To get the scope of the legal field, I have 
conversed with Professor John Park and received advice on matters of internships that are available 
in the DC area and how to approach law school after graduation. And with the Race and Law class, I 
got to understand better how minorities were institutionally marginalized by the U.S. judicial branch 
and thus found serving as an immigrant lawyer a valuable goal to pursue.  
 
My Pathways experience was ameliorated by the skills that I acquired from St. John’s College. With 
the attitude of approaching the material seriously and carefully, I engaged in the classes with rigor, 
asking questions that were crucial to understanding the subject at hand, through online-only classes 
that unfortunately discouraged class participation. All in all, Pathways gave me a chance to prepare 
for and to contemplate my prospective career, and I thank the committee for giving me the financial 
support to go through it. 
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Misgana Sharew ’22 
University of Massachusetts  
Boston, Massachusetts (online) 
Course: Universe of Music  
Instructor: David Patterson  
Duration: June 1 - July 15  
Credits: 3 
 
My work at St. John’s helped me with 
my coursework this summer because 
in my time at St. John’s I have learned 
that no question is too out there to 
ask. I have learned to be curious about 
how things came to be as we 
understood them. I applied this line of 
thought to Music, which has been a 
passion of mine since a young age and 
began to question the things that make 
music the universal form of art that it 
is. In addition to this, everything that I 
learned in Sophomore Music provided 
me with the appropriate introduction 
and background that I needed to dig 
deeper into the world of music. I was 
able to use this knowledge of music to explore different constituent parts of music like melody, 
harmony and rhythm.  
 

This course gave me a window to see what it would be like to learn music in higher education. Even 
though I have always been interested in and passionate about music I have never learned music in a 
more formal setting. This course was the perfect introduction into the world of music. It has proven to 
me that my calling lies within the arts and that I do want to pursue music in the future.  
 
This course helped me really explore the role music has in different cultures and how it can be used as 
an expression of a person or a people. It made me go back to my roots and reflect on how music plays 
a role in Ethiopian culture and, more specifically, my life. Music is one of the reasons why I love my 
culture so much, the unique style of music that I grew up listening to has impacted the way I listen to 
and interact with music now. Taking this course in music taught me that music is an art form that 
reflects its time in history, and that different styles of music are born in different eras. It also taught 
me that music is made to address the socio-economic and political demands of its time. This 
challenged me to confront the question of what social issues I want to address with the music I make.  
 
I would definitely recommend this program to students who would like to learn more about music 
and its relationship to different cultures in the world.  
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Caroline Tossens ’22 
Moscow State University 
Moscow, Russia (online) 
Course: Intensive Russian 
Instructor: Nataliia Terekhova 
Duration: 3 months 
Credits: 3 
 

This summer I took an intensive Russian course at 
Moscow State University, a language that I was a 
complete novice to.  The reason I decided to apply and 
take this course, is both a personal and professional 
one.  First on a personal note, I have always been 
passionate about learning languages because speaking 
another person’s language is the best way to 
understand that person and the way they think and 
respond to certain situations.  We live in a world of 
globalization in which it is almost impossible to go 
through out lives without having to encounter someone 
from another country, who speaks another language. In 
order to contribute effectively in this world and to be 
able to collaborate with others it is essential to be able 
to understand their culture and language, or at least be 
open-minded about discovering it. 
 
The professional reason is closely related to the 
personal one. After St. John’s I want to go to law 
school, and work as a corporate lawyer.  Now in 
corporate law—just as in life in general—it is very 
difficult to keep it entirely national. So, while I might 
never work for a Russian company, or never even have 
to speak Russian as a lawyer, learning languages does 

more than teach you new words. In fact, St. John’s is a bit like learning a foreign language. I started at 
St. John’s as a very timid individual, submerged by books that I did not really understand, and 
concepts that I have never even thought existed. Now, throughout the years at SJC, we learn “codes.” 
We learn ways in which the classroom can become a place where everyone can express themselves 
equally without being scared of being judged or being wrong, but also ways to communicate ideas so 
that, no matter the background of the people sitting across from us, we are able to understand their 
opinions and have a purposeful conversation.  All these codes that we learn at SJC are not written, it is 
not like the law, where we can simply open a book and understand the rules, instead these codes can 
only be learned through experience and experimentation. 
 
It is easy and fair at some point in our education at SJC to question why it is necessary for us to be in 
college to read these books, when we could essentially read the same books for free in the comfort of 
our own home. I personally asked myself this question in the past as I started studying at SJC, but 
also more recently when we were confronted with the COVID-19 pandemic and were suddenly in that 
hypothetical situation of reading the books alone, isolated in our houses.  Now, the reason we have to 
be at SJC and the reason we chose to come here, is because the learning is not done from the books.  
The books are only the foundation of a larger scheme, it gives us a base on which we build our 
learning. We learn not by reading the books, but by confronting our ideas to other people’s opinions, 
and this allows us to develop our arguments. 
 
My point here is that there are many ways to learn Russian, and languages in general.  I could have 
signed up to learn Russian on Duolingo, and spent endless hours repeating the phrase “У моего 
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двоюродного брата есть собака” (meaning  “my cousin has a dog”), until it would be impossible to 
forget it, or buy the “Russian for Dummies” book and spend the summer reading it, and maybe at the 
end of the summer, if I put enough effort into it, I could understand a bit of Russian. But the truth is, I 
could spend years learning Russian alone in my room, reading every book available, and one day go to 
Russia and be completely unable to communicate, and that’s because a language, just like the Bible or 
Aristotles’ “De Anima” is not a two-dimensional concept that can be learned simply by learning the 
book. 
 
What the Pathways Fellowship gave me through this course, is the opportunity to meet a Russian 
teacher.  Someone who is a representation of the Russian culture, not only a machine used to learn 
words and grammar. Although it was online due to the COVID-19 pandemic, for three months it felt 
as if I was living part time in Russia, begin confronted with cultural differences and diverging 
opinions. Learning a language is the best way to understand a culture, because the culture influences 
the way people talk. So, when you have the amazing opportunity, like I had, to learn with a native 
Russian speaker, who is able to explain why a certain expression exist, or why we pronounce a word a 
certain way, the experience is invaluable.  
 
So, to answer the questions, my experience at St. John’s was truly essential to the success of my 
summer course.  While it did not affect what I learned or facilitate the learning it allowed me to take 
full advantage of this opportunity.  It gave me a different view of what learning was, and the value of 
learning, and feeding off someone else’s knowledge, such as my classmates at SJC or my Russian 
instructor.  While I can’t say that this experience has changed my career goals, it illuminated the idea 
that, although the law is a universal concept that is applied to some extent almost everywhere in the 
world, it can’t be applied and used in the same way towards every individual.  Culture and language 
affects the way that we communicate certain ideas and when communicating with other people it is 
important to be aware of that in order to be successful, one needs to be able to adapt to this fact. This 
course did contribute to my personal growth, as every language that I learn makes me a bit more 
understanding and aware of the differences that arise from the different cultures, and I like to believe 
that it makes me a bit more open-minded. So I would definitely recommend anyone wishing to do 
something different over the summer, and who wants to learn something unexpected, to take this 
course. If you think that languages are not “your thing” I strongly recommend to everyone to take the 
opportunity that the Pathways Fellowship gives us to learn something that will help them 
professionally, but also to allow themselves to be changed on a personal level by the course they took, 
and the people who taught it.  
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Tergel Tuvshinjargal ‘22 
University of California, Berkeley 
Berkeley, California (online) 
Course: Linear Algebra and Differential Equations 
Instructor: David Nadler 
Duration: 8 weeks 
Credits: 4 
 

In junior year, I took the preceptorial on Dedekind’s essay on 
“The Theory of Numbers.” As I read through his essay, I 
understood that Dedekind was on the verge of establishing 
fundamental theories about mathematics and accomplishes it 
by the end. My mind was teeming with questions mostly left 
unanswered and archived in my mind even though I took the 
time to contemplate about them.  
 
During the eight weeks of “Linear Algebra and Differential 
Equations” my interest in those very questions, now 
forgotten, resurfaced. It was quite fascinating to learn the 
present end of the path which was first laid down by 
Dedekind. Though the mode of instruction was different than 
what I am used to at St. John’s, I was still able to pose the 
same questions and trace them back to what I thought and 
discussed at the seminar table.  
 
Dedekind’s original conception of the “Theorem of complete 
induction” was now being used everywhere possible in the 
summer course to prove even more mathematical theorems. 
It was the most fortunate coincidence that I took that 
preceptorial and witnessed what I learned there in its present 
state. 

 
I am very happy that the Pathways Fellowship committee aided me to take this course during the 
summer. It gave me valuable experience about what to expect if I decide to pursue mathematics in 
graduate school. Personally, it showed me why I am interested in mathematics aside from the 
theoretical discussion. The practical application of everything I learned seemed significant and 
necessary for the world we live in today. 
 
“Linear Algebra and Differential Equations” is a prerequisite course for graduate math programs, and I 
am glad to have “put a checkmark” on it in case I take my studies in that direction.  
 
I would highly recommend this course to anyone wanting to achieve the same.  
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Khoa Van ‘22  
Anne Arundel Community College  
Arnold, Maryland (online) 
Courses: Calculus and Analytic Geometry 2 (Professor Edward Ennels) and 
Linear Algebra (Professor Timothy Myers)  
Duration: 05/24 - 07/26/2021  
Credits: 8 (4 credits each) 
 
Last summer, I took two courses, Calculus 2 and Linear 
Algebra at Anne Arundel Community College, thanks to the 
Pathways Fellowship. Both courses have Calculus 1 as a 
prerequisite, which can be made up for by the mathematics 
tutorial during junior year at St. John’s. Both courses were 
very challenging for me, as they introduced concepts that I 
had not encountered before such as operations on matrices in 
Linear Algebra, or power series in Calculus 2. As a result, I 
had to work hard on my own, as well as be active in classes 
and talk to my professors about the material outside of 
classes.  
 
Upon completion of the program, I have gained a deeper 
understanding in Calculus and Linear Algebra as well as their 
application. This would be very helpful for anyone who wants 
to study mathematics in graduate school or work in industry 
because these are the necessary foundation for higher 
mathematics. After taking the courses, my academic goal still 
remains, but my overall vision has expanded. I still want to 
study mathematics in graduate school, but I am now open to 
many different career possibilities outside of academia. I 
highly recommend this program to any student who wants to 
study further in sciences or work in scientific and mathematical fields, since Calculus and Linear 
Algebra are both foundational fields of mathematics. Furthermore, I had a positive learning 
experience taking these courses at AACC. Even though classes are online, both of my professors were 
very helpful as you can work with them outside of classes, and they were both open to questions in 
classes. Overall, I really enjoyed my summer fellowship.  
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Rediet Worku ‘21 
The English Academy (The Exam Centre of Ireland Ltd) 
Dublin, Ireland (online) 
Course: Cambridge CELTA 
Instructors: Cathy Geraghty, Angie Conti, and Gerald Bagge 
Duration: 12 weeks 
Credits: Certificate of Completion 

  
From the week of May 18, 2021, until August 7, 2021, I was enrolled in 
the CELTA program. I observed and graded, during those weeks, eight 
teaching practices, wrote four assignments, and completed 30-unit 
tasks—all amounting to over 120 hours. The hours spent on planning 
a lesson along with its various stages, language analysis, and 
collaborating with other teachers demonstrated the reality of a 
teacher’s life, for me. 
 

The course, in spite of its reputation for rigor, differed greatly from my experience at St. John’s 
College. I saw the described rigor in the quantity of work, but it lacked the most important rigor, in 
my eyes, and that is, challenging the mind. The delivery of the course was automated: there was no 
explanation why this mode of teaching was better than another or why I had to use a certain textbook. 
The independence of thought, which was advertised, was solely in my responsibility to complete the 
required tasks; for when I asked why, in a manner similar to St. John’s, I was met with a confused 
silence. I had also noticed, in my early teaching observations, that there was often a forced interaction 
between the teacher and students. The teacher solely took the role of professing information. I used 
the pauses during my CELTA lessons to study the expressions of the students—for instance, a student 
who eagerly participated during the speaking task would become unnaturally quiet in a reading task. I 
would nominate the student to help with the correction of speaking errors, and would pair them with 
a more confident reader for reading tasks. 
 
This restrictive nature, however, heightened my Johnnie-like-determination to continue asking, 
though quietly, and to shape a personal approach that would eliminate the mundane limitations. Most 
of the tasks I had to use, from the coursebooks, had a definitive mark scheme—something was either 
right or wrong; and although I understood the importance of that, it made me, even more, hesitant to 
offer feedback. I felt it difficult to assess a student’s learning based on that. Some students would 
answer most of the questions right after memorizing grammar at home, but they were incapable of 
fathoming functional language; while others would answer the questions wrong but seemed to be 
making great strides in the general scope of the lesson. After the first three weeks (of the twelve 
weeks), I read the textbooks used for instruction as I would with Montaigne or Augustine, looking for 
patterns within the grammar or fill-in-the-blank questions that would make delivery of the lessons 
more interesting. If I could find what the past perfect really was without the use of a repeated formula, 
I thought, the lessons would be digested quicker—but I also knew that to do so would be to gamble 
with my grades. With careful planning, those lessons became more enjoyable to the students and 
myself.  
 
I became closer to the English language throughout the course. Grammar, a structure that had always 
been intuitive to me, grew branches, and I could, for the first time, use it consciously and alter it as I 
pleased. The revered name of the course along with my background at St. John’s secured two teaching 
jobs for me (one of which being at an international school); but the important success for me, was the 
course’s affirmation of my admiration for the English language and the Great Books.  
 
I now know, with evidence, that the teaching I long to do in life is associated with the guidance of 
students to the nature of things.  The course, in short, has emphasized my wariness of the global 
educational system, and sharpened my ability to learn even from the mechanical and ungiving 
instructions.  
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Tong “Cynthia” Wu ‘23 
Johns Hopkins University, Summer Program  
Baltimore, Maryland 
Course: Behavioral Endocrinology (200.344), 3 credits 
Instructor: Dr. Kristen Bohn 
Duration: 4 weeks 
Credits: 3 
 
The course I took was Behavioral Endocrinology from 
Johns Hopkins University. It was an upper-level class 
mostly focusing on the interactions of the hormones and 
neurotransmitters, specifically how the endocrine system 
influences behavior and vice versa across animal 
kingdoms. 
 
The course was challenging but exciting. After SJC, I wish 
to pursue my further education in animal science, so I 
found the course very interesting and it offered me a new 
prospective field of study that I could explore further. I was 
uncertain whether I should pursue a more theoretical 
biology-related study or research program. After the class, 
however, I believe I’m more inclined to choose the research 
path, specifically in behavioral research in animal science. 
The program also made me realize that I need to put more 
effort into this specific area of study, and it requires more 
than passion but also hard work. There are many more 
materials I need to learn if I am determined to pursue this 
career. And I really appreciate the chance that the 
Pathways program offered me.  
 
However, due to the nature of summer classes, class materials are usually dense and often come with 
an intense schedule, the prospective applicants of the programs should be advised to be fully invested 
in the classes. Even though I was prepared for the upper-level classes since I have some experience 
and met the prerequisites for the course, I was still overwhelmed by the duration of the lectures and 
the difficulty of the tests. I would recommend prospective applicants go over the course syllabus 
thoroughly first, then determine whether the course is a good fit.  
 
I highly recommend this program to other students especially those who are interested in sciences. 
Since the SJC program does not offer a comprehensive study of the sciences, sometimes students 
might not have a full understanding of how these classes are operated in other universities, and 
therefore have a wrong career goal. I think Pathways offers a great opportunity for Johnnies to have a 
glimpse of the world and become familiar with modern research technologies.  
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Ivan Zembrusky ‘22 
Catholic University of America 
Washington, DC (online) 
Courses: Intensive Intermediate Greek I, II 
Instructors: Dr. Waters, Dr. Lao 
Duration: 6 Weeks 
Credits: 6 
 

In answer to the question “How did your work at St. John’s 
College help you in carrying out the requirements of the 
program (if it did)?”, I’d say that the most obvious answer 
is that I learned Greek at St. John’s, which was 
instrumental in the course. The more subtle answer would 
be that at St. John’s I have learned how to study and to 
teach myself, rather than be taught. These attributes were 
more necessary given the fact that the course was online. 
The course being online made it easier to slack off and 
cheat, as well as hindered the ability for professors to 
identify and help students who were falling behind. 
Fortunately, neither of these were a problem for me thanks 
to my St. John’s College education.  
 
I have not decided definitively on any particular career 
goal, but going into the course I loved Greek, and I still do. 
If fate is kind to me, I still hope to use Greek in whatever 
position I ultimately enter.  This course did not exactly 
meet a requirement for a future grad school program, but 
the intensive course itself may look good on a resume to 
grad school, and a proficiency in Greek is certainly required 
for any program I would consider.  

 
If I consider my personal growth and what I learned about myself, I’d say that going into the course, I 
had already realized that higher education is a scam, but now I realize definitively that higher 
education merely requires one to pay exorbitant amounts of money to teach skills that one could just 
as easily teach oneself. While it is still necessary to obtain degrees for many jobs, I have been entirely 
disillusioned with any notion that a school will impart special knowledge of any kind. Smythe is a 
better teacher than most professors, I imagine, and if I wish to improve my Greek, there are plenty of 
resources available—the only thing necessary is willpower. 
 
I would probably not recommend this course to others, given my thoughts above. If there were a 
freshman who, having just learned Greek, wanted a bit of a challenge; or a student who lacked 
willpower but thought that if they were only compelled by vanity or some other external force, they 
might get over a hurdle, then perhaps this course would be for them. The course itself was not very 
intense, and I do not think this course justified either the money spent or the time. There exist other 
courses which would be more beneficial.  
 


