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Athletics at St. J ohr~' s 
THERE IS a proper place for athletics at St. 
John's. However, at present thi s place is largely 
empty, or filled with something which is not 
really athletics at all. The back campus seems 
to have been an unfavorable environment for 
the College tradition of self-examination. It is 
the unfortunate case that as the pressure for 
intercollegiate athletics at St. John's has in
creased, the College has been un able to 
examine honestl y the athletic program which it 
has. In the Golden Age, athletics may have 
taken care of itself, but now a definite athletic 
problem has arisen, a problem which will not 
be solved by either ex treme of h ead turning or 
head chopping. 

It is perhaps not completely banal to sugges t 
that a balanced life is one which includes the 
exercise of both mind and body. The demands 
of the program on exercise of the mind are 
heavy; this is, of course, the primary fun ction 
of a school. But, the natural result of a con
stant struggl e with ideas which must inevitably 
culminate in at least partial defea t , is the neces
sity to achieve release in some activity where 
greater success is possible. For man y, many 
more at St. John 's than it would appear, the 
choice lies with athletics. 

But, while thi s is a statement of the ideal, 
its realization is not to be found at St. John 's. 
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f or a la rge portion of th e stud ent bodv the 
only group activity is th e seminar. Acting as a 
member of a group engaged in winning a game 
is perhaps too "unintellectual" to be becoming . 
Or, still more unfortunate, risking status in 
physical competition is too dangerous. 

To take the second of th ese alternatives first, 
it is possible to arrive at one of th e great causes 
of the athletic probl em : th e self-styled profes
sional. It is thi s group which has filled the 
back campus with somethin g which is not 
athletics at all. Failing to understand that the 
real fun ction of athletics, as opposed to pro
fessionalism, is to relax th e mind and prepare 
it for the next assault on the books, these stu
dents seek perfecti on in sports for its own sake. 
This is an end sought for only by those who 
either do not understand the purpose of col
leges or are un certain of th eir ability to use 
their minds successfull y. It is unlikely that 
such a part of th e student body would be at 
St. John 's at all were th e form er the case. It 
is unfortunate that they clo not seem to realize 
that the latter would gradually right itself if 
they devoted more time to study and less to 
athl eti cs, by th eir efforts removing that which 
causes them to seek san ctuary in balls and bats 
rather than fa cing books and balan ces. And, 
lest, in mourning th e plight of these, we ignore 

the damage they do, it must be h ere said that 
they are in part the cause for non-participation 
by other students, and the nourishment for 
the belief that bodies and minds do not go 
toge ther. Faced with the choice of playing 
vvith the athl etes and competing with their 
professionalism many students choose not to 
play at all. 

However, it is unlikely that so many students 
would choose to be sedentary were it not one 
of the less laudabl e St. John 's myths that Igle
hart and :MacDowell are mutually exclusive. 
Sitting clown may well be one of the most 
ideal postures for ;necli ta tion , hut an occasional 
p eriod of more violent exercise does not auto
matically exclude th e individual from the 
speculative fraternity. It is not just, on the 
other hand, to impl~r that the students who 
believe in thi s myth arc without their great 
models, for the upper strata of the community, 
both faculty and aclminstration , con tribute to 
the continuation of the belief. 

The attitude of the great men at St. John 's 
toward athletics coulcl perhaps be best de
scribed as ac tive boredom verging frequently 
on distaste. It is not likely that any ac ti vity 
which finds so littl e fa vor will not be rendered 

somewhat monstrous in a period of time. It is 
possible that the professionals, entering with a 
propensity toward an activity not smiled upon, 
are not without cause in feeling that they are 
by their natures rendered less likely to reach 
the sun. And, it is equally possible that those 
students who tend naturally toward the 
sedentary are encouraged to in crease their di s
proportion by thi s sa me attitude. 

If athleti cs and study were actually incom
patible, this apathy would, of course, be wise. 
But, ideally the aim of a liberal educa tion is 
not simply to teach men to think, but it is to 
teach them mastery of themselves in order that 
they may ac t as worthwhil e members of a 
group. And while the student must focus on 
mas tering his mind, he cannot neglect that 
l~lunter interchange which takes place in play. 
I• ortunately, every yea r there are those who 
combat the myths, eith er by continuing to 
enjoy their bodies, or, occasionally and most 
praiseworthily, by learning for the first time to 
enjoy them . It is a tribute to the native sanity 
of the St. John 's student that thi s group con
tmues to offer the right answer to intercol
legiate sports: an active intramural athletic 
program . 

JIM AND HELOISE FRAME 

Seelig-I ligh Point Scorer 
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Martin and Starke hang the Glushakov Show 

PERHAPS THE reason it has been so uncom
monly difficult to write a meaningful review of 
WHAT HAPPENED IN THE ART WORLD OF SJC '51, 
is that I have been hypnotized by the singing 
unsung Song : ST.-JOI-IN'S-SEEDBED-OF-THE-AMERI
CAN-RENAISSANCE, and have tried to bloat a few 
meager swatches of color into something sig
nificant; the result has been a variegated mass, 
thinly covering an artistic vacuum. The school 
did experience a flamboyant rebirth, (the song 
is not quite yet a mockery!), but it look place 
on the stage and not in the studio. (Or in the 
seminar, or tutorial, or Coffee Shop. ) The 
residual drippings exhibited in the students' 
annual art show are a just representation of 
what the picture-makers contributed. The only 
explanation, or defense, depending upon the 
intensity of one's outraged sensibilities, is that 
the necessary catharsis took place during the 
CRANMER production, and with such orgiastic 
fury that the artists were left weak-kneed and 
pallid . For many, the need for expression was 
surfeited; for a few, the play was merely a mo
mentary bright spot in a busy year. 

The Harry Martin-Ray Starke team proved to 
be an example of the latter group. The simu
lated stain-glass windows of the CRANMER 
set were only a fragment of their contribution 
to the art of the community. Working quietly 
and conscientiously, they were responsible for 

Graphic 

Arts 

the effective operation of the Graphic Arts 
Committee. The shows hung this year in the 
Junior Commons Room were erratic, but gen
erally superior in quality and certainly out
standing in number. With an absurdly meager 
budget of fifty dollars, the Committee man
aged to hang a new show on the average of one 
a month. The double problem of finding inex
pensive exhibitions which promised to be 
worthwhile, and finding the time and energy 
to hang them and pack them up again, (a 
discouragingly tedious job not sufficiently 
appreciated by the community), was resolved 
"in the most elegant manner": interested mem
bers of the community were assigned dates 
during which they would be responsible for 
an exhibition. Usually two people worked 
together on this, and as one of the two seemed 
almost inevitably to know an artist who 
"wanted to be hung", few shows were acquired 
blindly. 

The most laudable exhibition was Philip 
Lyman's review of how the Cranmer produc
tion developed. By showing a series of first and 
final sketches of staging, costumes, poster 
designs, and a splendid batch of Thoms-Udel 
candid photography, Lyman depicted the King 
\ iVilliam Players' growing understanding of the 
play. It was Lyman's avant garde spirit of 
presentation that literally brought gasps of 

applause from everyone. The same material, in 
the hands of anyone less competent, would 
have been deadly. 

Don Zion deserves mention for at least two 
reasons: he is an ex-S t. Johnnie, and his show 
was the BIGGEST we've ever had, co vering the 
walls of the Junior Commons and the Coffee 
Shop. Generally, the work was inferior to what 
we are used to seeing. He lacked in discipline 
of materials: there was little evidence that he 
really understood what could or could not be 
attempted with oils. Further, his groping, 
seemingly directionless search for style was at 
times painful to observe. One canvas would 
be a Van Gogh, the next a Matisse, and 
another a Picasso. But, for all of this, there 
was something in Zion 's work, (perhaps the 
search itself ), which St. Johnnies could ident
ify and criticize with some understanding. In 
a way, it was the St. John 's vocabulary on can
vas. It was also the performance of a sopho
more talking about Christianity by means of 
Platonic idiom. 

Jake Glushakov hung the most professional 
show of the year. His excellent draftsmanship 
and disciplined control of the entire canvas 
fai rly shouted, "I have stLldied art!" Certainly 
all our other shows were amateurish by com
parison. But Jake lacked the fire and freedom 
often displayed in the attempts of the less 
skilled, and as a result most of the canvasses 
had the air of an illustration in the Saturday 
Evening Post. Perhaps now that the formal 
introduction is over, Jake will show us some of 
the more daring canvasses he must have 
stashed away in his studio. 

There was no exhibition of the works of F. 
Townsend Morgan. This is not an oversight, 
(although I do not know that he was ever 
seriously asked to exhibit this year), but repre
sentative of Mr. Morgan's contribution to the 
community; he has stayed on the periphery of 
the community during the three years here an d 
~as made little, 'if any, headway in understand
mg what St. John's is all about. He still talks 
about " talent", courses, and credit hours, and 
"giving a course in fi~ure drawing" as JXll t of 
the New Program. What happened to the "art 
classes" held every week in the studio is as 
embarrassing to explain as it was discouraging to 

watch. What did happen? The official state
ment is in effect that while the studen ts want 
a feeling of progressive educa tion in artistic 
technique they are unwilling, or unable, to 
devote the time and disciplin e necessary to 
gain this end. There is some truth in this, but 
the fact remains that there are enough inter
es ted students in the community who are will
ing and able to spend one evening a week 
learning to dra~ to make a highly successful 
group out of the now defunct Student Artists 
Cooperative. The more accurate statement is 
that the quality of instruction did not seem to 
justify the hours spent in the studio. ll1e so
called classes never passed beyond the exer
cise stage. Why? Time and time again stu
dents left the studio with no help whatsoever 
from the man who is supposed to give instruc
tion. Mr. Morgan 's feeling on this is that he 
cannot give instruction to students who have as 
little talent as we demonstrate at the studio. 
H e maintains that until a certain level of skill 
is acquired, no meaningful criticism can be 
made. If I might employ a well-worn phrase, 
this simply is not so. Constructive criticism is 
possible on any level if there is a corresponding 
level of understan ding on the part of the 
critic. If Mr. Morgan cannot bring himself 
clown to the low level of our crea tive en
deavours, we must either abandon our aspira
tions or find another artist more compatible 
with our needs. 

I should like to say something about the 
growth of the fine arts in general this past 
yea r, not so much because the growth has been 
particularly outstanding as compared with 
other years but because the steady, slow growth 
during the past three years now demands to be 
noticed. The thought occurred to me as I 
walked past McDowell one evening and was 
subjected to the cacophony of simultaneous 
performances of Bach, Beethoven, and Jelly
Roll Morton, that the Fine Arts had managed 
to pervade the community with an insistence 
comparable to the growth of the ivy on 
McDowell. Like the ivy, it has been a quiet 
process . Some would deny this, saying that 
the hullabaloo raised over CRANMER dominated 
campus life for two months or more. But this 
was as the sound of wind in the leaves. 
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Growth is as permanent as life itself. The real 
growth of the Fine Arts in the community 
took place when Mr. Zuckerkandl convinced us 
that there was no difference between the Fine 
Arts of Music and Music as a Liberal Art. 
After CRANMER there was no clear under
standing of the difference between fine arts and 
liberal arts in any form, and some wondered 
if free men were now being made by means of 
books, balances, and a stage. 

There are few who dislike the effects of ivy 
covering a wall. It is charming. But, when one 
is judging the soundness of a wall, it is 
important to know what lies under the super
ficial charm, and, if there is a purpose beyond 
the charm of the ivy, what the purpose might 
be. It could be to grace the fine proportions of 
classic architecture, or again, to conceal some
thing embarrassing to the lancllord . Or perhaps, 
"simple-mindedly", it is an honest bid for an 
invi tation to join the Ivy League! 

One more thing: despite a withering bom
bardment of bureaucratic impedimenta, these 
green tendrils of creative spirit have not only 
managed to survive, but grow, and for the most 

part flouri sh. This analogy is more than a rhe
torical foppery. While the administration has 
deluged the student body with petty problems, 
more students have produced more art than 
when "administration" and "business office" 
meant the same thing. Whether there is any 
connection between this more active participa
tion in fine arts and the saturation of neatly 
spaced "crises" I shall here attempt to prove, 
(it might be impossible), but it prompts a 
tempting theory : discouraged by their failure 
to understand The Books and / or the Admin
istration in any mann er sa tisfactory to them
selves, the students turned to something they 
could, at leas t, partially understand-their own 
creations. 

To summarize and conclude, the Dramatic 
and Music Depar tments had a gala year, the 
Graphic Arts better than before, and the Art
whose-business-it-is-to-make-pictures was given 
the last rites . More than anything else, the 
community needs to investigate and under
stand anew the meaning of the difference 
between the Fine and Liberal Arts. 

R. T. CONGDON 

Party in the Coffey·Martin-Brown Suite 
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Politics at St. John's 

DisGUST, though not always beneficial in itself, 
is a condition which always anticipates the 
arrival of something better. It does this by 
breeding a penetration that cannot be achieved 
in a state of pure tranquility, leading those 
overcome by it to retreat to something that 
they know to be sound, and above all, unfail
ing. This alone guarantees a better possibility 
of success in next year's polity. I say this 
because in much of the forced exuberance of 
the recent political activity, I don ' t think there 
is any one word that characterizes the inner 
attitude of the student body as a whole other 
than disgust. Nevertheless, through and be
cause of this disgust, there was activity and, if 
one is optimistic, a resolution that next year 
matters will be different. 

As a group, St. John's has never been much 
interested in politics, even further, it has never 
known how to be interested . This year was no 
exception. The naked fact that many students 
do not see the need for a polity, and that many 
others see the present position (and therefore 
the existence) of the polity as farcical, must in 
some way be accounted for. I think the reason 
is very simple. If the polity is to survive as a 
unit, the results of its united strivings must be 
unmistakable. This last year the confused 
efforts of the polity, far from being unmistak
able, were not even apparent. It is easy to see 
why the morale of such a group would easily 
and quickly disintegra te. 

It was not only confusion that led the polity 
to its fate . Many other factors, such as igno
rance, hesitancy, over-caution , fear, impetuosity, 
lack of direction and lack of cooperation were 
plainly evident. All these together spelled 
fai lure for the efforts of those students who 
took the time to attend the meetings. 

Because of the complexity of the problem, 
and the large number of "unknown factors" , 
an intricate analysis of the diverse and diffuse 
causes of the polity's failure would not suc
ceed;-however, some attempt is necessary. 

Polity meetings were inevitably long and in
effective, resulting in an almost complete 
walkout that was embarrassing. The usual 
allotment of speakers who think while they 
speak was very much in evidence. Clarifica
tion was almost always necessary and almost 
never provided. One even got the feeling that 
interest was not even sincere and that people 
were coming to meetings because it was a good 
place to see a show or to make one themselves. 

Mos t of these criticisms do not apply to the 
forum meetings. For some reason they were 
comparatively successful. Perhaps this can be 
accounted for by the fact that their main pur
pose seems to be one of giving information 
rather than providing constructive discussion . 
In these at least there was a clearly defined 
point to be spoken to . 

Accepting the conclusion that there is not 
enough agreement or communication for any 
kind of group decision, and therefore no action 
is meaningful, is not satisfactory, unless the 
whole idea of polity itself is unsati sfactory. 
Failure is no excuse for giving up an attempt, 
unless the attempt itself is inappropriate or 
impossible. There is some question about the 
possibility of polity as an effective instrument 
at St. John 's, since on several notable occasions 
there was group decision with no action fol
lowing, presumably because the administration 
was not cooperating. Several members of last 
year's executive committee even voiced the 
opinion that at several points the administra
tion was not even listening. The truth of this 
is questionable. What is significant is that at 
times this at titude was prevalent. If there is 
no hope of success in polity there is no possi
bility of success. 

The most terrifying comment on the polity 
is the fact that it needed opposition to create 
interest and activity. The kind of opposition 
it required was provided in a very real way by 
arresting announcement of the introduction of 
women. In its initial indignation the student 
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body may have gone too far in its sharp criti
cism of the administration for the manner in 
which the matter was handled, but the week
long display, despite its incentive, was en
couraging. It gave convincing testimony to 
Mr. Kleins 'observation that- "No one can say 
that the St. John 's student body is not alive." 
Following this unheralded outburst there were 
resolutions for more fervent activity, and more 
serious consideration of the many problems 
everyone felt sure would now be foisted on 
the community. Circumstances showed that 
most of these resolutions were hollow. 

The next phase was provided by Mr. Weigle 
when he gave the polity a chance to demon
strate its renewed interest by handling the 
problem of regulations for next year. True to 
its old form the polity shelved the problem 
until just before the deadline for the solution, 
so that again the polity was forced to act in 
hast e. Again, after a long and confused meet
ing it was resolved to place before the student 
body an incomplete ballot. Out of the con
fusion and urgency of the matter the decision 
that it was the business of the administration 
and not the polity to set whatever regulations 
were necessary, was reached. 

It is interesting to examine this last signifi
cant act as some kind of indication of the con
dition of the organism of the body politic at 
that time of the year. What it may represent 
to some is the complete negation of any resolu
tion to face the problem squarely. However, to 
others it was a clear sign that however divided 
in its opinion on this matter the polity was, it 
was still trying to think clearly, and the best it 
could salvage out of a somewhat hopeless situa
tion was the realization of its own hopeless 
position. The problem, however clearly 
defined, was simply too complex and demand
ing of much more mature thinking than the 
polity was able to furni sh . This does not imply 
that its seemingly most prominent sugges tions 
were without value, but only that they were 
incomplete, and that most were given without 
assurance. The suggestion of no regulations 
had its merits, and, at the writing of this art
icle, I am sure the administration will con
sider it as a serious alternative. It is certainly 
the most desirable solution if it is possible. The 
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suggestion of temporary regulations is another 
that is well worth considering. 

One thing about political activity, which in 
its present condition should be distinguished 
from community activity, that was noticeable, 
was that the line between "factions" became 
more clearly drawn . Tension between groups 
reached a very high degree at several points in 
the year, so much so that people became 
known by the "side of the fence" they were 
on. Conflict was sometimes external and 
served as a guarantee that the number of parts 
of the community was gradually increasing. 
Not that St. John 's has ever been completely 
a unit, but this kind of demonstration sup
ports the continuance of its divided existence. 
The demonstrations, being effects, in turn be
come causes which bring about other effects . 
It seems to me that there is no panacea for 
the partial restoration of harmony, reason and 
good will, except the realization of their im
portance, and the further realization that 
creative effort must be done with and not 
against anyone who shares in the general 
endeavor of the College. 

ROBERT H AZO 

· A Year's Grace Granted 

Mr. \Veigle takes the oath 

H emidemisemiquavers 
The Ashtray Incident: Our Second Lady's 

obvious frustration with regard to Jascha's 
smoking habits . . . Randall-agape or eros? ... 
The departure of '53's last Logical Positivist
Cadillac, Havelock Ellis ... and all . .. "Say, 
can you lend me your key to the bell tower a 
minute, I feel like~" ... John Luber's party 
. . . J. Kieffer's copy of BEAUTY ON PARADE 
(15¢ at all newsstands) . . . Green hats for 
"Frosh" ... At St. John 's nearly everyone is 
pixillated .. . St. John 's Academy gets its long 
sought for school song: "THE Music OF THE 
SPHEREs" ... " ... but St. John's also has a 
secondary faculty of tutors who act as inter
mediaries between the books and the students." 
(G. ace. to St. J. , 16) Witness the notes the 
Sophomores took on Jacob Klein 's elucidations 
upon the interpretation of the English mean
ing of the Latin marginal notes of Barocius' 
translation of Proclus' commentary in the F irst 
Book of Euclid's compendium of the works of 
the pre-Alexandrian Greek geometers (who got 
it all from the Babylonians anyway) . . . 
"Meester Yarbro-this is simply NOT a desert 
island!" . . . The unexplained surfeit of un
wanted sleeping bags among departing Seniors 
· · . Zero de Conduite and Sonia's Fall .. . 

The triumph of paganism over Luther : "Zeus 
has been gracious to us this morning!" . . . 
Snobs and Slobs ... Leftover punch and the 
revival of fertility rites around the Liberty 
Tree .. . Croquet Unlimited .. . The year's 
great disappointment : Two solid clays of "Pa
pa-pa-pa-pa-pa-geno!" yet no revival of the lost 
campus art of glockenspiel playing. Archie's 
mistrust of mixing Georgian steam boilers with 
Victorian heating sys tems .. . the cheapening 
of good merchandise through mass marketing: 
Jawish 's call at four A.M. for twenty-five cents 
bail ... Uncle Larry's Happy Time Shoppe for 
busy little fingers . . . D ef. "instantaneous": 
The time that elapses between the appearance 
of a high school tour on front cawnpus and the 
issuance of the Assistant Dean from McDowell 
with a pile of little pale-green booklets . . . 
Illustration of the law of Cause and Effect: 
The near ruination of the Variety Show's 
scenery caused by the falling of a ceiling caused 
by the mixing of punch for the Senior-Faculty 
Party in the room above caused by whatever 
they put in that punch that made it belch 
smoke . . . "EVEN \ VE'RE GLAD YOU 
\ V ON" ... St. John 's bulging float in the 
Gubernatorial Parade .. . 
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" I think I should understand that better," 
Alice said very politely, "if I had it written 
down ; but I can't quite follow it JS you 
say it." 

THERE WERE several reasons for the success of 
the play, and one was that it was never clearly 
understood by the audience, or by the players 
themselves- like any good seminar topic its 
meanings were long discussed and controverted, 
its lines could mean different things, could be 
read and acted in different ways. It was this 
quality of provocative unclarity which made 
the play a good choice (and contributed to its 
choice by Richard Edelman and the Play Read
ing group in the early spring of 1950 ), and 
which held the interest of readers through the 
weekly and semi-weekly readings and discus
sions to which it was subjected before the parts 
were cast and the actual rehearsals began. 

In its final production Thomas Cranmer of 
Canterbury was a combination of two tech
niques-the one the technique which was 

"That the King's law might run 
savingly through the land . . ." 

Thomas Cranmer 

worked out in the Play Reading group, of read
ing and discussing one play over a period of 
several weeks, without emphasis on the dra
matic possibilities, but with emphasis on mean
ings and understandings, and sometimes, the 
audible dramatic possibilities of the individual 
parts-the other the technique employing the 
visual and aural impacts and the dimensions of 
a stage production . 

Both techniques were fully utilized-in some 
details perhaps by chan ce, as the Skeleton's 
last appearance behind the great closing doors, 
when his form gradually disappeared, leaving 
only the imprint of his bones on the memory 
of the audience, but in many more details as 
a result of thought and argument and indi
vidual talent, talent which was largely un
known before the demands of the play and its 
producer were made on the students and fac-

of Canterbury 

ulty and townspeople ultimately involved in 
the production. 

Cranmer may have been the Renaissance of 
the dramatic art of the college. It was cer
tainly the first production to challenge the 
memory of the Golden Age of playmaking, the 
Years of Landau. Its members approached the 
play, not as proselytes in the face of tradition, 
with the downcast eyes and murmured assur
ance of inferiority, but with a fresh, brash, and 
untrammeled view. The result was a new tra
dition, and a lusty revival of the King William 
Players, who, with the success of Thomas 
Cranmer of Canterbury behind them, in 
February of 1951, started almost immediately 
with a new play, a new director, and a new 
host of collaborators after another success. 

Community spirit and effort, frequently 
lamented as a lost art of the Golden Age, was 

also revived during the ten month period pre
ceding the production of Cranmer, not self
consciously, nor always willingly, but strongly 
and effectively. More than a hundred people 
studied and worked on the play, using their 
talents, their imagination, the best of their 
ingenuity, and in some cases most of their time. 
It is hardly possible to list all who so worked, 
but the measure of their community spirit and 
effort was the excellence of the production
it was also measured and expressed by the 
leading non-pragmatist of the college, who is 
said to have told Dick Edelman, not quite in 
the spirit of the Poetics, "You had no right to 
make it so good." 

But it was not time spent, nor was it what is 
sometimes willing but nugatory community 
spirit, which effected the success of Cranmer. 
It was individual effort, individual excellence, 
which was caught and woven by Dick Edelman 
into what became the magnificent setting and 
background of the play; it was the interpreta
tion of the play which was finally agreed upon 
after the weeks of reading and discussion under 
the direction of Robert Bart; and it was finally 
the competence of the actors, who were, in the 

"Henry, Henry, Henry, make me a queen." 



Edelman and Sugg working out p rel iminary diffi culties 

performances, to an extent inspired by the 
pageantry which they were themselves crea ting. 

From the beginning the audiences were 
aware that Thomas Cranmer of Ca11terbury 
would be an unusual play. T he stage was un
curtained and empty before them at the fron t 
of the G reat H all, H arry Martin's stained 
glass windows, "St. Jerome" and "Samuel 
annointing Saul", unlighted, but even then 
dominating the scene, the rest of the stage 
strikingly simple, and set as it was to be 
through the rest of the play, with Henry's 
throne at one side, Thomas's rostrum and desk 
on the other side, and between them, stark and 
black, the cross. 

Then the lights came on, bringing out the 
colors and brilliance of the windows; and James 
Linsner's beautifully simple liturgical mus1c, 
sung by clear voices, opened the play . 

And from the time of the lighting of the 
windows and the fi rst tones of the music, the 
play was characterized fi rst by richness (despi te 
a production cost of less than two hundred fifty 
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dollars), richness of color, ri chness of costume, 
achieved at times with can tops and window 
sash chain, and ri chness of the dialogue and 
meaning of Williams' writing; and second by 
the trenchant juxtaposition of plainness of cos
tume (C ranmer, even as archbishop when he 
was most closely in fl uenced by the luxury of 
Henry's court, wore a simple straight chasuble) , 
starkness ( the executioners, the cross ) and 
simplicity of speech . And, not unexpectedly 
perhaps, with this cont rast of richness and sim
pl icity, of flowing lines of poetry and sharp, 
blunt words, the arrangement of persons on 
the stage and their movements came close to 
being choreography, and, like the dance, lent 
the expression of movement to the total mean
ing of the play. 

A critique of Mr. W illiams' play, and of the 
skill with which it was produced and acted has 
already been written, but many scenes may be 
mentioned for their excellent characterization 
and for their pointing up of the sharp contrasts 
of M r. W illiams' play- Mary's sharp, angry 

words and mien-Henry flinging back his sur
cote and roaring 

"Keep him waiting, do you, among your boys, 
in the scurvy noise of vour lackeys, your 
run-abouts, her?"-

the lines and grace of th e Skeleton-the stiff 
and humorless pontifical dignity of the Bishop 
and the balancing humor of the passages and 
gestures between the Lords, and the Priest and 
Preacher-and Cranmer's moments of calm 
and poetry 

" 0 now 
our common E nglish , whereto we were born , left 
for lorn of this health, vet havi11g and meant to l1 ave 
wealth so great of words, language of power, 
tl1is hour receives its consummate mirade; the V\"f ord 
takes tl1e sound heard nativelv aroun d, 
the excelling grace of speech .'; 

D. L. H AMMERSCHMIDT 

Preview of the Preview 

The RAM Film Club 
IN MOST areas of one's experience there are 
certain high water marks that ever after are ref
erence points by which one measures every
thing of a similar nature that happens there
after and, not infrequently, those things that 
have gone before. One advantage of the 
movies, properly used, is that they bring within 
the experience of most people much that they 
would not have otherwise experienced, and so 
broaden their outlook beyond what it might 
ordinarily have been . One function of RAM is 
to bring otherwise inaccessible films of that 
order to St. John 's. 

One such film is Les E nfants du Paradis 
(Children of Paradise) . For whatever the de
ficiencies a cut-clown three hour version pre
sented to American audiences may be (the 
original runs over four ) they do not include 
a wealth of characteriza tion and a shrewd evalu
ation of the moral virtues. If one adheres to 
the approximately Christian ideal of fl eshly 
love as exemplified by Baptiste (Jean-Louis 
Barrault ) , one must in all h onesty and con
scientiousness examine the ideal lived by Gar
ranee ( Arletty) and certainly come off richer 
for the experience-there is much to be said 
for sincere spontaneity. And similarly, the 

Garrance-school might be secured from the 
thin line between freedom and promiscuity by 
cognizing an ideal somehow born of and yet 
above "the moment" . Both sides may feel a 
certain securi ty and exaltation in their very 
capacity to feel, and to admit and live with 
their feelings, when they note the career of 
the arch-hoodlum-whose name eludes me 
now, and perhaps it is just as well since our 
own names will do, there being some of his 
fear of self and life in all of us- who in the 
end finds his salvation through the goodness 
and love he is forced to recognize in Baptiste 
and Garrance. By any criterion, one must ad
mit to being wiser for having seen L es Enfants. 

Just as Les Enfants is a reference point for 
content and, particularly, for moral argument 
in films, John Ford 's Stagecoach becomes a ref
erence for photographic technique (as clistin
quishecl from cinematic technique with which 
I shall deal shortly. Ford has shown himself 
to be one of the most original thinkers about 
photography in H ollywood; in Stagecoach he 
revealed an appreciation of the potentialities 
inherent in the fil m emulsion itself. T he use 
of bleached whites anclundetailed shadows, for 
example, via exposure toward the upper end 
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of the film emulsion 's latitude. Composition
ally, he enriched the screen with the liberal 
use of space-the long vista shots of the eroded 
hills that stalk the western prairies . Stagecoach 
was the model for a whole rash of imitatively 
stark films like M y D arling Clementine and 
contributed its share to the mainstream of de
velopment that Flaherty had started and which 
reached its most recent expression in such doc
umentary-type films as Panic in the City. 

Ford's The Informer stands almost on a par 
with Stagecoach with respect to photographic 
technique and somewhat antedates that film . 
But the logical development is clea r between 
them . In The Informer Ford was feeling his 
way about, shooting into lights, a violation of 
one of the photographic sacred cows; building, 
in the process, tension and foreboding and 
using the blackest thing the eye knows, the 
shadow under a bright light, to tell much of 
the story. Photographer G regg Toland and 
Orson \ Veil s exploited his lead in Citizen Kane 
and, subsequently, in Wells' Macbeth . T he 
Informer was more than a photographic mile
stone; it was a forerunner of the modern intro
spective film . It was also one of the first 
American films to create a character which 
pointed up certain conditions we see around 
us and to examine that character's place amidst 
those conditions (society), thus examining our
selves as parts of those conditions. Quite aside 
from historical considerations, The Informer 
was a fine film because of the excellent por
trayal of that character- Geppo- by V ictor 
McLaglen . Irresponsibility, irrational reaction, 
bewilderment, inarticulateness- elements pres· 
ent in some degree in all of us- were present 
to the nth degree in Geppo. But for a purpose: 
to show the logical culmination of this type 
of irrationality when set against its purported 
anti thesis- society. 

But more of cinematic technique. Of the 
pictures seen this year, those that best repre
sent what is meant by cinematic tech nique 
are the French Z ero de Conduite (Zero for 
Conduct) and the American Why W e Fight 
series, of which we saw T he Battle of Britain 
and The Battle of Russia, which were clone 
under the auspices of the U . S. Army Signal 
Corps under Frank Capra's direction . In these 
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are two distinct emphases of cinematic tech
nique. The former, Z ero de Conduite, ex
ploited the distortions the camera makes possi
ble and employed them editorially; by which 
we mean that the viewpoint of the insurgent 
boarding school pupils was presented to the 
audience not merely by their exploits per se, 
but by the camera angle which showed tower
ing adults as they appear to the child, by optical 
grotesqueries in the distribution of light and 
shadow which showed the unbalance of healthy 
little minds, and by optical distortions and 
camera movement which emphasized details 
an d aspects of life that children's minds focus 
upon . These cinematic perceptions were, of 
course, supplemented by the rest of the non
photographic production; the acting, the plot 
development, the story itself. Z ero de Con
duite was considered by many the best of the 
year's pictures, an opinion we incline to dispute. 
For despite the eloquent distortions and exag· 
gerations, the whole key of the piece seemed 
a trifl e too morbid and paced, too much lack
ing in innocent wonder to offset the sheer 
devilishness of the children, to quite capture 
the real quality of childhood-whether spent 
in depraved over-disciplined surroundings or 
not. But cinematically speaking, it does rep
resent the best of what RAM has shown this 
year. 

T he Battle of Britain and The Battle of 
Russia are perhaps the best examples of what 
the editor of a film can accomplish, and, at 
that, the latter had it over the former by an 
edge. T hese two, of a series of seven as we 
recall, were "made" in the cutting room . 
Snatches of captured film s, newsreel shots, 
aerial gun cameras, old . feature movies, ani
mated maps (fi rs t-born of Film's offspring) 
were interspliced to achieve an effect which 
none of the components originally served (nor 
were intended for ), an effect that was more 
than any piece individually could have at
tained, quite apart from matters of degree. The 
overwhelming pace, the wonclerous timing, the 
pounding repetition, the lack of sublety that 
was itself a sublety moved serviceman audiences 
during the war to a pitch just short of their 
standing on their chairs en masse and crying, 
"Give me a gun!" Even th e more aloof and 

cerebral audience, represented by St. Johnnies, 
were at times jerked from objectivity. And 
this despite the fact that policy toward Russia 
has since gone from an "A" to an "0 " propo
sition and most of the audience did not receive 
the pro-Russian propaganda of the last war. 
They had been, in the main, subjected to anti
Reel barrages, and yet were moved as though 
those barrages had never been, or had been a 
good deal less. These two are propaganda 
film at its best, and the film editor's art at its 
purest. 

With these then as criteria for the rest of 
the year's showings: for content, Les E nfants 
du Paradis; for cinematic technique, The Battle 
pictures and Z ero de Cond'uite; for photo
graphic technique, Stagecoach and The In
former; let us consider the worth of the rest. 

Foreign Correspondent was an Argosy story 
set to film . A good story, but only incidentally 
film. The Ox-Bow Incident was one of Holly
wood's sincerest efforts to deal conscientiously 
with non-soap-opera problems and, happily, a 
successful effort. The Lady V anisl1es is ac
knowledgeclly one of the best British mystery
suspense films ever made. The Quiet One, pro
duced by a group of amateurs in New York 
had an appropriate crudeness Z ero lacked and 
a use of photographic technique that, for what 
it intended, was quite laudable. If the psy
chology employed by the counselors in the 
story left something to be desired, the per
formance of the Thompson child certainly 
compensated in large degree for that . 

Of Mice and M en , with Lon Chaney, Jr. 
as the demented Lenny, might be examined 
in terms of The Informer and quite obviously 
falls short of the latter's achievements. It had 
none of the originality and little of the intelli
gent characterizations. Lenny was gropingly 
stupid, but so was Geppo. G eppo was a wholly 
human and believabl e person; Lenny was a 
grimacing H ollywood actor. Geppo was in 
many ways a tragic fi gure; Lenny was at best 
pitiful. Of Mice and M en was a routine pro
duction; The Informer was a creative effort. 

Jean-Louis Barrault's Th e Puritan also dealt 
with a warped personality. Barrault's realiza
tion of the part of a religious zealot (or as 

Wilhelm Reich might put it, " the heavily ar
mored personality") had penetration, depth, 
and was genuinely creative; further, it required 
of the audience an intelligent and active par
ticipation. At no point did the picture become 
obtrusively "film." W ere it not for the skill 
and consistency of the director it might easily 
have become so . As it was, each aspect of the 
production was perfectly integrated with the 
production as a whole. 

Probably the most significant lesson to be 
learned from the year's movies was the manner 
in which the E uropeans, the French in particu
lar, and H ollywood deal with- pardon the ex
pression- "the little man". Hollywood makes of 
him a papier-mache figure of heroic proportions; 
viz., It H appened One Night with Gable ( the 
little man is as goo~l as the rich ) ; M r. D eeds 
Goes to Town with Gary Cooper ( the little 
man is better than the rich ); and abraham 
lincoln with H enry Fonda (we put abraham 
lincoln in lower case because the picture was 
only incidentally about Abraham Lincoln-it 
was primarily about the little man who can, 
and did make it. ) The French, on the other 
hand, concern themselves with unmanufac
tured aspects of human frailty and problems: 
Nais with illegitimacy and human dignity; T he 
Baker's Wife with adultery and human dignity; 
Th e W ell-digger's D aughter, again , with ille
gitimacy and dignity. France accepts humanity 
as it finds it; Hollywood, it seems, must devise 
a humanity. (They also paint grass to make 
it look grassier. ) This, it would appear, is the 
very heart of the difference between the French 
and American film- if not the whole culture. 
The Americans must force, exaggerate, distort 
until they are no longer dealing with people 
but with caricatures of people. The French 
seem to accept what they find-and understand 
it- and report it as it is. The difference in 
method speaks of an acceptance and respect 
for oneself on the part of the French, and a 
dissa tisfaction and self-rejection on the part of 
the Hollywooclians. 

Such exceptions as The Ox-Bow Incident, 
Chaplin, and T he Informer heighten the de
fect in the American product but serve as well 
to encourage hope for a change. 

L AWRENCE S ANDEK 
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IN RETROSPECT, the activity of the Polity seems 
worthy of discussion on at least three points: 
( 1) the co-education crisis, ( 2) the food com
mittee and its report, ( 3) the temporary dormi
tory rules committee. 

To begin with the last of these: it was felt 
that with the advent of women students in the 
fall of 1951 certain difficulties about the dormi
tories would be, not created-for women have 
been visiting St. John's dorms for years-but 
intensified. In a polity meeting, endured the 
better part of an evening, the discussion on 
"Women at St. John 's next year" quickly 
moved, as everyone expected, to the implica
tions for dormitory life and, also as everyone 
expected, to moral problems. There was much 
talk by all; three general points of view were 
expressed. 
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The 

Administration 

and the 

Student Body 

One school of thought maintained that a 
man's (or woman's) cell in Pinkney or cave in 
Chase is his own castle. Another speculated 
concerning the metaphysical or theological 
principles of morals, and was advised that such 
principles were based either on reason or on 
revelations; we were counseled to await their 
being revealed or known. This advice almost 
put the school out of business. The third 
school appealed to the laws and pleaded for 
the reputation and responsibility of the college. 

To learn what the problem really was, a 
group volunteered to go to Antioch and Ober
lin; there they encountered a greater problem
bureaucracy. The Temporary Rules Committee 
set about to discover whether there might be 
any problem "next year" and, if so what rules 
might be temporarily made to avoid such a 
problem. 

Meanwhile, the old problem of women 
guests-in-dormitories came to the forefront and 
dominated the discussion of women-in-dormi
tories last year, this year, and next year. \.Vith 
the Administration crying that th e security and 
reputation of the college were at stake, the 
Executive Committee presen ted the Court 
with a case to test the strength of the existing 
clauses in the Constitution. The purpose was 
to induce a new understanding of the problem 
and to make the understanding cover, retro
actively, the case at hand . This was accomp
lished; the Executive Committee serenely, and 
a little smugly, informed the Administration 
that the problem was solved: there was no 
need for new rules, (at least to handle past and 
present problems of women in the dorms) . 
The old motto of "Discretion" was to be 
replaced by a new understanding "Enforced 
Discretion" - enforced by one's dormitory 
neighbors by means of either personal advice 
or a report to official circles. However, the 
Administration felt that the test indicated a 
weakness in the "personal responsibility for 
guests in the dormitory" clause of the Consti
tution and suggested an explicit and stringent 
rule against such guests. 

The Dean, as every good Dean should, con
solidated all schools of thought; he forced the 
first to be compromised with the third and thus 
integrated the two. The second he ignored. 
He demanded that the consideration of public 
opinion be the dominant principle in settling 
the problem of women-in-dormitories, whether 
off-campus guests or co-eds. At this point, after 
much deliberation in public and private ses
sions, the Temporary Rules Committee 
reported itself opposed to any compromise of 
the freedom of men and women to visit each 
other's dormitories and recommended that the 
Administration make its own dormitory rules 
if it felt the lack of some rules invited the pres
sure of public opinion. By referendum, the 
Polity approved the decision of the committee 
and handed the whole problem to the 
Administra bon. 

The second of the three main problems with 
which the Polity attempted to cope was the 
quality of meals served in the dining hall. A 
succession of Food Committees was appointed 

\ Viniarski and Napper on the \ Vestern Tour 

and everyone began to complain; students com
plained to the Dietitian about the food; the 
Food Committee complained to the Executive 
Committee about the students complaining 
directly to the Dietitian and not through chan
nels; the Chef complained to the Dietitian and 
wanted to know who was boss, she or the Food 
Committee. Through it all the Dietitian main
tained an attitude that Epictetus himself would 
have been proud of. One of the earlier Food 
Committees, composed of Mr. Boyle and Mr. 
Manusov, issued a revealing report in the style 
of an Army G.l.; it covered the "food situa
tion", from t 1e temperature of the eggs for 
breakfast and the amount of waste in the gar
bage cans to the size of the pots in the kitchen 
and the time Miss A. came up the front walk 
in the morning. It avoided the more mundane 
and controversial aspects of the food situation; 
such as the number of times chili con carne 
appeared on the menu, and concentrated on 
the general arrangement of the dining hall. It 
criticised the purchase of food, the layout of 
the kitchen, management of the staff, super
vision of the cooking of the food , and lack of 
imagination in making the menu. 

All in all, the report represented a lot of 
thought and hard work on the part of its 
authors and was successful in getting at the 
heart of the "food situation" . The President 
acknowledged the report with a letter in Com
manding Officer style, answering point for 
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Panel Discussion on Law, 
Freedom, and St. John's 

point with a proposed particular remedy for 
the particular criticism. Of course, this missed 
the whole point of the report which was a 
statement of the general inefficiency of the 
Dining Hall and cited particular defects only as 
examples and evidence. 

Despite the persistence of one Executive 
Committee member in counting the un
touched plates of sausage with macroni and 
cheese the last days of school, it does seem that 
enough investigating of the "food situation" 
has been done. However, th er~ is one final 
question-"Why did the Administration dele
gate to the Polity, mainly by default, the task 
of conducting the investigation, and why did 
the Polity concern itself so intimately with a 
purely Administrative matter?" 

The third great Polity problem of the year 
was that of the lack of communication with the 
Administration on the decision to open the col
lege to co-education . This problem was a cru
cial one for the Polity because it indicated that 
the Administration took a dim view of the 
Polity's ability to keep an official secret. More 
than that, the frank statement of the Admin
istration that in this matter the student body 
was merely part of the public was a rejection of 
the idea of the close relation of the Administra
tion and student body which the founders of 
the program felt possible and necessary. For 
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this reason th e rupture last December between 
the student body and Administration 
approached the proportions of a crisis. 

The claim that the decision was purely an 
administrative matter was at best a weak and 
confused one. N o one would ask that the stu
dent body share in making the actual decision; 
only the Administration and Faculty could clo 
that. But the problems to be considered in 
making the decision were not solely those of 
administration; they intimately involved the 
student body and all campus activity. 

Although there are many groups among the 
-student body, there is a unity of purpose 
created partly, of course, by the unity of the 
program but in great part by the awareness 
that St. John's is a unique school in which an 
experiment in liberal education is being con
ducted with the students themselves as the 
material. If St. John 's is a school in revolt 
against "conventional education", then every 
St. Johnny who has made a conscious decision 
to come to St. John's has joined in the revolt 
and is a revolutionary. This decision to revolu
tion is based on an intense faith in the pro
gram, a faith that every St. Johnny renews 
when he has to tell his fri ends that he is not 
majoring in anything and, when pressed, has to 
try to explain just what he is studying. 

The acceptance of women at St. John's is an 

experiment in itself. The outburst from the 
student body last December could have been 
avoided by granting an opportuni ty for dia
lectic on the two experiments to discuss 
whether the two could really be one. It is the 
nature of the problem involved, the extra 
dimension that women students will add to the 
St. John 's experiment in liberal education, that 
denies the statement that it was purely an 
Administrative matter. 

It was not the rightness or fitness of the 
decision that the student body questioned; nor 
was there any feeling that the students should 
have had their opinion considered in making 
the decision; there was no question of abroga
tion of rights which had been granted by the 
Administration in the Polity constitution . In 
fact it was an argument between the Admin
istration and the Student Body directly; the 
Student Body being higher than the Polity, the 
Polity was concerned only because it is the 
machinery which attempts to represent the Stu
dent Body. Rather the students were stunned 
that the Administration had decided that such 
a change, with the implications for the effective 
working of the program, was of no concern to 
them. The crisis was in the relationship of 
Administration and Student Body and was 
caused by the arbitrary change in the relation
ship that had existed from the early clays of the 
program under Barr and Buchanan. 

T here are two main reasons why the Admin
istration should have discussed with the student 
body the admission of women. 

( 1) A great part of ]earning goes on outside 
tu torials, seminars, and labs; it takes place in 
extracurricular activities and in private di scus
sions in dorm rooms, around campus, and 
town. T his value of St. John 's campus life, 
where an individual is more likely to be con
fron ted with himself than in seminar or tutorial 
is something that no one, unless he has gone 
through the program under similar conditions, 
can know anything about. By discussion on 
th is vital point the Administration could have 
enlarged its viewpoint. 

( 2) Because of the sacrifices every St. 
Johnny makes in deciding to be libera1ly edu
cated rather than specially trained, he comes to 
St. John 's with a partial understanding of its 

purpose. He has the desire and even the neces
sity of defending his choice of school; for this 
reason everything that happens at St. John's in 
any way affecting the program is his business 
and something he has the right to know about. 
On these matters the Student Body is not part 
of the public. 

The Executive Committee, too, is open to 
criticism on the subject of the "crisis" . It would 
seem that after several months of weekly meet
ings with the Administration it should have 
been sensitive enough to detect, at least from 
the pollings on campus, the need for a college 
forum on co-education . This failure of the 
Executive Committee may have been due to a 
deep-seated weakness on the part of its mem
bers as representatives and as leaders. As 
representatives they were charged by part of the 
student body with being an autonomous group 
whose activities were rather hush-hush . As 
leaders they were charged with being on the 
one hand, too concerned with extraneous mat
ters such as the food situation and the public 
relations office and, on the other hand, of being 
unmindful of and unable to grasp the meaning 
of the college forum as a means of exchange 
between the Administration and Student Body 
on varied problems of the college. 

T. J. WILL lAMS 

Courtesy of the Evening Capital 
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FORMAL LECT URES 

1950- 195 1 

T he Liberal Arts 
JACOB KLEIN 

Predication of Value 
BERT THOMAS 

Music and Language 
VICTOR ZucKERKANDL 

Imagina tion 
MARK VAN Do REN 

Plato's Ideal C om monwealth 
RoBERT L. CALHOUN 

Concert 
THE JUILLIARD STRING Q UARTET 

F.abdais 
LEO SPITZER 

\Vhy the Great Issues Course at Dartmouth? 
ARTHUR E. JENSEN 

Science and Politics 
ScoTT BuCHANAN 

R ecital 
0RFEO HrsPANICO (Choral 'vV orks) 

Scientific Social Science or t i1e Distinction 
Between Facts and V alues 

LEO STRAUSS 
M athematics and Nature 

EDwARD KASNER 
Psychoanalysis 

ERWIN STRAUS 
Kierkegaard 

p AUL T ILLICI-I 
Human Rights Under tl1 e Charter and 

the Constitution 
BRUNSON MACCHESNEY 

T l1e Magic Flute 
VICTOR ZucKERKANDL 

The Reformation 
J. WINFREE SMITH 

Play 
THOMAS CRANMER OF CANTERBURY 

The Moral Basis of F reedom 
BERTRAND DE J OUVENEL 

Recita l 
FRANCES JAMES 

(I-I indemith 's Marienleben) 
Adam Smiti1 

JOSEPH CROPSEY 
Recital 

RALPH KIR KPATRI CK, Harpsichord ist 
Liberal Education, Labor, and Leisure 

MoRTil'I'IER J . ADLER 
Mephistopi1eles 

EDDA T . HANKAMER 
Seventh Symphony 

VICTOR ZUCKERKANDL 
Chinese Thinking 

Hu Snm 
T he French Revolution 

PACE SMITH 
On General Educa tion 

W ILLIAM J. BENDER 
T he Cultural H eritage, the Historica l and 

the Trans-Historical 
ALEXANDER SACHS 
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Question 
Periods 

ST. JoHN's CoLLEGE may not be waging a crusade, but 
it is proselytizing; and this was made abundantly clear in 
the question periods of this year's series of lectures . T his 
proselytizing, admittedly, took place in the face of a few 
unfortunate situations; i.e., lecturers ill-at-ease in the dia
lectical situation, seemingly unaware of their assumptions, 
over-awed by St. John 's reputation, antagonistic to foreign 
ideas, or unwilling to accept. the occasion as a time for 
exploration or flights of fancy. Perhaps there was not, on 
the part of the St. John's community, the general agree
ment which might be assumed from the silence which 
greeted the promulgation of homogeneous opinion from 
those students and faculty members who held forth . Let 
me be specific. Plato obviously was the overlord of the 
question periods this year. Certainly there is no danger 
or hope (which ever way you care to look at it ) of St. 
John 's ever becoming a Christian college; T homism has 
long since passed its zenith here. But Platonism (actually, 
of course, neo-Platonism ) is another thing. It is assuming 
the stature, if not of doctrine, at least of majority opinion . 
As a result, the question periods, one after another, were 
spent trying to platonize non-Platonists (witness, Adler ) 
or to re-examine Plato for Plato experts (witness, Cal
houn ). O ver and over again Plato having been invoked, 
the question period left the lecturer's dominion and en
tered the realm, uncommonly familiar to this community, 
of Plato. Now it would be absurd to complain about this 
invocation except in terms of frequency of occurrence. 
Too often, before the topic at hand had been sufficiently 
investigated the conversation found itself discussing, not 
so much the relation of Plato to the lecture topic which 
in itself no one could object to, but rather one of the dia
logues or a point of Platonic information, on which, under
standably enough, the lecturer was not infrequently rusty. 

It can certainly be argued that no complaint should be 
forthcoming on this score, that St. John 's is one of the 
few places where these conversa tions can take place and 
take the turn they do, and that also, after all, perhaps this 
turn (toward Plato) is inevitable. W ell, granted on all 
three points - possibly; but please, powers-that-be, a 
change from Plato once in a while would be so welcome. 
Let's give the intensified consideration we bestow on Plato 
to some other philosopher for a while-St. T homas, St. 

Augustine, Leibniz, Kant, or take-your-pick
for variety, for edification, or for just plain re
spite. 

The caliber of lecturers this year, I think it 
must be admitted, was considerably more ac
ceptable. T he D ean obviously had put a good 
deal of thought into the selection of lecturers, 
the topics, and the placement; there was less 
of the spur-of-the-moment that has on occasion 
in the past tainted this step-child of the Pro
gram . Mr. de Jouvenel's appearance on campus 
was for many the happiest event of the year. 
He succeeded in endearing himself to almost 
everyone and obviously was more than fond of 
St. John 's. H e is reputed to have been an im
petus or at least a catalyst for some of the best 
discussions in and out of classrooms during the 
entire year. It is a most desirable si tuation to 
have our lecturers stay as long as possible and 
meet informally with our students as frequently 
as possible. The difficulties involved because 
of the large number of lecturers coming from 
other schools are manifest. H owever, a few 
during the year staying for long week ends or 
as much as a week at a time could be a favora
ble in fluence on the intellectual life of the com
munity We all seem to like to show off a bit, 
and reprehensible as that may be in itself, it 
does call upon us to act, thus precluding the 
stagnation that effects us all occasionally. The 
poin t is that what starts as showing off may 
very well end as stimulating discussion . 

About the question periods themselves, this 
final note. Still concerning ourselves with im-

"Oh, there's a way out of that one." 

Bertrand de J ouvenel 

petus, stimulation, or call this myst erious and 
relatively unpredictable life-blood of St. John's 
what you will, I should like to suggest that the 
question periods can supply this fi re that so 
many people claim has left the college. We 
have become more and more stable, yes. Life 
is saner. But the excitement is gravely needed. 
T he question period is the only time during 
the week that we have one activity in which 
everyone, students and faculty alike, is partici
pating- a real community in tellectual effort. 
Excitement is contagious. If the faculty were 
to concern themselves with the examination 
or re-examination of the ideas set forth by any 
given lecturer with something more than re
strained professorial decorum the sensitive body 
of student opinion would, I am sure, respond 
proportionately. \ Ve need passion. A few fights, 
a few passionate arguments, and the coffee 
shop would be buzzing with heated discussion 
for clays. T he question period should be, I 
think, the arena of the highest and most adept 
discussion of the week with the whole facul ty 
and the better students as participan ts. By 
this I do not mean there should be any limi-
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tation of discussion, but those of us who could 
perhaps carry on our learning in certain areas 
to better avail in the seminar and tutorials 
should be careful not to take up question 
period time unnecessarily. I suggest this by way 
of a gentleman's agreement. Let's have more 
faculty participation, more passion, more re
sponsibility on the part of students-madness, 
fancy, or whimsy if it is wanted, but these can 
all be responsible at the same time. "Vle need 
to be excited again . 

G. MILLER Freshman Laboratory 

Laboratory 
"GivE HIM yer cigarettes! Can't you see he's 
got lab this afternoon?" 

The value of this fragment of lunchtime 
Lifedrama lies not in the touching expression 
of man 's sympathy for suffering fellow man, 
but rather in the hint, the clear hint given of 
the position of the laboratory in the hearts of 
those half-liberated artists who have been ex
posed to its sunshine and its shadows. 

This hint brings to mind once again the 
question asked twice a week for fourteen years 
by every student at St. John's: "Is, or is not, 
the laboratory program a mere farce?" 

Why, I have heard too often of days when 
only two or three students showed up for the 
afternoon session . In such cases those few 
automatically pushed all pretense of serious 
discussion aside and proceeded to voice com
plaint upon complaint concerning the poor 
equipment, foggy lab manual writing, lack of 
planning, unsuitability of subject matter, and 
a host of other growls as well. In one such 
lab, after a return condemnation of the lab in 
general by the tutor, I have heard that it was 
the fashion for all three or four of those pres
ent to then simply adjourn to the bookstore 
for an afternoon's entertainment. 

Whose fault is it? The tutor's? The stu
dent's? The instruction committee's? The lab 
manual writer's? 111e laboratory assistant's? 
Practically any and all of these could be ad-
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vanced for blame with some justification, but 
frankly I'm sick of talking about them. I'm 
sick of talking because, after all, it must be true 
that all of them are to blame. Was that not 
decided long ago in the coffee shop? Merely 
finding the fault and placing such blame where 
it belongs does not help us to remedy the lab 
problem. I feel there is a more fundamental 
cause: the simple fact that the school-the 
students, or the Program if you wish-has 
changed. Thus, we need not criticize the lab
oratory directly here; instead we shall take the 
whole Program gently to task. 

In the beginning was truly the logos . In 
1937 not only were the outward motions of 
Jabbing being carried out by the freshmen but 
the spirit of the experiment was there as well. 
It should be obvious that now only the out
ward motions remain, the spirit has somehow 
departed. 

Let me exemplify this by having you listen 
in on Stringfellow Barr describing the first 
months of the New Program to alumni and 
friends by radio in 1937. See if you don't no
tice a certain element of excitement which has 
found its way from Humphreys to Barr's 
office: 

" I believe I have described everything except the 
laboratory work, which happens Saturday morning. 
Mr. Comenetz is in charge ... 

There have been three laboratory exercises, and they 

merit some comment. As stated in the published 
announcement of the New Program, this first year 
of laboratory work is primarily a stndy of measure
ment, a study fundam ental to scientific laboratories of 
any sort. T he first exercise demanded that the stu· 
dent construct a straight-edge and a ruler and thereby 
devise for himself a system of linear units. He was 
offered various weapons with which to enter the 
fray, including a piece of string and a stick of chalk . 
T his looked tempting to some, but unfortunately 
getting a straight edge with string and chalk car
penterwise offers some of the difficulties of measuring 
the length of a horse. O ne of my friend s, a physicist, 
complained to me that you couldn't really measure 
the length of a horse: the horse was too soft. The 
st ring turned out to be pretty soft too. Some of the 
freshmen discovered however that you could get an 
excellent straight edge by folding a piece of paper. 
On that straight edge they proceeded to devise a 
vernier ruler, and the unit of measure was christened 
-quite naturally-a " metron" . 

The second laboratory exercise was performed on 
some h omemade balances with a rubber eraser in one 
hand and pasteboard in the other. By adding and 
subtracting pieces of pasteboard, the freshman de
veloped another unit-this time a unit of weight, 
which, with eq ual respect for the G reek they arc 
studying, they christened a "baros". 

T he third exercise call ed for balances too. But 
now the problem was to get the proportionality be· 
tween weights and lengths, the proportionality ex· 
pressed in Archimedes lever, as well as in the scales 
at the country store. So they correlated weight units 
and length units, or- to put it more pedantically
barea and metra . T hey also had that clay to find the 
center of gravity of cardboard triangles and cardboard 
paraboloids, and this complicated the problems raised 
by the principl e of the balance. 

It is easy to see from this brief description, without 
having seen the laboratory in action-a nd I wish you 
could have seen that-that, as a starter, the student 
is learning through his hands and eyes to apply the 
sort of mathematical abstractions that Euclid deals 
with to the materials about him. For not by books 
alone can a New Program St. Johnnie be saved. 

. .. I wish you could see some of this going on . 
I have followed it just as closely as my special duties 
as head of the College would permit. I am fi nding 
St. John's Coll ege about the most exciting place I 
have struck yet. And, I gather the students are find · 
ing it exciting." 

Perhaps you see what must have been a cer
tain frantic interest in the balances themselves 
in the Program's early clays. Compare this with 

Freshman Laboratory Tutorial 
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the laboratory legend I first related and you 
will agree there has been a change. 

Is it not true that only the outward form has 
remained while the spirit has wasted? 

There have been attempts to regain the old 
interest. We have had lab seminars, we have 
had field trips, we have had lectures from the 
Dean, the Coffee Shop has been closed until 
3:30, but it must be obvious that two after
noons a week are still regarded as wasted by 
most of us, tutors included I am afraid. 

The only two explanations of this attitude 
which are of any help in planning a remedy 
are: first, the realization many of us have had 
that the school has changed from an experi
mental sort of test case existing for the sake 
of propagandizing a return to the classical edu
cation, into a somewhat ordinary college, offer
ing what is now a less spectacular course; and, 
second, that the Program itself has changed 
from an ultra-inclusive synthesis of all Western 
thinking to a more select course, one more in
terested in Plato than Aristotle, in "humanism" 
more than either materialism or classical the
ology. 

Let us elwell on particularizations of these 
two changes for a moment. An example of the 
first: the present lab tutor cannot depend on 
having a class of starry eyed liberal artists, eager 
to fight over any problem tossed them; rather, 
the lab is more apt to be made up of men who 
tend to need a certain amount of pushing to 
get started on even the most obvious problem. 
As the Program gets older and older the old 
excitement dies down and a certain undesirable 
sophistication sets in. 

And, to illustrate the second point: seminars 
that are talkative when it comes to Virgil, Job, 
Chaucer, and Shakespeare, and are nearly silent 
on Galen, Kepler, Gilbert, and Bacon, are not 
likely to find anything interesting in Boyle's 
Law or double refraction. Anything dealing 
with the world of animals, vegetables, minerals 
and stars, as opposed to the more humane 
sphere of studies, has become distinctly un
popular on this campus, let's face it. 

Deeply now, I don't think this sophistication 
and this unbalance of interests should be ac
cepted with so little challenge. If this were a 
Christian college there would be no harm in 
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our confining our studies to the purely humane 
sphere. The Christian divides the universe into 
a Natural and a Supernatural. He may choose 
to consider only the Natural , and of this he 
may do without those inquiries which do not 
pertain directly to man-mechanics, zoology, 
and so forth. But we are not Christians; we 
are called at times, and perhaps rightly so, Pan
theists. Then let us be good Pantheists and 
study the Cod-which-is-in-all-books- Galen as 
well Mark. Goethe's study was not lined with 
books alone-stuffed animals, optical equip
men, music, even smelly old chemicals existed 
side by side with the richly bound works of 
the divine Klopstock. 

If the schedule is not too crowded with what 
we study now in the polite letters it would 
seem necessary that there be an honest con
sideration of all things which touch on the his
tory of man in any way, whether they be un
raveling Plotinos or dissecting the frog. 

Yet, the lab situation, more than ever, is so 
serious that I feel we can not try to make up 
for all the otl1er faults of the Program during 
the two afternoons a week allotted to the physi
cal universe. The grotesque unbalance must be 
made up by changes in the classes which stu
dents are at least in the habit of attending with 
some serious purpose. My personal choice for 
correction is the mathematics tutorial which 
is so misunderstood and uninspiringly led in 
most cases that it is no wonder most seniors 
find they have very little preparation and even 
less interest in their Courant. Others would 
single out the seminar for its seeming inability 
to talk about anything in the physical sciences 
without feeling guilty of having left meta
physics for the moment. Still others would 
condemn the lectures for their over-abundance 
of vast philosophic syntheses and prattlings in 
the belles-lettres. All of these are likely at fault 
in undermining the laboratory program. 

I would not try to load up the laboratory 
with any more weight in the unpopular, pro
fane arts to counteract this trend toward the 
more sacred elements of tl1e Program. Rather, 
it would be much better to lighten the propa
gandizing load the laboratory has to carry and 
let the seminars and tutorials inculcate the re
spect of the material sciences in the student. 

I would not go so far as to say that we should 
introduce the social sciences to McDowell to 
acquaint the student with the ways of science 
apart from lab practice-no, the planners were 
right when they felt that one should learn all 
he needs about the scientific method from the 
physical sciences and mathematics-but cer
tainly the reading matter we now study could 
be examined with more tolerance for material
istic and positivistic ideas if only the tutors 
would allow such ideas to be voiced in class 
without the usual sneer. The departure of 
most of the tutors with such ideas over the 
period of the last few years has only encouraged 
the intolerance of things concrete by the lab
skipping student body. 

The shift in tutors and general tutorial atti
tude is only more evidence of the previously 
mentioned change in the Program from a broad 
survey of Western thought to a narrower 
course, weighted in favor of certain particular 
philosophies . Unfortunately, the other change, 
the alleged departure from a fa bled hyperdia
lectical Golden Age to a sh1dentry of sleepy, 
part-time liberal artists, has only aided the 
strangulation of the laboratory by the meta
physicians of McDowell. Plato really gets very 
little opposition these clays, and besides there 
are so many nice men on the faculty who are 
Platonists! It's much easier to follow the re
spectable road, y'know, just be sure to give a 

Science Discussion 

knowing little giggle whenever those cave
dwellers Bacon and Comte and Dewey and 
Ayer and those nasty, nasty Christians are 
mentioned-after all, they just ain't pure! 

If this laboratory sickness is to be nursed it 
must start with a change in attitude on the part 
of the Dean and the Instruction Committee, 
followed by the members of tutorials who fol
low the fashions they set. Meanwhile, the 
course of study in the lab must be made, su
perficially at least, more compatible with the 
rest of the Program, diseased as that rest may 
be, in order that the value of work with the 
balances not be forgotten merely because of a 
temporary overemphasis on the parts of the 
reading list that despise the physical sciences. 
After all, the liberal disciplines, which, con
currently with the books, are meant to form 
the core of the Program, should be applicable 
to any subject matter, whether it be different 
books, different laboratory experiments, or even 
films and phonograph music. To make gram
marians, rhetoricians, logicians and so forth it 
must certainly be possible to use different lab 
exercises to present any one problem to the 
student. 

Now chemistry is very unpopular at present 
because it deals with dirty, smelly chemicals, 
because it doesn 't bring up talkable problems 
as readily as other sciences, because it is an 
excellent teacher of the fact that masses of 
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The Juniors discuss "Perpetual Peace." 

evidence must be tediously collected before the 
experimenter has any right to draw a conclu
sion . It is unpopular because it is harder to 
connect Lavoisier, Boyle, Dalton and Canizzaro 
to the seminar reading than it is in the case of 
the biologists and the physicists. It is unpopu
lar because it doesn 't hit upon any "great 
truths" that are supposedly present in all the 
other reading and experimenting we do. In 
short, chemistry is unpopular because it is 
messy, tedious and unrewarding, and for this 
the chemistry laboratory is generally empty. 

If the lab is to weather the storm it must 
withdraw some part of its curriculum in order 
that it might be saved for calmer clays. I would 
propose that chemistry be set aside in light of 
the fact that the Program now emphasizes 
those studies that deal with human souls and 
their mechanics, rather than the rules for the 
combination of certain material elements and 
the origin of these rules . 

Substitute with an examination of some sci
entific activity more sui ted to the human spirit 
- something dealing with the physical objects, 
yet something that would touch on man's soul. 
Why not cooking? Certainly the care of one's 
body is humane enough an occupation. Yet 
bodily health is accomplished by means of the 
physical sciences-cliatetics, for example. The 
medical doctor is a mind doctor as well as a 
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body doctor in modern practice. Undoubtedly 
cadavers in Humphreys would involve compli
cations, but there could be no harm in reviving 
the ancient art of cookery. Think of the texts 
-Hippocrates, the Gorgias, inspiration from 
Homer and Rabelais-think of the experi
ments, unfairly attractive perhaps, but not lack
ing in intellectual content by any means. The 
Catalog speaks of the enhancement of "manual 
dexterity" by laboratory exercise. \Vhat nobler 
laboratory equipment is there than spatula, 
meat thermometer, and bake oven? Our labo
ratories in the traditional sciences are exercises 
mainly of the eye, sometimes of the touch or 
ear, but what laboratory deals with the tongue 
and nostril? Here is a great exercise in applied 
mathematics-how shall we devise units of 
measurement for taste and smell? How ·shall 
we evaluate one pleasurable effect of our cook
ing on one hand, and its effect on the health 
of the individual on the other? Can there be 
any more humane science? 

Of course we must reali ze that this cooking 
would be only a substitute for a fundamentally 
more legitimate lab subject like chemistry. \Ve 
must remember that the laboratory at St. John's 
is set up to exercise our thoughts about the 
physical universe, not to enchant us with more 
of the blue air that surrounds seminar tables . 
Like the contemplative religious who reads his 
St. John in the morning and weeds his com
munity's garden in the afternoon as part of one 
discipline, so we make free men out of books 
AND balances . \,Yhen things have changed in 
the classroom and lecture ha11 to the extent 
that St. John's people can show an interest in 
the liberal arts as applied to ALL subject matter, 
regardless of its humble origin or the prejudices 
that have been held against it by individual 
philosophers; when the problems of physical 
measurement, homogeneous and non-homogen
eous parts, and combining weights are respecta
ble again-when this comes about, we can drop 
cookery and attack the tougher job of making 
better application of the seven arts to the physi
cal universe, through chemistry for instance, 
which will be more in keeping with some of 
the many promises we made in 1937. 

ToM HEINEMAN 

Collegian 
IT WAS a midwinter clay in 1951. One more 
Collegian had appeared in mail boxes the pre
vious afternoon, and the tone of the voice was 
soft and wistful: "\,Yell, I see St. John's still 
turns out no poets." The speaker was George 
Bingley. He put his Collegian aside and one 
more math class began. 

During the four years past the Collegian has 
been a small paper with a concern properly 
for small issues, though often that not without 
a struggle. Such issues, more often than not, 
it handles well. Rereading its reviews of once
forgotten lectures, for instance, is as stimulating 
as the coffee shop talk of a Saturday morning 
that follows a lecture, and seldom more cloying. 
More simply, the Collegian 's reviewers usua11y 
caught as much of a lecture as the community 
as a whole caught. Expecting more is expect
ing too much . 

All the same, rereading at a sitting, a stack 
of Collegians, e.g., the past 4 yrs. worth, is, 
frankly, a seedy business, a struggle, and an 
experience with embarrassments: 

\ Vriting comes hard at St. John 's because the cur
riculum is a journey through criticai rapids. . . . 
Immense strain . . . [this putting] ideas on paper. 
.. . Poetic inspiration ... [the previous editor felt , 
was] slain by the sort of intensive work in analysis 
we do here ... We [the editors of the Collegian 
for that issue] bt lieve that poetic inspiration is not 
of expression ... (CoLLEGIAN: LXII, 1. ) . .. 

Now that one stops to consider, it has its hard
to-get-at side, writing. Although it takes some 
unearthing, the cause of the above editorial 
was no doubt the scarcity of contributions; its 
aim, to make writing easier; but its phrasing, 
if not leaving one a-tremble makes one wonder 
-unless one recalls-if its authors ever sub
mitted anything else. Not to single any one 
out: the above quote typifies a segment of stu
dents whose articles and poems have always 
been with the Collegian, though luckily usua11y 
in minority, and one is hesitant to decide 
whether to damn them outright or thank them 
for keeping Collegian editors on guard. One 
can feel certain, barring the possibility of a 180° 
phase-shift, that members of this segment will 
breathe their last still hoping to strengthen 

their powers of analysis to the point of know
ing what Dante, Homer, Aeschylus ( sp?) mean, 
instead of attempting to discipline their per
ceptions, develop their awareness, to the point 
where they will be able, if blessed, to keep up 
with their poets, line by line, as the movement 
is upward . "You can NOT pour 'Clear and 
distinct ideas' into another man 's head. You 
can try, but the result will surprise you." Ho
mer never tried. Regardless of the demands 
of analytical judgement, no Iliad could begin, 
'Lie clown, Goddess!' 

Being an editor of the Collegian certainly 
entitles one to some of the yearbook sort of 
thanks . In 1947 it was John Sanborn and a 
single handed job. Some of the best student 
poetry appeared then. 

("Goddess, did you l1ave some mles of 
Art, before you retired? 
Lady, please don' t come out now, 
Or a friend of mine, translating 
Pindar, might be fired ." [LXT, 3.]) , 

but only three Collegians. An editorial of the 
time read: 

" I don ' t know whether people have felt the Col
legian has ignored arithmetic, geometry, music or 
astronomy; perhaps even grammar, rhetoric and dia
lectic, but we want all the liberal arts explored on 
our pages. vVe are not adverse to being beguiled. " 

(LX, 12.) 

A1 Frasca and Bob Goldberg fo11owed. Not a 
lecture went uncovered, Frasca reviewing when 
no one else would, with the classic review of 
the period the one in which Jerry Cantor 
(who's now in Israel ) summarized one of Mr. 
Klein 's (who was still dean, then) Cave lec
tures, the one on two dimensional shadows, by 
managing to get from 'Cavern' to 'Goocl', ana
logically, in 19 colons, three of which were 
donated by the type setter, but which 3? Next 
came Bernard Fleischmann, a new editorial 
board, and a slightly augmented, valid policy: 
"There might be some surprise . . . at the 
number of outside contributors [poems by Dr. 
Van Doren and Dr. Santee were included, 
among others] who have, in a highly profitable 
manner, increased the volume of this issue. We 
have solicited their vvork so that the litera ry 
ferment of the campus might have some out
side standards to set its gauges by .. . " (LX II,6.) 
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Soon after there was some talk of St. John's 
having its own 'Little Magazine', with Bernard 
in charge of the time-consuming part of the 
investigation, and though he remained on the 
editorial board of the Collegian, he relin
quished editorship to Stewart Washburn. That 
was early in 1950, with the old varitype failing 
rapidly. George Van Sant was printer, and for 
a while, Collegians produced on campus did 
come out, monthly, plus an extra, pro and con
tra women in the clormi tories. ( Ecli tors: Pro.) 

Prizes were offered for the best contributions 
and were awarded. Paul Cree succeeded Wash
burn about November, 1950, and Bob Hazo 
followed Paul. That was near writing period 
of last year. Lab sheets had the presses jammed, 
and Collegian activity there for a month or so 
was scanty. It has been recalled that about 
that time the Collegian's budget began to be 

discussed, there in the editorial meetings. That 
was near June, and on that note a IV volume 
epoch in the Collegian's life can close. That 
there were Collegians for those four years is a 
fact, and the credit for that fact belongs mainly 
to the above listed people; assuredly, a varied 
lot. And contrasting the one-man editorial 
board meetings of 1947 with the budget dis
cussions, editors and Executive Committee, of 
last May, one can truthfully observe, that in 
these 4 years, whether needed or not, the Col
legian had been given a complete wash-clown, 
from stem to stern, a nautical term. 

Still, as long as such men as Mr. Bingley con
tinue to glance through each issue, wistfully, 
to see if in this issue, just perhaps-the Col
legian will be worth the effort. 

DouGLAS BoYLE 

The Athletic Year 
THE INTRAMURAL athletic program got under 
way early in the fall with football. It looked 
as though there would be a new high in the 
participation in the gymnastic arts, as seven 
teams were in competition to have the distinc
tion of being the rough and tumble boys of 
the campus, the football champions. The in
terest of incoming Freshmen started off with 
a bang, but dwindled toward the end of foot
ball season, and, with the Freshman, the inter
est of all classes, except the Seniors, turned 
from the field of friendly strife to other activi
ties. 

Although there were many close and hard
fought games, it soon became evident that the 
two teams to beat were Senior ABCD & Junior 
CD. The Seniors were led by the passing and 
general football savvy of Mike Brown and Jim 
Frame. This combination improved with every 
day they were in action. The Juniors, under 
the leadership of Ned Lathrop, who was one 
of the colleges first contributions to the armed 
services, rolled over all opponents without 
much trouble. The combined efforts of Lath
rop, Bob Seelig, Dave Napper, and John Twigg 
seemed to be enough to go through an un-
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defeated season. But, as the season progressed, 
it seemed obvious that there would be a battle 
royal the afternoon the Senior and Junior teams 
met. The sidelines were packed with specta
tors, (there must have been at least seven or 
eight!) The game was just what everyone ex
pected-a lively battle. The Seniors emerged 
the winners by a 19-7 count. The victors al
ways had what it took to stop the Juniors at
tack and also enough to su bclue the underclass
men's defense. The entire group of spectators 
as well as the players left the game convinced 
that the spirit of competition had not been 
lost on the athletic fields of St. John's College. 
With the outcome of that last game the 
Seniors became football champions. 

The Final Football Standings 
Senior ABCD Junior AB 
Junior CD Sophomore CD 
Freshman CD 

The Athletic Department seemed to foresee 
the coming of women to the campus before 
the startling news was announced two months 
later. With the institution of volleyball as a 
new team sport, what was considered by most 
as a primarily feminine sport turned out to be 

Seelig chalks up 
another Victory 

enjoyable for all participants. It gave some of 
the students who felt the more active sports of 
football and basketball too exuberant a chance 
to participate. The outcome will no doubt 
prove very valuable in the years to come when 
the men will be in competition with the 
women in the gymnasium. The title was de
cided by the first game of the season as Fresh
man EF beat Junior CD. Both teams went 
through the rest of their respective schedules 
undefeated, but the champions had been de
cided on that clay which introduced volleyball 
to the campus. Five teams competed and many 
nip and tuck games were recorded, which gave 
evidence of the evenly balanced teams. 

The Final V olleyba1l Standings 
Freshman CD Sophomore CD 
Junior CD Junior AB 
Senior ABCD 

After the Christmas vacation the gym turned 
primarily into a basketball court. From the 
over-all outlook Basketball was probably the 
worst of all the team sports, especially with 
respect to the number of participants and the 
unevenly balanced teams. The season was di
vided into three rounds, and by the end of 
the third round there was an all-time low in 
athletics with several games being forfeited. 
From the outset it was obvious ·that the team 
to beat was Junior CD. This feat was not ac
complished in the entire season as the high 
flying Juniors went through all three rounds 
with an unblemished record. Led by the trio 
of Seelig, Twigg, and Napper, the Juniors 

even on "off" clays could always rise to the 
occasion! 

In the class games which were held at the 
end of the intramural season, again the Juniors 
came through to win the laurels. In the final 
game, a real thriller, the Juniors beat the Sen
iors by only two points. It was a close one 
from start to finish . With only five seconds 
remaining, the score was tied. At this point 
Bob Seelig dribbled in to sink the winning 
basket. And the Juniors had made a clean 
sweep of the entire intramural basketball con
test. 

The Final Basketball Standing 
Junior CD Freshman CD 
Senior ABCD Seminars AB 
Sophomore CD 

As in previous years those members of the 
college community who felt that they could 
not get the sort of competition they wanted 
in the intramurral games entered a team in the 
Capitol City League. As they had found in 
previous years the competition was a little too 
great. They ended the season in undisputed 
possession of last place. But, the team, cap
tained by Bob Seelig, earned quite a bit of 
respect in beating the two top teams in the 
league as their only two victories . The mem
bers of the team were AI Brown, Dave Napper, 
Howard Bromberg, Jim Frame, Bob Seelig, 
Frank Polk, Harry Martin, John Twigg, Ray 
McKane, John Wallace, Ray Cave, Dick Hab
erman. 

With the fight for the blazers narrowing 
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clown to three teams (Freshman CD, Junior 
CD, and Seniors) all eyes were turned towards 
the coming track meet, with everyone feeling 
that the t eam which won supremacy on the 
cinders would al so win the blazers. For a 
change one could see peopl e wandering clown 
to the track in preparation for the big day. It 
shaped up to be a battle between the Juniors 
and the Seniors with the Freshman given 
strong consideration. But, when dawn broke 
on the clay of the track meet there was a very 
clisappoin ting turnout, and the Seniors failed 
to field a strong team. This small turnout took 
away most of the interest from the meet and 
the Juniors proceeded to literall y run away with 
the track meet. Personal honors were garnered 
by Bob Seelig who won practically every event 
possible. On the whole it was felt that the 
meet was a farce; the reason being a lack of 
gladiators which is not an uncommon occur
rence at St. John 's. The track meet enabled 
the Juniors, not to become Seniors, but to win 
the blazers. 

The Final Track Meet Standings 
Junior CD 62 Senior ABCD 13 
Freshman CD 30 Sophomore CD 5 

With the coming of the spring term, the 
fi eld of fri endly strife turned to the softball 
diamond . Interest picked up as it usually does 
in the spring with quite a few new faces. It 
was a fi ve team race the whole season, with 
Junior CD coming through in the play-offs to 
take the championship. T here was no out
standing team in competition as is evidenced 
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Parslow hnrling 
for the Seniors 

by three out of the fi ve competing teams being 
in the playoffs. The season was climaxed by 
the class games where again the Juniors won 
the series, and proved to the school once more 
their athletic prowess. The softball season 
proved most successful in all ways as sports
manship and attendance were the best of the 
year. 

Tile Final Sottball Standings 
FIRST ROUND 

Sophomore CD 
Junior CD 
Freshman CD 
Seminars AB 
Seniors ABCD 

SECOND ROUND 
Junior CD 
Freshman CD 
Seminars AB 
Sophomore CD 
Seniors ABCD 

Smitty, Dutton , Bob, John , and Peter 

Of course throughout the year the individual 
sports occupied a great deal of interest. With 
han dball and squash in the winter and tennis 
and badminton in the spring the competition 
was very keen . 

Individual \V inners 
Squash GEORGE D Avrs 
Table Tennis D AVE NAPPER 
Track Bon SEELIG 
Badminton HowARD SHAW 
Handball No TouRNAMENT 
Tennis INCOMPLETE TouRNAMENT 

Several new groups were seen in the gym 
this yea r. Both boxing and wrestling classes 
were formed which met once a week. It really 
was refreshing to see these new groups get 
started, because it gave a feeling of real impor
tance to the athleti c program. 

The Outstanding Individual Athletic Per
formance Award, and with it :J college blazer, 

Harry Martin serves 

Jim Frame set for a homer 

was given this yea r to Jim Frame. 
The year was completed with the annual 

Senior-Faculty softball game. For the first time 
in many years the faculty won by the score 
of 10-7. Thus ended another year of Athletics 
at St. John 's. It proved to all that athletics 
could be carried out on an intramural basis and 
that it could be successful. \ \Thile at times the 
situation looked rather dim, the overall picture 
was bright, and the Athletic department ful
filled its purpose-that of training the body 
while classes train the mind. 

JOHN TwiGG AND Bon SEELIG 

And meanwh ile, in M cDowell, the Sophomores still discuss Shakespeare. 
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Mrs . Lacey and 
Mrs. Flood sing at 

'the Library 
Christmas Party 

Music at St. John's 
A DIVISION determines the shape of this article . 
Formal music will be treated reportorially; in
formal music demands somewhat different 
treatment. 

On November 3rd, a group of musicians 
rather affectionately known here as the boys 
from J uilliard appeared to devote three days to 
performances of string quartet music from 
Bach to Schoenberg. In addition to the works 
listed above, they played, in The King William 
Room, Bach's Art ot the Fugue, Schubert's 
A Minor Quartet, one movement from each 
of the Schoenberg Quartets, and the Grosse 
F ugue of Beethoven, and something else which 
slips my mind at the moment. To criticize 
their performance without using too many of 
the old, overworked adjectives, I would say 
they played as musicians of vast experience do 
who yet retain their enthusiasm for what they 
are about. Their weakness, if it can be called 
one, lies in their performance of the later Bee
thoven Quartets. Somehow these quartets fail 
to come to life under their hands, becoming 
more sprawling, loose jointed affairs than they 
should be. 
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Somewhat later in the year, a group of ex
traordinary singers from Majorca appeared to 
give a concert of Renaissance Liturgical music 
of Italy and Spain, a few folk-songs of Majorca, 
and one or two native dances . In addition, this 
group sang a few compositions of their di
rector. In all fairness, I can only say that the 
latter were examples of an odious school of 
choral writing which strives for unusual vocal 
sounds for no other reason than to show off 
the qualities of the chorus which happens to 
be singing them. I am aware that writing of 
this sort has a long and sometimes honorable 
history; it is clone well by Josquin de Pres for 
instance, but under inept hands such composi
tion becomes "cute" and extremely painful to 
listen to . 

As a chorus, the group boasted an excellent 
ensemble of voices, well balanced and smoothly 
fun ctioning. The women's voices seemed 
rather more wiry than they should have been, 
but I am informed that this attribute is not re
garded in Europe as a defect and so pass over 
it. The singers were at their best in singing 
their own folk-songs, at least when these songs 

were not too much tampered with by the eli
rector. Majorcan music, clue to the position 
of Majorca geographically, is sometimes a 
strange and wonderful mixture of ornate Moor
ishness and a more straight-forward European 
style. 

Frances James, who sings like an angel, paid 
the school a visit early in March to present, 
appropriately enough, the Marienleben. This 
work, by Paul Hindemith, had three virtues 
recommending it to our attentions: It was a 
major work of one of the greatest of modern 
composers and its words were written by one 
of the very few German poets whose works are 
accessible to non-Teutonic ears. Fortunately 
for all concern ed, this concert was the first to 
be given in the Great Hall. The sound of Miss 
James' voice literally filled the room so that 
the listener had the feeling .of being absorbed 
into the music instead of listening to it from 
a distance. If the concept of a Medieval dream 
of Mary coming to life in the Great Hall is not 
too difficult to imagine, the evening could best 
be described in that way . 

Miss James demonstrated her command of a 
diverse repertoire on Sunday of the week end 
by singing some settings, by Faure and D e
bussy, of French poetry and some, by Hugo 
Wolf, of German poetry. Most rewarding of 
all, however, was her singing of parts of the 
first version of the Marienleben along with 
their equivalents in the final version in order 
to give some insight into the evolution of a mu
sical thought. 

Ralph Kirkpatrick was the last of our visiting 
musicians. Over and above the works previ
ously listed, he played during the succeeding 
two clays another fistful of works by Bach, in
cluding the Two-Part Inventions, some pre
lucles and fugues from the Well-Tempered 
Clavier, and another dozen or so of those 
amazing sonatas of Scarlatti. Mr. Kirkpatrick 
and his playing are too well known here to 
call for any comment. I will content myself 
with reporting what only Mr. Zuckerkandl de
tected; namely, that, having a lapse of memory 
in one of the fugues of the Well-Tempered 
Clavier, Mr. Kirkpatrick con tinued playing his 
own four-par t fugue until Bach 's returned to 
him some measures later. 

T he non-professionals of th e college provided 
the music for wha t was labelled an "Informal" 
concert. Actually almost every concert ever 
given by students of this college was and 
should be called an "Informal" concert. They 
cannot be any thing else. In practice, however, 
they always turn out to be dreadfully form al 
affairs at which every one arrives as though 
entering church . Messrs. McRaney, Pinsker, 
Zuckerkandl, and Cree performed Mozart's 
E Bat Piano Quartet; Mr. Henry Wise, Bach's 
E minor Partita or Clavier; and the Chorus, 
a Motet an d a Processional H ymn by Pales
trina. 

T here remain only two other events of the 
year to be reported. Georgianna Bannister, a 
soprano, and John Gruen, a composer and 
pianist, came to give a performance of some 
songs written by Mr. Gruen himself. Perfor
mancewise the concert was a success. Miss 
Bannister had a clear, well-trained voice, and 
was capable of using it to good effect. Mr. 
Gruen though a bit heavy handed at times, was 
a good accompanist . T he music, however, did 
not have much to recommend it. Mr. Gruen 's 
compositions did not, as I recall, say anything 
that had not been said before and said better. 
There is a little point, I think, in a mid-twen
tieth cen tury composer writing music which 
would barely have raised the eyebrow of the 
middle nineteenth century. 

The other of the two even ts mentioned 

Miss James during one of her informal concerts 



above was Mr. Zuckerkancll 's lecture . I call 
the three lectures which he gave one event be
cause, though their subjects may have differed, 
all three form part of the same lecture which 
might be called, "How to Hear What's There". 
The most successful of these lectures, one on 
the Seventh Symphony of Beethoven was de
voted to a fairl y conclusive demonstration that 
Beethoven was trying to do in music what Mr. 
Zuckerkandl was in words: to explicate all that 
was implicit in one note, or one chord if you 
will. 

It is one of the aims of St. John 's to recover and 
integra te the fine arts with the Liberal Arts. It is 
to be hoped that by including music in the curricu
lum, intellectual light may be transmitted to them, 
and that they may make their refl ected light ava ilabl e 
to all the classics. 

It [St. John 's] agrees wi th a modern math emati
cian who approaches the basic problems of mathe
matics by comparing with each other, and dis
tinguishing from each other, LangLwge, Music, and 
Mathematics as three modes of symbolic construction 
which lie in the power of th e human mind .. . 

It is in the light of the foregoing two state
ments which appear in the catalogue that one 
must consider the state of music in the school 
during the past year. Was any intellectual light 
transmitted from the Liberal Arts to Music? 
If so, was any of that light reflected? Was 
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1\llr. Zuckerkandl and Mr. 
K1rkpatrick discuss Scarlatti 

Music properly considered as a mode of sym
bolic construction? In effect, was the wander
ing Seventh welcomed back into the fold in a 
proper manner? 

The answer, of course, is, "Yes and No" . It 
must be said that in the music tutorials music 
did indeed get very careful and thorough con
sideration as a mode of symbolic construction. 
Sym bois are understood analytically, and the 
music tutorials differed from no others in the 
time spent in analysis and the care taken to 
exercise the method. A rather strange phe
nomenon took place outside the tutorial, how
ever; a phenomenon which, moreover, did not 
take place to nearly the same extent in con
nection with the other tutorials. Music as a 
symbolic construction or indeed as anything 
at all save a pleasant vibration of air, was simply 
not talked about, or in any case only rarely. It 
may be asked, "why not?" I think because a 
certain fashionable intellectual attitude miti
gated against such discussion. That St. John 's 
has towards certain skills attitudes which 
change somewhat like fashions do is a propo
sition which has considerable truth in it. A 
rather distinct hierarchy of skills can, I think, 
be discerned, of which the Mathematical is 
first, the Linguistic is second, and the Musical 
is a rather poor third . In fact, to be regarded 

as a musician is not to be regarded as a liberal 
artist at all, but rather as a strange animal who 
must, for some reason, be tolerated. These 
attitudes, I would maintain, are sheer fashion 
and rather silly, but they have reason in them . 
\Ve have all read the Ion, and the spectacle 
which quite a few musicians and most "Music 
Lovers" present is quite (ahem ) Ionic. The 
curse of the nineteenth century still lies heavily 
upon us. 

\Vhat then, specifically, are the criticisms to 
be made concerning the col lege's consideration 
of music during the year? First, though one 
can say that a lot of music, most of it good, 
was heard, one cannot say with much truth 
that such music was very carefully listened to. 
A certain bovine attitude towards the musical 
art held it no crime to listen to Mozart while 
reading Plato, though, in fact, that act is 
roughly equivalent to reading Moliere while 
hearing a lecture by Leo Straus. 

Second, not enough tutors were involved in 
the music tutorials. Surely proper atten tion 

on the part of the tutors could have permitted 
the music tutorials to assume their proper re
lation to the other tutorials and, most impor
tantly, to the seminars. It would certainly seem 
advisable that at least as many freshman tu
tors as possible be attending music tutorials 
during this period of examination of the re
lation between music and the liberal arts. 

Third, during question periods, where an 
intense and wondering attitude might have 
been expected from the fa culty, there was no 
sustained consideration of whatever problem 
music poses for the liberal arts. We may allow 
them a certain degree of boredom with respect 
to problems already discussed with a generation 
of students, but in the face of a new direction 
of the program, it seemed rather surprising that 
they did not rise to the occasion. In the face 
of this peculiar apathy, it is hard for students 
to give such a problem the same consideration 
which they are accustomed to give to the more 
orthodox aspects of the program. 

PAUL CREE 

"Mr. Chairman , I present the candidate for the degree of Bachelor of Arts, Michael 
Lee Rourke, to be examined on the thesis . .. " 
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June 

JuNE WEEK traditionally begins with the Va
riety Show Friday night. But since so many 
people decided this year June Week began two 
weeks earlier, this account will bow to majority 
opinion . T hose seniors who had passed reading 
knowledge examinations, orals being over and 
the end in sight, decided to institute June 
Week two weeks earlier which th ey promptly 
proceeded to do with a party in the Gearing
Wildman Pit. And for five or six nights straigh t 
(I eventually lost count and gave up ), partying 
people paraded through George Case's, Jerry 
Lansner's and Harry Martin 's rooms, where at 
one time or another, with gin and beer fl owing, 
Doug Boyle furni shed hours and hours of high 
wit and never-to-be-recovered talking songs, 
where Coffey and Martin previewed a skit that 
never did appear in the Variety Show, where 
H enry Jawish persistently provided bagpipe ac
companiment, and where Harry and Carolyn 
Banks danced the tango. These parties had to 
die and did (to my knowledge) to allow people 
respite to prepare for June Week. 

On Saturday the seniors tried admirably to 
avoid the heat by having their cocktail party 
outdoors in the Chase-Stone boxwood garden, 
but the hea t persisted and was endured. T om 
W illiams and Dick Edelman worked hard and 
resourcefully to concoct a punch no one had 
ever tasted before or likely would ever taste 
again; however, it did make the occasion me
morable and offered many conversa tional open
ing like "What are you doing with your pine-

apple?" or "May I get you some ice cream and 
fruit punch to eat?" or "Look at him-he's 
using a potato chip on his pineapple!" Every
one was well-dressed, if wilted at the collars, 
the ladies were lovely in their summer dresses 
and hats, the waiters were distant and profes
sional, polite conversation was heard on every 
hand, and no one got drunk. T hose who did 
not adjourn to the croquet green rushed t o 
make supper or another party. 

T he next week, to be sure, was not devoid 
of parties, but the hectic pace of the preceding 
week was lacking, and the seniors realized, 
some with regret and some with relief, that 

this was their last week of classes. After the 
final seminar on T hursday evening, the juniors, 
attempting to maintain the tradition, invited 
the seniors and faculty to the porch of Chase
Stone for the Junior-Senior beer party. Every
one came and many stayed, even in the face of 
seemingly sure party failure. T he beers were 
flat, foamy, and few and far between, and no 
one seemed to be able to do anything about 
it, in spite of admirable attempts to do so. 

evertheless, many stayed and sar1g while 
others played and still others just talked . No 
theses were burned. T he party was not so suc
cessful as the one last year, but it was held, 
and in view of the rampan t effi ciency around 
here these clays, some spontaneous disorgani-

Foam for the 
Foaming 

T he Senior Cocktail Party 

Week 

being left out of all this backstage intrigue. 
Mrs. Klein was celebrating a number of anni
versaries- the end of her freshman year, her 
first senior class, and her first question in ques
tion period where she said "a mouthful"; bu t 
on this occasion, no one could doubt that the 
seniors were most important. With champagne 
tingling in their heads and such hospitality 
warming their hearts, the seniors left the 
Kleins' and walked up Prince George Street. 
T he smell of spring rain was everywhere, and 
that balminess which is Annapolis in the spring 
made one want to linger a moment. But prepa
rations for the festivities of June Week were 
in order. 

By then the school year had ended. June 
W eek is a coda to the life we know at St. John's 
the rest of the year. As soon as the parents 
and girls begin to arrive, the changes are im-

zation hardly seems reprehensible. T o my 
knowledge, no committee was appointed by 
the juniors for the party; a few, with financial 
support from the others, just decided that the 
party, of course, should be held, and, as I said, 
it was . 

mediately noticeable. The pace quickens. Re
lationships change. And the irreversibility of 
time becomes a brute fact . The leisure, the 
tomorrow, the next week are irretrievable; they 
have gone. The unsaid and the undone now 
can be said and done only under the duress of 
time. For some, the end was, as it is supposed 
to be, a beginning; for others, who learned and 
loved late, the moment would be stayed. For 
all, looking ahead or looking back, melancholy 
or bitter, relieved or regretful, the moment was 
succeeded by another moment, and the new 
replaced the old . 

The Dean and M rs. Klein entertained the 
seniors with champagne and with love at the 
deanery on Friday, and good will was exuding 
from every corner. M rs. Klein spent consid
erable time with the Variety Show V.I.P .'s 
offering suggestions, props, and inside stories, 
and the Dean could hardly contain himself, W here all the people came from no one 

"And have you ever noticed how he ... " 

seems to know, but when the doors of the 
gymnasium were fin ally opened following the 
last rehearsal of the Variety Show, they poured 
in and fill ed Iglehart for our boys as well as 
they had fill ed it for Eleanor Roosevelt. And no 
one, save a few perhaps, was sorry he had come. 
T hose expert in New Program statistics were 
overheard to exclaim for the Variety Show as 
they had for "Cranmer", "The best ever"; and 
although few students now here had seen more 
than one show, hardly anyone would dissent 
from the opinion that to have been anywhere 
but watching the show that evening would 
have been un thinkable. Harry Martin and Jack 
Coffey, the obvious sparkplugs of the enter
prise, completed their St. John's careers as they 
had begun them, as a team, and their talking 

At the Dean's Party 
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songs and ditties were among the high points 
of the show. Suffice it to enumerate some of 
the other high points. Milton Perlman as the 
alumnus in Paris at the "Cafe Ste. Remo" (no 
one seems to know how St. Remus got emascu
lated) , captivated by Dick Batt's moppish (and 
later deflated ) Piaf-type charms, and overcome 
by an atmosphere wreaking with gingham, 
candles, free love, and gypsy music, Bob Rich
man persistently providing the latter. Doug 
Boyle's "M:nch of Time" commentary, St. 
John 's style (and Boyle style too ). Milton's 
hilarious take-off on Cranmer; Markowitz out
Sugging Sugg's skeleton, rubber bones, cape, 
leaps and all; Mike Brown, leggy and demure, as 
Jo Thom's Ann; Coffey, with a mouthful of hot 
potatoes and a free-wheeling jaw, as Hugh 
I\tlcGrath's Cranmer; and Milton, properly at
tentive and generous with football jerseys as 
a beardless Rickolt. Markowitz and W. C. as 
the president and clean, processing pompously 
and circumstantially, and then Gallagher and 
Sheaning one another. The president and the 
colonial dames skit, with Hill 's Sinfree Stiff 

' handshake, handclap, front steps and all; Edel-
man's Mrs. Kaplan, with more of Brooklyn 
than Russia in his accent, immortalizing (twice) 
the "less soap, more danger" story; Reilly's Mr. 
Kaplan, immortalizing the "making Gretchen 
at the spinning wheel" story; Tom Williams' 
magnificent colonial dame; and Markowitz as 
President Bagel furnishing some intoned ori
ental wisdom. And then the films (St. John's 
seemed to be making up for Hollywood's de
cline, what with four-at last count-films 
turned out over the year) risina to Eisenstein-

. ' b 

ian heights under the magic touch of Parslow, 
Richman, Coffey. Martin, et al., and giving us 
such memorable characters as the peasant hero, 
the beclerbiecl Dean Uclelsky (hiss the villian) 
and poor clone-wrong little Sonya (a little 
hearts and flowers music please). It was all 
over too soon. A fine evening. Almost all the 
twenty thousand people adjourned to the Boat 
House where the Cotillion Board provided 
beer, recorded music, and no john. Many old 
friends had already returned for the week end 
and were seen catching up on the school and 
catching the school up on them. 

Saturday was ideal. Parents, wives, children , 

Traband, Bixby, and Mollie 

faculty and faculty wives, and those students 
whose alarms worked gathered beneath the lib
erty tree where Jack Coffey as master of cere
monies opened the Class Day exercises. There 
was quite a barrage of speakers. Tom Hamilton 
delivered his talk on snobs and slobs, which 
later caused excitement as reported in the 
"Evening Capital". Milton Perlman, deadpan, 
delighted everyone with his culinary history of 
St. John's, complete with maps and statistical 
charts. Doug Boyle gave us an extended ac
count of what he could have talked about and 
ended by sounding a note which was being 
heard on aU sides, a warning about the price 
the college was paying by courting stability 
and respectability. The return of Rogers Al
britton was looked forward to by his friends , 
his former students, and those who have come 
to listen closely to what he has to say. His talk 
could hardly have disappointed anyone. He 
did not speak for long. Here is what he said: 

I should like to say something misleading about 
the college in which you have spent four years talking, 
about what I think the enterprise in which you have 
been engaged, so far as it is a philosophical one, 
really is, and why it seems repeatedly to fail , and why 
nevertheless it is a good thing to have done and for 
other people to do after you. It will have to be mis
leading, because one has the choice in trying to say 
what someth ing really is of saying what is false or 
trivial. The true and unsatisfying answer is that it 
is what it is and not another thing. Four years in 
college are four years in college. What it is really to 
graduate from St. John 's is really to graduate from 
St. John 's. That is the right answer, absolutely safe, 
an answer to curl up with and die. The illuminating 
answers are all wrong. They are metaphors . This awk-

At the Boat TTouse Beer Bust 

ward situation is called being in the cave. 
I remember when Scott Buchanan came back and 

told us it was time to return to the cave, as if we 
had all been somewhere else. He said the meta
physical enterprise was maybe better dropped , the 
historical weather being wrong for it . It seemed to 
me at the time a revolting frivolity, to call off the 
metaphysical enterprise as though it were a rained
out picnic. And as a matter of fact it still does, but 
not because I think now, as I did vaguely then, that 

"And m 1939, Roast Beef was served on Sunday for 
the first time." 
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it is more grandiose and vertical than that. Becoming 
wise is not a purgatorial climb, to some pure land
scape, neater and more spectacular, less populous, 
higher above sea level, where one might settle clown 
if the drones back home weren't in crying need of a 
managerial elite. 

I think now, with Mr. Hamilton as I understand 
him, that philosophy is a round trip. The end of it 
is where you begin . It is yourself and the people 
you love and whatever you happen to be doing that 
you want to do, not redecorated or transfigured, but 
disclosed. It is like finding something lost more 
than it is finding anything out. \Vhat is lost is what 
you had, and it is to be found in the obvious place, 
that is, where you left it. 

People come to St. John 's rather than elsewhere, 
though people go to other colleges for this reason 
too, because they are estranged from what is most 
familiar , most known. It lies there in a disorderly 
heap . They want it to be together, to look intelli
gible, to look right. They want not just information , 
but insight. They are like someone who, having 
known Sylvia for years, nevertheless asks one clay, 
"Who is Sylvia, what is she?" . 

She is Sylvia, of course, a girl of a certain height 
with eyes of a color which can be numbered in the 
Ostwald color notation . And so on, until everyone 
has had enough of the facts about Sylvia and some 
might think the question was answered, what she 
was. But it wasn't that kind of ques tion, the answer 
to which one can offer to find out by calculation or 
experiment or looking Sylvia up in the Social Register 
or asking her. It was a philosopl1ical question, a 
kind that does not invitl': any finite investiga tion . It 
is meant to be talked about, like the questions, "Am 
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I really in love?" or " Vl hat is tragedy?" . But talked 
about for how long? It used to be said that St. 
John 's was a talking campus. T alking was intended 
to be contrasted with writing, but the remark makes 
another contrast too, with silence. I think many 
people graduate from four years of the talk which 
most sharply distinguishes this from other colleges 
feeling that it is high time everyone shut up. Others 
are apparently prepared to talk forever. T he truth 
is, in learning as in making love, the conversa tion 
can go on too long. How to stop it is the great 
problem. Or rather-since it is easy enough to stop 
a conversation, as any seminar will exemplify-how 
freely to let it stop, to let it go, and turn to what 
it was about, the world in which of course people 
do, among other things, converse. It is in this last 
tact, of letting the student go and enabling him to 
Jet go, that St. John 's has always profoundly failed. 
Grad uating is an exit and a return that is usually 
made, if at all , wi thout the college's help, for it has 
always been more or less under the delusion that its 
task was to transport people in some privileged di
rection which is customarily figured as "up". 

It should not be obscured by all this imagery of 
round trips that St. John's is a place where people 
instruct (people, by the way, not books) and other 
people are taught things th ey did not know before. 
Certainly they came for that, though they might 
have gone elsewhere, and certainl y it is important. 
Or if you like, the liberal arts are important. But 
their importance is enti rely contingent on the other 
thing happening too, which is not got by any stand
ard technique nor given by one, though it can some
times come about by love. The other thing does 
not begin here often enough. There is no reason to 

" I should like to say something misleading .. " 

expect it to get very far here, but it ought to begin , 
sometime toward the encl. It ought to begin to be 
d ear that the proper object of the philosophic eros 
is not any truth about the world, but a way of 
being in the world, this one and not another one, 
and that the point of trying to talk your way out 
of the logos, to cross by talking what F. H . Bradley 
called the intolerable gap between truth and reality, 
is to find that it cannot and need not be clone. 
Talking and what is talked about will not be kept 
together by a more inclusive talk that is about both. 
vVhat includes them is silence. It is this silence 
which must be reached; but it is nothing strauge, 
and reaching it is easy, in th e way that after long 
puzzling suddenly there is no puzzle. It is the silence 
in which you are aware that everything is, after all , 
what it is and was all along, and that you have gradu
ated. 

How should one go about leaving this college? 
I have not clone it yet, but there is a wonderful say
ing of Confucius: "The way out is via the door; why 
is it no one will use this method?" 

Mr. Kieffer was the main speaker of the day. 
I have selected what I think is the substance 
of his speech . He said: 

The Class Day speaker at St. John 's is traditionally 
the voice of the outside world-the town rather than 
the gown. As well as I can I shall try to speak in 
that tradition. \\!here the Commencement speaker 
says, "You are going into a world which . .. ," I 
today must say, "You are coming into a world, which 
. .. etc." But what can I tell you of the world you 
are coming into? I haven't the face to offer you in
spirational generalities. \ Ve have been too long to
gether and from the look-out of our ivory tower we 
have seen too well the near and distant landscape for 
me to gloss things over attractively for you. But I 
haven' t the practical knowledge to give you a factual 
description of your world . From the beginning of 

time, however, everyone has had to learn about the 
world he lives in for himself, so that my inability to 
tell you about it will do you no harm . 

\\!hat I can do is talk to you about two activities 
I am now engaged in in the outside world; to try to 
interest you in them by giving my reason for them 
and also to show how they are related to each other. 
These two activities are the movement for World 
Government and the Adult Ed ucation Program of 
St. John 's College. 

Two years ago in my Commencement address, I 
could point to the shattered post-war world and call 
upon the graduating class to start building it anew. 
The events of the last two years have dampened the 
optimism we all felt then. It seems as if we must 
probe pretty deep to find again the foundation on 
which to build. 

Neither the movement for vVorld Government nor 
the Adult Education program is this foundation , but 
separately and together they point toward it. They 
are directed toward a world of peace and freedom , 
of law and justice. The moment the people of the 
world really desire to live in such a world and learn 
how to do so, they will find themselves living in it . 
The World Government movement acts to tell peo
ple there is such a world. Adult Education is pri
marily a means of studying the evidence for such a 
world in the experience of our culture. The founda
tion on which to build is the nature of man, a being 
of passion capable of reason . 

The world Repuhlic can come about in our genera· 
tion if we desire it and understand it . 

The first step to understanding is, once more, an 
understanding of sovereignty. The last few centuries 
have seen sovereignty so continually in what Hobbes 
calls the posture of defense, that we have come to 
identify the two. But this is a fallacy. Sovereignty 
is essentially the ability to manage our own affairs. 
And what are our own affairs? Those that we are 
best fitted to manage. In human society sovereignties 
merge into one another and limit each other in an 
ascending scale. The free man is he who knows what 
he can do for himself and when, in one of Winkie 
Barr's phrases, 'To call in the neighbors.' The free 
man is sovereign of himself and a participant in local 
and national sovereignty where these are able to do 
for men what they cannot do for themselves . Since 
in the One World Republic we participate in affairs 
in common with our fellow earthlings, there lies the 
final sovereingty-final in the sense of most extensive. 
But since government is of men, the sovereignty of 
the free man as individual is final intensively and 
ultimately. The art of politics, as examined in the 
Republic, is the planning and creating of the proper 
balance between these two poles of sovereignty. 
Hobbes was so terribly wrong, when seeing the Levia
than as artificial man, he forgot that the artificer man 
was its sovereign and reversed the fundamental rela
tionship, while Plato, as usual, was right in showing, 
through the Myth of Er the son of Armenius, that 
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every man, by his eschatological choice, took part in 
the making of the Republic. 

So now I may say that the building of the vVorld 
Republic turns back to the building of the free man. 
You may think that you can secede from the world re· 
public by ordering your life to narrow personal ends. 
Some men try to forget their world citizenship in 
just making a living for their families. These people 
find sooner or later that they have not left the world . 
They are still members of the republic, but not free 
citizens of it . T hey have become slaves, efficient no 
doubt, to an end they have not chosen and do not 
understand . Such men end destroyed by the brute 
dictators their lack of vigilance let come to power. 
In their frustration they lavish hysterical adulation on 
the fuehrers who rise by their enslavement. vVe see 
intimations of this happening today, in our own 
country. 

It is to fight this happening that I welcomed the 
appointment as Director of Adult Education, and 
I ask you to join with me in this battle. I cannot 
withdraw from the world. I am not a mystic. Like 
most Americans I am hopeful. I want to preserve 
the good that America has inherited and the good 
that it has made. I believe that the essence of this 
good is individual sovereignty and that this essence 
exists by education and political democracy. There· 
fore, I accept the St. John 's principles of adult edu· 
cation and will be guided by them in the program 
I will recommend . 

Let me try to state the principles as I understand 
them, though they are familiar to you and are not 
new discoveries of St. John 's. 

I put first Kant's statement of an old principle, that 
every man is an end in himself. T his principle is 
applied in the St. John 's seminar, as in all good 
teaching. It permits the development of a thinking 
individual. It checks the intellectual pride that cor· 
rupts many teachers and the beastly arrogance of 
political dictators. 

The second principle, which properly sh ould be 
put first , is the Platonic principle that there is some· 
thing to think about. I express this neutrally because, 
as an educator, I must not prejudice the conclusion 
to which the student may come in his thinking. 
Dogma is not the business of education. But I will 
assert, as a man, that this thing is not our own 
thinking and not the irrational flux of things. 

From John Dewey I borrow a third principle. 
This is that thinking goes on in a social context and 
modifies that context . I do not foll ow Dewey in his 
use of this principle to deny the relevance of Plato 
or any other thinker of the past to the problems of 
the present, in the genetic fallacy, in short . Here I 
would follow \Vhitehead in his practice of linking 
his thinking to the past, by fashioning his technical 
vocabulary from the terms of his predecessors. The 
main principle, however, of the social context does 
not entail the genetic fallacy and is fundamental for 
adult education. 
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It is fundamental because adult education, as we 
conceive it at St. John 's, is not a means to the ac· 
quiring of cul tural prestige. Ad ult ed ucation in its 
beginning was taken to be a means of giving to un· 
derprivileged adults the education t hey missed in 
their youth in order to help them get ahead in the 
world . It had about it the smug odor of self-improve· 
ment. T o us, ad ult ed uca tion is the opportunity for 
refl ection and refreshment that thinking beings need 
in order to fun ction in society. It is a cooperative 
activity of a social group and thwarts the sep~ra tion 

of thinking and action that is visible today as in the 
well marked division between the unthinking adula
tors of MacArthur and the educated people's support 
of T ruman. Adult educa tion is capable then of 
leading to a recognition of political correlation be· 
tweeen the self-sovereignty of the free man and the 
world sovereignty of a free world. 

Awhile ago I called this a correlation between an 
extensive sovereignty and an intensive one. I have 
so far placed it, by implication at least, in the present 
and future. T he political links between the individual 
and the world republic are institutions, existing and 
yet to be built. But this statement leaves out of ac· 
count the tradition that has given us our institutions. 
Embodied in Great Books it is this rich chain of 
traditions that educates us for the constructive use 
of our institutions and the progressive building of 
the new ones we need. 

Our Adult Education Program, therefore, brings 
together th inkers and things thought about in the 
context of political institutions with Great Books as 
guides. As people who must live in different seg· 
ments of society, peopl e differentiated by age or sex 
or occupation or even language can be brought to· 
gether in the comm on ground of reason . T he adult 
seminar may grow into a Town Meeting, as it did 
here in Annapolis a few years ago. It may become 
a local forum where the proposals of groups like the 
Uni ted \Vorld Federalists may be studied . And 
always it may be an avenue of ideas leading back to 
Plato. 

I hope, as I sa id, you will enroll as continuing 
members of the St. John 's Adult Program. W herever 
you go, you can start seminars or join our cousins the 
Great Books Foundation in their seminars. You can, 
most certainly, continue your ed ucation in the ways 
and with the purposes I have outlined . We have 
had four years together in what has been a happy 
association for me. I hope through this plan we may 
continue in close association in the outside world 
you are coming into for many years to come. 

More people were arriving. Parents, girls, 
old friends, alumni. The June Week pilgrim
age to Annapolis was reaching its peak. For 
the afternoon there was softball, swimming, 
sailing, partying, preparing. The faculty 
trimmed the softball-playing senior class. There 

were the usual sore muscles, but no one got 
drunk. The game this year was more of a game 
and less of a circus. 

\ ,Yhil e the rest of the college picknicked on 
the back campus, the seniors were the guests 
of the President at the Open Door. Present 
were the seniors, of course, and those faculty 
members who had taught the class, and two 
"observers" from the press . The speaker's table 
was resplendent in proper and seasonal attire. 
The dinner had the appearance of any stag 
dinner until the toasts began, and then it im
mediately assumed its individuality. It became 
a St. John 's senior dinner. Mr. Bingley and 
George T hrasher were the official toasters by 
common consent. Subsequently began a ba
rage of toasts, some motivated by pure, un
abashed sentimentality, some by bitterness, 

T he Touchstone toasts lAB 

Mr. Crawford at bat in the 
Senior-Faculty Ballgame 

"And in this class, we have . .. " 

some by good humor and wine, some by a 
feeling that something should be said and this 
was the last chance, and some by obviously 
deep conviction . The Dean toasted "The stu
dent almost as old as St. John's-Perlman!" 
Joe Hollywood : "On behalf of the softball
playing members of the faculty, to the senior 
class, for gentlemanly and humane conduct." 
Don Koontz : "To our teachers, who have 
taught us what work can be." Mr. Bart's trib
ute : "To Winfree, who has taught us what it 
really means to be a St. John's tutor and stu
dent." Tom \,Yilliams: "To the re-establish
ment of the Golden Age and our touchstone 
with that Age . . ... . Mr. Kieffer." Mr. Kieffer's 
toast to Seminar lAB. Dick Edelman's de
scription of "the drawing together of the class 
in the last two weeks" and toast : "To the 
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I Jalf.l\llast Toast for '' the end of 
masculinity ... " 

Great tutors at St. John 's" in which toast every 
tutor joined, so Mr. Klein proposed: "To that 
unknown tutor." Herman Small's toast: "To 
the Way." Mike Brown's: "To Blair Kinsman's 
endurance at being a tutor four years in a row 
in the same seminar with me." Washburn: "To 
the new heating plant." Bixby: "To the un
fortunate ones who never had Mr. Kaplan as 
a teacher," and ''to Winfree's mint julep gar
den." The evening closed, as the wine ran out, 
with Mr. Klein's traditional toast to the Re
public: "l) The Republic of Letters, 2) Plato's 
Republic, 3) the Community of Learning, and 
4) the American Republic ." 

The June CotiHion was no coti11ion, but 
then it never was, and as far as I could see, no 

Harry and Mrs. K. let loose 
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one could have cared less. \iVhat can be said 
about it? I remember less than I should. 
Champagne-that's what I remember. More 
champagne than I have ever seen. Enough cham
pagne! At Charley and Helen Wade's, fur
nished so generously by Larry Elfenbein and 
Charley Lewis, at the Dean's table at the dance, 
in a glass in Winfree's hand, hidden in auto
mobiles, bringing a sparkle to my girl's eyes, 
warming my heart for everyone. We aU danced, 
laughed, felt sad, talked seriously, began more 
sentences than ordinarily with, " I've been want
ing to teH you . .. ", drove faster or more care
fu11y, slept a bit, and saw the dawn . Most of 
us were immoderate. But please, no apologies. 

Baccalaureate services have been recently the 
object of considerable soul-searching, harangue 
and disagreement. Although the issue was de
bated at length, nevertheless, the service was 
held this year, but under different circum
stances from other years. It was not in town . 
It was not an Episcopal service. The speaker 
was not someone unfamiliar with St. John's and 
St. John 's men. It was held in our Great Hall, 
and the speaker was our Kyle Smith, and, for that 
matter, music was furnished by our chorus. If an 
obviously non-Christian coHege is to continue 
the institution of baccalaureates-and it is well 
to remember that there are some Christians in 
the student body and on the faculty-this 
year's arrangement was clearly more satisfac-

tory, if only from the point of view that the 
sermon, in addition to its being a sermon, had 
something of St. John 's in it and was directed 
to St. John 's studen ts . I emphasize this par
ticular aspect, that of the peculiarity of a St. 
John 's audience-and an one had to do was 
look around to see how many were listening 
and how few were worshipping-because the 
sermon at this school does have a didactic func
tion to perform which, if ignored or overlooked, 
can neglect or ostracize a segment of people 
sincerely interested in or perhaps close to 
Christianity. Mr. Smith did not ignore or 
overlook these people. It has happened before. 
At the same time, one was always aware that 
he was a Christian preaching the teachings of 
Jesus Christ. His texts had an appeal about 
them not purely Christian but general enough 
to be a plea for the religious life as opposed to 
the philosophic life. (This theme was to re
occur before the week end was over.) 

The New Testament furnished the two texts 
he used: "But they themselves measuring 
themselves by themselves and comparing them
selves with themselves are without understand
ing." II CoR. 10:12 and, "Be ye therefore per
fect even as your Father which is in heaven is 

The crowd begins to 
arrive at the June 
Cotillion 

perfect." MATT. 5:48. Speaking of making the 
command of God manageable, Mr. Smith said, 

It appears ... that when one is thinking in terms 
of man over against God, much that we have clone 
by way of objectivity is false for it turns out to be 
man looking at himself from his own standpoint. 

He suggested examples of man's attempt to 
manage the command: ritual, morality, and 
theology: 

The happiest man at the Dance 



Doug and Harry take a breather 

Ritual can be used wrongly ... when it becomes 
superstitious. It can become a most subtle measuring 
of man by himself, and this, prophets and historians 
have been well aware of. Morality is another attempt 
by man to manage the command . In its more naive 
form , it presents itself as the customs of a tradition 
or civilization or a phase thereof under religious sanc
tions. . . . Criticism ranging from papal encyclicals 
to Karl Marx seems to agree that it lacks objectivity 
and cannot be substitub~cl for true perfection . 

Reason alone and even revelation and the 
letter rather than the spirit can all stand be
tween Man and God. 

The Sermon on the Mount is the classic statemen t 
of this distinction between letter and spirit and the 
ultimate condemnation of this attempt to make per
fection manageable. 

The systems and creeds of theology, 

our recognition of the problem and our attempts 
at its solution become great barriers to the obedience 
required of us. 

These three attempts may lead to 

the fallacy of knowing where the Devil is or, more 
accurately, of knowing that the Devil is outside our
selves . . . We forget that evil is always and only 
to be recognized in terms of what is good ... . ' Ve 
must literally ignore the D evil , leave him out of our 
calculations, act with God's help as if (the Devil ) 
were not. ... In direct proportion to our certainty 
as to the Devil's being outside ourselves will be our 
failure to understand the perfection of God . . . 
the forces of the D evil are never more threatening 
than when we are sure we are fighting them . 

The resolution was, of course, Christ. Meas
ure and comparison must be made in terms of 
the Incarnation. 
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To be confronted with God in the flesh , to be 
forever disturbed by this impossible criticism and 
this tremendous clemancl , this man would fain escape. 
And yet this is the only resolution possible for the 
Christian .... Christ is the measure of our need if 
we seek to live in the memory of his recorded life. 
. .. Christ is the measure of God's love. Can there 
be any more profound recognition of respect for us 
on the part of God than to elwell among us and 
make his case for himself as he did? ... Christ is 
the measure of our worth ... . Vanity and pride, 
cyn icism and despair, however precious they may be 
to us, are impossible under this measure. 

In this valley of the shadow which we are at pres
ent pass ing through , and I am at a loss to know 
when, without God, it can be referred to otherwise, 
(Christian ) hope (which is the measure of possi
bility ) seems to be singularly out-of-place and un
realistic. Especially since by a demonic process we 
are being attracted to this darkness and are on the 
verge of the awful sin of being proud of the terrible 
situation which man in the greatness of his own 
spiritual blindness has brought upon himself. . . . 
God has given himself to us in the fullness of time, 
has placed us as men in an inescapable crisis, in a 
crisis which has both preserved and enhanced our 
dignity, a crisis because our need , his love, our worth 
and our possibilities are its judgments; then Christ 
is also the measure of our gratitude and service. If 
this is our gratitude, then our service will have the 
sublimity which such service always reflects. We will 
not be conscious of it, and , under the grace of God, 
it will be redemptive-more than this we cannot 
ask. 

Monday morning, wasn't everyone, except 
the parents who had just arrived, quieter, a bit 
more serious? Winfree was. He had demon
strated once again the night before his superb 
capacity for frolicking with the students only 
to turn around commencement morning and 

Mrs. Z. puts in her half hour 

The Seniors process 

teach in the way that must be harkened to . 
His entire address follows. 

Every St. John 's student, or nearl y every St. John 's 
student, has not spen t many clays on this campus 
before he undergoes the experience of being and of 
feeling himself lost. His stronges t opinions are chal
lenged . lie has difficulty finding reasons with which 
to defend them. Or, finding re:1sons, he soon be
comes aware that those reasons themselves are but 
opinions. The very foundations of his though t and 
action are threatened. H e is lost. The experience 
that I am describing is, of course, the beginning of 
education. Immature, unconsidered, often wrong 
opinions have to be opposed, corrected, sometimes 
destroyed if they are to be replaced by mature, con
siclerecl, and perhaps right opinions. But it appears 
to me that the students sense of being lost goes 
deeper than that. It would be a wonderful thing if 
in each case it were simply a matter of replacing a 
wrong opinion with a right one, or even a less ade
quate one with a more adequate one. It would be 
indeed a wonderful thing if our teachers from Homer 
to John Dewey could , with th e help of the various 
ways we have devised to listen to them, effect this 
transformation of opi nions. l t cannot be doubted 
that in large measure they do. The books that we 
read here and on which we base our curriculum are 
all so mauy glitter ing stars, of varying magnitude 
to be sure, in a firmament more glorious than the 
one we see with our eyes. By their light we see things 
that we never saw before. · But behind their light is 
darkness. They answer some questions that they 
ra ise, but there are many more that they do not 
answer. Together I suppose they raise nearl y all of 
the major questions that have confronted men. '\' e 
place an extremely heavy demand upon the St. John 's 
student when we ask him in the space of four years 
to deal responsibly with the major questions that 
have presen ted themselves to the human race over 
thousands of yea rs. That he gets los t is no ca use 
for wonder. 

Moreover, th ese stars often appear as different and 
mutually exclusive worlds or parts of worlds. Proba
bly none of them has a claim to be a whole world. 
Probably not all of them together can claim to be a 
whole world. For, no doubt, there is something that 
each of them singly leaves out and that all of them 
together leave out. But th ere are some which have 
a better claim than others to being w·hole worlds. 
T he world of Plato and Aristotle (which with some 
qualifica tions is th e same world ), the world of the 
Bible and the tradition \Vhich depends on it, the 
world of T homas Hobbes, the world of Immanuel 
Kant, and perhaps others, have such a better claim. 
These worlds have a gre<lter comprehensiveness in 
relation to the range of problems with which they 
deal and reach a greater depth in the handling of 
those problems. Sometimes the student clecicles to 
make himself at home in one of them. A man does 
not like to remain in the un comfortabl e state of 
having no home. But the home, in order to he a 
home, must sa tisfy. A man must be able to find in 
it meaning for his existence; for the thinking man 
this means that he must be able to find meaning 
for the whole of existence; since the thinking man 
makes the problems of the whol e of existence his 
own problems. T he St. John 's student seldom chooses 
to make his home in , say, Gilbert's trea tise on the 
magnet, however informative it may be with respect 
to its own particular subject . 

Unhappily, however, when the student has made 
his home in one of these splendid worlds and is sur
veying the wonderful order and harmony of his pos
sessions, there is inevitably someone who is taking 
a pickaxe to the foundation. Or perhaps a flood 
comes and sweeps the whole thing away. When 
that happens, the student may salvage a few planks 
and cling to them to save him self from drowning; 
but a few planks tossed on an uncertain sea are no 
home. Once more, the student is in the position of 
not knowing where he is; he is lost. 

So far, this sense of being lost , however painful 
it may be, has been described only in t erms of the 
growing knowledge of one's own ignorance or as the 
perplexity that is a part of the process of learning. 
But I believe that this sense of being lost is more 
than that and that it is intimately connected with 
the time in which we live. The first half of the 
twentieth century has seen not only destruction of 
human life on a larger scale than ever before. but 
also the destruction of human traditions, human 
morality, human beliefs. Destruction of human tra
ditions, change of human morality, correction of 
human belief can , of course, be made in the nam e 
of reason. But the destruction that has been t aking 
place has not been made in the name of reason . It 
is partly the result of circumstances but also partly 
the result of deliberate choice of certain men in the 
nineteenth century to take their stand not on reason, 
and certainly not on faith , but on nothing. This 
point of view has touched our own souls so that 
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" .. most evid ence of leadership m the service 

we are not only lost but despair of seeing any mean
ing in "finding" or " being found". To you who are 
now leaving St. John 's let me, then, first recommend 
"conservatism" as an intellectual and moral attitude. 
Lest my use of this word be misunderstood let me 
hasten to say that I do not mean to recommend 
that which is happening among college youth on 
so many campuses, namely a withdrawal from free 
discussion of controversial political and economic 
issues for fear of the accusation of communism. I 
should hope and expect that you would always have 
minds free from such fear, free to consider without 
prejudice, among other things, the argument against 
capitalism to see what there is of truth or falsity 
in it. It is that kind of freedom that is the true 
meaning of " liberalism". Such liberalism is not in
compatible with the sort of conservatism about which 
I am speaking. vVhat I mean is that it is an obliga
tion of reason to "conserve" opinions. morality, tra
clions, institutions . But while it is fulfilling its prior 
obligation , it must conserve the things that it is 
considering, criticizing, and examining. Otherwise, 
it will have nothing to consider, criticize, and ex
amine; and since the arguments of reason are so often 
inconclusive, reason, if it follows my advice, will 
always continue to do quite a bit of "conserving" . 

The second thing that I would like to recomm end 
to you is something for which I had to do consid
erable arguing in my last Freshman seminar, and 
that 's "madness". It is well known that everybody 
at St. John 's is mad . I hope that you will all con
tinue to be a little bit mad. I say, "a little bit" , 
because, as I think I should warn you, society won 't 
allow you to be more than a little mad. vVithout 
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madness you will never rise above the level of the 
accepted and the commonplace. 

This madness is, of course, the second of the two 
kinds of love that Plato speaks of in the Phaedrus . 
It is the kind of love without which philosophy 
would be impossible. What I am recommending, 
then , is a kind of love, that is to say, a pass ion. 
W e often hear it sa id that it is the mark of an ed u
cated man to be able to transcend the passions, to 
examine things dispass ionately; and that is undoubt
edly true. And yet there is a kind of dispass ionate
ness, a kind of cold detachment that is as unphilosophic 
as the slavery of the mind to lust or ambition. 1 
hope that you will always be in love with the truth . 
And by " the truth " I don't mean necessarily any· 
thing abs tract and far distant. I may illustrate my 
meaning from an old movie called "The Gold Rush ". 
In that movie Charlie Chaplin and another comedian 
run out of food in the Klondike. The other man, 
if l remember correctly, begins to see Charlie Chap· 
lin as a chicken. Now, obviously, he loves Charlie 
Chaplin ; but it is a love that is on the level with 
lust or ambition, a black horse love, if you will, which 
would do violence to the object of the love. If he 
had loved Charlie Chaplin for what Charlie Chaplin 
is rather than for what he saw him as, then he would 
have had what I mean by the love of the truth. By 
the love of the truth I mean the love of Charlie 
Chaplin for what he is or the love of any man for 
what he is or the love of a tree or a star for what 
it is. 

The third thing that I have to recommend (or is 
it the fourth? ) is something closely akin to the pre
ceding, something about which I once gave a lecture, 
and that's " wonder" . 'Vander has the same sort of 
respect for its object as the love that I was talking 
about. Wonder wants to keep its object the way it 
is. Wonder approaches its object with awe. 'Vander 
does not want to put its object to base uses. But 
the main point about wonder is that it contains the 

" Now obviously he loves Charlie Chaplin . . " 

" It is well -known that everybody at St. John 's is mad." 

recognition that, no matter how much is seen in a 
thing or in a word, there is always more to be seen . 
Wonder preserves the mystery of things at the same 
time that it stirs us to explore the mystery. Modern 
mathematics and mathematical physics sometimes 
tempt us to forget that there is anythi\1g other than 
what's contained in their symbols and equations. 
vVonder is the reminder that the symbol is not the 
thing and that there's much more in the thing than 
in the symbol. May I invite you, then, to cultiva te 
wonder? 

It appears that the life that I have in mind for you is 
the philosophic life. I should have to admit that 
that is the case. For in some way I am speaking to 
you not in my own person but in the person of St. 
John 's College, and it seems to me that insofar as 
St. John 's College stands for any kind of life, it 
stands for the philosophic life, where the adjective 
"philosophic" is to be interpreted in the broadest 
sense. By that I only mean that St. John 's College 
is devoted to the end of leading young men (and 
hereafter young women ) to understanding and, if 
it may be, knowledge. I do not mean that St. John 's 
is devoted to the promulg~tion of any particular 
philosophical doctrines, whether they be those of 
Plato or Leibniz or Hegel or John Dewey. Indeed 
both the age in which we live and the principles to 

which we adhere make it impossible for us to take 
fo r granted any philosoph y or philosophic sys tem. 
Every philosophy is only a more or less coherent 
body of opinion which has first to be understood 
and then to take its chances in whatever tes ts our all 
too inadequate discussions m~y put it to. The en· 
terprise is always governed by the hope of adding to 
our understauding or our kn owledge. And when I 
say that l have the philosophic life in mind for you, 
all that I mean is that I hope that you will continue, 
insofar as your several occupations may allow, to serve 
the ends for which this coll ege exists, i. e. to seek 
unders tanding and knowledge. It is often charged 
against us that we are an ivory tower. I should 
admit it; only I should not admit that it is a charge. 
It would only be a charge if we were under the illu
sion that we have none of the political responsibility 
about which Mr. Kieffer was speaking to you on Sat
urday. W e are responsibl e for the world in which 
we live. And this is true, by the way, even if this 
world has become a kind of Frankenstein over which 
reason has no control. Still , the ivory tower as such 
is good beca use und erstanding and knowledge are 
themselves sweet. I h ope that, no matter how bur
dened you may be with the responsibilities of the 
world, you will keep something of the ivory tower 
in your lives. 

If I were to speak to you in my own person, I 
should have to talk not about the phil osophic life 
but about the Christian life, because from my point 
of view the Christian life is tile only life; and if the 
philosophic life is to have worth , it must find its 
worth in relation to the Christian life. I should 
speak again of the sense of being lost, of the sense of 
futility which is not just part of the pain of learning, 
but belongs to the mood of our time; and I should say 
that it is the consequence of man 's alienation from 
God. I should invite you to base your lives not finall y 
on reason, but on faith , and on reason only insofar as it 
serves faith . I should speak to you of the mighty acts 

"Congratulations" 
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of God, of the creation of the world, of the giving of 
the law, of the coming of Jesus Christ, of the promises 
of the Gospel. 

In saying these things I should be saying only 
what I think is true. But I would have to say them 
only in my own person because they are not things 
that are agreed upon between us. From the point 
of view of St. John 's College the Christian religion 
may be all that it claims to be, that is to say, the 
one revelation exclusive of all the others. It may be 
the only secure world in which man may make his 
home. But on those questions St. John 's College can
not and does not pronounce. The Christian religion 
like, for example, one of its major rivals, the Platonic 
philosophy, has to take its chances in argument. 
The very great service that St. John 's can do for 
a Christian, and I think has clone for me, is to bring 
the Christian to a clearer understanding of what 
Christianity is. T hat is an immense service, for most 
people who today call themselves Christians for fail · 
ing to understand Christianity confuse it with some· 
thing that it is not, with , say, philosophy or (some
thing which should not be mentioned in the same 
brea th ) the American way of life. The Christian 
way of life is certainly not the American way of life. 
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But if St. John 's assists Christians or non-Christians 
to such understandings, that only means that its 
purpose, our common purpose, upon which we all 
agree, is understanding and knowledge, if that may 
be. And so I am speaking to you not as a Christian 
minister, but as a tutor of St. John 's College who, 
because he is or would like to be, a Christian, is 
particularly concerned to call Christianity to your 
<lttention. I hope that you feel that it has been good 
for you to be here. If we who have been your 
teachers have clone you any good, we are glad. And 
if we have clone you any harm, we hope that you will 
forgive us. 

T he ceremonies over, all adjourned to the 
Dining Hall for Miss Alexander's final lunch
eon . Introductions were heard on every hand, 
and so were goodbyes. After the meal, people 
began to leave and by mid-afternoon only a 
few last minute packers and the summer colony 
remained. Then the jungle that is Annapolis 
in the summer began to close in, and all be
came quiet. 

G. MILLER. 
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