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i<Tropia currently has two main sections. In the first section, which 

we call Dialogues, the i<Tropia editor group presents interviews 
with tutors and students on subject matters that are related to the 
St. Johns Program, study method, or questions one may have in the 
classroom. In the second section, there are five subdivisions where 
we publish short essays from the community members on subjects 
related to seminar book and four tutorial subjects: mathematics, 
music, lab and language. 

Please Note: 

In order to be more eco-friendly and ensure everyone who wants to 

read the imopia would be able to have a copy, we have decided to 
distribute our publication in the form of subscriptions (It is still free 
to all polity members). For our subsribers, we will send you a copy 

of iuropia directly to you through campus mail. 

For people who wish to subscribe for the future, please send an 

email to the iaropia email account historiasjca@gmail.com by 

November 10th. Keep an eye on the community announcement for 

further details. In the meantime, there will be some copies distrib

uted in the Mellon fishbowl, the Greenfield Library, and the BBC. 
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Dear Polity, 

Thank you for picking up the latest copy of iarnpia! We, the staff, would like to welcome all 
members of the polity, new and old, to the third year ofiarnpia's venture in inquiry. For those of you 
who are not familiar with this, iarnpia is a student-run publication, founded by Ms. Xiuyuan Zhang 
(Al 7), with hopes of keeping questions which may have been left unexplored at a seminar table, or 
during a tutorial alive, through writing. 

Before anything else, we want to express our warmest congralutations to the Graduate Institue 
which is celebrating its 50th anniversary this academic year! I also, would like to welcome our newest 
staff members: Mr. Joseph Keegin (AGI18), Ms. Jessica Peterson (A21), Mr. Michael Riggins (A21), 
Ms. Aisha Shahbaz (A1 9), and Ms. Ayushma Thapa (A 19). 

Recently, the college has undergone some changes: McDowell building is undergoing construc
tion, the number of students and student diversity is increasing, the college has put together a study 
abroad program in France, etc...And naturally, we respond to change by looking to our peers and our 
leaders, asking questions about the future. In our previous issue, we raised questions regarding the po
litical environment of St. John's, gender equality, the practicality of the Program and many others. We 
have heard from tutors and students' opinions about these matters. With the desire to hear from the 
adminstrative perspective, we present to the polity the interviews with Mr. Dugan (Assistant Dean), 
Mr. Kanelos (President) and Ms. Langston (Associate Dean) and we thank the administration for being 
willing to talk with us and provide insights to our questions. 

We also hope you enjoy these student-written publications where we explore different ques
tions students may have had in seminar or during tutorials. Too many times we find ourselves seeing 
a glimpse of an enlightening question which leaves us too quickly. Through writing, we keep this light 
alive. From tutors and students alike, we ask the same thing: share your insights and your questions 
with us. The breath oflife which brought this publication came to life from the spark of your curiosity. 
We can only thrive when you have questions to ask. 

Please, turn the page and enjoy. 

Seung Eun Lee 
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Dialogues 

Mr. Nathan Dugan 
Mr. Panayiotis Kanelos 

Ms. Emily Langston 

Dialogue 

Tutor: Mr. Nathan Dugan Interviewer: Dorothea Bowerfind (A19) 

Mr. Dugan joined the faculty at St. John's College in 1999, the same year he earned his Ph.D. from the Uni
versity of California San Diego in political science. He pursued his bachelor's in political science from the 
College of William and Mary, graduating in 1992. Mr. Dugan is just beginning his three year term as Assistant 
Dean at St. John's. He will be co-leading a preceptorial this fall with President Kanelos on Borges Ficciones. 

Ms. Bowerfind: First and foremost, welcome I haven't thought about the mechanism. I really 
to office. Do you have any big plans for the next few want it to come up through the students. That is, I 
years? like managing things that the students bring to me. 

Mr. Dugan: Thank you. I can start by saying Sorry, not managing them, but managing in the sense 
one thing, [about the job] when I said, "I would be that I delegate all the responsibilities to someone 
willing to do. that. But what would make me want to else. So, I've been thinking about how to organize 
do it?" And the reason was Ms. Heines. Part of the so that the students can bring ideas up to me. That'll 
Assistant Dean's training is that we spend the year be something that I'm intrigued by. I haven't had a 
before, and the final six months particularly, working spare second to give it much thought at this point, 
with the current Assistant Dean. So, in that time I but I think at least over the next year, maybe over 
thought one of the things that was really attractive was the next few months, I'd like to start working on that. 
how well-functioning the office really had become. Ms. Bowerfind: That's interesting. Do 
And it always has been great, but it's been given a lot you see issues with "substance-present" parties 
more work as the years have gone by [for instance] , the at St. John's or are you simply looking to 
Assistant Dean used to teach. There used to be two of broaden the pool of opportunities for students 
them, but they used to teach. That's not possible now. who don't partake in alcohol consumption? 
Although, I am teaching a preceptorial this fall with Mr. Dugan: I don't want to say that there's 
Mr. Kanelos, and I'm pretty excited about it. But, Iliked any special problem on this campus. I think that 
the way that the office was staffed and structured. As a there's always a problem on college campuses. The 
faculty member, I hadn't really given much thought to phenomena of binge drinking goes back a long ways, 
the roles that Ms. Waters and Ms. Wick were playing, and the more we can do to minimize it- or minimize 
but coming into it I saw how great it was as it is. Now, the social pressure to drink- particularly to drink 
with Ms. Wick leaving, Ms. Waters and I will have to to excess, that's really what I'm interested in. Maybe 
have to work on making sure that that position gets I have no thoughts on whether one should drink or 
filled ... So, I have no changes in terms of the structure. not, but drinking to excess is contrary to the Program. 
I think that the office was really well set up before. To its ends, one can't drink to excess and excel in this 

IthinktheFineArts [Program] is an ambitious program. And so, finding ways to have a good time 
enough program that it's going to take up most of that don't involve drinking to excess would be useful. 
my time. There is one other initiative that I guess I M s. Bowerfind: I think that this would be an 
could float out there. It's not publicized yet- it's not unpopular rule-well, I don't want to call it a rule, 
breaking news either, it's just not fully formulated- but-I know a lot of colleges have a dry campus week 
but, it does look like we'll be able to work over the next at the beginning of the school year, for Freshman 
few years setting up a program for "substance-free" Orientation week specifically, so that new students 
events. This could be, I haven't set up the mechanism when they come in are not immediately exposed to 
by which we're going to fund these things, but it could binge drinking. Youknow,it'scollege,it's allnewandyou 
be sending people out to restaurants, like a restaurant want to try things, but maybe you try things too much. 
series, where people just sign up and go and there's Is that something that you or, to your knowledge, 
no alcohol, just a good time. And it's a party of a the College has ever thought about implementing? 
different sort. There are other ideas out there for other Mr. Dugan: Not to my knowledge, no. I think 
events that we could do that don't involve alcohol. that location limits on alcohol,-for instance, the 
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Dialogue 

awcppom'.>vri hall in Spector-are a great idea. If more 
people wanted to do it, we could have more halls, but I 
think a dry floor is reasonable. It addresses a concern 
that the students have. That's my problem with the 
dry week, it's essentially top-down. It says, "we are 
enacting something, or telling you that you can't do 
if' I would like all of these things to come up through 
the students, so that's why I think that with this non
alcoholic event idea, if the students don't want to do 
it, okay we won't spend money on it. I could have the 
money and not be able to allocate it because there's 
no enthusiasm for it. I suspect that if people were 
told, "I've got funding to let you do some things;' that 
people would be interested in doing it. Will that make 
them not touch a drop? No, but will it displace some 
other activity? Possibly. And possibly it might show 
that there are other models for engaging with each 
other. Part of the problem is coming up from high 
school, you just don't have a very good sense of what 
the richness of the adult world is, that there are many 
more things to do than get around and drink with 
each other, which, sure, has its place. But, my answer 
would be that I'd never want to impose something, 
or say, "all these dorms are dry because we say they 
should be:' If students want it, we can certainly do it. 

Ms: Bowerfind: I think it's interesting what 
you said about wanting to fund things that students 
are interested in, as opposed to throwing funding 
at things that we're not [interested in]. I have heard 
complaints in my two years at St. John's about 
there being events funded by the Assistant Dean's 
Office that don't seem to get a lot of turn out. Are 
there things that used to exist that you won't be 
doing anymore? I'm thinking of things like the 
annual skiing trip, things like that, where some 
years they don't get as much attention, but we 
still fund them annually [without indication of 
continued interest]. That, in connection with 
the Delegate Council funding problem last 
year, the shortage of club money, what is your 
standpoint on how funding should be allocated? 

Mr. Dugan: irst of all, I'm sort of uneducated 
on this [topic]. I don't know anything about the ski 
trip or really much about funding and the Delegate 
Council yet. As a general principle, strategic use of 
funding makes sense. One of my worries with the Fine 
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Arts Program would be that we offer it and that people 
don't show up, or that they show up early on and then 
it trickles out. That's a legitimate worry. Typically, it 
has less to do with people not wanting to do it as 
having other things that occupy their time. Everyone 
wants to do lots of things. I have no position on the 
ski trip specifically, but I do think it makes sense to 
be as strategic as possible with the funding. It would 
be really helpful to hear those kinds of [criticisms]. 

Ms. Bowerfind: Have you thought of 
compiling a list of possible activities and sending it 
out to the polity? I know that's complicated, because 
you never know what kinds of responses you'll 
get, or how many people will actually read it and 
respond, but if you came up with a list of activities 
and you said, "pick three:' and whatever gets the 
most votes ... or is that too risky? Often people vote 
on things they don't want to follow through on here. 

Mr. Dugan: I don't know, it's a new idea to 
me, so I'd have to think through how it would go 
in practice. My preference is always a sort of model 
where students coming to us and saying what their 
ideas are. I don't like the idea of giving a list of 
possibilities, that limits the range in a certain way. I 
also don't know how we handle saying, openly, "tell 
us your ideas:' and having people put slips of paper 
down and we have three hundred strange ideas and we 
have to somehow make sense of them. It has to be the 
more motivated students. Simply, if the students are 
more motivated then they'll come to you, and usually 
if they come to you then they have people behind 
them who will take part. Or, at least, whom they can 
make feel bad for not taking part. For instance, there 
is an initiative by a group of students who would like 
to have a student run coffee [shop] on campus at 
some point. I like the idea of being supportive of that 
without trying to run it. And, it seems important to 
me that they gather enough support and assess their 
market to see if people will actually show up. It seems 
like I want to put that on the students to organize that 
and to come back to me. I don't have any money to 
fund that right now, but in the future it's possible that 
information, is to open the boathouse for October, 
November, and December as a temporary coffeeshop 
where tutors and students can meet. I don't know 
how that's gonna work, but it might, and the coffee 

Dialogue 

people might be there. So, there's a kind of looseness 
to it. I have no interest in being top-down. I have no 
interest in saying, "you know what students like these 
days? .. :' I don't know what they like. I need them to 
tell me what they want to do. If they want a sailing 
trip, you know, I'd like that. But then they might 
not show up. It's possible to have great events that 
no one shows up for. People show up when they're 
invested in the process, when they've created it. 

Ms. Bowerfind: That seems true. Maybe 
a change in pace: things that you might be 
invested in. Regarding the Fine Arts Program, 
could you talk about the changes that have 
been made and why those changes have been 
made? Was that also created through student 
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input, or have faculty been expressing support? 
I know art isn't in the Program directly, but 
has always accompanied the Program nicely. 

Mr. Dugan: I think lots of the issues that 
come up in looking at art, studying art, arise 
within the context of the Program. There are 
theories perception that art would just be a good 
example of, [it could be useful for] thinking 
about what perception is. Or what it means to 
represent something. Those kinds of questions 
seem to come up in various philosophical 
readings, but we don't always address them with 
art. So, I am interested in having us think about 
art in more of a Johnnie way. You know, it's good 
to do that within the context of practice, like 

learning a technique. In the same amateurish way we 
do most things that we try here, we're not going to 
become professionals. Some students may become 
professionals but that's not the intent of our courses. 
[The new fine arts program] came about through 
an opportunity that arose when it was moved out of 
Advancement. We were left with the question, are 
we going to have an art program any longer? When 
we decided yes, [we asked] what would we want 
to make it look like if we were going to have an art 
program? When the art program was first created, 
there weren't really options in Annapolis. Now there 
is the Maryland Hall for Creative Arts, but then 
there weren't many community courses available 
so we were serving a community purpose. There 

are plenty of options now for students to go get 
technical training, for community members to get 
technical training. What there isn't is something 
like a St. John's consideration of what the arts are. 
So that was the thinking. How would we make 
it into something more St. John's involving more 
discussion? More stability in the field trips. Not 
just making them ad hoc but having a schedule of 
them, to contemplate works with a tutor. We had 
some degree of student input, more from the art 
assistants that we have right now than going out and 
sampling-that didn't happen. But, I was encouraged 
as I went along. I told the RA's about the Magnolia 
Draw that's coming up, and the joy that took over, the 
enthusiasm, told me that we were at least going in the 
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Dialogue 

right direction. We can shape it as we go, but there's a 
lot of enthusiasm for that. At least for trying it out and 
seeing what we can make. Now, I might get feedback 
as I go that says, "this course doesn't really work very 
well;' but I haven't gotten that yet-just the opposite. 
But I can imagine students questioning, "why do we 
offer these?" Or, we have these art conversations on 
Sundays [that will be starting soon], we'll have to 
see. The students will let us know by showing up or 
not showing up. So, if five people show up, that's a 
conversation. If fifteen show up, that's even better. 
If thirty show up, we have to start thinking about 
having a couple of sections. If one or two show up 
then maybe we have to start rethinking what we're 
trying to do. Or rethinking the capacity of students 
that dedicate their time to the arts. If it's only the 
students who are heavily invested in the arts coming 
to the courses, field trips, and art talks, then they 
have a limited amount of time and that will restrict 
the pool further. What I want is to open the field 
more broadly to people who are not artists but really 
just want to think about art. I want that for the field 
trips as well, I certainly don't think you need to be 
an artist or an art critic to be going on the field trips. 

Ms. Bower.find: That's good. I'm hearing a lot 
about your desire for student input, and how you 
don't want to be "top-down;' which is very attractive 
from a student point-of-view. I'm wondering how 
that relates to the part of your job that deals with 
student affairs? I think a great point of tension 
between the Assistant Dean's office and the student 
body, from what I've observed, has been the way 
that different kinds of cases are handled. You 
know, if a student has complaints about a tutor 
interrupting them in class-which might be more 
the Dean's problem than yours-, or maybe more 
common, student-to-student issues; whether that 
be, "I think this person is saying bad things about 
me;' or "took something from my room;' or "this 
student has assaulted me;' I think that there's a 
lot of distrust surrounding the way these kinds of 
cases are dealt with. I wonder if you could tell me 
about the process? And tell me if the process for 
you has changed at all [from what it used to be]. 

Mr. Dugan: We'll come back to the part about 
changing, because I'd have to think about whether 
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you mean historically over the seventeen years that 
I've been here, or whether you mean as I've come into 
the office. It seems to me that the Assistant Dean is 
primarily there to support the students in managing 
themselves. We're highly invested in autonomy, I 
want the students to manage themselves. And I think 
they want that as well. Like most human beings, they 
just need support in doing that sometimes. So, I 
would like those kinds of complaints brought to me. 
Certainly any misconduct complaints, but also just 
the concerns about dynamics within the classroom. 
Now, the last thing I would do would be to promise 
that I can make changes in this, but I do think it's 
important that those kinds of things are said. And 
probably those conversations have to happen, non
confrontational conversations, with the people that 
are being called out. I think that the supportive role is 
something like mediation. So, on the one hand, being 
supportive of this autonomy, you'd want to consider 
whether the student needs to have a discussion with 
the person that they're calling out. That's hard, nobody 
wants to do it, and there are times when you're in a 
position where there's a power disproportion. So, 
you have to _think through whether they need to 
be encouraged to do that. For example, with other 
students, sometimes it's important to call the other 
student out. And to not do it in a roundabout way, 
not to say, "look, I've had the Assistant Dean talk to 
you about if' I'm also confessing fully that that I'm 
figuring these things out as I try talking to people 
and figuring out what it's like to talk about these 
things with other people. I want desperately to be 
supportive of people, particularly people who are 
worried about dynamics in the classroom. The ways 
certain works are read and whether they feel like 
the things they want to say either won't be heard or 
aren't heard. I want to be supportive of that. Now, 
I'm willing to talk to other people about it but I can't 
say I have an action plan that will solve this. I have 
no plans to re-educate anyone. I do want to support 
people in making choices that they, in the long run, 
feel are consistent and just without telling them what 
to think. In terms of misconduct and harassment, 
more technical things, the last thing I want to be seen 
as is a police force. Public Safety doesn't want to be 
seen as a police force, they're here to assist and help 

Dialogue 

students-they do it all the time and do an awesome 
job at it-so I want to be there as a recourse. Ms. 
Waters is still the primary contact for all these things, 
but this office is intimately involved in the process of 
working those things out. I think as a tutor, I didn't 
know other than in the abstract, what the process 
looked like. Now I have a much better idea, a more 
nuanced view of how that works. It's changed my 
experience because as a tutor it just didn't affect my 
life, because all of it is confidential. This is another 
problem with the idea of distrust of this office, we're 
disadvantaged. We can't actually talk about anything. 
If things are heard by people they can't come in and 
say, "I've heard this, can you confirm or deny?" I 
can't say anything, really. There's a way in which 
what we do best at St. John's, talking, can't be done. 
I'm not saying that we're always right and can justify 
everything if you just let us tell our story, but we just 
can't say anything. And that makes it very difficult. 

Ms. Bowerfind: Could you say something 
about what exactly the burden of proof is, to 
what degree does one have to prove that some 
misconduct has taken place? What does that 
look like? It seems clear that "he said, she said" 
situations are messy, and can't be easily resolved, 
but if it's a "he said, she said, and third party says" 
does that uncomplicate things somewhat? Or are 
you also taking into account the character [of 
witnesses]? How does one meet the burden [of 
proof]? This also seems to be a seed of distrust. 
As a community we feel that we know things, and 
whether those things are true or not, when we 
come forward feeling as though they are true and 
are met with resistance, how do we cross the line? 

Mr. Dugan: There are technical answers that I 
could give you about the standard that we are given 
as an educational institution; Title IX says that we 
have to respect the preponderance of the evidence. 
That is different from a juridical standard that would 
call for beyond a shadow of a doubt. The second part 
of my comment would be, one thing that needs to 
be understood, and I think this is actually unclear 
and fuzzy in most people's minds, it certainly was 
in mine as a tutor: the Assistant Dean at this time 
has no real role in adjudication. I and one other staff 
member act as investigators. We simply compile the 

evidence. We ask questions, we try to get a detailed 
account, we make an extensive report, relaying all 
the evidence, and we hand it over to a panel, and it's 
essentially completely out of our hands at that point. 
This is something that has changed in the last ten 
years. It was brought on by changes that were given 
federally, and we now have a highly articulated, 
elaborate, and cumbersome process that really, 
really ensures fairness. So, these are the things about 
which fairness needs to be respected. It's worth being 
cumbersome and elaborate. But, I can't speak to the 
experience of what it would take to decide one way 
or the other in a case, because I've actually a) never 
had to, and b) it's not actually my role. Whether I 
have my private thoughts on this is really irrelevant. 
We work really, really hard to keep our private 
senses of the matter out of our investigation. I don't 
ever see the panel [before they meet]. I know who 
they are, but we don't talk about it. My guess, and 
about trying to decide what is most convincing. But, 
again, I'm not actually part of that process at all. 

M s. Bower.find: So who, I'm assuming it 
might change, sits on the panel? Are they faculty 
members, are they unrelated to the College? 

Mr. Dugan: They're all internal, but there 
are no [teaching] faculty members on the panel. 
Because of the odds of a faculty member knowing 
a student, having them in an academic capacity, it 
didn't seem to make any sense having a tutor on the 
panel. So, we have currently six members of the staff 
trained, plus the Associate Dean of the Graduate 
Institue. I think we give them annual training. But 
they've been trained to be panelists. Their names 
are all publicized, they're in the student handbook. 

Ms. Bowerfind: And you never hear backfrom 
[the panel] about the outcome of cases you send 

((!want desperately to be 
supportive of people... The 

ways certain works are read and 
whether they feel like the things 
they want to say either won't be 
heard or aren't heard. I want to 

be supportive of that." 
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Dialogue 

forward? Or have you not been in that position yet? 
Mr. Dugan: They do issue a judgment and 

sanctions. The other thing about being investigators 
is that we are not allowed to give any indication 
about what we think the result should be or what 
we think the sanctions should be. The panel is 
responsible for judgment and sanctions. They 
provide a report to the Title IX coordinator and to the 
students, the parties [involved]. That's what I know. 

Ms. Bowerfind: It's helpful to know that there's 
a panel. I guess I knew it, but it's hard to remember. 

Mr. Dugan: That's right. And, it has evolved 
over the years. Each year it changes slightly. It's not 
because we thought there was something wrong with 
it, but because we thought that it could be better. My 
feeling is, and I think it's been supported by assistant 
deans in the past, that the Assistant Dean's role is 
really supportive. 

Now, supportive may mean supporting 
you by giving you ten hours of community service 
for doing something inappropriate, but being that 
its primary place is supportive, it's not in its best 
interest to be in a position of adjudicating between 
students. It's just contrary to the office. Investigation, 
I think, can be done, and there's a certain formality 
that having the assistant dean do it brings. I think 
it was an important and good innovation to move 
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us away from [adjudication]. Historically, they 
investigated and adjudicated. There's a kind of 
cleanness to that model, and it goes much quicker. 
And I'd say for the most part it probably came out 
with good decisions. I don't know, I haven't looked 
at them, but I know the assistant deans of the past 
historically, so I think they'd be good decisions. But, 
in terms of rigor of fairness, this is an improvement. 

Ms. Bowerfind: I think we're almost out of 
time, but was there anything that you wanted to 
talk about, that you wanted to say to the polity? 

Mr. Dugan: Come talk to me, [even though] 
I might appear to be rushing back and forth like I've 
got no time. Over the summer while I was working, I 
thought, I've got this lovely courtyard out here. I just 
think I'll spend an hour or so out there every day, and 
students can just come and talk to me. The problem 
is that I'm never unbound. My schedule just fills up 
completely. So, in a certain way, I'm powerless to go out 
into the community and make myself available. If we 
had a coffee shop, maybe I'd be able to spend more time 
there, but it's hard to get me out. So, students have to 
either come see me, or buttonhole me across campus. 
I want to talk to people. The last thing I want is to be 
stuck here in the office and have people start feeling 
that distance, like the bureaucracy is making rules. 

Ms. Bowerfind: Thank you for your time. 

Dialogue 

Tutor: Mr. Panayiotis Kanelos Interviewer: Matteo Burrell (Al9) 

President Kanelos graduated with a bachelor's degree from Northwestern University in 1991, received his MA 
from Boston University in 1995, and his Ph.D. from the University of Chicago in 2002. He has taught at a vari
ety of colleges and universities, including Stanford University, University of San Diego, and Loyola University. 
Prior to becoming president of St. John's in Annapolis, he served as Dean of Christ College, the honors College 
of Valparaiso University. 

Mr. Burrell: Prior to St. John's, you were dean 
of Christ College of Valparaiso University and worked 
to found the interdisciplinary Shakespeare program 
at Loyola University. Could you talk a little bit about 
your interest and passion for higher education? 

Mr. Kanelos: Sure, absolutely. lam the first in my 
family to ever attend college, so I was able to experience 
firsthand how transformative that can be. My whole 
life is different because I earned a college degree. 

I was completely clueless when I went to 
college, so much so that when I showed up for the first 
week of classes and I was sitting in my dorm room and 
my roommate asked, "what are you going to major in?" 
I had no idea what he was talking about. I had no idea 
what majors were. Eventually I figured it out when I 
asked him, "what are you going to major in;' and he said 
Economics. This was before you could google things. 

So I have seen in the course of one generation, 
in my family, in my own experience, how higher 
education can open up an entire world to a young 
person. I've always had a passion for opening up that 
world and particularly, I have a soft spot in my heart for 
first generation college students; students who come 
from backgrounds that don't traditionally support 
them going to college. In the course of my career, 
teaching and then moving into administration, every 
day feels like a privilege because this is something 
most members of my family never had the chance to 
experience. So it's a special sacred place, this place 
called college, where you get to go and do these things 
called thinking and conversing and experiencing. 
There is something higher in higher education; 
there are a higher set of opportunities, a higher set 
of possibilities. The horizon of one's experience just 
expands exponentially when one goes to college. It's 
a privilege to be able to make a career out of that and 
to provide those opportunities to college students. 
I actually have to pinch myself and say "I get to do 

this?" And now people actually pay me to be at a 
college like St. John's?" It's amazing. At each stage in 
my career I've loved teaching and being inside the 
classroom, but I've also loved everything outside of 
it, from starting programs to creating pathways for 
interdisciplinary studies. That is what led me from 
being a professor, to being a dean, and now to being 
a president, my fascination with the institution, and 
my desire to do what I can to support and promote it. 

Mr. Burrell: You mentioned that you were 
not familiar with specialization before going to 
college and that is something a lot of Johnnies 
can appreciate. So I was wondering, you said 
"you've been a Johnnie at heart for quite some 
time?' What exactly does that mean to you? 

Mr. Kanelos: When I went to Northwestern 
University for my undergraduate studies, I was really 
surprised when I got there because nobody seemed 
to be reading books. There were lectures and social 
events ... But I was an autodidact growing up; I was 
reading on my own a lot, literature, and to a lesser 
extent, philosophy and history. I thought that when 
I finally got to college, we would sit around and 
everybody would have books and we would talk 
about things and have deep conversations. That 
wasn't my experience. Or rather, it was a smaller 
part of my experience than I expected it to be. 

When I discovered St. John's later on in my 
life, after I completed my undergraduate education, 
I thought, "that's the place where people go and read 
books and talk endlessly about important things:' 
That's where my heart was going into college and where 
it's always been. Even though I went on to get graduate 
degrees, I received those degrees from programs that 
were broad based in their focus and comprehensive; 
first the University Professors Program at Boston 
University, and then the Committee of Social 
Thought at the University of Chicago. I chose that 
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path because I wanted to read everything and study 
everything. The idea behind specialization, "now 
you're going to be a marine biologist and never read 
a line of poetry again;' I could never do that. St John's 
is a place that not only provides students with the 
opportunity to collectively read, discuss and share 
primary texts, but where the intellectual life of faculty 
and community at large and continues on with that. 
The idea that faculty get together of their own free will 
and do study groups on things that are of interest to 
them is amazing. That doesn't happen in most places. 
This is how I'm built, so when I had the opportunity 
to come here, I didn't feel like I was entering an 
unfamiliar environment. I felt like I was entering 
territory I had been before, at least in my own head. 

Mr. Burrell: You've said in the past that 
St. John's is the paragon of liberal education, 
and also that liberal education is under siege, 
so to speak. I was wondering if you could frame 
St. John's in that context of that. How are we 
situated as far as higher education is concerned? 

Mr. Kanelos: I would say that under siege 
sounds dramatic, but it's kind of true. People have 
started to lose the sense of what the higher in higher 
education means. And you know from earlier, for 
me higher means a higher sense of purpose and an 
elevated sense of possibility. What the culture has 
come to understand the higher and higher education 
to mean is just the next step up a ladder towards a 
job. In other words, that there is kind of utility to 
education, that its point isn't to educate somebody 
for the sake of wisdom or the search for truth, but 
to educate them for a function. And that function 
is usually a profession or something like that. 

The purpose of liberal education has always 
been to allow people to dive deeply into the world of 
ideas so they can pursue this thing called wisdom. And 
it's harder and harder to preserve and protect that in a 
culture that wants to make everything utilitarian. The 
end of education should be education. The TEAoc; of it 
all should be enlightenment and wisdom, not an entry 

level job. It's harder and harder to convince families 
and young people to do something that seems risky; 
to seek education for education's sake. Because people 
perceive higher education to be so expensive, and 
because they perceive the job market to be so limited, 
that seems really risky. Now the paradox, of course, is 
that by doing what we do at St. John's, by developing 
ourselves, our own capacities, our intellects, as deeply 
as possible, we're leaps and bounds better prepared 
for the rest of our lives than people who go through 
more conventional forms of higher education. The 
way that I put it is, the mainstream college and 
university has as its goal to prepare you for your entry 
level job, St. John's has as its goal to prepare you for 
the rest of your life. So, what we have to help people 
understand is that a true liberal education isn't risky 
at all. It's the best means to secure one's happiness. 

Mr. Burrell: In terms of safeguarding St. 
John's against that kind of criticism, especially 
given the increased emphasis on specialization, 
how do we present ourselves so that people can 
see what exactly it is that we're offering given that 
they're so focused on this utilitarian perspective? 

Mr. Kanelos: The core of all education is 
human relationships. It's conversation, it's one 
on one, it's sharing one's passion for something. 
The way that we promote St. John's College is 
by finding human ways to share our passion. 

I'll give you an example. Over coffee today, I 
was with one of our tutors, Ms. Hintze, and we were 
talking about how we reach out and recruit students. 
I said, "I want to get myself out in front of as many 
prospective students, families, organizations, schools, 
as possible:' The best way for me to promote St. John's 
College isn't to hire some marketing firm that is 
going to come up with a really cool logo, the perfect 
logo for St. John's, that's not going to work. The way 
to do it is for me to be a conduit for my passion for 
the institution. You want people to fall in love with it 
even before they get here. So how do we do that? It's 
by encouraging everybody who is a Johnnie, whether 

(( The idea that faculty get together of their own free will and do study groups 
on things that are of interest to them is amazing. That doesn't happen 

most places:' 
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they work here, or are a student here, or have been 
a student here, or are related to somebody, to share 
that passion personally with those around them. 

This is the reason that I am here; at different 
This is the reason that I'm here; at different points 
in my life people who were Johnnies were so 
overwhelmingly passionate about the institution that 
it made me interested and created a spark. Without 
that connection, I don't know that it would have ever 
been evident to me what sort of a place St. John's is. 

It's a question of human relationships, person 
to person. We have to be authentic and open about 
how we feel about the institution. Again, that's hard. 
When you are trying to reach across the country 
and attract students to St. John's, how do you do it 
person to person? But I will say this; when top 20 
college football teams go out there and recruit their 
team, they manage to do it person to person. They 
don't just put up a website. They find out who their 
prospective players are, and they find a way to go 
out and get them and reach them. If we can put the 
sa.me kind of direct passion into reaching out and 
finding those Johnnies, wherever they are, they'll 
come. We just have to find them. They're needles in 
haystacks, but that doesn't mean we can't find the 
right sort of magnet that is going to attract them here. 

Mr. Burrell: Given that people may 
perceive that the best way to market institutions 
is exactly opposite to that; that you need 
some big logo or something like that, it seems 
like this approach is unique. Pragmatically 
speaking, how would this idea be implemented 
in our marketing endeavors moving forward? 

Mr. Kanelos: Well, let's begin with the premise 
that St. John's is not a conventional college. It is totally 
distinct, so you can't take a conventional approach to 
marketing or recruitment. If we do what everybody 
else is doing, they will never have an idea of how 
distinctive St John's is. The thing that St. John's has 
to offer the world is its distinctiveness, so you can't 
hide it. You have to find a way to reveal it. Now that 
doesn't mean that you can't use marketing tools in 
the process. I'll give you an example: the Admissions 
Department has developed this email that they send 
out to sophomores in high school. In the subject 
line, it says something like, "I went mad before I died 

thinking about the important things of the world, 
who am !?"When they click on this email, there is 
a description of different data points about that 
person. It's sort of sort of multiple choice selection. 
You get to the end and it's Frederick Nietzsche. You 
click on him and when you do that, there's a pop up 
containing a beautifully designed poster of Nietzsche 
that the admissions department has put together. 
And they ask if the student would like to receive a 
poster. How many high school sophomores want 
a poster of Nietzsche? Well, the ones that do are 
probably the ones who are going to be at St. John's. 
When they indicate that they would like to receive 
the poster, then we know that this is a student we 
should start corresponding with. So think about this, 
we've found a way to find those sophomores in high 
school who want to decorate their bedroom with 
the posters of great authors. Those are our people. 
So now that we know who they are, we can reach 
out and tell them more and more about St Johns. So 
it's about finding a way to use an unconventional 
marketing tool to reach unconventional students for 
an unconventional school. 

Mr. Burrell: So it seems like it's about letting 
them become involved in the process, so that we are 
not only reaching out to them but we are also letting 
know we are as well. 

Mr. Kanelos: The important thing for us is to be 
authentically ourselves and say who we are; we seem 
a little offbeat but maybe we are your kind of offbeat, 
we seem like we are different from other schools and 
maybe we are your kind of different. I think that's 
the key. That's how you create the initial connection 
that opens up the possibility of a continued dialogue 
about where they should be going to college. 

Mr. Burrell: What are some of the things you 
would like to accomplish administratively over the 
next year? 

Mr. Kanelos: I want to fully immerse myself in 
the college and its life; I want to be in the classroom. 
So I'm teaching; I'm teaching a precept in the fall. 
There aren't very many college presidents you're 
going to find teaching in the seminar room, or in 
the class room. But I want to do it, I want to follow 
the rhythm and contour of the program itself. I'm 
following the program in real time; I'm reading 
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the Iliad in fact. This is what's in my bag right now, 
because I'm a freshman in my first week. I'm reading 
through the seminar syllabus in real time with the 
freshman, and I'll follow it over four years. I can't 
do the lab or math tutorials, it would be a full time 
job, but just trying to learn the distinctiveness, 
the arc of the program, is very important to me. 
I'm trying to learn from both tutors and students 
about how we converse about things here. I've started 
to participate in various seminars and I'm learning 
how to listen, when to speak, how people think, how 
people address each other. The culture here is unique 
and it takes a while to get used to. I am sure you all felt 
this way when you got here, you have to learn it. In 
many ways, I am a first year student, adapting in the 
ways all of you adapted when you first arrived here. 
To me, the most important thing is to be immersed 
in the college. If I'm going to lead, I have to follow 
the way here. I have to follow the St. John's path, 
that's the only way I can help us think clearly about 
the decision we have to make. If you took somebody 
who was the most fantastic president at another 
institution and said, "this is what St. John's is trying 
to figure out, figure it out;' they would never be able 
to do it if they weren't familiar with our culture, how 
we do things. In order to be the best representative 
for the college I can be, I have to walk the walk and 
talk the talk. So my goal is that; I am not much more 
complicated than that. I want to embrace everything. 

Mr. Burrell: Are there things that 
you are looking to do in support of this 
program from an administrative perspective, 
in terms of marketing, finance, logistics? 

Mr. Kanelos: One of the areas that I've really 
taken a direct role in is admissions, because I do come 
from a background of having a lot of experience in 
admission and recruitment. I am trying to bring fresh 
set of eyes and work with our admission team here to 
figure out how we get to those needles in haystacks. 
The challenge we have is simply creating pathways for 
students to come here; letting them know we're here, 
what we represent, and helping them get here. The 
future of the college depends upon the future students 
of the college. My most immediate role right now is 
to find all those Johnnies who are out there and make 
them a part of our community. So admissions is an 
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area of focus for me, in addition to all the other things 
a president does: raising money, helping us look at the 
way we organize our adminstration, thinking, about 
what we're providing and how we can do that in the 
best sort of way. I am trying to contribute as much as 
I can out of the gate, but also I want to learn and be 
judicious and prudent in the process. 

Mr. Burrell: In light of those objectives, given 
that a sort of administrative restructuring has taken 
place, could you describe your relationship with 
SantaFein terms of shapingthedirectionofSt. John's? 

Mr. Kanelos: As you were entering the room, 
an email appeared from the Santa Fe President Mark 
Roosevelt. He and I are in constant contact with each 
other. We're always emailing and calling and talking. 
We have a partnership. I don't think there is another 
college president in America that has somebody who 
is doing the exact same thing that they are doing at the 
same institution that they can tum to for advice and 
mentoring; someone who they can ask questions and 
discuss things with. In the same way that discussion 
and conversation is the way the college works, that's 
the way Mark Roosevelt and I work. We discuss 
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things, we talk about things. There are some issues 
that are specific to each campus and we might turn to 
each other to get advice there. There are some issues 
that are college wide and we help each other work 
through those issues. It's a real partnership, it's great. I 
feel like I'm the luckiest college president in America. 

Mr. Burrell: When these restructurings were 
being considered, there were some in Annapolis 
that were concerned that as a result of the hierarchy 
that would be created, the Annapolis campus 
might not have the same access as Santa Fe, that 
its concerns might not be expressed adequately. 
But based on what you were saying, it seems 
like there's a very positive relationship there. 

Mr. Kanelos: There is a college president here. 
You have a college president who is the full president 
of St. John's in Annapolis and who works with the 
president of St. John's in Santa Fe. I don't think 
hierarchy is the right way to characterize that. I fully 
understand why during the process people would 
get anxious. Whenever there's change and you're 
uncertain of what the result is going to be, who's 
going to be filling the role, I understand why folks 
were anxious, and why there was some turbulence 
in the process. But the difference between the two 
presidencies is so minimal as to almost be invisible. 
I really mean that. Since I've been here, and this is 
the way other people have expressed it to me, it feels 
like the president is here, that's it, that's the end of 
the story. There is no zero sum game between Santa 
Fe and Annapolis, the opposite is true. We are the 
same institution, so the better each campus is doing, 
the better the other does. The more enrollment we 
have here, the better off Santa Fe is, and vice versa. 
It's a misperception to think of it any other way. 

Mr. Burrell: Given the increased class sizes of 
the last two freshman classes, can you speak a little 
bit about what our goals are in terms of enrollment 
sizes? 

Mr. Kanelos: We don't really target a particular 
number. We have to have enough tuition coming in 
so we can make enough money to run the college. 
That isn't necessarily equal to a specific number 
of students. It's a more complicated calculus than 
that. You can bring a certain number of student and 
depending upon what their financial contribution 

is, the revenue goes up and down. It's complicated. 
We want to bring in enough tuition revenue so that 
the institution can be healthy and stable, but that 
number isn't necessarily pegged to a certain number 
of students. And so that's what we're really aiming for. 

We're not just going to open our door to 
rich kids. We're not that kind of place. We open 
our doors to everybody. We take people from 
all different kinds of financial circumstances. It's 
what we should do, but at the end of the day, it's a 
juggling act when we want to figure out budgeting. 
So we don't have a single enrollment goal in mind. 

In my mind, the goal is, everyone who wants 
to be a Johnnie should be a Johnnie. Whatever 
that number is. At some point that number might 
become greater than the number of students 
we can accommodate, but we're not there yet. 

It's amazing that we've gone from being 
a place where Johnnies came from a small circle 
and a relatively limited background to Johnnies 
coming from all over the word. When I sit there at 
convocation, and I'm watching the freshman go 
across the stage there is someone from Uganda, 
Japan, there's another student from Norway, and 
then there's a kid from Ohio. It's like the whole 
world is coming together in this one place. How 
wonderful is that? This tiny little place, and people 
from all over the world are finding their way here. 
It's amazing. It's such a testament to what we offer. 

Mr. Burrell: As far as the last two classes 
being bigger than what we had in the past, 
is that just a function of us having received 
more qualified candidates? Is that a reflection 
of increased financial need of the college? 

Mr. Kanelos: We're getting better at getting our 
message out, and so we're getting more interest. More 
interest leads to more applications, more applications 
lead to more students. I think we're going to continue 
to get better. And maybe we do reach a day when 
we can't accommodate everybody. It would be sort 
of a terrible thing and a wonderful thing at the same 
time. You hate to turn anyone away, and on the other 
hand, it would mean that we would be at maximum 
capacity, and that would be a good thing too. 

Mr. Burrell: If, as you were talking about 
earlier, we really engage with the world as St. John's, 
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and market ourselves by means of human interaction, 
if we can do that successfully, we will have a lot of 
applications. That makes me wonder, do we have 
the infrastructure to support the classes like the 
ones we've been getting these past two years? 
To be more specific, I know that there have been 
certain housing issues; I know that some freshman 
are having to live in triples. Additionally, some 
senior seminars have only been allocated one 
tutor. How can we manage this sort of expansion? 

Mr. Kanelos: Being a human institution, 
you can never get everything quite perfectly at the 
same time, but you want to manage the expansion 
responsibly. If we find out that over a period of 
time that our numbers are going to continue to 
be at a certain level, then you find ways to expand 
housing. But before you do that, you want to decide 
whether something is an anomaly or a permanent 
state of being. My heart goes out to the students in 
the triples, because there will be some unevenness 
in the way we can accommodate students. But if we 
find out over time that we have a permanent and 
sustained student body size that necessitates more 
student housing, then we do it. But we don't want 
to build another dorm because we've had a couple 
of large classes, spend millions of dollars, and then 
have those beds be empty. That hurts everybody. 

So, again, one of the wonderful things about 
being a small institution like this is that we are all in 
this together. And so to the students in the triples, 
thank you, thanks for helping us out this time, and 
we'll get you in a better room next time. We'll work 
on it. But we're not apple. We don't have a kind of 
corporate efficiency that produces precise results 
every single time. We're a scrappy little human place 
where things are always going to be a little rough 
around the edges. But I think that's what we want to 
be. We don't want to be corporate and super-efficient. 
If we were an institution that had the exact number of 
beds for the exact number of students, we would be 
automatons, not human beings. That precision would 
crush us. This unevenness is just kind of the way we 
are. 

Mr. Burrell: Even speaking approximately is 
it likely that we will continue seeing this kind of 
growth, or is it just up in the air? Do we not know? 
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Mr. Kanelos: I think we will continue to see an 
overall pattern of growth, but it may go up and down 
over the years. So last year we had 150 incoming 
freshmen, and this year we have just under 140. So 
I don't think it's going to be a straight line upwards, 
but I think that the trend will be moving upwards. I 
think the trend will continue to go upwards because 
there is no chance that St. John's isn't going to become 
better known and more exciting to more people. 
Demographically though, some years there are more 
graduating seniors in high schools across the country, 
and you will see those kind of variations. Over 
time, I think we'll continue to grow until the point 
where we have reached maximum capacity. Most 
schools are on a growth model, but we're not that 
community. We're a community that has a maximum 
number. I'm not exactly sure where that number 
is. I don't know if we know as an institution, but I 
can foresee reaching a point where we're capped off. 

Mr. Burrell: I would almost like to 
characterize this as a period of change or transition 
for St. John's. McDowell is under renovation, 
freshman classes are larger. It seems like we're 
moving in a particular direction, and you 
can feel that walking around campus. So I'm 
wondering, how do we maintain our culture and 
community as we try to introduce innovations? 

Mr. Kanelos: I don't know if we are 
introducing innovations. I don't know if that's 
how I would say it, but I think the heart of the 
question is: can you maintain culture, community, 
and traditions while filling out the community? 

I think all the traditions and the things that 
make us who we are the program, the waltz parties 
and everything, are already expansive enough to 
accommodate to the students we have, the students 
who are coming, and the students who will come. 
I don't think we are innovating, I don't think we 
are changing at all. We just have to continue to 
maintain and uphold our traditions, what we do 
really well. Even the renovation of McDowell, 
you're going to walk into the great hall and it's 
going to look just like the great hall. You'll walk 
into the seminar rooms and they'll look just like the 
seminar rooms. They'll just be freshened up a little 
bit, but what we're doing is primarily behind the 
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CCwe are making ourselves more sensitive and open to a broader number 
of people, so that we can be as inclusive and expansive as possible, 

while still maintaining the heart of who we are:' 

scenes making sure the heating and cooling work 
better, etc. We're also making the building more 
accessible to disabled students. But the character of 
the building will be exactly as it always had been. 

Here is your metaphor for St. John's; what 
we are really doing is preserving what we have, 
the character and the substance of what we have 
in a place like Mc Dowell Hall, we're just ensuring 
that it can continue to function into the future. 
We are making ourselves more sensitive and 
open to a broader number of people, so that we 
can be as inclusive and expansive as possible, 
while still maintaining the heart of who we are. 

Mr. Burrell: Do you have any thoughts 
about the study abroad program? How might it 
change or even improve the St. John's experience? 

Mr. Kanelos: I've had experience developing 
and being involved with study aboard programs 
at other institutions, and at most other colleges 
you can easily take classes abroad because classes 
are fungible and interchangeable. However, since 
we have the program, and that's the heart of our 
experience, the question is: can you take the program 
and do it somewhere else, in another country? That's 
what we're experimenting with now. Can we do the 
program in France? We certainly can. I think the 
first year was very successful. The students are very 
excited about it. So if we can deliver the program 
over there, the question ultimately becomes: is it 
financially sustainable? That's what we're modeling. 

We're not charging any student any more 
money, and as you can imagine, there's a lot of 
expense associated with the program. Other than 
getting there, you're paying the same amount that you 
would be for room and board here. So there's a cost to 
the college, and it's an expense that only benefits the 
students that go there, not the entire polity. So we have 
to discover whether or not that's a sustainable cost. 

We're also looking into whether this particular 
program is sustainable. So we may find that study 
abroad would be more financially viable in a place like 
Greece, which has lower costs. But you can't tell right 

away. You have to run things afewtimes to see whether 
they're working or not. The study abroad program 
is definitely working insofar as we're able to deliver 
our program in another country, and the students 
love being there. So our hope is that we can continue 
to provide this program, if it's financially viable. 

Mr. Burrell: Earlier you mentioned that 
student recruitment is more or less about 
finding the needles in haystacks. Is there is a 
similar approach to looking for tutors at St. 
John's? Or is it more of a self-selective process? 

Mr. Kanelos: I think both of these things play a 
part in the process. There are tutors out there, people 
out there who should be tutors, and one of the things 
that we need to do is make sure they know about us. 
This is a very personal thing. It's about identifying 
someone who is, let's say, getting their Ph.D. at 
another school, realizing they have the potential to 
become a tutor, and reaching out to them. So a part 
of it is about staying attentive to prospective tutors. 
But there are also a lot of people out there getting 
their doctorates at other institutions who do not 
want to teach at a conventional college. As soon as 
their vision locks upon St. John's, they realize that's 
where they want to be. So they're going to select to 
be here. I would put myself in that category. I am 
one of those people for whom the light shone on 
St. John's, and I said, "That's where I want to be:' 

The better known we become generally, 
the more we'll not only attract students, but 
tutors as well. We're out there looking for 
prospective tutors, but we also want to make 
ourselves known to those who might be interested. 

Mr. Burrell: In terms of looking for 
prospective tutors, is it more, as you were talking 
about, identifying them and talking to them on a 
personal basis, or are there other ways that we try 
to put ourselves out there? 

Mr. Kanelos: It's almost all person to person. 
When we have a job, we advertise in the same venues 
that other colleges do when they want to hire people. 
But St. John's is distinctive. For example, the chronicle 
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for higher education is the main publications for 
institutions of higher education, and they have a huge 
job listing section. If you're looking for an academic 
position, you go to that section, whether you are 
looking to work in an English department, philosophy, 
biology, etc. These listings are all categorized by 
disciplines. Where does St. John's fit in? Where do 
we even list ourselves? We find ourselves listing in 
multiple places, figuring that if, say, somebody is 
doing their Ph.D. in English maybe they are interested. 
Ultimately, the person has to be looking for jobs in 
their field and then see this other totally distinct 
institution looking for people and think, "that's what 
I really want:' Not that many people are like that, 
but we try to make ourselves present and available. 

Generally speaking, the more that teachers, 
professors, tutors know about St. John's, the more 
interested they are. I'll tell you, I went to my first 
college president conference this summer and I met 
presidents from all over the country. We had these 
little badges on that say who you are and where you're 
from. I can't tell you how many people walked up 
to me and said, and these are college presidents, "I 
love St. John's college, I wish I had gone there as a 
student;' or, "you guys are the model for us;' "we're 
trying to make our college more like yours:' Just 
that name, what it meant for this group of people 
who have their own colleges to worry about. They 
have their own colleges to worry about, and were 
more excited about ours in many cases. They have 
an understanding of what we do here, because 
they're in higher education. We want everyone 
to have that kind of excitement about St. John's. 

Mr. Burrell: So the message sort of carries 
itself? There's no need to explain to them why 
something like St. John's would be useful? 

Mr. Kanelos: They can determine that for 
themselves. The distinctiveness of what we do is 
something that gets people's attention. "Wait you 
don't have majors? And you have been around for 

how long?" Then they want to know how you're 
successful. They want to know how we can be an 
institution that's this vital if we're swimming in 
a totally different direction than everybody else. 

Mr. Burrell: So you think the same thing 
applies to recruiting students? Do you think there 
is a need to explain to students, in context of our 
job driven higher education, how St. John's can 
lead to a beneficial career, or do you think it's 
just about putting ourselves out there as what we 
do and attracting those people who are invested? 

Mr. Kanelos: If we start trying to play the 
same game as every other institution and say, "this 
is how we can help you get a job': we are going to 
lose our distinctiveness. At St. John's we teach young 
people not what to do with their lives but who to 
be in their lives. We help you understand who you 
should be, not what you should do. Now, what you 
should do is part of who you are, but it shouldn't 
define you. I am so privileged to be the the president 
of St. John's, but that's what I do, that's not who I am. 
Who I am is so much bigger than that. That's what 
we want to teach young people as they are going 
through St. John's. You'll get a job, I guarantee you, 
and you are going to be so much better prepared 
for success because of this kind of education. 

The important things isn't to get a job but to 
find your calling, so that you find the right path in 
life. You're never going to be able to do that unless you 
know who you are, unless you can be self-reflective, 
and the experience you have at St. John's gives you the 
tools to understand the world and yourself. That's the 
key. Our goal at St. John's isn't professional success or 
financial stability, it's cuomµovia, it's happiness. How 
are you going to teach to people seek after happiness if 
you haven't even started to talk about what happiness 
really is? It's very rare at other colleges and universities 
for somebody to say, "how about if the end point 
of your life is cuomµovia, not a six-figure salarY:' 
So when you launch into the world-I'm speaking 

(( The experience here is deep and profound. It's not about looking outside for 
different narrow silos that we fit ourselves into, it's about looking inside, 

seeing what's really there, and then making determinations about the rest of our 
lives:' 
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directly to you, you guys are juniors; you ought to 
be thinking about this-you are going to be prepared 
to seek after that state of wellbeing and happiness. 
And in the course of that, you're going to find a job. 
I guarantee it. And you're going to be better off for 
your whole life for having been to St. John's. That's 
what we have to get young people to understand. 

Mr. Burrell: I'm on the same page, but just be 
how exactly would we communicate that? If you had 
to say, just briefly, whatis it about St.John's thatleads 
one to be introspective, to seek after happiness? 

Mr. Kanelos: I would say that what St. John's 
provides is an education that's deep and profound, not 
superficial and restricted. I meet prospective students 
all the time. In many cases, they've already determined, 
before they've even begun their college career, the shape 
of the rest of their lives. They've decided that they only 
have one option, one career path, they can fit into. One 

Tutor: Ms. Emily Langston 

finds oneself restricted and narrow in that way. The 
experience here is deep and profound. It's not about 
looking outside for different narrow silos that we fit 
ourselves into, it's about looking inside, seeing what's 
really there, and then making determinations about 
the rest of our lives. This is why I said recruitment 
is a human to human thing. You can't put this on 
a brochure. You can't put it on a website. But don't 
you think that if you were a prospective student and 
not a Johnnie, and you came to talk to me today, 
that after listening to me for about 30 minutes 
you'd be very interested in coming to St. John's? 

Ms. Lee: Oh, I was sold immediately. 
Mr. Kanelos: That's why it's person to 

person, because what we're communicating is not 
statistical. We're communicating passion. We're 
communicating a love for what it is we represent. 

Interviewer: Seth Kates(Al9) 

Ms. Langson is the associate dean for the graduate program on the Annapolis campus. This will be her third 
year as the associate dean and her twenty-third as a member of the St. John's faculty. She holds degrees from 
Emory University, Oxford University, and the University of Chicago. 

Mr. Kates: Strictly speaking, what are your 
responsibilities as the Associate Dean for Graduate 
Programs? 

Ms. Langston: Well, I'm in charge of the 
Graduate Institute. My duties as the Associate Dean 
of the graduate program are, first of all, just to 
administrate the Program. That means that I approve 
students who are being accepted into the Program, 
I keep track of people's academic standing during 
their time at the Graduate Institute, I make decisions 
about whether people are eligible to remain in the 
Institute if they have academic difficulties. I put 
together a teaching slate for the Graduate Institute 
each term including a slate of preceptorials. One of 
the differences between the GI and undergraduate 
programs is that there's a slate of preceptorials in 
each of the three terms in the GI so they're always 
preceptorials going on. And I work with the rest of 
the leadership of the college in a lot of different ways 
on issues that affect the whole college. And I'm an 

advocate for the Institute at BVG meetings and at 
other venues. Finally, one of the best things about 
being the Graduate Institute Associate Dean is that I 
get to teach a class each of the three terms. So I'm the 
only dean person on campus who gets to teach and I 
think that's a really great perk of this particular job. 

Mr. Kates: What is the experience like, 
switching from a tutor to a dean? 

Ms. Langston: It's an interesting experience. 
It's a challenge. The work that we do as deans is quite 
different from the work that we do as tutors and most 
of us don't have a background in that kind of work. 
We come in and we learn very quickly on the job. 
That was also one of the reasons I wanted to do it. 
I wanted to stretch myself in a different sort of way 
and see what it was like to, not only think about 
different things but do different things and balance 
my life differently. I really enjoy a lot of the aspects of 
being dean. I enjoy reaching out to people about the 
college and about the Graduate Institute and getting 
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them interested in it and trying to bring them here 
and being the face of the GI to the public. And I very 
much enjoy talking to students. As Dean, I get to talk 
to all of the students in the Graduate Institute, not just 
the ones in my classes, about essays they might want 
to write or possibilities they might be interested in 
when they leave the GI and helping them get oriented 
in the GI. I enjoy that a lot. Being a dean didn't change 
very much how I view the program, but I think it gave 
me a broader perspective on it. I think this happens 
when you go onto the Instruction Committee and 
various other positions at the college too because 
you're much more frequently thinking of the whole 
program and how the parts of it fit together. It's not 
something that I wasn't aware of before, but that's 
much more frequently the perspective I'm taking 
when I'm looking at it as Dean. Actually, probably 
the way it changed my perspective of the college the 
most is that it gave me a much greater appreciation of 
what all of the different people who run this college 
are doing, who are not on the faculty. I knew they 
were there; I knew they were great people. I didn't 
know how hard they work on various things, all the 
various things it takes to keep the college running. 
Getting to know how dedicated people, who are not 
in the classroom, are to the mission of the college 
and what we're doing here. That part of being a dean 
I've loved. It's been super rewarding to get to know 
people all over the college and get to work with 
them and to see their perspective on the college. 

Mr. Kates: You've mentioned how the Graduate 
Institute has a preceptorial every term and a few other 
things. What other differences are there between 
the undergraduate and Graduate programs? 

Ms. Langston: The Graduate Institute is 
divided up into segments and the segments have 
names like history, politics and society, literature, 
philosophy, theology, mathematics and natural 
science. Graduate students have to take four out of 
six of those in order to get the degree. One of the 
main differences between the two programs is that 
the books are arranged not simply chronologically, 
but arranged into very loose subject areas. Every 
term, (and the terms are a semester-long, a fall term, 
a spring term and a summer term) we offer either 
two or three of the segments, and, each term, every 
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student who's enrolled full-time takes one seminar, 
one tutorial, and one preceptorial. The seminar 
and the tutorials go with the segment, so there's 
a literature seminar, for example, and a literature 
tutorial, and the preceptorials are free floating. 
There's a slate of them offered each term and students 
just look at the slate of preceptorials and make a 
choice about which ones they would like to sign 
up for, as they do in the undergraduate program. 

Mr. Kates: So, if I'm understanding you 
correctly, they essentially pick a subject for a 
term and then take that subject, but there's also a 
preceptorial that doesn't have to be on that subject? 

Ms. Langston: That's right, and since they have 
to do four different segments in order to get the degree, 
usually as they first come in they'll have a choice, but as 
they move through, they'll need to choose the subjects 
that will enable them to finish in the time frame they 
have set for themselves. It's not at all unusual in the 
GI for people to take a term off and then come back. 
Some people are teachers and they take the whole 
thing in four summers. Some people will come for 
only the spring and fall and take the summers off, 
so there's a lot more movement in and out of the 
Program as people put together their four segments. 

Mr. Kates: What kind of students do 
you see coming in? You said you have teachers 
coming in and doing summers but you also have 
people who just take gaps between different terms 
and that seems to speak to a type of diversity 
of the people coming to the Graduate Institute. 

Ms. Langston: Yeah, absolutely. We've got 
several different groups of people in the Graduate 
Institute. One of the things I love about the Graduate 
Institute is the diversity in age range and background 
and motivation for doing the Program. We have a set 
of students who are in their twenties to around thirty 
who are recently out of undergraduate programs, and 
many of them are planning to either go into teaching 
or into some sort of writing career or into a Ph.D. 
program and they're using this as a sort of stepping 
stone for that. Some of them come here explicitly 
saying they didn't study what they now think they 
should've studied in their undergraduate programs 
and they realized they needed to come back and read 
these books that they missed out on before! This is 
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an opportunity for them to do that. At the other end, 
we have a fairly large number of people who are late 
career and retired. They are motivated, basically, by 
wanting to do something new and challenging. They 
have an incredible amount of energy and experience 
of life that they bring to the conversation which, I 
think, enriches it for everybody. Then there are people 
in the middle who are taking it, teachers particularly 
because it is helpful for them to have a master's degree 
and this is one that fits well with their interests and 
with their schedules. But also people do it because 
they're changing careers or just because, if you take it 
during the spring and fall, all the classes are at night 
so you .can do them while you hold a job as a form of 
life enrichment or a way of following up intellectual 
interests. So people do it for all sorts of reasons. 

Mr. Kates: Because of this diversity, I have 
to wonder something. In contrast with the GI, the 
undergraduate program is typically people straight 
out of high school who don't have any experience 
to fall back on. What is the reaction, then, to 
coming to a program that says, "leave everything 
academically behind and only focus on the text?" 

Ms. Langston: It's funny. I think it's a little 

harder for some of the Graduate Institute students 
to do that immediately. Although, I've had freshman 
seminars too, where it seems like everyone thinks 
that the point is to prove they're the smartest person 
in the room by speaking the most. We have some 
people in the GI Program who already have Ph.D.s 
who have law degrees, who are medical doctors. 
People with all sorts of advanced training in various 
areas do take the Program. It can be difficult for 
people who have spent years gaining experience 
and credentials in a field to leave that expertise 
behind. One of the things that we do is, at the 
beginning of each term, we have an introductory 
seminar on the first half of the Meno for all of the 
new students and I, or the person in my position, 
takes that opportunity to explain how discussion in 
the Graduate Institute works. We also send them 
some things to read about that before they come. 

I think the most important thing to do is to 
make sure that they understand that the things that 
we try to impress upon them on how discussion 
proceeds here are not arbitrary rules. They're rules 
that really enable the discussion to work. In the 
sense that, if we're discussing Meno and someone 
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who's read a lot of Plato starts to bring in everything 
else by Plato that they've read that might possibly 
bear on this, then someone else who might have a 
background in engineering, and be very bright but 
has not read any Plato before yesterday when they 
read the first half of Meno, is not going to know how 
to respond to what they're saying. So we impress the 
idea that we're only going to be able to have a real 
conversation, which is not just a series of people 
giving their own little, mini lectures about things 
they happen to know, if everybody talks about the 
text that's in front of us and the texts that we've all 
read together. That seems restrictive at first, I think, 
but most people pick up pretty quickly on the fact 
that it genuinely does make conversation better. Also, 
as you go through a segment, the list of books you 
all have in common with others in the class becomes 
longer behind you, and then you can start referring 
to those texts as well as the one in front of you. New 
Gis also sometimes have trouble abandoning the 
stance of the expert in their writing. People have 
done all sorts of different writing before they come 
here, both in school and in business and journalism 
and whatever they've been doing. One of the most 
mysterious things to them is the "St. John's essaY:' 
We have a writing assistant and every semester she 
or he puts on a writing workshop near the beginning 
of the semester which is about "What is a St. John's 
essay?" particularly: "how do you get started?" 
"what questions are we looking for?" "why we don't 
want you to bring in a lot of outside sources:' Since 
we have new people corning in every term. That's 
actually a large part of what I do too, is to help new 
students every term become part of the community. 

Mr. Kates: Switching gears a little bit, 
you mentioned you start with the Meno as an 
introductory text, but I have to wonder, with 
the Graduate Program being much shorter, 
what are the priorities of the curriculum? 

Ms. Langston: The question of how we choose 
what to read is interesting and it is different, somewhat, 
from the undergraduate curriculum. I think the goals 
of the Programs are really very similar. Our seal too, 
you know, is "we make free adults out of children by 
means of books and a balance:' It doesn't apply quite 
as well because the people coming in are not children, 
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but I want to say, and I've given a convocation 
address on this, that we're all children and we need to 
approach these texts as children, as learners, rather 
than as adults who are already formed who aren't open 
to them. So the goals are similar, but, as you say, we 
have half the time and also, we have people corning in 
every term who are mixing into classes with people 
who have been here for awhile. So, you can't ever 
think to yourself, as you can if you're in junior year of 
the undergraduate program, "everybody's read Plato 
and Aristotle. Everybody knows about Ptolemy:' So 
since everyone's not moving along together, you can't 
rely on there being a large amount of material you 
can think that everybody's had. This means we can't 
do things as well, in the GI, that are cumulative. So 
a lot of the mathematics, particularly, and language 
study that happens in the undergraduate just isn't 
practical for us here, because you can't start with 
a cohort and keep marching everyone through 
together and building on material in the same way. 
So that automatically cuts out some of the things that 
we do in the undergraduate program. But since we 
can't do all the math and language that is done in the 
undergraduate program, we are able do some things 
here that we don't do in the undergraduate program. 

We have a segment on history and history's 
not much of a topic for the undergraduates although 
you read Herodotus and Thucydides. Mostly, once 
we realize we can't do the things that are cumulative 
very well, laying out the curriculum comes down to 
trying to arrange things into smaller chunks. Because 
we realized that people who are working, and have 
families, are going to need to be able to come in the 
summers or to be able to come one term and not 
come another term. So the most reasonable way to 
arrange them into smaller, self-contained chunks is 
to do it topically. We call each of the topics a segment 
partly to suggest, because segment comes from the 
Latin word "to cut;' that these are portions cut out of a 
whole, and that although we work in segments we still 
think of the Program as a whole, as we like to think 
of the undergraduate program as a whole. We've cut 
it into pieces so that people can attack one part at a 
time in a way that they usually don't need to as a part 
of the undergraduate program. From there, we make 
decisions about what we're going to read in seminar 
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and in tutorial. In seminar, as in the undergraduate 
program, you have very long readings and you go 
through a lot quickly. In tutorial since we don't do a 
lot of math or language, we tend to-and this is one 
thing I really like about the GI-spend more time in 
tutorial reading some of the works that you read in the 
undergraduate program, really slowly and carefully. 
For example, you read the Meno in one seminar 
Freshman year, while we spend four class meetings on 
that dialogue in the philosophy and theology tutorial. 
It's a matter of dividing up the books we want to cover 
into seminar and tutorial readings and then dividing 
them up so people can do them in the different terms. 

Mr. Kates: So you mentioned you've been 
a tutor and now you're Associate Dean for three 
years now? 

Ms. Langston: Yeah, at least I'm entering my 
third year. 2018 will be my third year as Associate 
Dean and my twenty-third year on the faculty. I've 
enjoyed it a lot. It's been a very unusual term of office 
so far. The college, as you know, has gone through 
a bunch of reorganization-some due to budgetary 
constraint, some based on a desire to align the two 
campus more closely and find different and better 
ways to do things. Two of my first terms with the 
GI, I was actually taken out of the classroom and 
put on the road to travel all over the country and 
do seminars and to introduce people to St. John's. 
I went anywhere that people wanted to have a 
seminar. Mostly that tended to be to high schools for 
the purpose of faculty development, but I also did 
seminars at the Shakespeare Theater in Washington 
DC. That's continued, we're doing those again in 
October. I also did a seminar at the applied physics 
lab at Johns Hopkins. I've done seminars in private 
homes where people invited friends they thought 
would be interested in the college. I did a series 
of seven seminars in a prep school in Manhattan 
called Collegiate that is now interested in potentially 
partnering with St. John's on some things. It was really 
fun. Sometimes there's a perception that if you go out 
and just do a seminar it's not going to work very well 
because people aren't used to doing seminars and it'll 
be awkward and so forth. And that's kind of true. The 
seminars aren't as good as the seminars we have here
but the seminars are still pretty good and the teachers, 

particularly, respond by saying things like "wow, this 
is how you do all of your classes? This is what your 
life is like? Really, this is your classroom experience? 
This is amazing!" I got this constant reaffirmation 
of what a great thing it is that we're doing and how, 
when other people experience it, most of them tend 
to love it. So that was a lot of fun. The first year or so 
of my time in the Graduate Institute was dominated 
by that effort. Then we began the consolidation effort, 
aligning us more closely with Santa Fe, and changing 
various practices at the college. There were staffing 
changes throughout the college including in the GI. 
So that has been a lot of work for everyone. We had 
to do some new hiring, we had to figure out what the 
shape of new positions looked like, and how with the 
staff that we have now we continue to do the things 
we need to do. That's been a lot of the tasks over 
the second part of my time with the GI. I'm sort of 
hoping that the rest of my time with the GI I'll be able 
to put a lot of time into celebrating and promoting 
the Program that we have here. I'm very excited to 
be having the SOth [anniversary] coming up right 
now and raising the profile of the Graduate Institute 
in the college, as well as more broadly. I've met 
parents of students who don't even know that there 
is a Graduate Institute. I think that a lot of students 
are sort of only vaguely aware that there's a Graduate 
Institute and don't really know what we're doing over 
here. That's too bad because Gis are reading the same 
books, they're reading them more or less for the same 
reasons, and they have different sets of experiences 
to bring to them, but they have a lot of enthusiasm. 
A lot of them have ideas about how what they're 
doing at St. John's fits with the lives that they lead and 
their various professions that, I think, would be very 
interesting for undergraduates. I am working right 
now on an initiative with the career services office to 
find ways to pair up undergraduates who are interested 

((We're all children and we 
need to approach these 

texts as children, as learners, rather 
than as adults who are already 
formed who aren't open to them:' 
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in particular areas after their time at St. John's with 
Graduate Institute students who have backgrounds 
in those areas. The Graduate Institute students know 
about St. John's, know about the Program and can say 
"well these are ways that I think what you're doing 
now would be exactly applicable to going into this 
field I've been in and here are some particular places 
where people might be more appreciative of your 
background:' I'm hoping that will be enjoyable for the 
graduate students and helpful for the undergraduates. 

Mr. Kates: Hearing that as an undergraduate, 
that gives me some relief! 

Ms. Langston: That's good! So there are a couple 
other things we've been doing to get the Graduate 
Institute out more out there in the community at St. 
John's as well. We've started holding an all college 
seminar, or, I guess, an all campus seminar because 
the college is on two campuses, during the summers 
as the logical third for the ones the SCI does in the 
fall and the spring. So for the last two summers the 
graduate student council has put one on and invited 
students who are around during the summer having 
jobs, all of the Graduate Institute students who 
are here for the summer, and, since we do it when 
Summer Academy's on, those students get to come 
and engage seminars with real Johnnies rather than 
just with each other, and also faculty and alumni who 
are around for the summers. Both summers we've 
had quite a lot of turn out. We had four seminars 
of about fifteen participants each this past summer 
and read the part of the Phaedrus on writing. The 
summer before that, we read Lincoln's speech at 
the Lyceum. Those have both been really successful 
and I hope that's an initiative that will continue. 

The graduate students have their own journal 
as well. It's called Colloquy and the first edition came 
out this spring. It has an interview with Ms. Brann 
and some tutor insights on various things: Mr. 
Townsend's approach to the opening question, Mr. 
Zeiderman's approach to reading text for a class, Mr. 
Zeiderman's toast to the graduating students, and a 
poem. Most of it, for the inaugural issue, is made up 
of what they're calling "GI Origin Stories:' It's kind 
of true for the undergraduates, but maybe it's more 
true for the graduate students, that for most of them, 
the way they decided to come to the GI, involved 
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some peculiar story about how they heard of it and 
what made them think that they're just going to 
drop everything and go do this unusual, even weird, 
program. A lot of different people wrote up their 
story about "How I came to the GI" in short, readable 
form and that's what most of the opening edition of 
Colloquy is. We're going to try to put it out twice a 
year so the next edition should come out this fall, and 
I think the theme for that one is going to be when I 
realized, at some point in my first term at the college, 
what a strange place, what an interesting, unique place 
it is that I've come to and how different it is - so a 
moment of realization. The idea is to get a number of 
people to write those up and also to have some essays 
and toasts and poems and things like that. Hopefully, 
we'll get some material from the Graduate Institute 
SOth anniversary, for example, to fit into Colloquy. 

Mr. Kates: You've spoken now about Colloquy 
and working to make the Graduate Institute better 
known throughout the college. With your position, 
do you see yourself having an end goal or having a 
certain passion? 

Ms. Langston: The passion that brings me 
to the Graduate Institute is mostly the same one 
that brings me to St. John's: reading these texts with 
thoughtful and intelligent people, teaching, learning. 
I think one of the things I enjoy about the Graduate 
Institute specifically is that students tend to be even 
more appreciative. That's saying a lot because a lot of 
the undergraduates are also very appreciative, but a 
lot of the Graduate Institute students have made a 
very deliberate choice to come to this place at a time 
in their life that it's not expected or convenient to 
take time off to do education. And it's not the kind of 
education that anyone around them is expecting them 
to do. And they've already had a lot of experiences 
with education in different places so they tend to 
be extremely enthusiastic about what they're doing 
and throw themselves into it really, really whole 
heartedly. You can tell that they feel that their passion 
for learning has been reignited. It's just fun to see; it's 
very, very enjoyable to work with them. I think Chris 
Nelson said at a recent Graduate Institute event that 
the undergraduate program is formative and that the 
graduate program is trans-formative. That's kind of 
true, I think. People who are being trans-formed put 
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a lot of thought into that because they've had . one 
experience of formation already and so there's a kind 
of deliberateness about the way people undertake 
the graduate program that I find really exciting. 

Personally, I'm very interested in teaching 
in K-12 and this gives me the opportunity to talk 
to a lot of K-12 teachers and actually to talk about 
ways teaching's done, particularly through high 
school, and to maybe have an influence on the way 
some high school teaching is done through the 
teachers that come to the Graduate Institute. That's 
another part of it that I find particularly rewarding. 

Did you know that the Graduate Institute was 
formed in Santa Fe initially? 

Mr. Kates: I didn't know that. 
Ms. Langston: Yeah, so it initially came from 

Santa Fe in, obviously 1967 since this is the SOth 
anniversary and it didn't come to this campus until 
ten years later. The person who's going to speak not 
tonight, but tomorrow night, is the tutor Jeff Comber, 
who was the tutor in 1977 who was responsible for 
bringing the Graduate Institute to this campus. 
Tonight Mr. Zuckermann's going to speak, whom you 
know. He was the Director of the Graduate Institute, 
it used to be called the director instead of the dean, 
in 1968 for its second and third years. Anyway, it was 
founded in Santa Fe as the Teachers' Institute and 
for the first couple of years, it was only summers. 
Then they realized, almost immediately, it wasn't just 
teachers who were interested in it so they began to 
look at ways to open it up further. They changed the 
name after the first year to the Graduate Institute. 

Mr. Kates: When was the Eastern Classics 
program started and, if you know, is there a reason 
that Annapolis doesn't take part in that program? 

Ms. Langston: I don't remember when 
Eastern Classics was founded. It was sometime in the 
90s. There hasn't been a lot of discussion of bringing 
it to this campus to my knowledge. I think that, for 
one thing, we'd be competing for students and so it 
would be smarter to concentrate the program on 
one campus. I think it's a wonderful program. I'd 
like to go and study those books myself some time. 
It's not something I've had much chance to do. 

Mr. Kates: It's been my experience that 
when I've talked with my peers about why the 

undergraduates don't study the Eastern Classics, 
that it's been because the two philosophies, western 
and eastern are incompatible. In what ways do you 
you see that as true, if you do? 

Ms. Langston: As I've listened to what you've 
asked, I was wondering what incompatible means. A 
lot of things we study in the undergraduate program 
don't agree with each other, and in fact in that can't 
both be true. In that way they're incompatible. One of 
the things that we do that makes everyone's heads spin 
is that we keep reading one thing after another where 
the next person is going "Aristotle! [scoff] That was 
all wrong! Let me, Descartes, show you how things 
really are!" And you Kant will come along and say, 
'Descartes, his approach is clearly unworkable. Let 
me show you this!"' I think there's a greater difference 
of perspective between many western texts and the 
eastern traditions, but for me the issue is not so much 
compatibility-and I'm not sure others would agree 
with this-as it is a question of how much time do we 
have, what can we read well, and what are the texts 
that have shaped the particular culture in which the 
college was formed and in which most of us live. I 
want to understand the things that have shaped 
my to understand the things that have shaped my 
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((It's not the kind of education 
that anyone around them is 
expecting them to do. " 

preconceptions and the prejudgments that I bring to 
things and those actually are mostly the texts that we 
read in this program. I would love to read a broader 
range of texts but we don't have time to do even the 
texts that we do. For me, that's really the reason. 
I notice that every once in a while that we'll 
have an eastern text show up in a preceptorials 
-not this time around, but that's happened a 
few times in the recent past and I'm happy to 
see that. I would defer to some of my colleagues 
who have a deeper knowledge of those texts on 
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the question of radical incompatibility, either 
philosophically or in terms of how we conduct the 
Program. It's obviously possible to do a program 
around them because we do Eastern Classics. 

Mr. Kates: Is there anything you'd like to add 
before we end? 

Ms. Langston: I would like to add that I greatly 
appreciate icrrnp(a. You've done a lot deliberately to 
reach out to the Graduate Institute, seeing us as a part 
of the college alongside the undergraduate program. 
You have a Graduate Institute liaison, you publish 
Graduate Institute essays, and you're interviewing 
me. I appreciate the effort that's been made from the 
beginning that this publication reflect both parts 
of the college community. You guys do a great job. 
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Reflections in Writing - Seminar 

Habit in Augustine 
Anonymous Contributor 

it is weighed down by habit" (Book 8, Chap. 9). Augustine claims that he wants to be able to 
completely turn himself over to God far before he 
is actually able to do so. There is a point at which he 
has decided that God is truth and that he wants to 
commit himself to God, but he keeps saying, 'in a bit; 
and, 'tomorrow; 'give me chastity and continence, but 
not yef (Book 8, Chapter 7). He knows that he ought 
to "renounce the world's joys;' in order to strive for the 
greater joys of God, but something is holding him back. 
But what is this something? What surprised me was 
that he described this thing not as temptation, but as 
habit. Habit never seemed to me like the sort of thing 
that would keep someone from God. When I think of 
sin and temptation I see exotic scenes of lust, murder, 
and ambition, not the mundane actions of the everyday. 

When Augustine hears Ponticianus tell the story 
of two men, who, after reading God's word, immediately 
renounce all worldly ambition and give themselves over 
to God, he hates himself. He has spent over ten years 
making up his mind about truth, while the moment 
that they see it they recognize it immediately and give 
themselves over to it. After Ponticianus leaves, Augustine 
attempts to follow in the footsteps of the men in the story. 

"I cudgelled my soul and belaboured it with 
reasons why it should follow me now that I was trying 
so hard to follow you. But it fought back. It would 
not obey, and yet could offer no excuse. All its old 
arguments were exhausted and were shown to be false. 
It remained silent and afraid, for as much as the loss of 
life itself it feared the stanching of the flow of habit, by 
which it was wasting away to death'' (Book 8, Chap. 7). 

He describes how once he decides that it is time 
to make his decision he finds himself willing himself to 
go through with it, and yet, while he is capable easily 
of willing himself to do actions such as grabbing his 
knees and pulling his hair, he is unable to will himself 
to commit completely to God. This, he decides, is 
because he is not commanding himself to will with his 
full will. He wants to want what he does not completely 
want. "It is therefore no strange phenomenon partly 
to will to do something and partly to will not to do it. 
It is a disease of the mind, which does not fully rise 
to the heights where it is lifted by the truth, because 
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But what is this habit, and what about it is 
so directly in opposition to truth? Is it only certain 
habits that are so, habits of sin for example, or is 
there something in habit itself, regardless what 
it is a habit of, that drags one away from truth? 

According to Augustine "the higher part of our 
nature aspires after eternal bliss while our lower half is 
held back by the love of temporal pleasure ... [the soul] is 
wrenched in two and suffers great trials, because while 
truth teaches it to prefer one course, habit prevents it 
from relinquishing the other" (Book 8, Chap. 11). Here 
it seems that truth is grouped with "eternal bliss;' and 
habit with "temporal pleasure:' It has been mentioned 
before that the truths of God are greater than the 
pleasures of habit, but this section very specifically refers 
not only to the amount of happiness that something can 
bring, but also the duration. The Bliss of truth is eternal. 
This brings to mind the defining thing about habit: it is 
done again and again and again. It is temporal in nature 
as it can only be defined by its movement through time. 
In Augustine's section on time, he describes how God 
is eternal not in the way of living forever, but instead 
exists in all time at once. By this I mean that while we 
can only experience moments as they pass, and can only 
experience the next moment because the previous one 
has gotten out of the way for it, God can experience 
all moments without having to divide them into past, 
present, and future. Our being broken or divided by 
time is one of the major characteristics that differentiates 
us from God. Perhaps habit is somehow based on this 
division of time, this broken up perspective of humanity. 

Many people think of eternity not as 
experiencing all of time at once, but instead as 
experiencing time as we do, broken into three parts, 
but forever. To be eternal to them is not to be outside 
of time, but to be in it in the most complete way. These 
are the people who might think they want to live forever 
in their current earthly bodies, not realizing that what 
they experience is but a fragment of what eternity 
really is, and that in accomplishing this impossibility 
they would only be keeping themselves from the real 
eternity while trying to find it. Perhaps habit is like this. 
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By happening again and again it manages to fool us 
more than anything else; it imitates the ultimate security 
and joy, while indeed being the most opposed to it. 

By repeating an action again and again we can 
begin to worship it, begin to see it as the closest thing 
we can find to truth. We know that truth is eternal and 
unchanging, but it also requires faith and is out of our 
control. It seems far off and risky when by our own 
repetitive actions, we can create for ourselves something 
that seems to us to be very close. Augustine is miserable, 
but he knows that one of the things which can distract 
him is to indulge his lust. By doing this again and again he 
can come to see sex as something reliable and constant, 
because it can be repeated by him, and therefore it comes 
to be something that he needs. Out of the illusion that 
the false lastingness that he can create could possibly be 
what is supporting him, he is frightened to let go of the 
only sense of eternity that he understands for one that 
he cannot understand and has never experienced. What 
is farthest from the truth of God has made itself appear 
the most similar; on the one hand the leap from a life of 
habit to a life of truth is incredibly far, while from the 
distance that habit sees truth from, its hard to tell how 
different the two are, and the leap may not seem worth 
the risk. For truth itself is not lasting due to its movement 
with time, but due to its steadiness outside of it. 

Can we understand more fully why is it more 
in our nature to follow habit than to follow truth? 
Augustine mentions the sin of Adam as a possible 
reason for his troubles, however he does not go into 
detail. The sin of Adam reminds me more of how 
I thought of what most keeps one from God before I 
read Augustine. It seems like a one time sin, followed 
by a punishment. Adam only needs to eat the forbidden 
fruit once (he doesn't make a habit of it), and then he is 
kicked out of the Garden forever and cursed. However, 
thinking more on the topic, I realize that in the above 
quote, truth "teaches;' but habit prevents one from 
"relinquishing': Perhaps Adam, by forcing us to live in 
a world where we must provide for ourselves is the one 
who has subjected us to this temptation. By having to 
work for our food, we are immediately faced with two 
errors: 1) that it is actually through our actions (and not 
through the grace of God) that we provide for ourselves, 
and 2) we are forced to repeat and focus on whatever 
we find works out for us and creates enough food, we 
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find comfort in the knowledge that by doing certain 
actions we can ensure certain goals of ours are reached. 
Augustine describes the baby that realizes that if it cries 
it can get milk, and that if that does not work it can hit 
someone and it may get what it wants. Because the baby 
is forced to act in order to gain its needs it forms the 
idea that its actions are the cause rather than simply 
the catalyst for its needs being filled and it being fed. 
As it grows it continues to develop in this thought. 

This brings us to another idea of habit. "My 
lower instincts, which had taken hold of me, were 
stronger than the higher, which were untried" (Book 
8, Chap. 11). Maybe habit is referring to comfort, the 
comfort of what we have done before as opposed to the 
fear of what is unknown. Is it possible that our habit 
is only bad because we are habituated to something 
besides truth, rather than due to the nature of habit 
itself? Or is it that the Lord ought to somehow take the 
place of habit all together? It seems that all habit, or at 
least all repetition can't be bad. While it is important for 
the farmer to realize that it is through the grace of God 
that his crops grow, and the baby to eventually realize 
that he or she was not feeding itself, still if the farmer 
stopped planting and the baby stopped crying when it 
was hungry, neither of them would get fed. It seems that 
habit, in so far as it is bad, is when it distracts us from 
God. Though we need to use it, we ought not to exist for 
it though. Just so, even though we ought to focus on the 
eternal life of God, we must continue to exist in time 

Perhaps then, the habit that distracts us from 
God and the habit that does not should not both be called 
habit. A friend once described habit to me as that thing 
which has become so uniform and necessary in your life 
that you longer think of it. When I ask someone what 
they did on a certain day they will probably not include 
or think on the fact that they ate breakfast (unless, 
of course that is out of the usual for them), but will 
instead tell me of the things they think of as being more 
meaningful. In the same way, an alcoholic will no longer 
consider every time they take a drink as an individual 
experience, insteadit will have become interwoven into 
their lives so regularly that while they depend on it it 
is no longer notable incident by incident, but instead 
can be described overall by the term "alcoholism:' 
Notice that while Augustine mentions small details 
of his life and the journey of his faith, his lust is only 
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mentioned very broadly. He focuses on the stealing of the 
pears, something that he did only once, for many more 
pages than he does on lust, and he never really focuses 
on a particular incident of it. And yet, when he is in the 
garden it is lust, the thing which he took less individual 
notice of each incident of, that is most pulling him back 
from God. So perhaps it habit is not defined by repetition 
alone, habit is the sort of repetition of an action that allows 
you to stop realizing the significance of it each time. You 
stop doing it or thinking of it simply for what it is, and 
start seeing it in the light of something you always do. 
And soon you can stop really seeing it for what it is at all. 

Could there be a_ habit of truth, a habit of God? 
No, there shouldn't be if we use this new idea of habit. 
Even if one decides to pray every morning at 7am, this 
should be a purposeful, conscious decision. And every 
time you pray you should focus on it. Just as going to 
church every week for the devout Christian should 
be looked forward to, appreciated, and thought of as 
a major event. It would be wrong to let the fact that 
you go to church every Sunday every week make you 
forget why you are there. It would be wrong to let your 
mind move it to the background instead of focus on it. 

But if habit is something that you take for 
granted so much that you lose the proper awareness of it, 
what is its hold on us? It makes me think of the different 

reactions that two sorts of rich men might have to losing 
almost all of their money and becoming poor. Imagine 
that one of these men was poor before he became rich, 
while the other only ever was rich, and so took his 
money for granted. The one who was poor before was 
conscious of his wealth once he gained it, while the rich 
man doesn't fully realize that it isn't a part of him and 
that he can live without it. Therefore what is closest to us 
and our ideas of normalcy and dependence, so close that 
we cannot separate it from our very selves, this is habit. 

"Habit was too strong for me when it asked, 'Do 
you think you can live without these things?"' (Book 8, 
Chap. 11). The rich man who was always rich somehow 
has the belief that he needs all ofhis money and he is afraid 
to be without it. He has no proof that once he gives it up 
he will be fine, and even if he he knows this, the lack of 
experiential proof makes it hard for him to really believe 
it. He stands on the brink, wanting to be sure enough 
that what he will give up will be worth it, that something 
better will take its place, that he will be supported. 

The only way he can get rid of his habit is by both 
despising it and being reassured that there is something 
beyond it that can replace its role of what he thinks is 
support. One is done through will, and the other done 
through faith. 

Our Nature, Our Reason, Our Grace-Aquinas on Law 

Aquinas defines three different manifestations 
of the Divine Law on earth: natural law, The Old Law 
of the Old Testament, and the New Law of the gospels. 
Divine Law and natural law are eternal, while the 
Old Law was not, and was replaced by the New Law 
when Christ died and brought humanity grace. The 
change from Old Law to New Law, brought about by 
the death of Christ, is one of the fundamental pillars 
of Christianity. What changed with the death of 
Christ and the arrival of grace in the New Law? How 
are Christians to understand that change? And what 
does it mean for their participation in Divine Law? 

In the Summa Theologica, Aquinas defines 
law as follows: "Law is the rule and measure of acts, 
by which man is induced to act or is restrained from 
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acting" (Question 90, Article 1). Law decides what 
a person can or cannot do and what punishment is 
fitting for impermissible actions. These rules and 
measures, however, are not arbitrary. Humans are 
rational creatures and human actions are therefore 
measured, first and foremost, by reason. And if law is 
to be the rule and measure of human acts, it should 
therefore use reason as its basis for that measurement. 
So law is not just any rule and measure of human 
acts, but a rule and measure that is based in reason. 

Because law pertains to reason, Aquinas argues 
that law must also be directed to the common good. 
In Question 90, Article 2, he argues that human acts 
are ordered by nature toward human happiness, and 
so, since law is a measure of human acts, human law 
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should have human happiness as its end. He continues, 
saying the happiness of the whole community should 
be prioritized over the happiness of one individual, 
since "every part is ordered to the whole;' human law 
should keep the happiness of a whole community as its 
primary goal. Any person could use practical reason 
to write laws that seem reasonable, but not see what 
is most beneficial to the community. Because laws 
must be ordered to the common good, the lawmaker 
must be someone who speaks for it. Aquinas says that 
this authority can come either from an individual 
who has the right to speak for the whole people, such 
as a monarch in a monarchy, or in the whole people 
deciding for themselves, such as in a republic. This 
avoids misguided or corrupt laws that benefit only 
some, and ensures that the common good is protected. 

Regarding Aquinas' discussion of Divine Law, 
in Question 91, Article 1, he states that, "the whole 
community of the universe is governed by Divine 
Reason. Therefore the very idea of the government 
of things in God, the ruler of the universe, has 
the nature of a law:' Human law governs a single 
community on earth with human reason as its basis, 
while Eternal Law governs the whole universe, using 
divine wisdom. Everything falls under Divine Law. 
Even when a person is not trying to follow the laws 
of Divine Law, they are still subject to Divine Law 
as they live under it, and even irrational creatures 
partake in Divine Law, as God is the one who 
imparts the principles that govern irrational beings. 

Related to Divine Law is natural law. In 
Question 91, Article 2, Aquinas references Romans 
2: 14 which says, "When the Gentiles, who have not 
the law, do by nature those things that are of the 
law, they are a law of themselves even though they 
do not have the law;' to support the claim that all 
humans have in them some understanding of the 
tenets of Divine Wisdom. This is because all humans 
live under Eternal Law, even if we are not conscious 
of it. Participation in the Eternal Law, conscious or 
not, is called natural law. Natural law is the practical 
application of Eternal Law on earth. It is based on 
practical reason, because it deals directly with human 
actions, but is based on principles derived from the 
speculative reason of Eternal Wisdom. It encompasses 
a wide variety of principles that Aquinas breaks into 

three kinds of inclinations in Question 94, Article 2: 
first, preservation of self and preservation of human 
life; second, inclinations that humans have in common 
with other non-rational animals, like procreation and 
education of offspring; third, humanity's inclination 
to good as an aspect of our human reason. Humans 
seek to know God, to build societies, and to work for 
not just the preservation of life but its betterment. 

Law in definition is based on reason and written 
for the common welfare. But when discussing human 
law, we must remember that human law is written by 
human lawgivers-in Question 96, Article 2, Aquinas 
says that, "laws imposed on men should also be in 
keeping with their condition:' Human law must be 
framed with the common good in mind, which means 
keeping the majority of people in mind. Most people 
have a great many vices and not nearly enough virtues. 
To try and use law to mandate all virtue and eliminate 
all vice would mean frequently punishing a great 
many people, which would be harmful to the common 
welfare. Constant punishment of the majority of a 
community's citizens would push more people to acts 
of vice without lessening the vices of humans in any 
significant way. Instead, human law seeks to curb the 
most evil of vices for the protection of the common 
welfare in hopes of guiding communities towards virtue. 

Unlike human law, Divine Law is eternal. 
Aquinas discusses one major change in the 
manifestation of Divine Law on Earth. Aquinas 
accepts that the Old Law was not unjust, that it was 
based in natural reason, and was derived from Divine 
Wisdom. However, it was "less perfect;' than the New 
Law, and so it was eventually replaced by the New Law. 
Aquinas says that "the Old Law is like a pedagogue 
of children'' (Question 107, Article 1). Younger 
children need stricter boundaries to maintain order 
and to teach them right from wrong. The Old Law is 
a stricter iteration of Divine Law for people who had 
not yet received grace through Christ, and so had not 
developed virtuous habits. The many judicial precepts 
of the Old Law guided them towards virtue with the 
threat of punishment. 

Before humanity could receive grace, both the 
New Law and humanity needed perfecting over time. 
Aquinas says the New Law "is chiefly the grace itself 
of the Holy Ghost, which is given to those who believe 
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in Christ" (Question 106, Article 1). The grace of the 
Holy Ghost is what allowed Christians to transition 
from the pedagogue for children to the Law of Liberty. 
Of the Law of Liberty, Aquinas says that "it does not 
bind us to do or avoid certain things except such as are 
of themselves necessary or opposed to salvation;' and 
that it leaves any actions that are not directly necessary 
or opposed to salvation up the decision of the 
individual (Question 108, Article 1). Christians have 
far more freedom in directing their external actions 
than they did under the Old Law. As far as external 
actions go, the New Law prescribes the Sacraments, as 
they are included in the-gospels and are that by which 
Christians receive grace. It prescribes works of charity, 
which are the right use of grace. But the New Law has 
no judicial precepts, choosing instead to leave those 
to human lawgivers. And unlike the Old Law, when 
the New Law does prescribe and prohibit actions, it 
focuses on internal actions more than external actions. 

What specifically is "less perfect" about a 
pedagogue for children? Why does it matter that the 
Old Law guides us to virtue using threat of punishment 
if it reaches the end of guiding us to virtue? This 
description of the Old Law strikes me as remarkably 
similar to that of human law. We discussed that human 
law's main purpose is to control the vices of the most 
evil people, and slowly guide others toward virtue. The 
Old Law is the same, carefully detailing punishments 
for crimes. But Aquinas mentions in his writings on 
human law that punishment is not necessarily desirable, 
that too much punishment becomes burdensome and 
causes the unvirtuous to commit even more acts of evil 
because of the heavy burden of punishment. Therefore 
once a society can use less punishment in their 
society, they should, for it benefits society as a whole. 

The New Law then, has less punishment, which 
is both a reflection of the virtue of people who have 
grace and something that helps more people achieve 
virtue. In the New Law, persons who have willingly 
received grace are inclined within themselves to do acts 
of virtue for their own sake. Because they are inclined 
from within, their intention in these virtuous acts 
will line up with the prescriptions of internal acts that 
Christ laid out in the gospels. These acts will come from 
both a real understanding of why they are virtuous and 
a genuine desire for salvation. Persons with grace will 

30 

then be more likely to do more virtuous acts for real 
understanding of them. They engage with the laws they 
are following using their reason, rather than following 
them because they are compelled by outside forces. 

In Question 106, Article 1 Aquinas says that, 
"Consequently the New Law is chiefly the grace itself of 
the Holy Ghost, which is given to those who believe in 
Christ:' If grace is a manifestation of the New Law itself 
within Christians, a kind of force that allows Christians 
to have the New Law, what specifically does it do for 
Christians that points their internal actions toward 
virtue? Aquinas identifies three actions that Christians 
need grace for in Question 109 of the Summa Theologica 
as follows: with grace they can know divine truths, they 
can do good exceeding what is proportionate to their 
nature, they can be wholly forgiven of their sins. How 
does grace enable this? When we sin, as all humans will 
inevitably, the weight of sins not forgiven by grace can 
drag us down to more sins (Question 109, Article 8). 
Grace both guides us in avoiding sins, and helps heal 
our souls when we sin, helping us avoid future sin and 
therefore do more good proportionate to our nature. 

One thread that pulls these many conceptions 
and pieces of law together and illuminates what 
Christians must do with grace and the New Law is 
not in the Summa Theologica, but in the gospel of 
John. In John 5:7, Jesus confronts several pharisees 
who are about to stone a woman for adultery: 

But when they continued asking him, he 
straightened up and said to them, "Let the one 
among you who is without sin be the first to throw 
a stone at her:' Again he bent down and wrote 
on the ground. And in response, they went away 
one by one, beginning with the elders. So he was 
left alone with the woman before him. Then Jesus 
straightened up and said to her, "Woman, where are 
they? Has no one condemned you?" She replied, "No 
one, sir:' Then Jesus said, "Neither do I condemn 
you. Go, and from now on do not sin any more:' 

The mistake the Pharisees have made, and the 
reason Jesus asks them this question, is their attempt 
to be the pedagogue for children. But in executing her, 
rather than guide her back toward virtue, they try to 
guide their community toward virtue by reinforcing 
the threat of punishment for adultery with her death. 
But Jesus brings grace and the New Law and knows 
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that the pedagogue for children is no longer necessary. 
He stops them because this woman and her community 
are capable of virtue without the threat of punishment. 

Here, the adulterous woman was not only 
forgiven of her sins, but was told she could go forth 
and sin no more. This simple command passes an 
incredible amount of trust and knowledge to this 
woman. As discussed previously, grace is what allows 
Christians to be cleansed of the guilt of their sins such 
that those sins do not drag them down into more sins. 
Telling her to sin no more implies she should be able 
to avoid sin in the future, even without the threat of 
being stoned. Therefore, the guilt of her sin must no 
longer be weighing her down, and Jesus must believe 
that she has the ability to determine what is and is not 
sinful internally in the future, something that again, 
Aquinas says can only be accomplished with grace. She 
has been forgiven, and has the ability to go out into the 
world, break out of the downward spiral of sin, and be a 
more virtuous person, not from threat of punishment, 
but from her own internal knowledge of virtue. 

Jesus did not just establish this one woman's 
ability to know right from wrong without the threat of 
punishment in this moment. The Pharisees, upholders 
of the judicial precepts of the Old Law, also saw this 
moment. This was a display to a community, not 
just one person. When the woman who committed 
adultery was not stoned, the whole community no 
longer had the threat of punishment for this crime. 
The Pharisees realized and were worried more 
people would sin after seeing her go unpunished. But 
Jesus saw that this was not case. Just as the woman 

recognized her individual sin, the line of "he who is 
without sin'' forces the whole community to recognize 
their sins. Just as she could be forgiven of her sin, the 
community can also acknowledge and forgive the sins 
of the members within. A member of the community 
who has sinned does not need to be eliminated to 
preserve the virtue of the whole group or be used as 
some kind of warning. Everyone in the community has 
sinned at one point in their lives, even the Pharisees. 
However, everyone can receive forgiveness and find 
knowledge of right and wrong internally as the woman 
did. And as every member of the community does 
this, the whole community can become more virtuous. 

That is what Jesus believed the adulterous 
woman could do, and what he believed the Pharisees, 
and anyone witnessing that moment, and anyone who 
read about it later, could do. She could be forgiven, learn 
right from wrong, go forward in her community and 
be better, be more virtuous. Good deeds for the welfare 
of the whole community are the right thing to do with 
our human reason, with understanding of Divine Law, 
and with the aid of grace. With these things, we can be 
good on our own accord, find virtue within ourselves, 
and go forward doing the right deeds, deeds befitting 
of salvation, because they are right. When we do sin, 
inevitably, as flawed, fallen humans, we can ask for 
and receive forgiveness. Whether we choose to our 
not, we are capable of that. Nobody needs to punish 
us in the name of Christianity so that others will know 
not to be sinful like us. We can all see that we have 
sinned, receive grace and forgiveness, and go forward 
to be more virtuous because of what is within us. 

Balance 

Introduction: The Problem of Landlessness 
" ... upon the extreme stern of the boat where it was also 
triangularly platformed level with the gunwale, Starbuck 
himself was seen coolly and adroitly balancing himself to 
the jerking tossings of his chip of a craft, and silently eye
ing the vast blue eye of the sea:' 1 

1. Herman Melville, Moby Dick, chapter 48, 184. All citations 
of this book-from this point onward, only chapter and page 
number-refer to the Norton Critical Edition, 2nd edition (New 
York, 2002). 

Joseph Keegin (AGI18) 

Landlessness implies instability. Whether in air 
or sea, men struggle to keep themselves upright when 
removed from their natural place on solid ground. 
This need not be the case for swimmers, whose skill 
is rooted in the ability to exploit the three-dimen
sionality of a given body of water-to travel grace
fully in all directions while maintaining one's breath. 
Likewise, were humans capable of flying, one might 
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assume a similar understanding of skill in that activ
ity. Seafarers, however-whose vessel is an unroot
ed, wave-tossed island; a kind of ersatz earth-have 
to "get their legs": that is, they must, in a condition 
of grounded landlessness, learn to maintain balance 
upon the constantly-tilting surface of one's boat. Bal
ance has always been a necessary ability in any seago
ing profession: merchants, pirates, and men-of-war all 
require the ability to stand straight on a ship's deck. 
But the true artists of waterborne balance, we learn 
in Melville's Moby Dick, are the Nantucket whalers. 

The question of balance versus imbalance is 
posed throughout the entirety of Moby Dick. Do we 
allow ourselves to be seduced by the mad ambition 
of Ahab-hurling ourselves toward the infinite, to
ward the impossible, toward death-or do we hold 
fast to the grounded reservation of Starbuck, or per
haps strive to adopt Queequeg's instinctive piousness 
and equanimity? Do we hang a second whalehead 
off starboard to counterbalance another off port -or 
do we "throw all these thunder-heads overboard" so 
to "float light and right?"2 Do we seek after the truth 
by way of science, art, religion, or philosophy-or can 
we address the "universal problem of all things"3 only 
by a harmony-or rejection-of them all? Thus I ex
plore balance: of the whale, of the whaler, of the world. 
Two Fronts, Two Backs 

" ... what is it that makes the front of a man-what, indeed, 

but his eyes?"4 

A whale is a balanced creature.5 Physiological
ly, it is divided into quarters: the two broad sides bear
ing an eye and ear each, the towering brow and mouth 
in the front, the rear narrowing to a point-and then 
the bloom of the flukes. Whether the whale's back and 
underbelly may be considered sides in themselves or 
merely the meeting-place of four sides proper is a phil
osophical question beyond the scope of the current 
investigation. Suffice to say, however, that these zones 
are also imbued with powers of their own: the former 
is the home to the spout, with which the whale sustains 
its own life-the latter to the reproductive parts, with 
which it creates new life. Ishmael, pontificating on 

2. Chapter 73, 261 
3. Chapter 64, 236-7. 
4. Chapter 74, 262. 
5. I limit myself here to the sperm whale, given its status-for 
Melville-as the king of all whales. 
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the mighty head of the sperm whale, suggests that the 
placement of the eyes on separate sides of the whale's 
body result in the creature having "two backs, so to 
speak; but at the same time, also, two fronts:' 6 Con
trary to this, we could suggest that every possible side 
of the whale is a front, and it has no "back'' proper: 
each surface features a structure or organ which grants 
the whale some kind of power. 

The sides of the whale feature organs which 
grant the powers of sight and hearing. The whale's ears 
likely function in a manner similar to human ears, ex -
cept the medium through which they receive sound 
is water instead of air. But having eyes on the sides of 
one's head-especially when divided by the massive 
wall that is the whale's face-poses a strange problem: 
just as it is possible to hear a sound in one ear and not 
the other, eyes placed in such a manner would allow 
one to see two completely separate images at the same 
time. But how does the whale find balance in vision, 
receiving as it does two distinct images at once? Can 
the whale comprehend both images simultaneously, or 
would it only be able to focus on one at a time, switch
ing from one to the other at will-something akin to 
attempting to eavesdrop on two conversations at once? 
"If he can'' see with both eyes at the same time, consid
ers Ishmael, "then is it as marvellous a thing in him, as 
if a man were able simultaneously to go through the 
demonstrations of two distinct problems in Euclid:' 7 

But the whale is not completely balanced. "In 
the tail;' Ishmael observes, "the confluent measure
less force of the whole whale seems concentrated to 
a single poinf' 8 It is the locus of strength, tender
ness, and beauty: it is the creature's means of pro
pulsion, a weapon in combat, a play-thing, and the 
flag each whale raises in the act of sounding before 
hurling itself into the deep. This results in a strange 
imbalance in the creature, physical strength being 
concentrated toward its rear. But the tail is also the 
primary instrument by which the creature orients it -
self. Thus, a state of imbalance-an imbalance of de
sign-makes possible the animal's act of balance. 

Furthermore, no creature can be perfectly bal
anced-such a condition would imply absolute self-suf
ficiency. Aristotle says in the Nicomachean Ethics that 
6. Chapter 74, 262. 
7. Chapter 74, 263. 
8. Chapter 86, 294. 
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a perfectly virtuous person-virtue defined in terms 
of the median between two extremes, thus balance
would be like a god. Likewise, such a creature of per
fect balance would be an earthly god-animal. It would 
never need to take in nourishment from outside itself 
to sustain its life, nor would it produce any waste. This 
creature would be utterly unburdened by the pressures 
of necessity, living its existence in eternal happiness 
and absolute freedom. Obviously, no known creature 
is like this: everything that lives exists in a tension be
tween balance and imbalance. Every living thing must 
learn to right itself given ever-shifting conditions. 
Sea-Legs 

"Happiness is not a matter of intensity but of bal
ance and order and rhythm and harmonY:' 9 

"I stand alone here upon an open sea, with two 
oceans and a whole continent between me and law:'rn 

Whaling has been an occupation of coastal 
civilizations the world around, but the Nantucket
ers-as our narrator Ishmael tells it-perfected the 
enterprise. "Why;' Ishmael asks, "did Louis XVI. of 
France, at his own personal expense, fit out whaling 
ships from Dunkirk, and politely invite to that town 
some score or two of families from our own island of 
Nantucket?"11 Because the Nantucketers are whalers 
par excellence, the true emperors of the ocean: "the 
Nantucketer, he alone resides and rests on the sea; he 
alone, in Bible language, goes down to it in ships; to 
and fro ploughing it as his own special plantation:' 12 

Though the Dutch were the first nation to 
codify laws pertaining to the activity of whaling, the 
American whalers, Ishmael tells us, are the foremost 
group responsible for maintaining lawfulness in the 
whale fishery while thousands of miles out to sea. 
Concerning the law of "Fast-Fish" and "Loose-Fish;' 
for instance, "though no other nation [besides Hol
land] has ever had any written whaling law, yet the 
American fishermen have been their own legislators 
and lawyers in this matter:' 13 Unlike the European 
9. Thomas Merton, from the essay "Being and Doing:' 
10. Chapter 123, 387. 
11. Chapter 24, 98. 
12. Chapter 14, 65. 
13. Chapter 89, 308. 
14. In chapter 90, "Heads or Tails;' Ishmael references an En
glish law according to which the head and tail of any whale slain 
by an English vessel belon g, respectively, to the king and 
queen. "A division which, in the whale, is much like halving an 
apple; there is no intermediate remainder" (310). 

whaling vessels, outfitted by monarchs and noblemen 
and manned by royal subjects, those from Nantucket 
are piloted by free men: they own the fruits of their 
labor-their fast-fish do not belong to the king. 14 

The Nantucketers, then, are in a curious po
sition. Out to sea, they exist in a state of grounded 
landlessness: amid the endless churning of the ocean, 
they maintain-through law-a sense of stability, of 
balance. Unlike whalers of monarchs, who imagine 
the laws of the mainland-no matter how distant-to 
extend uninterrupted to their ships, the Nantucketers 
recognize the precarity of their situation and neverthe
less seek to stand upright. Nor do they, as pirates do, 
give in to the chaotic flux of the sea and allow their 
world to imitate the absolute, anarchic ungrounded
ness of that upon which their world floats. And back 
home on land, being denizens of such a strange, new 
political experiment, the N antucketers are unable to 
rely upon the firm ground of aristocratic order and in
herited tradition. The landedness of such a situation
their existence upon firm earth upon which allows for 
construction of stable foundations-makes grounded
ness a possibility. But all beginnings imply uncertainty, 
instability, and a temporary lack of grounding: founda
tions must be stuck before building can be constructed, 
and buildings must be constructed before courtroom 
can exist in them. Inhabiting such landed ground
edness at home-and such grounded landlessness at 
sea-the Nantucketers are constantly in a position 
where knowing one's balance is of utmost importance. 

The whaling ship with which we are most fa
miliar, Ahab's Pequod, has its own innovation which 
highlights the problem of balance. On other vessels, 
the monkey-rope-the line which holds the person 
engaged in "the tumultuous business of cutting-in 
and attending to a whale" 15 and prevents them from 
plummeting into the sea-is fastened to some part of 
the ship. But on the Pequod, the monkey-rope is tied 
between two whalers. The one standing on the ship is 
responsible for the safety of the one overboard-if one 
falls, both go. Obviously, securing the rope to the ves
sel itself would be a far safer option. Why, then, this 
peculiar modification? Lashed to Queequeg, who is 
busy in the act of cutting into a whale, Ishmael muses: 
"I seemed distinctly to perceive that my own individu -

15. Chapter 72, 254. 
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ality was merged into a joint stock company of two; 
that my free will had received a mortal wound .. .I saw 
that this situation of mine was the precise situation 
of every mortal that breathes; only, in most cases, he, 
one way or another, has this Siamese connexion with 
a plurality of mortals:'16 The Pequod's use of the mon
key-rope makes a unity out of plurality. And this uni
ty reveals the interconnected nature of all mankind: 
all our relationships with others are so many mon
key-ropes which bind us and tug us in one direction 
or another. Every strong movement I make toward 
one side pulls those who are bound in the direction of 
the other-what else to do, then, but to learn how to 
achieve a balance? 

But in the end, no such innovations matter 
when the entire ship is overwhelmed by the strength 
of Ahab's imbalance. Ahab demonstrates the dan
ger-but also the beauty-of imbalance. By leaning 
wholeheartedly into revenge, Ahab leads his crew to 
despair and-minus one Ishmael-to death. In giving 
himself up to his monomaniacal lust after the blood 
of the White Whale, however, he manages to trans
form a disparate, multinational crew of "isolatoes" and 
ne'er-do-wells into a single organism. Like Ishmael 
and Queequeg tied together with the monkey-rope, 
Ahab's imbalance makes unity out of plurality-but 
whereas the monkey-rope united two, Ahab unite 
the entire ship. "They were one man, not thirty:' 17 It 
is a rare sort who can tilt the scale so strongly in his 
own favor. Not even pious, upstanding Starbuck was 
able to fully free himself from his captain's spell and 
carry out the mutiny which he knew would be nec
essary to prevent certain doom. Indeed, even Ishmael 
finds himself intoxicated with the wine of Ahab's re
venge: following the event on the quarter-deck, where 
Ahab wins the crew's consent for his mission, Ishmael 
confesses that "a wild, mystical, sympathetical feeling 
was in me; Ahab's quenchless feud seemed mine:'18 

These considerations, however, ulti-
mately fall outside the purview of this investiga
tion. They serve only to gesture toward an inqui
ry which would perfectly complement this one: 
that is, into imbalance, ambition, and madness. 
The Problem of the Universe Revolving in Me 

16. Chapter 72, 255. 
17. Chapter 134, 415. 
18. Chapter 41, 152. 
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" ... the skewer seems loosening out the middle of the 
world:'19 
"To be in the balance means to be in a situation that can 
turn out in one way or the other. That is why the instru
ment that moves like this, by dipping one way or the other, 
is called the balance. It librates; it plays about the beam and 
plays itself out:'20 
"Doubts of all things earthly, and intuitions of some things 
heavenly; this combination makes neither believer nor in
fidel, but makes a man who regards them both with equal 
eye:'21 

There are two senses in which we can think of 
balance. 

In the first, balance is a state or condition: 
things are in balance. When the weight on one arm of 
a properly-calibrated scale equals that on the other, the 
scale is said to be "in balance:' Balance can be seen as 
the constant, imbalance as a momentary interruption 
or even an illusion. Physics describes the world in this 
way: for every action there is an equal and opposite re
action; the quantities of matter and energy in the uni
verse are held constant, change in the world being lo
cal reorganization of matter or transference of energy. 
We can take an example from chemistry, too: chemical 
equations that do not account for all reactants in the 
product are considered invalid.Viewing the world in 
this way, every event places just as much weight on 
one side of the scale of the universe as the other. This 
scientific understanding of nature is applicable only 
to a predictable world understood in terms of laws 
and quantities. It is also God's vision of creation, an 
understanding of the world in terms of providence. 

In the second, balance is an activity: things are 
put into balance. When one adds weight to the one arm 
of a scale so that the amount on that end equals that on 
the other, one balances. Here, balance is understood 
as balancing-act: imbalance is taken as a constant, and 
balance becomes the interruption. This is the ethical 
vision of the world, the world as seen through the eyes 
of an existing being: in utter uncertainty of the condi
tions that may be presented in the future, one strives 
nonetheless to hold oneself upright. The uncertainty of 
the world is exploited as an opportunity to develop skill. 

The former case allows for the possibility of 
------
19. Chapter 125, 391 
20. Martin Heidegger, "Why Poets?" in Off the Beaten Track, 
trans. Julian Young and Kenneth Haynes (Cambridge: 
Cambridge University Press, 2002), 210. 
21.Chapter 85, 293 
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knowledge but obliterates the conditions for free
dom. The latter case allows for the possibility of free
dom but obliterates the conditions for knowledge. 

A whaling ship is its own self-contained 
world. The vessels prepare for years-long voyages, 
rarely stopping at ports-of-call and interacting with 
strangers only for the sake of the gam. Many whalers 
find time on land intolerable: so it is with the brief
ly-mentioned Bulkington, for whom "the land seemed 
scorching to his feet:' 22 So too with Ahab, who claims 
to have spent less than three years ashore in his for
ty years as a whaler. When boarding a whaling ship, 
one runs the risk of becoming seduced by the endeav
or and never being able to comfortably return to land: 
by coming to identify too strongly with one's new
found art of balance, such a person forgets how to live 
in a world where balance is the given state of things. 

What kind of a person, then, might be able 
to strike a balance between these two ways of think
ing? Moby Dick is a book written about Melville as 
told by a character called Ishmael. Everything we are 
told in the text comes from the pen of this Ishmael. 
Unlike Ahab, who cannot stay ashore, we see Ish
mael-after emerging as the sole survivor from the 
22. Chapter 23, 96. 

wreckage of the Pequod-spending time and spinning 
yarns with comrades in South America, hunting for 
whale skeletons on distant tropical islands, and por
ing through innumerable texts in the dusty libraries 
of cities and towns far and wide. The disastrous end 
of his first whaling voyage does not dissuade him 
from his hunt for the idea of the whale. In Ishmael, 
we find a figure who is able to strike a balance-so to 
speak-between balance as state and balance as act: 
he stands tall both on land and on ship, he seeks both 
truth and freedom with no apparent contradiction. 

But what kind of person is Ishmael? Is he a 
sailor? A whaler? A scholar? With much subtlety, 
he gently reveals the answer to this question in his 
opening to the chapter about the tail: "Other poets 
have warbled the praises of the soft eye of the ante
lope, and the lovely plumage of the bird that never 
alights; less celestial, I celebrate a tail:'23 The philoso
pher, scholar,and scientist can comprehend the world 
only as something held in balance; whalers-and by 
extension, other tradesmen and men of action
only as something constantly in flux. It is the poet 
alone, we learn, who is able to achieve true balance. 

23. Chapter 86, 293. Emphasis mine. 
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Reflections in Writing - Mathematics 

Empty Space: An Exploration of Definition One of the Elements 

''A point is that which has no part:' -Definition 
One 

''A point is that which has no part:' Thus begins 
what is commonly considered to be the foundation of 
Western mathematics. But what exactly is a "point"? 
The specific phrasing, namely the calling the point a 
"that:' suggests that a point has something of a real, 
physical quality to it, as if the sentence could be 
phrased as "a point is something that has no part:' So, 
if we take this interpretation, what is this "something' 
that a point is said to be? If it is real, then it must be 
something with which we can interact. I speak of 
realness not in the sense that we are limited to exploring 
it with our five senses, but that it is something which 
somehow has an effect on our physical bodies, or 
our physical bodies on it; in contrast to something 
abstract like an idea or a concept or a thought 
which is limited to interacting with our minds. 

I propose that a point is empty space. Space is 
not a material object as it cannot be physically sensed, 
but the best defense of space's supposed realness is 
to imagine an object's existence in the absence of 
space-a task seemingly impossible. Since the concept 
of space is fundamentally necessary in order to imagine 
anything else, space is real as far as the human mind is 
concerned, despite having no material qualities of its 
own. Thus, space is real, but not material or objective, 
in the sense that one could not call space an object. 

Again, I say that a point is space. I cannot 
say that a point is made of space, as the latter part 
of definition makes clear. Something that "has no 
part" cannot be made of anything. What then does it 
mean to have no part? One might think that to have 
no part is to be indivisible, or rather, intrinsically 
whole. I am reminded of an atom, which is named 
such because it was thought to be indivisible. Thus 
the question is raised whether or not an atom 
is an appropriate metaphor to describe a point. 

The metaphor of an atom fails to capture the 
true nature of a point, because an atom is still a physical 
object, and as such can be seen and quantified in order 
to confirm its divisibility or lack thereof, which makes 
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it distinct from a point which possesses neither of the 
aforementioned qualities. Thus while an interesting 
parallel can be drawn, we ought to continue in search of a 
more exact analogy by which we can better understand 
the concept of something which has no part. I propose 
that a more appropriate comparison can be drawn from 
the concept of the infinitesimal. The Oxford English 
Dictionary defines an infinitesimal as "an indefinitely 
small quantity:' To accept a point as an infinitesimal of 
space is to call it an indefinitely small quantity of space, 
in the sense that for any conceivable quantity of space 
no matter how small there exists another quantity 
smaller than itself, and there is no limit to how small 
the quantities can be. So to "have no part" in this sense 
is not to be incapable of being divided but rather to 
be incapable of being limited and quantified in order 
for such an operation as division to take place. Having 
established what a point is through the analogy to the 
infinitesimal, we turn to Euclid's second definition, ''A 
line is breadthless length:' Considering that a point 
is incapable of being quantified, the concept of being 
"breadthless" does not seem so hard to comprehend 
any longer, as we've become accustomed to dealing 
with entities with unquantifiable dimensions. Thus, 
an interesting question arises: are lines made up of 
points? Simply, no. While the line is only existent in 
one dimension, the existence of quantification in 
that one dimension is enough to make it separate 
in nature from a point. So what is the relationship 
between lines and points, and more generally, between 
points and other more complex physical objects? 

To explain the concept of a point as a 
metaphorical infinitesimal of space and its relationship 
to the physical world, I turn to a similar and equally 
mysterious concept: the concept of an instant as an 
infinitesimal of time. Even as we cannot capture a 
particular instant in time, we cannot exactly locate 
a point in space. What we can, however, do is select 
a particular instance in time, as small as we can 
comprehend, , and know that instance by the event that 
occurred in that section of time. In the same way, we can 
select a particular section in space, as small as we dare, 
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and know it by the object occupying it. But the 
event is not the place in time, rather it occurs in 
that place in time. Likewise, the object is not the 
point in space, rather it occupies that point in space. 
We can draw further textual support for this notion 
from Definition Four which speaks of points as on 
a line rather than of a line, indicating that the lines 
are merely occupiers of the space of the points. 

The third definition then seemingly becomes a 
problem. "The extremities of a line are points:' so the 
text claims. A problem seems to arise here in regards 
to my reading of the text, for the text is insistent here 
that the ends of lines are points. They do not occupy 
points or lay on points, but are made equal to one 
another. I read Definitions One and Two as literal so I 
must do the same here. What then is to be made of the 
apparent contradiction? Let us continue to accept the 
text at face value, and suppose that the extremities of 
lines are, in fact, points. But we know that no part of 
a line is made of points, so the question then becomes 
whether or not the extremities themselves are parts of 
a line. The answer is again, no, they are not. Since the 
extremity of a line is the place at which the line ends, 
the line is not on the extremity but rather ceases at the 
extremity; so the extremity could be viewed as the first 
point in a given direction not being occupied by a line. 

Having established what a point is and how it 
relates to basic physical figures in Euclidian geometry 
within the context of the other definitions, we can 
now ask a question of a different nature, concerning 

the text: what is the purpose of including Definition 
One in the text and why is it the first definition? 

Let us examine how the concept of a point 
is used in the other definitions. Of the twenty-two 
remaining definitions, the concept of a point is 
explicitly mentioned in four of them. Thus, without 
some establishment of what a point is, we could have 
no understanding of the concept of a line, straightness 
in a line, a circle, or the center of a circle. From these 
four concepts the whole of geometric thought is 
constructed, for a line is the basis of all angles and any 
shape, including the circle. Thus, in a purely structural 
sense, it is necessary to define a point in order to have 
a clear understanding of the concepts which stem 
from it. However, moving from beyond the structural 
to the specific, the definition of a point is important 
to geometry because it provides the space in which 
geometry can exist. What Euclid has done in his 
Elements is to create a world of shapes. He is describing 
in very broad terms, the fundamental shapes in which 
matter tends to exist. However, before any of that can be 
done, there must first be space for such figures to exist. 
Just as was stated more broadly before, attempting to 
imagine any figure without points for them to occupy 
is a seemingly impossible task, for as we have already 
established, points are the space that the figures occupy. 
So in a very real way, the entirety of the Elements 
hinges on the inclusion of the first definition. To 
continue the metaphor, Definition One creates Euclid's 
world, and everything thereafter serves to populate it. 
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Two Propositions on Quadrilaterals and Lines Therein 
Mifield Xu (Al 7) 

Originally submitted April 17, 2017; revised September 22, 2017 

DEFINITIONS1 

1. A parallelogram is a quadrilateral that has two pairs of parallel sides. 

2. A rectangle is a parallelogram that contains a right angle. Alternatively, a rectangle is a quadrilateral with 
four right angles2• 

LEMMAS 

Lemmal 
The diagonals of a parallelogram bisect one another. 

A B 

·. 

Let ABCD be a parallelogram, and let its diagonals AC and BD be joined, and let they intersect at O; 
I say that 

OA= OC , 
and 

OB=OD. 

For since ABCD is a parallelogram, [Elem. I. 34] 

AB= CD , 

and 

ABllCD. 
Therefore [Elem. I. 29] 

LOAB = LOCD , 
and 

LOBA = LODC. 

1. These definitions are supplied here only because these concepts are not explicitly defined in Euclid's Elements. 
2. The equivalence of these two definitions is trivial, provable by, for example, [Elem. I. 29]. 
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Therefore 
60AB rv 60CD , 

and 

OA=OC , 

and 
OB=OD. 

Lemma2 
The diagonals of a rectangle are equal to one another. 

A 

.D···· 

Let ABCD be a rectangle, and let its diagonals AC and BD be joined; 
I say that 

AC=BD. 

For since ABCD is a rectangle, 

LABC = LEAD , 
both being right angles. 

But since ABCD is a parallelogram, 

BC=AD. 
But 

AB= BA , 
therefore 

6ABC~ 6BAD , 
and consequently 

AC=BD. 

Lemma3 

B 

c 

The vertices of a right triangle lie on the circle that has the hypotenuse as its diameter. 

Let 6 ABC be a right triangle and let LACE be the right angle. 
Let AB be bisected, and its midpoint be 0, 
and describe a circle with center 0 and radius OA. 

[Elem. I. 26] 

Q.E.D. 

[Def. 2) 

[Elem. I. 34] 

[Elem. I. 4] 

Q.E.D. 

[Elem. I. 10] 
[Elem. I. Post. 3] 
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Therefore AB is the diameter of 00 ; [Elem. I. Def. 17] 

I say that A, B, and C all lie on 00 . 

For it is evident that points A, and C lie on 00 . 
Suppose that point C does not lie on 0 0 ; it will then either fall inside or outside. First, let it fall outside the 
circle, and let point D be the intersection of BC and 00 , and let AD be joined. Therefore, L ADB is a right 
angle. [Elem. III. 31] 
But [Elem. I. 16] 

L ADB > L. ACB 
and L.ACB is a right angle. 
Therefore LADB is greater than a right angle. But it was also proven to be a right angle, which is impossible. 
Therefore point C does not fall outside 00 . 
Likewise it can be proven that point C does not fall inside 00 . Therefore point C lies on 00 . 

Q.E.D. 

PROPOSITION 1 
If there be a convex quadrilateral whose diagonals are perpendicular to each other, the mid-points of each of the sides 
and the points at which lines drawn from the midpoints of each side fall upon the opposite side at a right angle will all 
lie on the same circle. 

Let ABCD be a convex quadrilateral whose diagonals are perpendicular to each other, namely 

AC 1- ED, 

and let the midpoints of AB, BC, CD, and AD each be E, F, G, and H, and from these points drop perpendicular 
lines EI, Ff, GK, and HL to CD, AD, AB, and BC respectively, extending these lines in either direction if necessary, 
intersecting them at points I, f, K, and L; 

I say that the points E, F, G, H, I, J, K, and L all lie on the same circle. 
For let BF, PG, GH, and EH be joined. 
Then, since E and F are midpoints of AB and BC, 
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Likewise, it can be prqyen that 

and 

Therefore, 

and 

K 

EF ll AC . 

GH ll AC, 

EH ll ED, 

FG ll ED. 

EF /I GH 

EH JJ FG . 

Therefore the quadrilateral EFGH is a parallelogram. 

' ' 

L 

... ::··-.. ' F -- ·~.:...;.. .. ~ 

B 

Let the diagonals BG and PH of parallelogram EFGH be joined, and let them intersect at O. 
Therefore 

OE = OG , 
and 

OF=OH. 
But since 

A C 1- E D , 
then L BMC is a right angle. Let PG and AC intersect at point N. Therefore 

[Elem 1. 30] 

[Def. 1] 

[Lem. I] 

[Elem. I. 29] 
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L_BMC = L_FNC = L_EFG. 

Therefore 

EF ..l_ FG. 

Therefore L EFG is a right angle, and thus parallelogram EFGH is a rectangle 
Therefore 

But EG = FH . 

and 
EG = 20E = 20G , 

FH = 20F = 20H. 

Therefore 
OE=OF=OG=OH. 

[Def. 2] 
[Lem. 1] 

Therefore points E, F, G, and Hall lie on the same circle whose center is point 0, and BG and PH are diameters 
of said circle. [Elem. I. Def. 15, 16, 17] 

EI ..l_ CD , 

Therefore L BIG is a right angle, and point I lies on a circle with diameter BG. [Lem. 3] 

Likewise it can be proven that point K lies on a circle with diameter BG, and that points J and L lie on a circle 
with diameter PH. But BG and PH are diameters of the same circle. 
Therefore points E, F, G, H, I, J, K, and L all lie on the same circle. 

Q.E.D. 

PROPOSITION 2 

If there be a convex quadrilateral whose diagonals are perpendicular to each other, the lines drawn from the mid
points of each side that fall upon the opposite side at a right angle will meet a similarly constructed perpendicular 
line from the midpoint of an adjacent side of the quadrilateral at a point on the diagonal between the two adjacent 
sides. 

Let the same diagram be constructed; 

I say that lines EI and F J will meet at a point on diagonal BD, as will lines GK and HL, and that lines EI and HL 
will meet at a point on diagonal AC, as will lines GK and F J. 

For, if possible, let lines EI and F J meet at a point not on the diagonal BD. Therefore they will each meet BD at 
two different points; let EI meet BD at point P and F J meet BD at point Q. Now, since L PDI and L CDM are 
the same angle, and that L PID and L CMD are both right angles, [Elem. I. 32] 

L_ DPI = 180° - L_PDI - L_ PID = 180° - L_ CMD - L_ CMD = L_ DCM: 
Therefore [Elem. VI. Def. 1] 
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But since 

then 

H 
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K E 
( ' 

1: ' ':' I , 
i: ' 

I ; 

I .' 
I :' 

I ; 

D PID'°' 6 CMD; 

DP DC 

DI DM ' 

' ' 

DP · D M = DC-DI. 

DC= DI+ CI, 

B 

L 

F 

c 

DP · D M = (DI + CI) · D I = D I 2 + CI · DI. 

But since line CD has been cut into equal and unequal segments at G and I, 

therefore 

DP · D M = D 12 + CI · DI = D I 2 + c~z - I G2 . 

But since L EIG is a right angle, and thus 6 BIG is a right-angled triangle, _ 

EG2 = EI2 + IG2 
' 

therefore 

[Elem. VI. 4] 

[Elem. II. 5] 

[Elem. I. 47] 
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DP · DM = Dl2 + cf2 
- lG2 = Dl2 + ct - EG2 + El2. 

But since 6 CMD is also a right-angled triangle, [Elem. I. 47] 

CD2 = CM2 + DM2, 

therefore 

DP· DM = Dl2 + ct - EG2 + E l 2 = Dl2 + E l 2 + CM2! DM2 - EG2. 

But let DE be joined. Then since 6 EID is also a right-angled triangle, - [Elem. I. 47] 

then 

Likewise, it can be proven that 

therefore 

DP·DM 
DQ·DM 

D E 2 = D 12 + E 12 , 

DP 
DQ 

DE2 + CM2+DM2 - EG2 
4 

DF2 + A M2+DM2 - FH2 . 
4 

But since [Prop. 1, intermediary result] 

Therefore 

DP 

DQ 

E G =FH , 

D E2 + CM2 + DM2 - EG2 
4 4 

D p 2 + AM2 + D M 2 - EG2 . 
4 4 

Now let DF and EF be joined, and let EF meet BD at S. Since sides AB and BC have 
been cut proportionally at points E and F respectively, 

EFJI AC 
and since 

AC ..l ED , 

therefore 

EF ..l E D , 

therefore ii DSF and 6 DSE are both right-angled triangles. Therefore 

D E 2 = D S2 + E S2 , 
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DE2 = DS2 + ES2 
) 

and 

DF2 = DS2 + F S 2 
) 

therefore 

DP - DE2 + c1:2 + v~12 - EG2 D S2 + ES2 + cM2 + D M2 - EG2 
- - - 4 4 
DQ DF2 + AAf2 + DJ.4![2 - EG2 - DS2 + FS2 + AM2 + D M 2 - EG2 . 

4 4 

But since 

ES JI AM, 

therefore 

LEES = L B AM , 

and 

LESE = L B lvlA 

But L BBS and L A BM are the same angle. Therefore 

iiEBS '.::::'. !iABM, 

therefore 

AB AM 
B E ES' 

but since E is the midpoint of AB, 

therefore 

Likewise, it can be proven that 

Therefore 

AB=2BE, 

AM= 2ES, 

CM = 2FS. 

DP DS2 + ES2 + CM2 + DM2 - EG2 
-- 4 4 

DQ - DS2 + FS2 + Al\1[2 + DM2 - EG2 
4 4 

DS2 + ES2 + (2FS)2 + DM2 - EG2 
- 4 4 

- DS2 + FS2 + (2ES)2 + DM2 - EG2 
4 4 

DS2 + ES2 + FS2 + DM2 - EG2 
- 4 

DS2 + FS2 + E S2 + DM2 - EG2 
4 

[Elem. VI. 2] 
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therefore 

DP=DQ. 

But it was supposed that P and Q are different points, which is impossible. Therefore lines EI and JP will meet at 
a point on diagonal BD. 
Likewise, it can be proven that lines GK and HL will also meet at a point on diagonal BD, and that lines EI and 
HL will meet at a point on diagonal AC, as will lines GK and F J. 

Q.E.D. 

Notes 
[Prop. l] highlights the relationship between the points, both the midpoints of the sides of the figure and the 
points at which perpendicular lines have been dropped, and puts the perpendicular lines themselves and the 
diagonals into the background, so to speak; It is not particularly concerned with any of the lines in the final result. 

Building on the intermediate results of [Prop. l], the perpendicular lines and the diagonals are 
present not only as the foundation upon which the proof of [Prop. 2] is built, but also as an integral part of 
its conclusion. In this sense, these two propositions might be described as two pieces of the same puzzle, 
one right next to another. The puzzle is by no means complete; it is certain that more claims can be made 
about any part of the figure. However, these two propositions might provide an anchor around which 
more pieces can be found. For example, it is trivial, following the conclusion of [Prop. 2], to prove that the 
points D, I, J, and S all lie on the same circle, which bears at least some superficial resemblance to [Prop. l] . 

The version of [Prop. 2] originally submitted to the Prize Committee contained an error, where, in one of 
the final steps, equal terms were subtracted from both the numerator and the denominator of a fraction 
to which DP DQ was equal. This move, while algebraically impossible, proved to be nonfatal when it 
comes the conclusion of the proposition, since the other terms in the numerator and denominator of the 
fraction were ultimately proven to be equal as well. The proposition has been revised to remove this error. 

Examination of Parameters from Their First Beginning 

The upright side, also called the parameter, 
makes its first appearance as a line drawn from 
the vertex of a section (parabola, hyperbola, or 
ellipse) and perpendicular to the diameter. Its 
magnitude FH is determined by the proportion 
FA: FH :: rect. BA,AC: sq. BC in the case of a parabola, 
FY : FH :: sq. AK2 : rect. BK2,K2C in the case of a 
hyperbola, and FX: FH :: sq. AK3 : rect. BK3,CK3 in the 
case of an ellipse. 

Despite their curious variations, these 
proportions seem to have this in common: they 
capture the dimensions both of the cone, and of the 
cuts that give rise to the section. These proportions 
contain lines starting from points A, B, and C, and 
thus incorporate the defining dimensions of the cone. 
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The proportions also refer to lines that start from point 
F and lines parallel to the cut such as AK2 and AK3, 

thereby incorporating the defining dimensions of the 

..., \ 
\ 
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cutting plane. Thus, the magnitude of the parameter 
is determined by dimensions both of the cone and of 
the cut. Meanwhile, the very same factors (dimensions 
of the cone and the cut) also determine the shape of 
the section itself. So it is not surprising that after some 
geometric maneuvers, we are able to find specific links 
between the parameter and the shape of section itself. 
These specific links enable us to define parameter 
as "a straight line to which the straight lines drawn 
ordinatewise to the diameter are applied in square:' 
There is also the implication that there probably exists 
a one,:to-one correspondence between a parameter 
of certain magnitude and a section of certain shape. 
Parameters seem to have a first beginning, and then 
undergo some changes in their role and nature as 
we further our understanding. To make some sense 
of the first beginning of parameters, we need to sort 
through the ratios which define their magnitude: 
exactly what mathematical quantities occupy 
the first, second, third, and fourth term of the 
proportions? What do the three sets of ratios have 
in common, or are they more different than similar? 

The following patterns emerge after some 
investigation. The first term is always the "transverse 
side": line FA, FY, and FX all start from vertex F, 
and traverse across AB and AC, which are the lines 
of extremity of the conic surface. FY and FX in the 
case of the hyperbola and ellipse are transverse sides 
proper. FA in the case of the parabola is a "transverse 
side" in a loose sense. The second term is of course 
the to-be-determined magnitude of parameter. 

The third term is the square on what I call "the 
original cut's proxy;' which is a line that starts from 
vertex A and is parallel to the cut. The line captures 
the inclination of the original cut by being parallel, 
while it amplifies and standardizes all cuts to the scale 
of axial triangle ABC. We capture the shape of triangle 
FBG1, FBG2, and FBG3 with triangle ABC, ABK2, and 
ABK3 respectively. However in the case of a parabola, 
a rectangle is formed on AB and AC, the two sides of 
the axial triangle, instead of a square formed on AK. 

The fourth term is the rectangle formed by 
lines from B to K, and line from C to K, with K being 
the intersection of the "standardized" line of cut (AK2, 

AK) and line BC. 
Having identified the imperfect pattern, I am at 

a loss as to what to make of it. I notice though that the 
proportion does not involve any magnitude taken from 
within the section itself, such as an ordinate or abscissa. 
Instead, every magnitude in the proportion describes 
the cut in relation to the outer environment that gives 
birth to the section. The proportion does not discuss 
that which is produced from the cut: the section itself. 
So we predetermine the magnitude of the parameter 
from a contrived proportion that contains information 
of the outer environment and the cut. At this stage, 
it seems that we do not yet have much knowledge of 
the shape of the section itself. In proposition I.11, the 
section resembles an infant that is not yet fully defined, 
still embedded in the outer environment, attached to 
the umbilical cord and the placenta. Our knowledge 
of the mother (the cone) and the act of conception 
(the cut) outweighs our knowledge of the infant (the 
section). So we give a new feature to the section based 
solely on magnitudes from the outer environment. 

In I.11, when the parabola is still embedded 
in the cone, we discover a certain relation between 
ordinate and abscissa, which are magnitudes from 
within the section itself, and parameter, which has 
its magnitude derived from a set of magnitudes from 
the outer environment. We find that the square on the 
ordinate is equal to the rectangle on the abscissa and 
parameter. Thus within each category of conic section, 
a parameter of a certain magnitude is unique to a 
section of a certain shape. If two sections' parameters 
are of the same magnitude, then the two sections are 
identical and coincidable. After discovering the relation 
between the parameter and the inner dimensions of 
the section itself, we seem to be more equipped to 
look at the section without the cone: starting from 
proposition I.17, cones retreat into the background 
and the default setting becomes conic sections 
standing on their own. The infant has now gained 
enough of a form and defining features to start to exist 
on its own, and it is time to cut the umbilical cord. 

However, every time we leave out the cone and 
draw only a parabola and its parameter, the parameter 
is not just a line: it carries within it all the dimensions 
of the outer environment ·that went into the initial 
proportion. The parameter may be similar to DNA in 
an infant: it ensures that the infant carries the imprint 
of the parents with it. Or maybe the parameter is 
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more like the belly button. For us, the belly button 
reminds us constantly of the umbilical cord that once 
connected us to the placenta. In the same way, the 
parameter reminds a seemingly independent parabola, 
hyperbola, or ellipse of the outer environment 
that gives rise to it. And the cone will always be 
implicitly present in a section through its parameter. 

The parameter is indeed an interesting twofold 
device that has its footing both in the world of 
continuity and the world of discreteness. The world of 
continuity has the cone present, and it is characterized 
by the formation of new shapes and figures. This 
world also supplies all the magnitudes that go into the 
initial proportion that determines the magnitude of 
the parameter. In this world, we behold conic sections 
as a whole; we know all about how they come into 
being, but do not have concrete understandings of 
the sections themselves. On the other hand, the world 
of discreteness can be quite cone-free on the surface: 
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it can consist of nothing but the conic section, its 
parameter, and its transverse side if it has one. This 
world is characterized by the deconstruction of the 
continuum and the analysis of discrete particulars. In 
this world, we reach some intellectual understanding 
of a curve by treating it one point at a time, and we are 
able to distill the curve's essential spatial characteristics 
into a mathematical relation between its inner 
magnitudes: sq. ordinate= rect. abscissa, parameter(± 
some rectangle). This mathematical relation somehow 
constitutes the form of a curve, more than an ostensible 
visual representation does. In this way, the parameter, 
also known as the upright side, functions in a similar 
way as sides of rectilinear figures. Though the upright 
side does not enclose and delineate the curve in a 
conventional, ostensible, spatial sense, it bounds 
and prescribes the curve as precisely and intelligibly 
as straight lines delineate rectangles, if not more so. 

Re flections in Writing 

Refl e ctions in Writing - Language 

KaA.6~, KaKo~ and Common Sense 

Lines of dialogue are crafted and presented for 
an audience to interpret. This is the basic structure of 
a spoken dramatic performance. The words drafted 
by a playwright are spoken by actors who color their 
presentation to add weight to aspects of the speech. 
Colorizations such as articulation, volume, and vocal 
quality draw attention to specific words and phrases in 
the dialogue to aid an audience in their interpretation. 
While these dramatic colorizations provide emphasis, 
they are not required to convey a playwright's intent. 
For a masterful playwright, such as Sophocles, word 
selection and syntactic structure alone will suffice. 

The first 100 lines of Antigone are a dialogue 
between two characters. How an audience views the 
relationship between these characters is inferred from 
the way they speak to each other; what they say to each 
other. The first line, "cl) KOLVOV auTaOEA<pov 'foµ~VT)c; 
Kapa;' provides the foundation required to formu
late ideas about the characters. These characters share 
something in common or are partners, they are sis
ters from a shared womb, one is called Ismene, and at 
the end intimacy appears as a quality of the address. 
Four words, excluding the vocative w, and an audience 
can begin to develop impressions of the characters. 

What characters do not say has equal weight 
in demonstrating their character as what they do say. 
While four words starting off a sentence together be
gin to establish the relationship between Antigone 
and Ismene, only two words are needed to demon
strate a fundamental difference in their characters. 
In the entirety of the opening exchange of the play, 
those first 100 lines, derivations of the words Ka Koc; 
and KaA.6c; are used eight times: KaK6c; five times and 
KaA.6c; three times. Antigone is the one to say them 
all, save for one utterance of KaK6c; from Ismene. 

Three of the uses of KaK6c; appear in Antigone's 

Layton Aho (A19) 
opening speech. The second usage ends one of the sen
tences in her speech, with the third usage as the ulti
mate word in her speech. Her fourth and final usage 
of KaK6c; appears at the end of line 38, which is the 
ultimate word in that speech as well. The first instance 
of KaA.6c; is used after Ismene's initial response, in 
line 18, and Antigone uses it again in lines 72 and 97. 

In line 12 Ismene uses the word aA.yELv6c; to an
swer Antigone's question of whether Ismene has heard 
of the "evils meant for enemies marching toward our 
loved ones:' Antigone used KaK6c; to end that ques
tion but Ismene chooses not to use the word in her re
sponse, nor later when describing other ruinous things. 

What does that say about their characters? 
The weight of the words KaA.6c; and KaK6c; when con
sidered in an ethical sense suggest Antigone's con
cern with moral justice; for matters higher than 
man-made law. Antigone punctuates sentences de
picting actions distasteful to her with KaK6c; and 
describes her own actions with KaA.6c;. Noble and 
good, evil and wicked, these are the high-mind
ed considerations that draw Antigone's attention. 

The singular usage of KaK6c; by Ismene oc
curs in line 59 when she describes the punish
ment they should expect for violating the law. She 
uses KaK6c; as a superlative to emphasize "how ter
ribly [they] will perish" if they break the law. Is
mene uses the word while still focusing her atten
tion on man-made laws; on pragmatic concerns. 

Sophocles signals a disparity in Antigone's po
sition compared to Ismene's through the usage of these 
higher register words. One looks upward to moral jus
tice and the other down to earth. Through thoughtful 
word selection, using as little as two words, Sophocles 
demonstrates one of the sister's underlying differences. 
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