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ONENESS AND 
OTHERNESS 

he problem with sending out a free newsletter is that nobody writes and 

complains when we skip an issue. Maybe nobody noticed . ... 
In any event, it's true. We have been so caught up with day-to-day activities at 

the college that we've been hard pressed to find the time to get out a spring issue. 
So, unless we squeeze in an extra over the summer, all faithful readers this year 
will have to bear with one less copy. 

In this issue I wanted to return to a topic that has been something of a theme, 
a thread, throughout many of these Letters. I've entitled it, somewhat awkwardly, 
"Oneness and Otherness" in higher education. 

Traditional liberal education is always being called to task for something. We 
have, historically, been accused of being insufficiently vocational, insufficiently 
"relevant," insufficiently research driven. Today, as everyone who cares about the 
issue knows, traditional liberal education is judged insufficiently diverse, insuffi
ciently multicultural. Unlike some of the earlier attacks on the liberal arts, this criti
cism grows mainly from within; it rarely comes from the public. (The phrase 

"dead, white, European males" is not one that comes readily to the lips of the man 
on the street, but it's all the rage in the halls of ivy.) 

Despite the overall wrongheadedness of the criticism and the political ends for 
which it is being used, there is a grain of truth in the critique, one that has to be 
understood. The truth seems to be this: A liberal education should have two great 

goals--to teach us something about ourselves and our own and, additionally, to 
teach us things not our own, things other, things strange, but things nonetheless 
potentially true or beautiful. On one hand, we need to have a better understand
ing of who we are and why we might be that way - we need to know some

thing about the Greeks, the Bibl.e, the principles of democratic government. But, 
above that, we also need to know what ·we are not, have never experienced, have 

never thought of. All decent higher education is both an education in identity, in 
oneness; and, at the same time, an inquiry into things strange, things diverse, 
things other. 

Errors happen on both sides of the equation. On the side of sameness, we can 

spend too long looking at ourselves unquestioningly; learning about our civiliza-



tion, nation or self uncritically; seeing 
what we are without asking why we 
are or what we might be. Today, 

however, the real danger stems from 
the other side. The mad rush to 
"diversify" rarely means the thoughtful 
incorporation of new material as much 
as the trashing of the old for no better 
reason than that it's old, or "European." 

It rarely means the addition of new 
insights as often as it means the "repre
sentative" inclusion of the work of dif
ferent groups, as if real education 
means not knowing the best but look
ing at the samples. And, contrary to its 
own standard, "diversity" is rarely 

diverse. Most often it is simply a way 
of tearing down the culture not with 
radical new ideas but with ideas com

fortable to the radicals. 
The truth is that traditional liberal 

education is still the most radical 
endeavor around. To be sure, it teach
es us some things about ourselves, 
about who we are and the reasons we 
might have for being that way. It also 

offers us the opportunity to see the 
world differently, to see it with other 

eyes, and from the perspective of other 
times. Not only through literature and 
history but also through science, math
ematics and languages, do we learn to 

see the world anew. As an example, 
in the center of this newsletter I have 

reprinted the course of study here at 
St. John's. If one wants to learn about 
one's own, and things not one's own, 
I'm not sure those works could be 
improved upon. 

Sincerely, 

John Agresto 
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THE MARRIAGE OF 

PC AND DIVERSITY 

by John Agresto 

President 

St. John's College, Santa Fe 

/ said last time that "political cor
rectness" is a dangerous but still lim
ited problem at most institutions of 

higher learning. Yet, every time I 
open the papers it seems that anoth
er university has capitulated. Like 

the Great Plague, it destroys the 
high as well as the low, the 
renowned as easily as the most 
humble. Today, I offer you the 
University of Toronto. 

It appears clear from the 
Toronto example that what makes 
political correctness a potent force 
in higher education is not a univer

sal belief in some type of economic 
theory or political structure but, 
rather, in the simple correctness of 
the academy's new-found belief in 
diversity and multicultura lism. 
Political correctness has very little to 
do with politics and everything to 

do with culture. The beliefs 

demanded are, to be certain, new 
beliefs - who thought, five years 
ago, that multiculturalism would be 
seen as the essential principle of 
e ducation? Yet, institutions have 

embraced it with all the fanaticism 
of new converts. Now, as with all 

new waves of orthodoxy, the skepti
cal might well be advised to be 
careful rather than critical. 

As I have argued in previous 
Letters, this new rage for diversity as 
a defining principle of education 
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has already undermined the tradi
tional belief that important knowl

edge is necessarily transcultural and 
transracial. For instance, Mozart and 
Plato, dead white men though they 
be, might nonetheless be fitting for 
all students, white or black, male or 
female, to know. 

The rage for diversity and multi

culturalism has also seriously eroded 
the old principle that a curriculum 
should be built around a selection of 
works and authors that are com
pelling, perceptive or informative. 
Often, now, it is not the best or 

most challenging that must be 
taught, but the contrary - the most 
representative and the most cultural

ly comfortable. 
But, in addition to its rejection of 

the traditional principles of liberal 
education, the rage for multicultural
ism has now become the reason, the 
warrant, to enforce codes of political 

correctness. For, if the celebration 
of diversity becomes the aim of edu
cation, then those professors whose 
courses are challenges to the easy 
belief in the equal value and dignity 
of all notions, cultures and lifestyles 
are the ones who, bluntly, are in the 
way. 

Now, to the University of 
Toronto. The newest draft of the 
university's Statement on Human 

Rights has some items that are, at 
best, peculiar and, at worst, truly 

dangerous. It declares, for instance, 
that it is "a central element of its 
mission" to educate individuals pre
pared to work to remove "barriers 
and inequities" faced by "members 

of marginalized groups of any sort." 
It modifies its commitment to acade

mic freedom with the condition that 
the university must nonetheless act 
"to prevent or remedy" discrimina

tion on the basis of "sexual orienta
tion ... marital status, family status, 
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receipt of public assistance or record 
of offense." Most ominously, how
ever, it declares its aspiration to be a 
community that "embraces teaching, 
research and other activities in a 
manner that acknowledges as their 
context a multi-cultural, multi-ethnic 

and multi-racial society that is repre
sented in its teachers and learners 
and that informs the subject-matter 
of many of its disciplines." 

As Thomas Pangle, professor of 
political economy at Toronto, wrote 
in objection to this document, "[i]t 

allows for the view that the universi
ty is to be seen as not merely an 
extension, but as an indoctrinating 
tool, of the reigning intellectual and 
social dogmas and the currrently 
fashionable crusade of multicultural
ism. " Moreover, the document 
"limit[s] and confin[es] academic free

dom, not on the basis of scientific or 
scholarly merit but on the basis of 
conformity to what somebody thinks 
is a 'manner' that 'acknowledges ' 
(and the term in context clearly 
means 'legitimates') a certain type of 

political society .... " 
Academics may teach what they 

will about the causes of war, the 
structure of sentences, the irrele
vance of religion, whatever. But if 

their courses fail to support and 
affirm the latest craving for multicul

turalism , if their subjects are not 
"informed" by multiculturalism, and 

if their teachers and students do not 
themselves "represent" multicultural

ism, then, in the words of the cur
rent Secretary of Education, they will 
soon be met by the universities ' 
diversity police. 

No matter how ridiculed, derided 
and maligned political corr~ctness 
may be in the public press and pub
lic eye, so long as it claims diversity 
as its ally it will continue to capture, 
say, five colleges a week. 
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EXCERPTS FROM-

GIANTS AND DWARFS 

by Allan Bloom 

Since I first addressed the 
issue of relativism , I have learned 
with what moral fervor it is protect
ed and its opposite, ethnocentrism, 
attacked. This fervor does not pro

pose an investigation but a crusade. 
The very idea that we ought to look 

for standards by which to judge our
selves is scandalous. You simply 
h ave to believe in the current 
understanding of openness if you 

are to believe in democracy and be 
a decent person. Carrying this 
thought further, however, one dis
covers that if there are no transcul
tural values, our reaction is ethno

centric. And the one thing we know 
absolutely is that ethnocentrism is 
bad. So we have painted ourselves 

into a corner. And it is important to 

understand this. 
When little children speak 

o f h ow bad e thnocentrism is , I 
know that they have been propa

gandized. It is too complicated a 
thing for them to understand. 
Condemning ethnocentrism is fre
que ntl y a s ign o f inte llectual, 
altho ug h n ot necessarily moral , 

progress. But it is only a first step. 
To recognize that some of the things 
o ur culture believes are not true 
imposes on us the duty of finding 
out which are true and which are 

not, a business altogether more diffi-
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cult than the wholesale jettisoning 

of all that one thought one knew. 
Such je ttisoning always e nds up 
w ith the selective and thoughtless 
return to old ethnocentric ideas on 

the basis of what one needs right 
now, of what pleases one, of pure 

feeling. But to travel one must 
spe nd a little time thinking about 
one's compass as we ll as the land 

one wishes to reach. 
This problem was nice ly 

illustrated by the case of Salman 

Rushdie , author o f The Satanic 
Verse, w hich insulted the Muslim 
faith and occasioned the Ayatollah 

Kh o m e ini 's command to h ave 
Rushdie killed in England, or wher
ever he is to be found. There was 

genera l sh ock throughout the 
Western world at this, and writers, 
whose ox was being gored, rushed 
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before the TV cameras to denounce 
this blatant attack on the inviolable 

principle of freedom of speech. All 
well and good. 

But the kicker is that most 
of these very same writers have for 
many years been teaching that we 
must respect the integrity of other 

cultures and that it is arrogant eth
nocentrism to judge other cultures 
according to our standards, which 

are themselves merely products of 
our culture. In this case, however, 
all such reasoning were forgotten, 

and freedom of speech was treated 
as though its claims to transcultural 
status, its claims to be valid every
where and always, are true . A few 
days earlier such claims were treat

ed as instruments of American impe
rialism ; miraculously they were 

transformed into absolutes. 
Leaving aside the intellec

tua I incoherence here , this floating 

means to say we do not know from 
moment to moment what we w ill do 
when there are conflic ts, which 
there inevitably will be, between 
human rights and the imperatives of 
the culturally sacred. You may have 

noticed that there has recently been 
silence about the case; this is partial

ly because it is an embarrassment, 
and our convictions are weak. The 
serious arguments that established 
the right of freedom of speech were 
m ade b y philosophe rs- most 
no tably Locke, Milton, and Mill

and o ur contemporaries d o n o t 
return to them to refresh their mem
ories and to see whether the argu
ments are really good. And this is 
due not only to laziness but also to 

the current attack on the very idea 
of such study. 

Allan Bloom, Giants and Dwarfs, (New 
York; Simon and Schuster, 1990). 
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EDUCATION AND 

HUMAN COMMONNESS 

by Nancy Buchenauer 

Director, Graduate Institute 

St. John's College, Santa Fe 

5 t. John's College is not a com
munity of learning exactly like other 
academic institutions. Here we are 
confident enough to say that there 
are certain books which we think 
every educated person should read, 

and we suppose that these books 
can be read together fruitfully by 
people of widely different ages and 

backgrounds. This makes us a com
munity, an institution believing in 
what people have in common in a 
more radical way. Nevertheless, we 

should be thinking about the bases 
of our confidence in human com
monness, about why we think we 
can learn from one another. 

The most obvious area of com

monness that we share is reason. 

When we read one of Euclid's geo
metrical theorems, we are all con

vinced by it in the same way, fol
lowing the same chain of arguments. 
At first sight Euclid provides us with 
the best model for holding conversa

tions, because at every step reasons 
are given which show the persons 
we are talking to why we think what 
we think. In mathe matics we 

humans are in a position of equality 
with respect to one another, and the 

only authority we acknowledge is 
the working of our rational minds. 

But, mathe matics aside, getting 
along with one another, our belief 
about God, the purpose and meaning 

Summ e r 1 9 92 

... WE SHOULD BE 

THINKING ABOUT 

THE BASES OF OUR 

CONFIDENCE IN HUMAN 

COMMONNESS, ABOUT 

WHY WE THINK WE CAN 

LEARN FROM ONE 

ANOTHER. 

of human life are the subject of end

less controversy. Can talking about 

these things do more than reaffirm 
our differences? Can we still learn 
and profit from one another's 

thoughts' 
A kind of faith is demanded of 

us he re . A book is a p lace where we 
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lose ourselves and our familiar 
worlds, and open ourselves to the 

unknown and the new, to the possi
bility of changes of all sorts. Why 
should we venture into such danger
ous territory? 

Perhaps because it is necessary 
to lose ourselves first to find out 
what really is our own and who we 

really are. Perhaps, too, we can act 
to shake each other loose from our 
supposed certainties so that we can 
come to see truth for the first time. 

It must be for such a reason that 
we delight in hearing stories. 

Human experience interests us vital
ly. Odysseus tells his hosts in the 
Odyssey that there is no human 
occasion better than when people 
have eaten and drunk their fill and 

then listen to tales about the terrible 
in human lives. Somehow we do 

know that other people's stories 
matter to us, that we are all in life 
together and what others have expe
rienced and learned illuminates our 

own lives. We must not be so very 
unlike. 

Besides reason and the willing
ness to lose ourselves to books and 
in one another's company, a third 

ingredient is necessary to a commu

nity of learning, and that is humor. 
Humor allows us to admit our 

faults and errors, to say "that idea of 
mine wasn 't right, here's another. " 

This k ind of humor recreates the 
community. It incites o thers to 

remember that they can err, too . 
This invitation to remember our 
commonness asks us not to fa ll to 
some level of mediocrity but to rise 

to our possibilities, and leaves us 

open to change, a necessary state for 
growth and for healing from our 
ignorance. 

From a lecture to graduate students at 

the college, June 16, 1991. 

pa ge f i v e 



In thinking about the propo

sition that the greatest of 

minds can draw us together, 

speak to us, across any line 

of race. place and time, 

consider the following-
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W. E. B. DU BOIS 

I sit with Shakespeare and he 
winces not. Across the color 
line I move arm in arm with 
Balz ac and Dumas, where 
smiling men and welcoming 
women glide in gilded halls. 
From out the caves of evening 
that swing between the strong
limbed earth and the tracery 
of the stars, I summon Aristotle 
and Aurelius and what soul I 
will, and they come all gra
ciously with no scorn nor con
d es c ens ton, So, wed with 
Truth, I dwell above the Veil. Is 
this the life you grudge us? Are 
you so afraid lest peering from 
this high Pisgah, between 
Philistine and Amalekite, we 
sight the Promised Land? 

W. E. 8. Du Bois 
The Souls of Black Folk, 
(Greenwich: Fawcett Publications 
Inc., 1903) 
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MAYA ANGELOU 

Determined to do what others did, at age twelve Maya Angelou 
decided to "render a rendition" of poetry before the congrega
tion of the C.M.E. Church of Stamps, Arkansas. 

I decided that I would render Portia's speech from The 
Merchant of Venice. 

I had it choreographed; it was going to be fantastic, but then, 
Momma (as I called my grandmother) asked me, "Sister, what are 
you planning to render? " So I told her, " A piece from 
Shakespeare, Momma." Momma asked, "Now sister, who is this 
very Shakespeare?" I had to tell her that Shakespeare was white, 
and Momma felt the less we said about whites the better, and if 
we didn't mention them at all, maybe they'd just get up and 
leave. I couldn't lie to her, so I told her, "Momma, it's a piece 
written by William Shakespeare who is white but he's dead and 
has been dead for centuries!" Now, I thought that she would for
give him that little idiosyncracy. Momma said, "Sister, you will 
render a piece of Mister Langston Hughes, Mister Countee Cullen, 
Mister James Weldon Johnson, or Mister Paul Laurence Dunbar. 
Yes ma'am, little mistress, you will!" 

Well I did, but years later, when I physically and psychologi
cally left that country, that condition, which is Stamps, 
Arkansas .. .I found myself and still find myself, whenever I like, 
stepping back into Shakespeare. Whenever I like, I pull him to 
me. He wrote it for me. "When in disgrace with fortune and 
men's eyes,/ I all alone beweep my outcast state/ And trouble deaf 
heaven with my bootless cries/ And look upon myself and curse 
my fate.I Wishing me like to one more rich in hope/ Featured like 
him, like him with friends possess'd/ Desiring this man's art and 
that man 's scope/ With what I most enjoy contented least ... " Of 
course he wrote it.for me; that is a condition of the black woman. 
Of course, he was a black woman. I understand that. Nobody else 
understands it, but I know that William Shake!>peare was a black 
woman. Tbat is the role of art in life. 

Maya Angelou, Journey to the Heartland 
Address delivered at the 1985 National Assembly of 

Local Arts Agencies, Cedar Rapids, Iowa, June 12, 1985. 
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Following is the list of books on which the St. John's program is based. The list is subject to 

constant review and revision. Some books are read only in part. 

FIRST YEAR 

Homer 

Aeschylus 

Sophocles 

Thucydides 

Euripides 

Herodotus 

Aristophanes 

Plato 

Aristotle 

Euclid 

Lucretius 

Plutarch 

Nicomachus 

Lavoisier 

Essays by: 

Iliad, Odyssey 
Agamemnon, Choephoroe, 

Eumenides, Prometheus Bound 

Oedipus Rex, Oedipus at Colonus, 

Antigone 

Peloponnesian War 
Hippolytus, Medea, Bacchae 

The Persian Wars 
Cloud;~ Birds 

Meno, Gorgias, Republic, Apology, 
Crito, Phaedo, Symposium, 

Parmenides, 1heaetetus, Sophist, 

Timaeus, Phaedrus 
Poetics, Physics, Metaphysics, 

Nichomachean Ethics, 

On Generation and Corruption, 

The Politics, Parts of Animals, 

Generation of Animals 

Elements 
On the Nature of Things 

"Pericles," "Alcibiades," "Lycurgus," 

"Solon " 

Arithmetic 
Elements of Chemistry 

Archimedes, Toricelli, Pascal, 

Fahrenheit, Black, Avogadro, Dalton 

Cannizzaro, Richter, T. Thompson 

SECOND YEAR 

Aristotle 

Apollonius 

Virgil 

Plutarch 

Epictetus 

Tacitus 

Ptolemy 

Plotinus 

Augustine 

Anselm 

Aquinas 

Dante 

Chaucer 

De Prez 

Machiavelli 

Copernicus 

Luther 

Rabelais 

Palestrina 

Montaigne 

Viete 

Bacon 

Shakespeare 

Poems by: 

Harvey 

Descartes 

Pascal 

Bach 

Haydn 

Mozart 

Beethoven 

Schubert 

Stravinsky 

Webern 

Essays by: 

The Bible 
De Anima, On Interpretation, 

Prior Analytics, Categories 

Conics 

Aeneid 
"Caesar", "Antony", "Brutus", "Cato 
The Younger'; "Pompey", "Cicero" 

Discourses, Manual 

Annals 
Almagest 

1heEnneads 
Confessions, City of God 

Proslogium 

Summa 1heologica, Summa Contra 

Gentiles 

Divine Comedy 

Canterbury Tales 

Mass 
The Prince, Discourses 
On the Revolution of the Spheres 

The Freedom of a Christian, 

Secular Authority, 

Gargantua and Patagruel 

Missa Papae Marcelli 

Essays 
"Introduction to the Analytical Art" 

Novum Organum 

Richard II, Henry IV, Henry v; The 

Tempest, As You Like It, Hamlet, 

Othello, Macbeth, King Lear, 

Coriolanus, Sonnets 

Marvell , Donne, and other 16th -

and 17th-century poets 

Motion of the Heart and Blood 

Geometry 
Generation of Conic Sections 

St. Matthew Passion, Inventions 

Quartets 

Operas 

Sonatas 

Songs 

Symphony of Psalms 

Selected works 

Bernard, Weismann, D'Arcy, Lamark, 

Dreisch, Boveri, Von Baer 



THIRD YEAR 

Cervantes 

Galileo 

Hobbes 

Descartes 

Don Quixote 

Two New Sciences 
Leviathan 

Discourse on Method, Meditations, 
Rules for the Direction of Mind 

Milton Paradise Lost 
La Rochefoucauld Maximes 

La Fontaine 

Pascal 

Huygens 

Spinoza 

Locke 

Racine 

Newton 

Kepler 

Leibnitz 

Swift 

Berkeley 

Hume 

Rousseau 

Adam Smith 

Kant 

Fables 

Pensees 

Treatise on Light, On the Movement of 

Bodies by Impact 

Tbeologico-Political Treatise 

Second Treatise of Government 

Phedre 
Principia Mathematica 

Epitome IV 

Monadology, Discourse on 

Metaphysics, Essay on Dynamics 

Gulliver's Travels 

Principles of Human Knowledge 

Treatise of Human Nature 

Social Contract, The Origin of 

Inequality 

Wealth of Nations 

Critique of Pure Reason, 

Fundamental Principles of 

Metaphysics of Morals, 

Mozart Don Giovanni 

Austen Pride and Prejudice, Emma 

Hamilton, Jay 
and Madison The Federalist 

Melville Billy Budd, Benito Cereno 

Dedekind Essay on the Tbeory of Numbers 

Fielding Tomjones 

Essays by: Young, Maxwell , S. Carnot, L. Carnot, 

Mayer, Kelvin, Taylor, Euler, 

D. Bernoulli 

FOURTH YEAR 

Moliere 

Goethe 

Mendel 

Darwin 

Hegel 

Lobachevsky 

Tocqueville 

Lincoln 

Kierkegaard 

Wagner 

Thoreau 

Marx 

Dostoevski 

Tolstoy 

Twain 

Woolf 

O'Connor 

Articles of Confederation, Declaration 
of Independence, Constitution of the 

United States of America 
Tbe Misanthrope, Tartuffe 

Faust 

Experiments in Plant Hybridization 
Origin of Species 

Phenomenology of Mind, Logic 
(from the Encyclopedia), 

Tbeory of Parallels 

Democracy in America 

Selected speeches 

Philosophical Fragments, Fear and 
Trembling 

Tristan and Isolde 
Walden 

Communist Manifesto, Capital, 

Political and Economic Manuscripts of 

1844 

Brothers Karamazov, Tbe Possessed 

War and Peace 

Tbe Adventures of Huckleberry Finn 

To Tbe Lighthouse 

Everything Tbat Rises Must Converge 

William James Psychology: Briefer Course 

Nietzsche Birth of Tragedy, Tbus Spake 

Zarathustra, Beyond Good and Evil 

Freud 

Jung 
Valery 

Kafka 

Heidegger 

Heisenberg 

Einstein 

Millikan 

Conrad 

Joyce 
Poems by: 

Essays by: 

General Introduction to 

Psychoanalysis, Civilization and Its 

Discontents 

Two Essays in Analytic Psychology 
Poems 

Tbe Metamorphosis, Tbe Penal Colony 

What is Philosophy 

Tbe Physical Principles of the 
Quantum Tbeory 

Selected papers 

Tbe Electron 

Supreme Court Opinions 

Heart of Darkness 

TbeDead 

Yeats, T. S. Eliot, Wallace Stevens, 

Baudelaire, Rimbaud, and others 

Faraday, Lorenz, ].]. Thomson, 

Whitehead, Minkowski, Rutherford, 

Davisson, Bohr, Schrodinger, Maxwell , 

de Broglie, Dreisch, Mendel 



CURRENT QUESTIONS 

ABOUT THE ST. JOHN'S 

COLLEGE BOOK LIST 

by Eva Brann 

Dean, St. John's College 

Annapolis 

We are sometimes asked why 
our program contains so few works 
by women and blacks, and none at 
all from the East. 

It is a subject we have consid
ered individually and as a faculty. 
Here are some of our thoughts: 

First of all , it seems that people 
ask this question with roughly three 
sorts of expectations in mind: 

1. They expect, in a general 
way, that in putting together a list of 
required readings we would make 
sure to include a fair sampling of the 
great works produced by all the 
diverse groups-the civilizations, 
faiths, races, professions-that go to 

make up humanity; in view of the 
shrinking of today' s world they 
would hope that we would help our 
students to a more global under
standing. 

2. Or, again, they suspect that it 

is presumptuous of a faculty to 
establish criteria for a whole school, 

especially when these criteria turn 
out to select books written mostly 
by European and North American 

authors who are white , male and 
long dead; they expect us to balance 
this list with more recent works by 
women and minority writers. 

3. Finally, they worry that stu
dents be longing to these latter 
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groups might have a hard time get

ting what they need from books not 
written by, or for, or even much 

about them; they feel that education 
should provide an element of sup
port for people with special histories. 

Here are some responses we as 
a fa culty do agree on-of course 
within wide limits of difference: 

1. It is easiest for us to respond 
to the first version of the question, 
which concerns the representation 

in the program of greatness in all its 
diversity, because our answer is so 
much constrained by practical edu
cational necessity. Consider just the 
literary works and sacred texts of 
East and West : what can we do in 
the four short years we have with 
our students? We could draw up a 

list of isolated high points and fill in 
the context with broad-brushe d 
background lectures-a form of 
instruction in which we have no 
faith. Such a spotty survey would be 
demeaning to the works and unsat
isfying to our students. Moreover, 
we are convinced that the condition 
of an intelligent respect for other 
worlds is a thorough assimilation of 
one's own. 

So we have chosen to study a 

sequence of works from the Western 
tradition . Each work is picke d 
because it is fairly accessible on its 
own and also because it forms an 
integral whole with the others. 
These texts build on and sometime.} 
reflect back on each othe r ; they 
weave, willy-nilly, that web of refu

tation and resurrection, of argument 
and counterargument, sensibility and 
countersensibility, passion and 

counterpassion that characte rizes 
our particular legacy: Our tradition 
develops as a unity of radical oppo
sitions. More ove r, just as this list 
lends intellectual integrity to the 
program , it assures some social 
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coherence to the college communi
ty, since we have almost all studies 
in common. These are features we 
value highly enough to forego oth
ers, though not without regret. 

2. In answer to the second ver
sion of the question, how we can 
presume to choose for the whole 
institution and then to make so 
restricted a choice , we would say, 
first , that although our list may not 
be broad (though it does span 
almost three millennia and two con
tinents) it is both deep and crucial to 

our lives. These texts , be they 
books, music or pictures, contain 
the roots of understanding for mod
erns in general and for Americans in 
particular. What all inhabitants of 
the globe have in common is the 
need to come to grips with science, 

and for that the texts on our pro
gram are indispensible. But these 
works also speak to us as 
Americans, particularly since they 
contain the political principles by 
which we live together. Moreover, a 
far truer description than that which 
represents the hyphenated 
Americans as outsiders to the 
Western tradition is that which 
regards them as charter members of 
its continual refounding. Thus it is 
not a mere curiosity that in reestab

lishing the theory of civil disobedi
ence from jail in Birmingham, Martin 
Luther King reached back to 
Socrates in jail in Athens, or that the 
present flowering of black literature 
comes from women who are equally 
well versed in the Bible and in 
Baudelaire. 

Of course, we cannot overlook 

the fact that groups recently emerg
ing are not well represented in the 
program. We think of this fact as just 
that: a mere fact, a brute historical 
fact. To allow it to govern our 
choice of readings would be to cut 
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our nose to spite our face . How 
would we serve our students by cur
tailing their access to a deep analysis 
of the present condition? At any rate, 
time itself will cure the defect. A tra
dition so long in the making is slow 
to recognize newcomers, but when 
we come round we will be paying 

tribute to the intrinsic excellence of 
the works , not to some exterior 
pressure. 

THESE TEXTS .. . 

CONTAIN THE ROOTS OF 

UNDERSTANDING . . . 

We do, however, have both for

mal and informal ways of trying new 
books. As a regular part of the pro
gram , we have the prece ptorial , 
small study groups in which tutors 

and students can try out books not 
on the seminar list. Furthermore , 
students run extra-curricular, all-col
lege seminars for which they often 
choose just such works. Moreover, 
some of us subscribe to the ideal of 

reading everything promising .in 
sight. 

The long and the short of it is 
that as a faculty we could never 
bring ourselves to include works just 
because they were written by 
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women or blacks, or even because 
they were of burning topical inter
est. The reason is that we do not 
think of a great book as represent
ing a group interest, but rather as 
presenting the sometimes radically 
independent thought of an individ
ual. In fact , that characteristic is one 

of our criteria for picking a book. 
We do recognize that there are 
many people in the universities who 
deny that there are such books, who 
think that all books are almost total
ly conditioned by the ir authors ' sex, 
race or social origin. But we contin
ue to believe that a thinking human 

being can penetrate beyond these 
circumstances. At any rate, we find 
that works approached in this spirit 
open up to us and to our students. 

That faith fits in with the fact 
that this college is-in ce rtain 
respects-a deeply democratic 

place. It is democratic in attempting 
to combine individualism of inquiry 
with community of endeavor, in 

encouraging a kind of do-it-yourself 
learning without recourse to profes

sional expertise or authority, in pro
viding for the sort of seminar discus

sion in which each member partici
pates on an equal footing and the 
most diverse opinions get a respect
ful hearing. So it is precisely to pro

tect this egalitarian spirit that we 
look for works which take hold of 
us all as human beings, which 
engage our feelings and our reason 
and are yet distant enough from top
ical turmoil to keep the discussion 
civil and thoughtful. One might say 

that we are compelled by our demo
cratic format to keep the program 
gender-and color-and issue-blind. 

3. But that doesn't mean that we 
don't recognize the problems raised 
by these principles in practical appli

cation: We know that we must come 
to grips with the question how the 
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female half of our student popula

tion or the increasing number of 
Asian and black students fare here, 
what they find that may speak to 
them specifically. 

Here we do differ a good deal in 
our individual concerns. One under
lying assumption for those who feel 
the problem-not all do-is that the 

life of individual human beings is so 
largely informed by their sex and 
their race and by past injustices 
done on those accounts that their 
education must pay attention to 
these facts. Others, while not deny

ing the importance of being a 
woman or being non-white , worry 
about the dangers of fostering too 
resentful a sensitivity or too narrow 
a perspective of human affairs. It is 
an open question within the com

munity which is sure to be much 
discussed in the immediate future. 
What we can say is that our books 
are not the worst background for 
deepening the conversation. 

Another supposition, more 
directly relevant to the program, is 
that works which are not written by 
or about or for certain groups, 
women, for example, have less to 
say to them. This is a tricky prob

lem , particularly since students' 
receptivity depends in part on the 

attitudes that are encouraged. Yet 
there might well be some sponta
neous recoil when, for instance, a 
young woman meets as the first 
hero in her reading here Homer's 
Achilles. She might indee d have 
trouble identifying with him, and 
she might see his fatal self-regard as 

a typically male flaw. But, then, such 
a woman in her more martial moods 
might have no difficulty at all 
empathizing with his blazing fury. 
Or, again, she might decide that nei
ther alienation nor empathy is the 

point, but human sympathy. 
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Similarly, it seems somehow evi
dent that no man can write of a 

woman's lot from the inside. And 
yet, men have convincingly delineat
ed female characters , from charm

ingly complex girls, like Homer's 
Nausikaa and Tolstoy's Natasha to 
royally terrific women like 
Aeschylus' Clytemnestra and Virgil's 
Dido. These grand portraits may be 
as illuminating even to a woman

or a man -as might be a tract by a 
woman on the condition of women. 

It should be mentioned that 
there are in fact several great 
women novelists on the program: 

Jane Austen, Virginia Woolf, and 
Flannery O'Conner. Some of them, 
read blind, would probably not be 
distinguishable as female . Others, 

Jane Austen for example, add the 
most digestible and salutary kind of 

diversity, diversity of experience. It 
would not do her proper honor to 
say that she brings a woman's view 
to the world at large ; she claims 
rather to bring a human view to the 

small and largely female world to 
which she so expertly introduces us. 

Nonetheless, it would be ostrich

like to deny that at this particular 
time the program requires of som~ 
students something extra by way of 
stretching their imagination and 
widening their thinking. It requires 
of the men that they take female fig
ures with all the high seriousness 
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ancient and modern authors have 
accorded them. It requires of 
women that they raise to a human 
level texts not apparently written for 
them. The rewards for that sort of 
effort have always been an added 

distinction. 

(Although when this was written St. 

John's had no regular selection of Asian 

texts in the curriculum, the Santa Fe 

campus now has an Institute for the 

Study of Eastern Classics. It follows the 

same principles as the regular under

graduate curriculum, with emphasis on 

classic texts and special attention to 

languages. It exemplifies exactly what 

we mean by taking "otherness" and real 

diversity seriously. The program does 

not have the contemporary political goal 

of "exposure" to diversity but, rather, a 

deeper understanding of the fundamen

ta I and enduring questions that are 

raised by thoughtful human beings 

wherever an intellectual tradition is 

established. In the end, however, what 

we hope to learn is not simply some

thing other-the Eastern mind-but 

something common-the human mind, 

and what we might learn in common 

about human greatness and the human 

condition.) 
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WHY LATIN? WHY GREEK? 

Who we are ... and who we 
are not. 

by John Agresto 
President, St. John's College 

Santa Fe 

T wain tells us that Huckleberry Finn, that quintessential American, was fas
cinated with the Biblical story of Moses. But it soon dawned on Huck "that 
Moses had been dead a considerable long time." With that, Huckleberry 
informs us, "I didn't care no more about him; because I don't take no stock in 
dead people." Since making the case for learning "dead" languages is, 
arguably, harder than making the case for learning about Moses, what in the 
world can contemporary Americans say in favor of Greek and Latin? 

The first answer everyone seems to give is the one that is in the papers 
each week: the study of ancient languages, especially Latin, is useful in build
ing English ·vocabulary, thus helping to raise our children's SAT scores. We 
read it, and we wince. Is this how low the mighty have fallen? Is the real 

competitor to Cicero no longer Catiline but Stanley Kaplan and the quickie 

cram course? 
Or sometimes we read that the best reason for learning Latin is simply 

that it is tough- it teaches "rigorous discipline," it "exercises the mind." For 

what end? Well, so valuable is the rigor of classical learning that I recently 
heard of a teacher who promotes Latin as good mental training for future 

computer buffs. A kind of warm-up exercise for the real stuff. 0 temporal 
Such narrow and merely utilitarian arguments are perhaps why a majority of 
Latin students drop the language after only one year. Surely we need to know 
the value of these ancient studies, but is there nothing good the classics have 
to offer beyond vocabulary building, pretechnical training and the academic 
equivalent of Marine boot camp? 

So let us begin a defense of the Ancients with the least popular of all con
temporary academic reasons: We read the Ancients because they are ours. 

These languages and their hooks, their plays, their modes of thought have 
helped form not only our contemporary speech but our politics, our litera
ture, our history and the shape of our civilization. If we are to know our

selves, we must know our own. Despite glib talk in certain circles that insists 
our first job is to open our minds to the understanding of other cultures and 
ways of life, if we fail to know our own civilization-its hopes, its principles, 

its reasons and its greatness- we will not be able to make comparisons that 
are even worth a dime. 

These dead languages and the civilization they embrace are ours: they 
formed us, almost as deeply as have Christianity and the Bible. To give a 
small example, not too long ago I p icked up my copy of the Federalist Papers 

and turned to one of James Madison's attacks o n the opponents of the 
Constitution. In defending the new Republic, Madison mentions, in the space 
of about two pages, Minos, Theseus, Numa, Tullius Hostilius, Brutus, Servius 
Tullius, Romulus, Crete , the Locrians, Rome, Athens, Sparta and the Achaean 
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THESE DEAD 

LANGUAGES AND 

THE CIVILIZATION 

THEY EMBRACE ARE 

OURS: THEY FORMED 

US, ALMOST AS 

DEEPLY AS HAVE 

CHRISTIAN/TY 

AND THE BIBLE. 
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League. Madison, the Father of the 
Constitution, was just as much at 
home in Greek and Latin as he was 
in English and French. But the 
Federalist Papers were not essays 
written for a convention of classics 
professors. They were newspaper 
articles, read on the street. 

In forging this new nation, this 
Novus Ordo Seclorum (you 

can read these words in Virgil 
and on the back of a dollar 
bill), any number of 
Americans knew their Athens, 
their Rome , their 
Republicanism and their Latin, 
and knew them as something 
living, not dead. The prob

lems of Athenian democracy 
were not far from our own 

problems. Socrates' questions 
about human excellence are 
still our questions. 

Nevertheless, the Ancients 

are not completely ours. If 
the thoughts of antiquity mir
ror our own in all or even 
most particulars, if we are their 
direct and exact descendants, then 
there is less , not more, reason to 
study them. Or if the progress of the 
human mind was such that the 
Romans and Greeks were mental 

children and we are smarter, more 
thoughtful adults, then looking back 
is merely an antiquarian affectation. 

It is only because Homer and 
Herodotus and Cicero and Socrates 
are like us, but not exactly, that they 
are worthy of attention. Locke, 

Madison, Marx and Nietzsche would 
not have been possible without the 
civilization and politics that 

stemmed from Plato and Aristotle. 
But they are not Plato and Aristotle. 
Indeed, their conversations with the 

Ancients are profound debates, 
arguments that take seriously the 
alternatives defended by those who 
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lived before modernity. Arthur Miller 

is not Sophocles. Sophocles has a 
different insight into human tragedy 
from the tragedy of Willy Loman. 
That's why we read Sophocles. In 
the Ancients we see parts of our

selves more clearly, yet refracted 
slightly differently. And we see this 
other side in texts and through Ian-

guages that move us from within. 
Properly taught , the classics 

inhabit the best of all possible 

worlds. They can appeal to the 
desire to know ourselves, to see the 
roots of our principles, ideas and 

culture and, at the same time, to see 
who we are not. People who speak 
as the Romans did are not the peo
ple we meet every day. The exam
ples of Achilles, Hector, Odysseus, 
Priam, Penelope and Antigone teach 

thoughts that resonate, yet are still 
disquieting. 

I once met a professor of Latin 
who taught Roman literature with 
great misgivings. The Romans kept 
talking about such unmodern 
notions as manliness , virtue, the 

deepest of friendships , nobility , 
baseness , revenge, honor. It made 

LETT ERS from Santa Fe 

him uneasy. This unease, not vocab

ulary building or the chance to play 
in togas, is the true value of Latin 
and Greek. 

Yes, we can learn "about" the 

Ancients and become pedantic. We 
can do our Latin declensions and 
hope to jump up a notch on the col
lege boards. Or we can try to learn 

some things from the 

Ancients, and do it in their 
languages and with their 

ears, and become broader, 
less provincial and more 

deeply educated. Despite all 
our contemporary pride, they 
still might have the best 
books. 

There is one thing more 
to say, and it has to do not 
with searching for truth but 
with beauty. The ancient lan
guages and their poems and 
plays and dialogues have 
unrivaled charm, power and 
grace. They have the singular 
ability to help us free our

selves from vulgarity. I do not mean 
"vulgar" in the Roman sense of 
"common." The Greeks had a more 
insightful word for vulgarity. They 

referred to it as apeirokalia, the lack 
of experience with things that are 
beautiful. The Parthenon, Euripides, 

the perfection of each Platonic dia
logue, the sound of Greek sen
tences-all these have the power to 
raise us up, not simply our vocabu
lary scores. It hardly qualifies as the 
most practical argument to make, 
but as we work over our Latin 

declensions, difficult as they might 
be, we might soon get the sense of 
something precise , something pro
portioned, something noble, some
thing truly beautiful. Salve. 

This is an essay first published in The 

Washington Post, July 22, 1987. 
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EQUAL CULTURES-OR 

EQUALITY? 

by Cathy Young 

Freelance Writer 

Article taken from 

The Washington Post 

Sunday, March 29, 1992 

Feminism and multiculturalism have become essential articles of current 
progressive faith. A recent report from the American Association of University 
Women on eliminating gender bias in high school, for example, also enthusi
astically endorsed a multicultural curriculum. But, like most academics, the 
report's authors fail to recognize that these two tenets are often incompatible. 

The central premise of the multiculturalist credo, after all , is that all cul
tures are created equal. To judge other cultures by Western standards is unfor
givably ethnocentric. Yet, as Islamic fundamentalists remind us, equality of the 
sexes is a Western value judgment. It is, moreover, a standard by which most 

non-Western cultures--even allowing for a few quasimatriarchal tribes-come 
up short. 

Last year, the New York Times reviewed anthropologist Kenneth Good's 
memoir of life with the Yanomamo tribe in Venezuela. Having summarized 
his account of the tribe's misogynist brutality-unmarried girls past puberty, 

widows and runaway wives are routinely gang-raped and sometimes 
maimed-the critic went on to quote, approvingly, Good's assertion that "vio
lence [was] not a central theme of Yanomamo life. " This angered a woman 
reader, who wrote to the Times denouncing "the myopia ... where violence 
against women is concerned." 

Yet surely there was something else at work. One can hardly imagine a 
Times reviewer extending such tolerance to violence against women by 
American men. With a Stone Age Amazonian tribe, however, it is safer to be 
myopic than "ethnocentric," even at the price of mental contortion. 

In a world civilization course I once took at a community college in New 

Jersey, our female professor explained that while the status of women in India 
might seem low, they often wielded much power in the household and were 

revered as mothers of sons. I expressed surprise she would make excuses for 
an oppressive patriarchy. "As well," the professor snapped back, "there's no 
reason for us to be smug. We still have a lot of discrimination against women 
in this society too. " As if female infanticide and the immolation of widows 
equaled the unfair denial of a promotion. 

Similarly, advocates of Afrocentrism rarely say much about cliterodectomy, 
polygamy or the acceptance of wife-beating in much of Africa. It seems that 
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the position of women has to be 
cast in the best possible light when 

it comes to non-Western cultures
and in the worst possible light when 
it comes to the West (which, even 
before feminism, accorded women a 
higher status than any other major 
culture). 

The double standard is blatant. 
The only civilization that made an 
effort to overcome its sexist tradi

tions, the West is berated for failing 
to do away with them completely. 
But Third World cultures are treated 

as static; to try to protect the 
Yanomamo's ancestral customs from 
the onslaught of Western ways is 

noble. 
The issue is not just an academ

ic one. America is home to millions 

of immigrants from a diverse array 
of cultures. Current "politically cor

rect'' thinking holds that these immi
grants and their children should be 
encouraged to preserve their cultur
al identities and values; assimilation 

is viewed as a form of psychic vio-
1 ence. But what if these va lues 
include polygamy or arranged mar
riages of nine-year-old girls? Shall 

we condone the slaying of unfaith
ful wives by husbands avenging 

their honor if that was the custom in 
their native countries? 

If you think I am pushing the 
multiculturalist logic to an absurd 

extreme, think again. The answer to 
the last questio n is : We already do. 

In 1987, a Chinese immigrant 

name d Do ng Lu Chen killed his 
wife, smashing her h ead with a 
claw hammer after she confessed to 

an affair. At the 1989 tria l, w hich 
included testimony of an anthropol

ogis t, the d e fe nse a rg ue d that 
Che n's background-"the special 
high p lace the family holds in the 
Chine se community" and "the 

shame and humiliation" of a wife's 

p a ge fo u r t een 

infidelity-made him lose control. 
Mostly on the strength of this "cul

tural defense," a Brooklyn judge 
sentenced Chen to five years proba
tion on a manslaughter charge. 

The sentence initially sparked 
protests among women's groups and 

Asian activist groups alike. But the 

coalition fell apart because Asian 
groups were fearful of undermining 
the notion of a cultural defe nse. To 
bar it "would promote the idea that 
when people come to America, they 
have to give up their way of doing 
things," huffed Margaret Fung, exec

utive director of the Asian-American 
Legal Defense and Education Fund. 

TO JUDGE OTHER 

CULTURES BY WESTERN 

STANDARDS IS 

UNFORGIVABLY 

ETHNOCENTRIC. 

YET, AS ISLAMIC 

FUNDAMENTALISTS 

REMIND US, EQUALITY 

OF THE SEXES IS A 

WESTERN VALUE 

JUDGMENT 
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Yet is it not possible that many peo

ple come here because they arc 
attracted to the American way of 

doing things? This may be particular
ly true of women, who often relish 
liberation from the patriarchal cus
toms back home. What a cruel 
mockery if, out of deference to mul

ticultural sensitivities, our institutions 
began to mimic these customs. 

That was just how the Chen sen
tence was perceived by women who 
had the most reason to take it per
sonally: Asian American battered 

wives. After that case, according to 
Newsday, many told counselors that 

the threat of taking the ir men to 
court had ceased to be a deterrent. 
Said an immigration lawyer, "Their 
view is that maybe the courts here 

protect the male the same way the 
system protects the male in China." 

The "cultural defe nse" has s ince 
cropped up in several spousal homi
cide and rape cases involving immi
grants from other Third World coun
tries . 

One powerful symbol of Desert 
Storm was the contrast between the 
veiled and silent women of Saudi 
Arabia and U. S. fe ma le soldie rs 

working alongside the men. It was a 

source of pride to most Americans, 
and a reminder that at least when it 
comes to gender, some cultures are 
clearly more equal than others. 

Once this simple fact is recog
nized , it might bring us to ponde r 

the possibility that women may owe 
something to such uniquely Western 
ideals as reverence for the individ
ual, freedom of choice, and even 
technological mastery o f naturc

which helpe d ease the b io logical 
constraints whose weight on women 
has always been especia lly heavy. 

And once we start thinking of that, 
who knows what heresies could be 

next' 
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ACCESS AND EXCELLENCE 

by Carolynn Reid-Wallace 

Assistant Secretary for Post-Secondary 

Education , United States Deptartment 

of Education 

/ n 1986 the National Assessment of Educational Progress 
indicated that two-thirds of the nation's seventeen-year-olds did 
not know whe n the Civi l War occurred or what the 

Reformation was or the n ames of such literary giants as 
Chaucer, Melville, and Austen. 

Many of these students went on to colleges that had equal

ly low standards, as revealed in a 1988 National Endowment 
for the Humanities survey of higher education, which found 
that it was possible to earn a bachelor's degree from: 

• 80 percent of U.S. colleges and universities without taking 
American history 

• 80 percent without taking a course in Western civilization 

• 62 percent without a course in philosophy 

• 77 percent w ithout studying a foreign language. 

How can we call our citizens "educated" if they have never 
been exposed to the study of their own country's history? What is the pur
pose of higher education if not to produce an educated person? And how 
can someone who has gone through four or more years of tertiary education 
without studying history, philosophy, or a foreign language be considered 
"educated"? 

Not only can the standards of higher education in America be raised, they 
must be raised. Moreover, they can and should be raised without reference to 

the issue of access. There is no access/excellence dichotomy. These concepts 
are not antithetical because they are not related. They represent two goals, 
noble in themselves, worthy of our highest and best efforts to achieve them. 
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NOT ALL WHO HAVE 

ACCESS WILL ACHIEVE 

EXCELLENCE; HOWEVER, 

INCREASING SUCCESSFUL 

PARTICIPATION THROUGH 

LOWERED STANDARDS-

OR NO STANDARDS 

AT ALL-DEMEANS AN 

INSTITUTION OF 

HIGHER EDUCATION BY 

DEVALUING WHAT IT 

PURPORTS TO OFFER .. .. 
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We should direct our attention to 

solving the challenge of achieving 
excellence, not as they might seem 

to relate to one another-for that is 
the path of finger-pointing and 
blame-laying but as they exist apart 
from each other. 

Not all who have access will 

achieve excell e n ce; h owever, 
increasing successful participation 
through lowered standards-or no 

standards at all-demeans an institu
tion of higher education by devalu
ing what it purports to offer: a first
rate, not third-rate, educatio n. No 

one benefits-neither the student 
nor the institution, let a lo ne the 
prospective employer or society
when colleges and universities cre

ate a false vision of excellence, one 
"levele d down" by misguided 
attempts to accommodate the illpre

pared. 
There is no easy path to institu

tional excellence. As Hesiod 
warned, "Badness you can get easi

ly, in quantity: the road is smooth, 
and it lies close by. But in front of 
excellence the immortal gods have 
put sweat, and long and steep is the 
way to it, and rough at first." 

We all know from our experi
ences that the path to our own edu
cation was long and steep. We had 

to sweat a little or a lot, depending 
on whether the standards set by the 
institution we attended were easy or 

tough. The institution that actually 
helps its students excel is one that 
expects sweat and toil from them. It 

expects its students to read from the 
classics, to be familiar with the nat
ural sciences and the fundamentals · 

of mathematics, to be skilled in the 
principles of logic and reasoning. 
Whether the students consider it re l
evant or no t, they are exposed to 
the thought of the ages, to e thics, 
history, and literature. They are 
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expected to know thoroughly the 
Western h e ritage on which this 
democracy is based and a lso to 

understand the aesthetic vision of 
cultures outside the Western tradi

tion. 
Institutions that have a vision of 

excellence also make a concerted 

effort to get students in the door. But 
once there, the students are no t 
allowed to set their sights too low or 

their goals too narrow. They a re 
exposed to a rigorous curriculum in 
an environment conducive to learn

ing, and they are expected to meet 
the standards set by the institution , 
be they standards of content or per

formance or both. 
Not all who have access will 

achieve excellence. Tocqueville rec
ognized this when he said, "The gifts 

of intellect proceed directly from 
God, and man cannot prevent their 
unequal distribution ." But we can 
prevent the construction of fa lse 
dichotomies. Access and excellence 
are not antithetical. Our vision of 
excellence must include both . We 
must set high standards for those 
who are willing and able to take the 

long, rough road to the top, and we 
must help those less capable by 

ensuring that no door is closed, no 
path barred, and- especially-no 
excuse made in their behalf tha t 
dilutes standards of excellence in the 
name of increasing access. 
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ANNOUNCEMENTS 

DIRECTOR OF SPECIAL 
PROJECTS 

St. John's College in Santa Fe has an 
opening, beginning this fall , for 

someone to help arrange scholarly 
conferences and symposia, organize 
on-campus programs involving out
side groups and institutions, and 
manage meeting facilities . A letter of 
interest with resume should be sent 

to the attention of John Agresto, 
President. 

We are ve1y grateful to the 

Laurel Foundation 

for their generous support 

of this and the next two issues. 

LE TT ER Sfrom Santa Fe. 

COLLEGE FUND 

If there's a theme to this newsletter 
we publish, it is the value and pre

sent condition of traditional liberal 

arts education. St. John's College is, 
in our opinion, an outstanding 

example of this education. 

Although these Letters. are not part 

of the fundraising efforts of St. 
John's, a number of our readers sup
port the college financially. If there 
are others of you who would care to 
do so-and these Letters now go to 

about 2500 friends-we would cer
tainly welcome your support . 

Helping St. John's College is a valu
able way to further the cause of lib
eral education itself. 

Thank you all. 

L E TT E R S fro m Santa F e pag e s eve nt ee n 



PROFILE 

St. John's College: 
An independent, non-sectarian, four-year liberal arts college. 

Founded: 
Established in 1696 in Annapolis, Maryland, as King William's School and chartered in 1784 as St. John's College. Great 
Books Program adopted 1937. Second campus in Santa Fe opened in 1964. 

Curriculum: 
An integrated, four-year, all-required liberal arts and science program based on reading and discussing, in loosely 
chronological order, the great books of Western civilization. The program requires four years of foreign language , four 
years of mathematics, three years of laboratory science, and one year of music. 

Approach: 
Tutorials, laboratories, and seminars requiring intense participation replace more traditional lectures. Classes are very 
small. 

Student/Faculty: 
8:1 ratio. 

Degrees Granted: 
Bachelor of Arts in Liberal Arts. Master of Arts in Liberal Studies. 

Student Body: 
Enrollment is limited to about 400 students on each campus. Current freshman class made up of 55% men and 45% 
women from 30 states and several foreign countries. Sixty-five percent receive financial aid. Students may transfer 
between the Santa Fe and Annapolis campuses. 

Alumni Careers: 
Education - 21 %, Business - 20%, Law - 10%, Visual and Performing Arts - 9%, Medicine - 7%, Science and Engineering 
- 7%, Computer Science - 6%, Writing and Publishing - 5%. 

Graduate Institute: 
The Graduate Institute in Liberal Education is an interdisciplinary master's degree program based on the same princi
ples as the undergraduate program. It is offered on both campuses year-round. Readers of the newsletter may be espe
cially interested in applying for our summer session. For more information please contact the Graduate Institute in 
Santa Fe (505) 982-3691 ext. 249 or in Annapolis (301) 263 - 2371. 
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