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The fourth conference of the Rural School Council was held at

Dillard University in New Orleans, Louisiana, Friday, Saturday, and
Sunday, January 3, 4, and 5, 1936. Of the councillors and explorers
all were present with the sing;e exception of Dr. W. W. Alexander, who
was unavoidably detained in Washington. The present membership of the
council and of the exploring group, together with the official guests of
this meeting, appears on the concluding pages of this bulletin.

In view of the fact that the earlier sessions of the Council
had been given over largely to reports by the explorers and to discussion
of detailed aspects of rural and southern Schoo} problems, it was decided
to devote this meeting chiefly to discussion by the council of educational
procedures which should be carried out in the near future as next steps
in the exploration. The sessions therefore concerned themselves chiefly
with the following topies: (1) The preparation of materials of instruction
with special emphasis upon usable materials in the fields of farming,
health, and handerafts. (2) Methods by which the experimental schools
developed by the council (and other exceptionally fine rural schools)
might be used to demonstrate to educational officials, teachers, and the
public at large the advantages of good education. (3) Ways by which the
council or the Julius Rosenwald Fund or other agencies might cooperate with
one or more normal schools with a view to improving (a) their preparation
of teachers and (b) their direct influence upon rurel education.

(1)

Dr. Judd outlined the need of more appropriate materials for
use both in rural schools and in schools generally throughout the country.
The usual materials presently used in the sch&gié, he said, are uninteiestlngl’
to the children; their subject matter is without- 1¢calé£églication and out-
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Dr. Judd indicated three types of materials which are needed:

(1) Informative materials, now generally provided in unappealing textbooks
in the so-called systematic school subjects, which must be produced by per-
sons with special technical knowledge. (2) Literary materials which are
being  abandoned because children do not understand them. Creative artists
should be found who can build such a literature from the experiences of
childhood. (3) Materials for the stimulation of activity.

Obstacles in the path of production of suitable materials, Dr.
Judd pointed out, eré’the natural inclination of the commercial publishing
houses away from experimentationfj%he resistance of the average teacher
to innovation;egnd the fact that even teacher training institutions find it
expediént to be conventional.

The ordinary teacher, in Dr. Judd's opinion, cennot be celled upon
to institute the needed reforms. The normal school should take the
iniative in undertaking vigorous experiments in the field, working with the
teachers with the express purpose of stimlating the production of new and
adequate materiels.

Mrs. Simon reported the work which the Julius Rosenwald Fund had
been carrying on during recent years (2) through supplying small libraries to
Negro rural schools and (b) by stimlating the development of county-wide
library services which use schools, both colored and white, es substations
and distributing centers.

Last year five hundred libraries of about forty books each were
assembled and distributed on the basis of payments of one third of the cost
by the Fund, one third by the State Department of Education and one third by
the local community. The cost - $36 per library - was so small and the de-
sire for books so great that the demand far exceeded ﬁhd'?ﬁbplygr'fn céses
where such a library represents the only supplementaryﬁﬁﬁﬁding material
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in the library are the only volumes of any sort to which the children have
access, the value of the libraries is inestimable. This year 600 of these
small elementary libraries have been assembled, and the rate at which they
are being ordered indicates that the supply will be exhausted before the
end of the school year.

The county library services which the Fund has helped set up in
some ten counties In the South are designed to bring the library into the
small rural community, as well as into the larger centers. The schools,
both Negro and white, in these counties are used as branch libraries, and
the books are aveilable to both children and adults.

In connection with the subject of supplementary reading material,
attention was called to & specific lack in books asvailable for southern
rural schools because of the retarded reading ability of many of the pupils
in both the Negro and white schools. The present books having subject matter
of interest to adolescents are above the reading ability of these pupils.
Those which are within their reading ability are intended for much younger
children and therefore do not hold the interest of the older group. The
problem is to find books which deal with subjects interesting to children
15 to 18 years old and written in a vocabulary adapted to children of second
end third grade reading ability. The lack of this type of books is so great
that it was felt that special efforts should be put forth to create such a
literature.

In connection with general materials of instruction it was the
consensus of the group that a machinery should be set in motion for very
extensive creation of materisls of a much more realistic sort, especially
with a view to adding social significance and a social tia!pointﬂﬁqwteTts_ -
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The opinion of several members of the group was that the pub-
lishing of materials of instruction must remsin in the hands of commercial
publishers, and that the function of the teaching profession in the matter
is to influence such concerns toward the publication of adequate and suitable
materizls. Anotherview was that the teaching profession has a direct responsi-
bility in the production and distribution of materiszls of instruction.

It was pointed out that there is special value in material locally
produced, by the children themselves, or by others in the community. The
teacher training institution, it was felt, should train teachers to use
material produced by the children, not necesserily to be commercizlly pub-
lished, but for use within the individual school. Thus the teacher should
be given & consciousness of herself and her pupils as potential creators of
school materials.

Dr, Works pointed out the distinction between regional materiels,
that is those to be used in an area covering several states, and therefore
more practically to be published by commercisl houses, and local materials,
those for use in a single community, and therefore the direct responsibility
of the teacher or others within the community.l Some materisls, he said,
such as some literary materials, can be used for nationsl distribution and
are therefore indicated as properly within the scope of the commercial
concern.

Special attention was given to the subject of materials in farming,
health, and handerafts. Dr. Davis commented upon the difficulty of using
heelth materials except in connection with sound health practices and in
cooperation with health agencies and sanitary provisions. In spite of the
admitted difficulties, it was agreed that specizl efforts should be made
() to prepare simple texts for young childre;_;ﬁd (bj ﬁéfﬁ}epafé_sjno$seé
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Dr. Patterson commented upon meterials in farming, calling atten-
tion to the fact that the need was not for scientific treatises but for
simple suggestions that would improve farming practices and would interest
the children in the general processes of natural history involved in farm
life. The interest of the children in agriculture as an occupation should
be piqued by drawing their attention to its significance as an economic
force, and by introducing into the agricultural courses the aesthetic aspects
of the processes of growing crops. Because their whole lives are tied up
with farming and the subject has grown dull for them, the special function
of the teacher must be to show them new and more attractive phases of it,
to hold their interest in it and meke them want to stay with it. The ap-
proach, it was suggested, should perhaps be not practicel at first, but
aesthetic or emotional.

Dr. Patterson also pointed out that children are more interested
in things they take part in, and should be allowed early in their school life
to participate in laboratory procedures in agriculture. This is the more
essential in view of the early age at which most of the children leave
school - they should have been exposed to some farming subjects, as well
as to the three R's.

(2)

Attention was called to the desirability of using the schools
which have been set up at Red Oak, Fair Play, and Pine Mountain Valley
(and other similar examples of excellent rural educetion) in order to in-
fluence the development of similar school practices elsewhere in the given
counties and states. Dr. Zook emphasized the importance of demonstrations
calling attention to the success which the agricultural colleges and farm
demonstration agents had had in demonstrating_ggiter faﬁéfﬁ}aetieés ané

urging that schools be used similarly for demonstr#tinéég§und education not
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only to teachers but to the people generally. Attention was called to the
fact that the schools for which the council has been responsible are still
largely in an experimental stage and were set up primarily to test out the
possibilities of our theories. Without interfering with the experimental
character of these schools it was agreed that they should be used as widely
as possible to influence practice elsewhere.

(3)

It was agreed that the most effective single instrument for im-
proving education, whether rural or urban, was the normsl school or teachers!
college. Discussions which covered most of the concluding two days of the
conference may be summarized as follows:

&. Improvement and meking more realistic the training of pupil
teachers.

b. Training of in-service teachers.

c. Supervision of education directly by the normal school.

d. Direct efforts of normal school to plant graduates including
supplementing of salaries,

e. Extending of normal instruction outside the normal school to
rural setting.

Ee

The indicated improvements in normal school instruction are
toward making the training of pupil teachers more realistic and more
directly applicable to the situation in which they are likely to find them-
selves when they go out to teach. The curriculum of a teacher-training
institution should reflect the needs of the teaching situation as these
needs have been analysed by capable people. Since cepta}n_pkilla_in per— .
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for demonstration on the campus. At some point in the college career,
experience in the school room, either as observers or as apprentices, is
an essentisl element in the program of student teachers.

b.

The continued training of in-service tedchers is a direct
responsibility of the normal school. There were several suggestions made
of ways of accomplishing this. In Arkansas, for instance, twenty so-
called key teachers, taken from over the state, were chosen for special
summer-gchool training, and their schools, supervised by the county exam-
iners, were used as demonstration units. Elsewhere systems are being worked
out whereby student teachers take over certain schools for a short period
while the regular teachers attend short courses on the normal college
campus.

Ce

One of the main inadequacies of the American school system, Dr.
Judd said, is the lack of facilities for carrying the supervision of the
normel school into the school system. It was agreed that there would be
great value in more extensive plans like the one now in existence at
Statesboro, where a supervisor, who is a member of the college staff, works
with the rural teachers in the county, returning to the campus one week in
four, where she teaches classes of student teachers, thus keeping in touch
with both the teaching and the college situation.

d.

More direct efforts should be made on the part of normal schools
to place their graduates where their influence can be felt. The low sal-
aries paid to rural school teachers, it was pointed out, make it difficult
to place really adeguate teachers in rural communities,-anﬁ-it was tho%ght
that steps toward supplementing the salaries of suTh tggqpers might profit-
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her salary were raised, and this added prestige would make these positions
more inviting.
e.

The influence of the normal school could be spread over a wider
area, it was suggested, if its instruction could be carried into the field.
An example was cited of the culture mission of Mexico, where the normal
school staff moves into a community and sets up a model school, the sur-
rounding schools being dismissed for the period to attend the mission. The
outstanding advantage of this system, it was felt, wes that the normal
school was actually taken into the community; where it could demonstrate

in a natural situation ways of dealing with commnity problems.




NOTES ON THE RURAL EDUCATION PROGRAlL OF THE FUND

The concern of the Rosenwald Fund in Negro education over
a considerable period has been directed to the essential physical
program of increasing the mumber of school buildings aveilable for
this population, especially in rural areas, This central progranm
helped, incidentally, to mature other and broader educational ends,
and it revealed other vital next steps in the educational program of
the Negro, end of the Southes The schoel building program deepened
the sectional interest in elementary education, stimulated larger
private and public contributions, set advenced stendards in school
housing, and quietly forced a demand for better teachers and improved
pay for thems At the same time, however, this program served to
define more clearly the respective roles of physical housing and the
educational content and procedure in the total educational structure.
For it has become increasingly evident that poor end insufficient
physicel structures, for both Negro and white elementery pupils, are
in themselves only one other physical index to & social end cultural
lag affecting the entire region, insidiously abetted by the educational
programs and practices.

The next step seems clearly to fall within a social and cul=-
tural sphere, one which has not yet been clearly charted, It invol=

ves forthright consideration of the social life of the people invol=-
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ved, their follkweys and customs, their local politicel and economic
ways of life, and the limitetions of these, in relation to the
actual educational measures which get such varied and sketchy appli-
cation through the schoolse

An immediate difficulty is encountered in the fact that
the new problems are less tengible than those involving shelter. The
problems, however, are no less real or pressing, or inescapables
They find rather confusing expression in the extremely low educetional
efficiency of the schools in question, whether adequately or inade-
quately housed; in the alarming rates of retardation; in the high
scholastic mortality; in the absence of effective interest; in the
unrealistie and unprofiteble divorce of "learned lmowledge" from
life; in the backwerdness of rural life gemerally; in the warped
personalities of pupils shaped by the system; and in the discourage
ing ineffectiveness of the schools in comtributing, as only the schools
can, to a well rounded and satisfying life,

These are things difficult to measure and more difficult to
control, but together they constitute what is vaguely but frequently
referred to as a crisis in American educations The Negro angle of
this problem, for historical and traditional reasons, shows up itself,
and the system as well, in sharp exaggerations It is in this group
that one finds the poorest and fewest schools, the most conspicuous
examples of distorted instruction and, similarly or consequently, the
grossest social frustration and scholastic ineptnesse. loreover, the
very traditions themselves inspire special distortions which the

schools might well set about to correct, as sound educational proce=




dure. Most important, however, the educational system for Negroes
is no different in pattern from that of the population gemerally, but
it is so different in quality as to provide the students of education
a human laboratory of unequalled usefulnesss

If effective procedures can be worked out here against the
day to day social life of a community, the results will be of tremen-
dous value to education generallys One need only refer to earlier
demonstrations in manual instruction, begun in the Negro group and
swiftly enlarged in application, to be convinced of the broader edu=
cational values possibles Even if the concern were wholly with the
Negro schools it would be extremely difficult to accomplist lasting
improvements without changing the general practices by which Negro
educational measures are influenced,

Attention turns naturally, therefore, to the common school
in the South, with special emphasis upon the rural school. Imme-
diately there appear factors over which very little, if any, control
can be exercised by private agencies: the low income level of the
population, lack of economic balance between the various income pro=
ducing groups, unequal tax burdens between rural and urben tax pay=
ers, and between school districts. It is also true, however, that
the extent of the social lag of these schools is not wholly a matter
of the financial ability of the area; that other countries with no
greater per capite school expenditures have recently provided more
effective educational experience for the people; and that the surest
means of overcoming this backwardness is in arousing a common com-

munity interest in improving its own cultural starua. This cennot
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be done merely by increasing the amount of abstract lmowledge avail-
able to be learned, but by strengthening, by whatever meens possible,
the association of education with life. The most casual observer
must now be aware that ithe rs.pi& social and economic changes in rurel
life have long outstripped the educational devices of the pioneer
days still in use; that new demands for a common education of a dif-
ferent character have appeareds Rroad as these issues may seem they
must be accepted as the basis for efforts both to understend and to

make the merest improvements in the systems

The Froblem Externally Considered

Over a third of the total population and half of the Negro
population is rurals Rural life and agriculture are at a low ebb
and even in more prosperous times was considerably behind urban life.
There are more children to be educated end less with which to educate
them.

The rurel Negro population is almost exclusively confined
to the Souths Over half of the Negroes in Americae still live in the
southern rural areas, despite & constant draining off of this popula-
tion to towms and cities. Historically, they have been related to
the plentation and to rural lifes Their migration has been due
partly to the expulsive force of stagnating agriculture in the old

plantation areas, and pertly to the breakdown of isolation and the

increase of communication with the urban world and its attractions,

There is no one South, solid or otherwise. There are dis=-

tinet regional differences which take their pattern from the domi=-
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nant econcmic follways, the historical background, and the degree of
isolation from the active cultural areas of the section as a wholee

The South, in generasal, is primarily an egricultural section, with its
economics designed for the production of agricultural goods for export,
chiefly cotton and tobaccoe In the southern states 5244 per cent of

all farms are devoted to cotton end 9.2 per cent to tobaccoe The two

ma jor tobacco growing states, North Caroline and Kentucky, have 37.1
and 28,6 per cent, respectively, of their farms in tobaccoe

A system of agriculture of the single cash crop variety,
which is essentially exploitative of the soil, has laid waste millions
of acres of the vital agricultural land of the Southe Its labor has
been, historically, the directed slave worker in the more fertile
areas, and the small non-property holding white worker in the poorer
areas. In testimony to the character of the organization of this
agriculture, the small white farmers have joined the Negroes as perpet-
ual tenants, the great estates have begun to disintegrate through mort-
gages and debts into impersonal control; the weste lands have accumu-
lated; and & point has been reached at which, authorities indicate,
the soil itéelf cennot adequately support its population. More than
half of the total rural-farm population live in the South, and &
fourth of all southern farm families are Negroess

The section has reflected & number of disturbing tendenciese
There is, and has been over a mumber of years, a constent draining off
of the active members, after the area has supported their non-

productive years as children, to more promising regionse In the



last decade the largest per cent of increase has been shown in the
upper age groups, suggesting an increasing burden of non-productive
personse There are fewer industries for the absorption of the popu-
lation and the creation of wealth. There is greater population den-
sity, smaller buying, earning and taxing power per cepita than in

any other section of the countrye The wealth of the area is low-
est, the money incomes from a third to one~half less than the national
everages This is a first index to the provisions for education, health
and general well being possible for such an area. In 1929 the lowest
incomes in Americe were registered in the southern states, with the
Carolinas, Mississippi, Arkenses, Georgia and Tenmessee at the very
bottome liost importent, the dependence upon these staple crops not
only keeps the rural population dependent, in turm, upon uncertain
fortunes, but it oreates in addition a high rate of tensnecy, with all
the evils associated with this statuss In the section as & whole
4244 per cent of the farms are operated by tenants, and in the cotton
belt 60 per cent. Nearly half of these tenants are cropperss The
rates of tenancy range from 28.1 per cent in Virginia to over 72.2 per
cent in Mississippie.

In the profitable growing of cesh crops a cheap labor sup=
ply is regarded as essential. In times of depression such as these,
not even cheap labor is profitable, and no expedient of the Govern=
ment has yet been able to improve very much the condition of 60 per

cent of ell the farmers in cotton who are tenmants, beyond temporary
relief for those who failed,
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Considered as & whole, the rural areas of the South have
remained nearer the economic margin of subsistence than any other

major section, and have felt general changes more severelye Farm
income has averaged less, the value of lend and buildings has been

less end, as a consequence, the level of living has been lower then
any other major agricultural sectione The South Atlentic and East
South Central divisions have 15 per cent of the lend area snd 21 per
cent of the population, but only 1le7 per cent of the income., The
ten southern states, for example, leed in the incidence of pellagra,
well named "hidden hungere" The income in 1928 for these agricul-
turel states was less than half the country's averagee Social
institutions and public facilities, particularly, provided through
taxation, have had to be meager. If we take the school, which is
the most common of these institutions, for example, it appears that
the rural areas are demonstrating an increasing inability to support
anything approaching adequate stendardse In the South will be found
the most rapid increase of country children in both the willage high
and elementary schoolss The one important socurce of finsnce for
rural institutions and progrems has passed with the failure of appre-

clation in land values.

The Negro rural family has been the marginal worker in egri-
culture. This is as much & matter of history, and the section's

traditional attitude toward the Negro, as a matter of simple rural

economicse Only a small proportion of them have been able to follow

the trek to the Southwest, where the logic of land exhaustion and

the expanding frontier directeds In the Southeastern areas, where

the position of importence of the cotton cash crop now declines, are



still to be found the great masses of the Negro populations In South
Carolina and in Mississippl their numbers equal or surpaess those of
the whites.

A result of no little significance is to be observed in the
inereasing pressure of the Negro population against a soil which is
constently losing its vitality, in high death rates, lower income and
a standard of living moving backward from an already unfortunate levels
Various studies have rewealed the extremely low incomes of these Negro
families, Recent studies of Negro farm families who are chiefly ten-
ents and share croppers show that few are able to earn beyond a bere
livinge The average annual sarnings in 1934 of a selected group of
more than 2,000 of these families were [105443s Distributed among
e family of five persons, this represents a monthly income of about
$1e75 per person., Living stendards are, of necessity, on the low level
of these earnings. Farm owners earn more but they represent scarcely
more than a fifth of the totale

A study of 600 Negro families in an Alabama rural area, in
1932, showed average snnual earnings of $90,00e¢ Dr. Arthur Raper
of Atlanta, who studied two counties in Georgia in 1927, and again
in 1934, found that they averaged $302.,00 in 1927, in the first
county and §380,00 in the second; but in 1934 the annual earnings were
$15000 and $299,00¢ Families doing farm labor earned as low as
$86400 annually. Some of these families spenl:b half of their incomes
for food alones Lhe owners spent a smaller proportions There is
an immediate reflection, however, of the food expenditures in the

diets Detailed studies of diet made at warious F.oiutadmiufe |

i




serious deviations from the standard in calories. A group of Geor-
gia rural white families showed 288 per cent deviation, and Mississippi
Negro cropper families showed a deviation of 6le5 per cent. These
figures may be compared with a group of so-called typical Americen fami-
lies with a deviation of 14,6 per centes
It is both difficult and dangerous to generalize about the
various areas and political units of the rural South, where the
najority of the Negroes live. As one means of providing a more
exact picture of the—infivence—of-these—seeial-and scoonsnie—faobors
el ConBef fh. Pl Lorvsid i feflinf. & Confisslimss of sferpectiiy roiizats & ijg.? oo purbf Hoe work.
on-eduoabied, fiwa widely separated oounties, in which'care
dies have been made, are measured against a selected list of sociel
and economic items, and one of these, approximeting an average is
described more fullys These counties are laurens in South Carolina ,
an old cotton area, Bolivar in Mississippi, an active plentation
area, Limestone in Alabama, a cotton aree with white and Negro cotton
farmers, Jolmston in North Carolina, a tobacco and mixed farming
area with high Negro ownership rates, and Greene in Georgia, an area
of declining fertilitye.
The average value of all farm dwellings ranged from 719 in
Johnston to 438 in Bolivar, where there are six times as many Negro
as white farmers. The richest land, however, is in Bolivar County,
and the poorest in Limestone County, according to the average tax
per acree Highest earnings per acre were in Bolivar County, 348,186,
where the largest plentations were found, followed by Johmston, which
C-ow e

has the highest Negro ownership,@ the lowest in Greene County,
+41e30, where the-farming-peid-less. (Thﬁ 'eiitirk sow.{:h'em region ‘
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is being systematically pioturea as a part of the work on the Compen-
diume) The Negro population was highest in Bolivar and lowest in
Johnston Countye. The percentage of educables enrolled in schools was
about the same in each county for whites and Negroes, but the total
varied from 60 in Laurens County to 80 in Jolmston County. Wide vari-
ations appeared in the figures for illiteracy. White illiteracy was
lowest in Boliver County, 28 per cent, and highest in Lnurengf;__ﬁe_g;; :
illiteracy was lowest in Johnston County, 21.3 per cent, and highest
in Limestone County, 343 per cents As a further test of general
literacy, newspaper circulation was lowest in Laurens and Boliver
counties and highest in Jolnston Countye -

Relating these economic and social factors to the school,
the average value of school buildings, for whites and Negroes, was
highest in Johnston County, where consolidated schools are a feature
of the school program, and lowest in Greene County. The greatest
racial disparity existed in Greene County, where the average salary
of white teachers was $537.45, and of Negro teachers $142,00, The
disparity was least in Johnston County, where the average salaries
were $790,00 and $511,00 respectively,

More detailed data are provided from Limestone County,
Here the Negro population is nearly the same average as for the
South, 27.3 per cent, and there has been a small but constant

decrease since 1880, Twelve per cent of the Negro farm families

are owners. The average size of farm owned was 35 acres. The
typical dwelling for all Negro farmers was the two and three room
houses Eighty per cent of the farmers had less than

& fifth grade
educatione ‘ ! AV ‘
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The Schools in These Selected “nvironments

In Limestone County the administration of all of the Negro
schools comes under the office of the County Superintendent of Schoolse
The principal of the white high school is also the City Superintendent.
iR, o, ooty tas, .
of Schooliﬁ\but the small Athens two-teacher school for Negroes is
allowed to come under the County, both in administration and support.

In 1833-1934 there were twenty-eight public schools in the
county for Hegroes. There is no Negro high schoole Most of the
schools offer only six grades of instruction; in some few cases the
teachers will add the seventh and eighth grades for the convenience

of older students who are umable to leave home to attend the private

Trinity School at Athens, which does furnish high school instruction.
e
Of the total, ten were two-teacher schools, the remainder”ona-teaoher

schoolss & Negro supervisor is employed for the schools, at the
same time giving attention to the orgenization and forwarding of com-
munity organizations

In 1930, 45 persons were employed as teachers in the Negro
schoolss Data subsequent to this date are not typical, for the
finencial distress of the public school systems of Alabama for the
past three y;eﬁrs ha.skmade payments uncertain, where it has not

st Wit s s

entirely g’t_irtafi’iédpthm‘;) In the year 1930 a total of $13,557.00 was

paid for the salaries of the Negro teachers. The average salary was

9301400 per year. The expenditures for teachers' salaries amounted

to 8744 per cent of all expenditures for Negro schoolse
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The Character of Education in the Area

In 1930 the Negro school enrollment totalled 2,441, or 67.8

per cent of all Negro children aged 5-19. This enrollment was dis=-

tributed as follows: Noe Per Cent
First 1,221 50,01
Second 310 12,70
Third 392 16.06
Fourth 254 10,41
Fifth 166 6480
Sixth 91 3eT3
Seventh 6 0,25
Eighth 1 0404

In other words, Limestone County presents the unprecedented
spectacle of a school system in which more than one-half of all Fegro
school children are in the first grade of schoole Accompanying this
exposition of the efficiency of a school system are the illiteracy
rates for 1930, showing that 34.3 per cent of the Negro population
over the age of ten years is illiterate. More than ninety per cent
of the children are enrolled in the first four grades. Fesa than
t&;‘rty out of ‘a:n thousand Negro children in Limestone County can
expect to reach the seventh grades This showing is the result of a
miserably supported school systems It is also a function of the sys-
tem of agriculture in which the majority of the patrons of this school

system are enmeshed,

The Problem of Edusation Internally Considered

The social institutions into which the Negro child is born
define, initially, his status, however carefully he might be sheltered

from their implications by his familys The first conditioning of any



child is & matter of modifying his impulse to these institutions, as

a practical means of surviving theme In the case of the Negro

child such modification of behavior carries with it, unfortunately,

the implication of inferior social status which must be eccepted because
it cannot be changeds Where there is self-consciousness in the adjust-
ment, it is impossible to escape the conflict between the educational
philosophy, which assumes participation in the culture, end the Negro
child's fixed status of limited participations Most oftten, however,
the process is not self-conscious, and his defined status is accepted,

elong with its limitations, as a matter of course. Then it is that
the prestige of the dominant pattern prompts idealization and adop-

tion of its forms, even when the substance and meaning are missinge
Another important element of the Negro child's environment
is the social life of the Negro group itself,- and of his family in
particular. Since communication determines, in large measure, the
extent of cultural isolation, the cultural level of the commmity will
tend to vary with the freedom of this communications ™t is lowest
in the physically isolated plantation areas where oonta;t with the out=-
side world is scant, and were contact with representatives of the domi-
nant culture, if possible, has important limitations in the fact that
the relation calls for recognition of respective racial roles, and it
may involve a backward, or narrow, or stagnant white element of the
culture and thus offer no advantagee
The isolation of the Negro group is responsible for the
general oultural lag of a large volume of this population, and this

lag is represented in the longer survival of old folk beliefs and cus-
| | A g { |



toms taken over from early American colonists, together with the

special adaptive practices of the Negroes to their envirommente As
a consequence, the Negro child inherits a set of folkways which, while
perhaps quaint and, in a manner, useful, are nevertheless based upon
different and outmoded values. Examples of this are found in the
folk medical practices, habits with respect to personal hygiene,

notions of social and personal morality, the etiquette of race rela-

tions, speech idioms and the like, The world of the Negro child is
narrowly limitede

There is further limitation of the environment in the kind
of teacher made available. In spite of improvements in this respect,
over recent years, the teachers who instruct the Negro children are

in iarge measure bound in by the same backward folkways which limit
the children. In the State of Georgia, for example, of 5,685 Negro
teachers, only 2,747, or 47 per cent, have been able +o qualify for
State certificatesel Back of the level of the teacher is the low sal-
ary provided by the State, which makes impossible support of the living

standard implicit in a superior type of instructions

Personality Problems

If an individual's personality is 4n any sense determined
by his role in the social organization,- and his conception of himself
in this role, it is not difficult to forecast many of the problems of

the Negro childe Students of personality overlook an important field

le Howard X, Deale: "Ihe Needs of Negro LAucation im Tihs United
States," Journal of Negro Education, Jeanuvary, 1934
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in Negro child life. Here the jutting angles of these prgblems may
be viewed in sufficient exaggeration for easy identifications In
the school, along with the essential tools and techniques, a child

is expected to get some of his social and moral codes. For the
Negro child the situation has deep-lying conflicts,. it is difficult
to escape the implications of his status, and these considerations
conflict sharply with the moral and social codes embodied in the edu-

cational philosophye

The Approach to the froblem

The first experimental appraoch to this problem by the Fund
has been cautious and deliberately exploratory.
a) It has set up a Council on Rural Education, made up
of the persons of widest possible acquaintance with
educational methods and administration and the local

social life of the areas in question.

b) It has set about, systematically, to assemble the
experiences of students of educational and social
problems in the South and reduce these experiences

to a useful Compendium for reference by this Council,

¢) It has established observation posts in selected areas
for controlled observation of community-school rela-

tionse

d) It has set up demonstrations, under sidllful adminis-

tration, to test, over a period, thk efficacy of altered
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procedures based upon the mature judgment of

its adviserse.

e) It has made available, under controlled condi-
tions, a new range of materials of instruction,

and begun the preparation of new literature.

£) It has promoted critical estimates of current
practices by unbiased students aware of the com-

plex of cultural problems involved.

g) It has assembled, or encouraged to be made, simi-
larly critical and expository accounts of the edu=-
cational practices of other countires faced with

like problems,

These experiences have served to strengthen the conviction

of the soundness of this next step, and provide a first charting of the
direction of work for the next periode
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COUNCIL ON RURAL EDUCATION
Atlanta, Georgia, January 4 - 6, 1935

Proposed Topics of Discussion

The philosophy of the Council:

(See draft of statement on following pages.)

Reports from explorers:

The whole of the first day and more time if necessary

will be given to detailed reports from all the field workers
of what they have done and learned in their several
communities. These confidential statements are expected

to be full and minute. Ewvery kind of fact and experience

is likely to be of importance in building up the picture

of the conditions and human materials with which we are to
work. Following these reports, we shall proceed to some
preliminary generalizations under headings 3, 4, and 5,

with a view to further clarification of the general problems
and further outline of exploring procedures,

The farm situation which envelopes southern rural
communities:

a) Can the school help in reforming this condition?
b) What other forces can be used to improve farm conditions
and the present farm system?

What we have learned so far about the relations of the
school:

a) to the local colored community.

b) to the local white community,

¢) to the officials of county and state,

d) to other community agencies such as county health
services, farm demonstration agents, etc,



5. What already emerges as possible methods of procedure in
the school itself:

a) Building end grounds.

b) Teachers.

¢) Materials of instruction.

d) Supplementary activities (gardening, gemes, music
and the arts, chicken and vegetable raising, etc.)
which may have valuable educational content.

6. Items for discussion and decision:

a) Exploration methods. Are there revisions in proce-
dure which will give us more clearly and sharply
the picture we are trying to obtain?

b) Plans for recording and disseminating the findings
of the explorers and the thinking of the Council,
through occasional bulletins and otherwise.
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The following points are presented to the members of the
Council, for their approval or amendment, as a summary (to the
beginning of this meeting) of the philosophy of the rural school ex-
ploration:

(1) The Julius Rosenwald Fund, as a direct outgrowth
of its rural school building program, is attempting to discover means
by which it can be helpful in improving the content both of rural
education and of rural life, especially in the South.

(2) In order to accomplish this end the Council on Rural
Education has been created. Since the fields of activity are the
South and education, the Council is composed of southern officials
and educators and of a smaller number of persons interested in
education generally, Thus the problems are being approached wholly
from within, It is desirable that the subject should be attacked
chiefly by persons who will be concerned with the application of
any findings that are reached, but, in order to give perspective,
persons devoted to education in other communities and at other
levels are members of the Council., Since the problems concern
rural life as well as the conventional functions of the school,
members of the Council were chosen with a view to the breadth of
their interest and their statesmanship.

(3) We do not expect to arrive at any conclusions in a
short period of time, We are prepared to carry on the ground work
next year, and the year after, and for whatever time seems neces=-

sary.



(4) We are firmly convinced that we must have, by whatever
methods of discovery, an intimate picture of the rural South =
economic, social, educational. Much research has already been done in
this very field and is available to the Council since its members have
made or participated in the important studies.

The function of the explorers is to revivify the picture by
personal living-through of the rural situations; the function of the
Council is to correlate the total existing knowledge as illumined by
these fresh experiences in typical settings.

(56) 1If we are asked how we are going to use this mass of
information, the answer is that in specific detail we do not know.

But working thus from the bottom up, we hope through the advice and
planning of the councilors and explorers to formulate an educational
philosophy applicable to the peculiarly difficult situation in the
rural South. With this philosophy clearly before us, we will be in
a position to work out feasible projects for putting it into effect.
Such projects might be both large and small and include, for example,
new materials of instruction and experiments in the preparation of
teachers, efforts toward the correlation or reorganization of the

educational and political agencies, changes in the rural economy.



Officially and personally we bid you a very hearty welcome.

For purposes of convenience and brevity of description we have adopted some
names. The body which sits about this table is the Council on Rural Education.
It is composed of two groups:s the Explorers, who are to do the field work,

and the Councillors who are to furnish advice and direction. The project

itself we call the Exploration into Rural Education. TFor purposes of the

conference we do not want to stress the difference between the two types of
membership. It would not be correet, for example, to say that we expect

the field workers to exude sweat and the advisory group to exude wisdom, for
we expect the explorers to contribute as many ideas as their elders and to
think of themselves as active partners in the direction as well as the exe-
cution of the work, and w; expect the councillors to spend as much time as
thqy-can‘from time to time in the field, renewing thelr acquaintance with
the rural scene and with the problems and their humble, basic units in the
educational system.

Since the success of the whole enterprise depends upon the
active partaership of every one of us in this exploration, I am going first
to introduce each member. While many of us are friends of long stsnding
and while each of us met most of the others as we came into the building ]
I think a brief r;viaw of the personnel of the gathering will help in
getting us all completely acguainted. A list of members is included in the

brief agenda which is before you.

(Here follows introductions)

e
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Before we start our discussion I should like to make a few
general comments.

We have plenty of time., We have called this conference for
three days. I hope no one will feel that discussion need be hurried or will
get nervous if he ie unable to bring his pet item-to the fore at any particular
hour. On the other hand, I hope we can avoid long-windedness, that we can keep
discussion on an orderly basis and directed to essentiels, and particularly
that we can avold going over the same points too many times.

In order to avold formalism or restriction we have purposely
prepared a very brief agenda. However short, this schedule analyzes our
problems in thelr essentials, though in a somewhat different way from that
which many educational meetings would adopt.

We have scheduled sessions for morning and afternoon of todsy
and Saturdasy and for Sunday morning. We will positively close by one o'clock
Sunday so that you are free to catch trains or to make other appointments any
time after Sundsy noon. If we find we need more time we can prolong the after—
noon sesgions or meet earlier in the mornings. We have left the evenings free
and have not even made any plans for group Boeiability. We have thought that
it would be a good thing not to try to stay together ell the time, lest we
get bored or fractious. The evenings, therefore, are yours to go to the Fair

or to the movies or to just sit.




You will see from the composition of this body and from other
indications that we emphasize Negro schools. We do thls for three reasons:

lst. The Rosenwald Fund, which has called this group together
and engaged the explorers, has a long history of work in Negro schools. We
have experience and friends and connections in that aspect of the field
which will make efforts easier and more fruitful. The other foundations,
which are just as much interested as we, also have special experience and
interest in this field, the Jeanes and Slater Funds being devoted exclus-
ively to HNegro educatiag, and the General Education Board having given a
great deal of its most creative efforts to it.

2nd. Negro education is mallesble. It hasn't the fixed
traditions and formalism. We can do easily many things in Negro schools
that would hg difficult if not impossible in the white system. Furthermore,
in the South some of the best brains are actively working on Negro problems.
I am convinced that there 1s more yeast today in Negro education thean in
the white institutions of the South. For example, such men as the State
Agents here represented — Dixon, Irby and Lewis - such southerners as
Favrot, McCuistion, Alexander, Charles Johnson, could scarcely be duplicated
among those devoting themselves to white problems.

3rd. In order to limit scope and intensify effort, we believe
that we will do well to concentrate upon a single section of the country - the
South - and to emphasize, at the outset at least, Negro schools.

However, our task is not Negro schools but rurael education.
Two of our present explorers are to work in a white school:.in Georgia. As
time goes on we may find ourselves exploring additionsal white communities.

For purposes of convenience, strategy, and

attacking rural education in the South and 1:*-hww-€%

Negro schools. But if and as we find solutions,

rural education generally.
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Education and rural life are old subjects. They have become
hackneyed; sometimes they seem dull and stupid. But they are vital. I surely
do not need to elaborate that point to this group. If democracy is to survive
we must find some way to educate ~ not merely to transmit facts and mental
tricks - to all the people. If we are not to become a nation of urban robots
on the one hand and dull muletenders on the other, we must find some way to
keep life in the country rich and full and human, |

This Council sets itself the tremendous two-fold task: to revive
the school as a really educational institution, and through education to enrich
rural life. ‘

It is a.presumpttops attempt, I adumit; maybe it is impossible.
But if we cannot vivify and enrich educat;on itself, then there is no use
going on busying ourselves with school bulldings and free text books and new

\ equipment, with administrative organization and teacher training. Either
we can do something to improve education itself or those of us who are
devoting ourselves to the promotion of schools had better close our offices
and hire out as iandscape gardeners or comic strip writers or in some other

ugeful oceupations, .

bieowr, But
we come together not merely in this spirit of desperation. We believe that
this kind of group can generate the wisdom and the power to do something at
least useful, meybe transforming.
As we talked over tie matter in the Julius Rosenwald Fund and
among individuals about the country - m&t—ﬂf—wmmem.?h;
"V _couneil - we felt that several items were lacking im present attacks on

aducation:/ ;qan__-%?jl F__ & r.-\'—

=

P .

UNIVERSITY



lst. The people who are setting the school programs, deter-
miging curricula, preparing text books, training and selecting teachers -
these officials and authorities are not closely enough or freshly enough in
touch with the actual problems of the little rural school.

2nd. The educational field has got itself divided into com-
partments or segments. There are speclsalists on history and reading and
science and arithmetic; experts on buildings, doctors of philosophy in
school administration; farm agents, domestic science supervisors, special.
teachers of music or basket weaving, separate individuals chgrged with
health or psychology. All these svecialists are helpful - probably nec-
essary - in developing these importent subjects. But somewsy between them
they have lost sight of the poor little school child who aiter all is a
unit being.

3rd. The whole trend of our school system is to urbanize the
pupils; the entire pull of modern education is awsy from the farms toward
a white collar, city or small town, bourgeoisie.

4th. In building our educational ladder we have not unnaturally
emphasized the higher altitudes. We tend too much to think of each rung in
this ladder, not as an end in itself, but as a means of preparing for the
next higher rung. We forget so easily that even in America most pupils do
not get beyond elementary echool. The great mass of rural Negro children
complete their total schooling at the third grade.

S5th. Individuals who are trying to improve the schools are
elther working on such fragmentary items or are themselves so unrelated to

the rather crude powers which are ruling our school procedures, that even

brilliant efforts have falled of fulfllment.“j_ -

new means of successful effort.
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We expect first, through the explorers, to get a freshly
intimate picture of just what the rural scene is todgy, espeeially in the
American South, and.of what place in that scene the school is filling or
failing to fill. _ .

We ere determined to view the school as a whole, giving care-
ful attention to detailed subjects, but regarding these as they bear upon and
have their place in the totsl education of the child.

We propose to view the rural school as a preparation not for
city life but for a rich and satiefying life in the country,

We shall concentrate our attention on the elementary school
and on the early grades of the elementary school. If we can plan a truly

Wigs. o o>
educational life for -bhmec grades we will affect fundamentally the develop-
ment of all the children of the natioz%m g dz s Chbin
We hope that by assembling < we may have ﬁeg

Ww#wq_ww nte @ efbesl

an,organization ready and able to view educatlen afresh and view it whole;

a group as time goes on, as deas crystallize from detailed and

varied experience and reflection, may be wise enough to formulate

new educatio procedures and powerf: ch to get these procedures

in the various counties and states of this De HCY '«

OQur task ie enormius. No one of us as individuals, can hope
to do much about it. No one of the agencies which we represent could ac-
complish'the task gingle handeds This group as a wiole may be able to do it.
We represent the educational foundations, which are putting effort and money
into this very. field; universities which through their departments of education

and graduate schools are largely responsible for the teachers, the policies,

and the text books whieh control sducation




nationy public officials who are scquainted with the political as well ag the

intellectual procedures which sre necessary to effect reorganizations in the

public systems; a group of young people fairly seething with energy and ideas.
Our task cannot be accomplished over night. We propose to

proceed very deliverately. Fourteen young people will be exploring all

this year. We are prepared %o carry on exactly this kind of exploration

or any indicated variations of it for as many years as necessary to give

us a true picture of present conditions in rural schools and rural communities.

We are in no hurry to institute specific reforms. - But when we do sct to suggest

new procedures in the schools, to instigate changes in the methods of educating

and selecting of teachers, or to take part in the actual preparativn of new

meterials of instruction, we hope that we shall have sufficient. basis of

experience, adequate wisdom, and enough power to bring about fundamental

and far-reaching improvements.
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The Julius Rosenwald Fund, as a direct outgrowth of its
rural school building program, is attempting to discover means byN R S
which it can cooperate with the authorities concerned and withSlm N S "UDY
progressive agencies in contributing to the improvement of rural
education and of rural 1life, especially in the South. To this end

4 S \ y (-
the Fund has created a(Qg_uncil on Rural Education. [ '~ 4 s\ )

l. Since the fields of activity are the South and
education, the Council is composed of southern officials and educators
and of a smaller number of persons interested in education generally.
Thus the problems are being approached wholly from the point of
view of those intimately concerned.

It has been thought desirable that such studies
as are made should be carried on chiefly by persons who will be
concerned with the application of any findings that are reached. In
order to give perspective, however, persons devoted to education in
other communities and especially interested in phases of education
other than that in rural areas are included as members of the Council.
Since the problems concern rural life as well as the conventional
functions of the school, members of the Council were chosen with a
view to the breadth of their interest and their statesmanship.

2« It is not expected that any conclusions will be
reached in a short period of time. The Council is prepared to carry
on the inquiry next year, and the year after, and for whatever
time seems necessary.

i \Q,'B% 3. The study must issue, whatever the methods of
CL‘B discovery, in an intimate pieture of the rural South - social, politi-
)ﬁ\\ cal, economic, and educational. Much research has already been
done in this very field and is available to the Council since its
members have made or participated in the important studies.

The function of the workers who carry on the
:anuiry at particular points is to revivify the picture by personal
living-through of the rural situations; the function of the Council
is to correlate the total existing knowledge as illumined by
these fresh experiences in typical settings.




4. 1If the question is asked how the mass of infor-
mation collected is to be used, the answer is that the future
alone can provide the insight necessary to indicate proper lines
of action. It 1s the hope that working through the advice and
planning of members of the Council and of workers in the field,
the Council mey ultimetely make a substantial contribution to the
formulation of plans and programs of improved education and com-
munity organization appropriate to the situation in the rural
South. The projects to which the inquiry may lead may be both
large and small and may include, for example, the preparation of
new materials of instruction, experiments in the preparation of
teachers, efforts toward the correlation or reorganization of the
educationdl end other public agencies, and changes in community
life and the rural economy.
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Dear lirs, Simonj; k\; [
I have been so very busy since I left the meetinghziqiiiiﬁ g thet.
I heve neglected sending in ny expense account., My expenses were as followss

$o00 sassscasssmierssseses-B0RrH BNd RoON sasesevsessacitinnta Us
26490 ceeevovscssssssssssss Iraveling expenses,
#9,90 Total

I owe you a dollar something,

The Teacher-Exchange-Plan is quite hopeful in Monroe County. The
ten girls are doing exceptional cummunity work, We are planning to have reports
st the close of the guarter from each one of the giris (Student-Teachers).T am
sending you a copy of the letter I wrote to Mr. Dixon explaining the plan,

I wish it were possible for you to attend,

My work here is not as plessent as it could be, I have other work
offered for next year and I mey concider accepting it,

The"Professor of Miscellaneous" and I are still maxing community
surveys., We met some very interesting persons last Saturdsy snd Sunday, ¥We met
one man who is truly a philosopher, He made some very interesting statements
sbout education, He is & very old wan and lives alone, He said, "I don't marry
beceuse an old woman is no good; on the other hand I am no good and if I
married & young women I would be getting a story book for someone else to reesd."
Isn't that good., His house has some very old furniture in it., He has a lovely
bed one hundred yeesrs old, I am going to do every thing in my power to get it.
I have never seen one like it., We spent about two hours with him, For his gf£
own pleasure he 'rattles bones and plays e jszz horn', He did that for us, im-
iteting soldiers running, marching and the bugle call., He will be at the meet-
ing mentioned in the letter to Mr. Dixon{

Please send the copy of the letter to Mr, Dixon to me when you find
it convenient to write,

I hope the workmof the expdbrers is moving along smoothly and success-
mly. =y

e

23" 6 f‘ oy ".L‘s.‘f'"‘ﬁ":

Very truly yours,
LS
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Tower Hill School SIMON S'E‘UDY)
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Mr. Edwin R. Embree, President
Julius Rosenwald Fund -~ = l
4901 Ellis Avenue 1~ |

Chicago g _ . S s

Dear Mr. Embree: i ) s

The four days which I spent in Georgia with Mr. and Mrs. Simon,
visiting the three "centers" of rural life,revealed the situation to me
with a vividness that I could hardly get from the accounts of the explor-
ers. I was strongly impressed with the keen understanding and tact of
Mr. and Mrs. Simon. They seem extraordinarily well suited to this diffi-
cult field work. Everywhere they were met with confidence and cordiality.

The Red Qak School

I arrived in Atlanta Friday morning, March 16, and met the Simons and
Mr. Dickson. We drove to the Red Oak School, where we obgerved the result
of the renovations of the building and the newly constructed teacherage.
We watched the children at play and later saw them at work in the church.
Incidentally, Friday was the last day school was held in the church. In
the afternoon we visited a half-dozen of the negro parents in the Red Oak
district.

Impressions:

1. Mre. Cennon and Mrs. Duncan are teaching a modern school in
which they are alert to the individual and social needs of their pupils.
Their curriculum, whigf at present is more or less on & trisl and error
basis, is being based on the environment of the community.

2. Mrs. Cannon seems to be a general favorite among the parents
and by skillful suggestion and example is slowly raising the level of
living conditions among her negroes. When the teacherage is finished and
occupied, it should be a most valuable incentive to better living, besides
raising the efficiency of the teachers since the strain involved in the
long drive from Atlanta will be removed.

3. Red Oak should become an important demonstration of the pos-
sibilities in rural negro %§§$ation.

Houston County pPR 1

On Saturday the Simons, Mr. Couzens, who is Mr. Dickson's assistant,
and I drove to Perry in Houston County to confer with Mr. Junker regarding
hies observations of an entire unit of rural life. === ‘ pil

After a general discussion in the eveni$g about the situation as a
whole, we drove on Sunday morning to the For ley/AL, and M. School for
negroes. Here we saw what seems to be an almost ideéﬁﬁbducationaljunitf
ffom the point of view of the higher education of thelnegro, although we
saw no actual instruction. ' H O ;

i
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We then drove to the negro church at Mt. Nebo, talked with the negro
"planter", Mr. James Williams, saw the negro congregation just leaving
Sunday school, and interviewed the preacher.

After dinner we spent the afternoon listening to Mr. Junker's reports
and discussing with him several issues that arose in connection with his
observations.

Impressions:

Mr. Junker seems to be a highly intelligent young man who is
well trained in social anthropology. He is sensitive to the institutions,
industrial factors, cultural characteristics, and social types that must
be analyzed and understood if one is to grasp the significance of complex
social organization of a southern community. He has a rare gift for or-
ganizing his observed data., He is well-liked and respected in the com-
munity, being most tactful in his relationships with the local people,
both white and colored. The data which Mr. Junker is assembling should
be inveluable in formulating any program of rural education.

The Community at Fair Play

The situvation at Fair Play was even more interesting than either of
the other two because of its complexity and the feeling one gets that it
is fairly typical of the whole problem of rural life in Georgia.

We observed the transformations that have taken place in the Fair Play
gchool for whites under Miss Lockman's direction, and with the general help
of John Wilson. From the accounts I had of the original condition of the
building and the instruction, the change is indeed remarkable. The in-
ferior quality of the teaching in the adjoining room and the absence of
toilet facilities remain as evidence of what the original situation must
have been like.

We visited the negro school a mile away, where I saw conditions worse
than anything I have ever seen or could imagine existed in this country.

We conferred with a group of the white mothers, had a later conference
with Miss Lockman and Mr. Wilson, and concluded the day with an avalanche
of victuals at the Adair's that was also a revelation toc one accustomed to
food budgets.

Impressions:
1. Miss Lockman is a gifted teacher and a rare community leader.
2. Mr. Wilson,by his good nature and tact, has endeared himself
to the whole community. This has been his cgntri ution and an important

one. I believe he is somewhat lacking in the initiative necessary to ﬁchtﬁve
any thorough-going change in public sentiment and cosimu ' 4
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3. Any further attempt to effect a transformation of community
life at Fair Play without an attack upon the negro problem is a waste of
effort. Fair Play, in my judgment, offers an admirable opportunity to
launch a demonstration program which shall attempt three main objectives:

a. The continued improvement of the white school,
Miss Lockman's assistant teacher should be replaced
by a capable teacher and community leader, preferably
a man,

b. The negro school should as soon as possible be improved.
¢, By means of a carefully planned program of adult educa-
tion, cultural opportunities, improved interracial at-
titudes, and a better economic status should be attempted.
I am convinced that the community is ripe for such an enterprise, one
which, 1if successful, should have a profound effect throughout the State.

Our conference with Mr. Owen, the county superintendent, confirmed this
opinion.

Very sincere yours,

Head Master -

BPF:RJ
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EXPLORERS AND CQUNCILORS '3 \
on

RURAL EDUCATION

Office of Julius Rosenwald Fund, Chicago
September 21 - 23, 1934

Friday Morning Session - 10:30 o'clock

Presentation and discussion of the aims and proposed procedures of
the Exploration into Rural Education. \

Reports of preliminary explorations by Mr. and Mrs. Simon in a two-

teacher school in Louisiana and by Mrs. Cannon in a one-teacher
school in Georgia

Friday Afternoon Session - 2:00 o'clock

The Rural Setting
(Rural schools should prepare for rural life.)

This afternoon is open for examining the present content of rural

life especially in the American South, and the potential
enrichment of it through schools and otherwise.

Saturday Morning Session - 9:30 o'clock

Special Aspects of Rural Education
1. Agriculture

2. Health
3« Music and other forms of expression

f§5%aturday Afternoon Session = 2:00 o'clock

cEP 2
The Regular Subjects

Reading: the basis of formal education.
The regular subjects and their place in the daily program,



Sunday Morning Session = 9:30 o'clock

Specific ways by which Explorers and the Rural School Council are
expected to help =

l. Repair of the physical plant and beautification of the
grounds,

(This is an immediate activity of the explorers.)

2, Community organization:

a, economic
b. expression - church, recreation, lodges, music

(Activity by explorers where feasible and study of possible
reorganization,)

3. Local school organization:

a. relations with officials and special agents of
county and state

b. relations to influential people and forces of
public opinion

(Also a combination of immediate action and study.)

4, Inside the school:

a. the children
b. the teachers
¢, materials of instruction

(In these items the explorers are expected not to attempt
immediate changes but to observe and study with a view
to suggesting far-reaching reorganizations.)

2.



CONFERENCE GROUP

Councilors

Dr, W, W, Alexander, Director, Commission on Interracial Cooperation,
Atlanta, Georgia

Mrs. Jessie H., Benjamin, Cooperative Extension Agent, Agriculture
and Home Economics, State of Georgia; instructor in rural education,
Forsyth Normal School, Georgia,

Dr. John J, Coss, Columbia University, New York City.

Mr, J. C. Dixon, Georgia State Department of Education,
State Agent for Negro Schools, Atlanta.

Mr, Leo M, Favrot, Southern representative of the General Education
Board, Baton Rouge, Louisiana,

Mr. Burton Fowler, Tower Hill School, Wilmington, Delaware; president,
Progressive Education Association.

Mr. Nolen M., Irby, Arkansas State Department of Education, State
Agent for Negro Schools, Little Rock.

Dr, Charles S. Johnson, Director, Department of Social Science, Fisk
University, Nashville, Tennessee; author, The Negro in American
Civilization, Shadow of the Plantation, etc.

Dr, Charles H, Judd, Director, Department of Education, University
of Chicago.

Mr. A. C. Lewis, Louisiana State Department of Education, State
Agent for Negro Schools, Baton Rouge.

Mr, Fred McCuistion, Association of Colleges and Secondary Schools
of the Southern States, Nashville, Tennessee.

Dr. B. Schrieke, Director of Education of the Dutch East Indies,
Batavia, Java.

Mr, Lloyd Warner, Division of Anthropology, Harvard University, Cam-
bridge, Massachusetts.

Mr, Arthur D. Wright, President, Anna T. Jeanes Fund and John F,
Slater Fund, Washington, D. C. .

Mr. Edwin R. Embree, President, Julius Rosenwald Fund, Chicago.

Mr, and Mrs, James F. Simon, Julius Rosenwald Fund, Chicago.



CONFERENCE GROUP

Ezzlorers

Miss Florence R. Beatty, graduate (1933) of Fisk University;
teacher in public schools of Cairo, Illinois,.

Mr, Horace Mann Bond, dean-elect of the undergraduate college of
Dillard University, New Orleans; author of Education of the

Negro.
Mrs, Horace Mann Bond, graduate of Fisk University.

Mrse. Elizabeth Perry Cannon, instructor at Speiman College;
made demonstration of conducting a one-teacher school as a
part of Spelman summer normal course.

Mrs, Catherine J. Duncan, Jeanes supervisor in Georgia.

Mr. Buford H. Junker, graduate student in anthropology at
Harvard University.

Miss Ruth Lockman, graduate of Emory University, Atlanta;
teacher in public schools of Georgia.

Mrs. Estelle Massey Riddle, graduate nurse, formerly on staff
of Freedmen's Hospital, Washington, D.C.; President,
National Association of Colored Graduate Nurses,

Mr., E. C, Morgenroth, teacher in public schools of Wisconsine.

Mrs. E. C. Morgenroth, teacher in experimental school in
Ravinia, Illinois.

Miss Narvie Purifoy, graduate (1934) of Livingstone College,
North Carolina; teacher in one=room rural school at
the age of sixteen.

Mr. Stephen Ryder, doctor of philosophy (1934) in education
at the University of Chicago.

Mrs, Stephen Ryder, experience chiefly in business and manage=-
ment,

Mr. John E. Wilson, graduate (1934) of Emory University,
Atlanta, Georgia.
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Dear Mrs. Simon:

Mrs. Dixon and I enjoyed having you and Mr. Simon
with us in New York and enjoyed talking about the projects
we are carrying on at the present time and possible future
ones.

The exploration projects which were carried on last
year have caused me to analyze as keenly and as accurately
a8 I can the program of education for Negroes in Georgia
today, and resultantly some of the most urgent next steps.
I have the very definite feeling that these exploration pro-
Jects, both in the schools and in the communities, should be
continued longer. Certainly they should be continued as long
eas we are getting informetion through them that we would not
be able to get otherwise. I em absolutely certain thet each
one of the explorers in Georgla last year gave me information
that I would not otherwise now have. They, however, touched
only certain types of situations last year, some of which
were representative of the State, some of which were repre-
sentative only of limited sections of the State. The
existance of these latter implies the necessity for moving
the explorers from one place to esnother. This will take
time, and whet I am trying to say is that the explorations
into rurel educaetion should be continued if possible until
it is felt that a reeasonably full and complete, as well as
& reliable, picture of rural education haes been obtained.

This, however, is only one part of the whole problem
_and in some respects a secondary part, because it does no
4 \0%%good whatever to know the conditions in rural education in
\CY AV Georgia or any other State, unless something can be done to
Qv? remedy unsatisfactory conditions, as vwell es to promote satis-
factory conditions. In the small rurel school, probably more
then in any other type of schoocl orgenization, the teacher is
the erux of the whole set-up. Her personelity and her ability
practically piteh the level and the breadth of the children's
living in a school situation. The inadequacy of her treining
and the meagerness of her experience have, in the past, quite
definitely limited what the child could get from her by contact.
Without additionel treining end preparation for the Jjob e~/
teaching in a rural school the rural teacher must inevitably
continue penalizing the child whom she teaches. If one is
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frenk and cendid in his thinking about the matter one cannot
help admitting that normal schools end particularly practice
facilities of normel schools heve, in the past, been orgenized
almost not at all for the smell rural school. The teachers in
these institutions have not known the problems with which the
rural teacher had to deal. There was no individual in them
who could direct the program; as a general rule there was no
individual who could do a first class job in instructing
teachers regarding the teaching of reading. There was no
individual who could do an interesting and effective job of
teaching Household Economics on a non-vocational level, nor
was there one who could do a similar thing in Agriculture.

The same conditions, practicelly, applied to Health education,
to simpley mechanics and sciences, end so-forth. These
people in the teacher-training institutions have been training
to set up a program almost entirely irrespective of what the
individuel was going to have to do after getting into the
rural school. I mean thet the conditions of rural 1ife have
not at all set the campass for training teachers in & rural
environment.

The philosophy in the whole thing has been not to
do the very best that could be done with a situation as it
existed, improving it logiecally asnd reasonably, but rather has
the idea been to revamp and remake & whole segment of American
Culture without being et all sure that it was desiranle to remake
that culture. The normeal schools, thest =¥uy opinion, heve
quite generally not made any contribution to the problems in-
volved in the asdministration and the orgenization of a small
rural school.

The explorations in rural education, if continued, will
ultimaetely give us, I believe, a reasonably clear pattern of rurel
life, its fullness end its scarcity, its pleasures and its un-
heppy phases. Even when we know this, however, only a part of
wnat should be done has been accomplished. When we know more
then we know at the present time ebout life in & rural situsation
we will know more about what kind of qualitications a teacher
for this situation should have. I do not think, however, that
we should weit until we have, so fer as we can see, fully studied
the rural economy, before we attempt, consciously, to train
teachers for it. A teacher training program for this specifiec
purpose should be begun now, and & very close correlation between
the institution doing the training of teachers and the actual
rural situation should be mainteined. The institution should
measure not only the qualificetions]but also the validity of
the type of training being given its teachers by what happens to
them, and what they do, after they get into the rural community
in a teaching situation. In other words the thing I am trying,
to say, is thaet instead of & teacher for the rural school being
menufactured out of the theoretical brain processes of some
individual in a teacher training institution, she should eventuate
from & combination of the needs of a rural community and what the

technique of training teachers might be able to do to meet that
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need.,

This has been & rather rembling sort of a letter,
but what I have been trying to say is, in brief, that the
next log&ggl step in this whole project of exploring rural
life andjéducation of rural people seems to be a teacher
training project which will consciously and candidly be
guided by what cem be learned from the rural community and the
people who study it. You have already gone further in your think-
ing in this probebly then I have, but I have gone as much in

detall as I have in order that I might commit myself quite
definitely to the idea.

Very truly yours,

ol
/ @ ‘ f(){( .;./;4.':;-7{;,/.
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/ Meetings at Dillard University, New Orleans, Louisiana

January 3, 4, 5, 1936

Sessions will be held all morning and afternoon of Friday

and Saturday and the morning of Sunday. All evenings will

be free for members to devote to individual or small group

conferences or for New Orleans recreation.

This meeting will be devoted to discussions by the Council of (a)
rural conditions in southern communities as revealed by the reports of the
explorers and (b) practical steps to be taken in adjusting the rural school
to meet more fully these conditions. (Previous meetings have been engrossed
with problems of organization, with oral reports from the explorers, and
with specific questions. It is hoped that the present sessions can be
devoted largely to constructive discussion by the Council itself of problems
and plans.)

The following tonics are suggested as guides to discussion:

1. How can we organize the preparation of materials of instruction
in such a way as to be most helpful in rural education?
(The subcommittee on reading moterials = Charles H. Judd and

Ilargaret Simon - will present their analysis of the situation

and their recommendations.)

2. How can we intellectualize materials in such subjects as farming,
handerafts, and health?
(Michael M, Davis will present his suggestions in the field

of health. It may be desirable to appoint subcommittees to

consider similarly farming and handcrafts.)

3. How can we generalize the present work of the excellent teachers
now in rural schools - to be specific, the work of our own teachers in

Red Ock, Fair Play, and Pine Mountain Valley?

o, O
W



4., By what methods and instrumentalities can we help normal schools
(or other institutions) begin to experiment with realistic school problems,

such as the following:

2. Preparation of and experiments with new materials of instruc=-
tion.

b. Experiments with in-service training of present teachers,

c. Influence upon school work through (1) supervision of rural
instruction, (2) cooperation in the appointment of rural
teachers, and (3) the conduct of extension institutes at the
schools themselves, comparable to the Mexican Cultural Mis=-
sions,

5, How can we use the knowledge of rural conditions to improve and
enrich the work of the school?

(The subcommittee on reports from the explorers - Lloyd Warner
ond Charles S. Johnson - will discuss their analyses of the
sociologicel material and will present their recommendations
for further study of this material,)

6. Can the school term, especially in rural communities, be rearranged
so as to be more useful for educational purposes, including education in
agriculture?

(i.e., a twelve-month term or terms which will include the
summer months which are so necessary to farm instruction,)

7. How can we heln to bring into being a system which will guarantee
the appointment of better teachers in rural schools, including the provid-
ing of better salaries for rural teachers? (cf. bulletin recently issued

on rural schools in British Columbia.)



RURAL SCHOOL EXPLORATION CONFERENCE
New Orleans, January 3, 4, and 5, 1936
Councilors

W. W, Alexander, Director, Commission on Interracial Cooperation,
Atlanta, Georgia.

John J. Coss, Columbia University, New York City.

Michael M, Davis, Director for Medical Services, Julius Rosenwald Fund,
Chicago.

J. Cu Dixon, Georgia State Department of Education, Atlanta,

Edwin R. Embree, President, Julius Rosenwald Fund, Chicago.

Leo M. Favrot, Southern representative of the General Education Board,
Burton Fowler, Tower Hill School, Wilmington, Delaware,

Nolen Y, Irby, Arkansas State Department of Education, Little Rock.

Charles S, Johnson, Director, Department of Social Science, Fisk University,
Hashville,

Charles Ho, Judd, Director, Department of Education, University of Chicago.
A. C. Lewis, Louisiana State Department of Education, Baton Rouge.

Fred McCuistion, Association of Colleges and Secondary Schools of the
Southern States, Nashville.

N. C. Newbold, North Carolina State Department of Education, Raleigh.
Frederick D. Patterson, Prineipal, Tuskegee Institute, Alabama.,

Shelton Phelps, President, Winthrop College, Rock Hill, South Carolina,
Margaret S. Simon, Julius Rosenweald Fund, Chicago.

Lloyd Warner, Department of Anthropology, University of Chicago

Arthur D. Wright, President, Anna T. Jeanes Fund and John F. Slater
Fund, Washington, D. C.

George I, Zook, Director, American Council of Education, Washington, D. C.



Exglorers

James F. Simon, Julius Rosenwald Fund, Chicago,
George I. Sanchez, Julius Rosenwald Fund, Chicago.
Elizabeth P, Cannon, Red Oak Schocl, Georgia.
Catherine Duncan, Red Oak Schocol, Georgia.

Allie B, Cheney, Rutledge, Georgia.

Lewis Jones, Johnson County, North Carolina

Ralph Gaskins, Fair Play School, Rutledge, Georgia.
Buford H. Junker, Johnson County, North Carolina.
Ruth Lockmen, Fair Play School, Rutledge, Georgia.

Emily Vhite Maclachlan, Pine Mountain Valley Rural Community,
Hamilton, Georgia.

John liaclachlan, Pine Mountain Valley Rural Community,
Hamilton, Georgia.

Guests at the New Orleans
}ie et i%

George A. Works of the University of Chicago, Director for Rural
Education of the American Council Commission on the Care and
Eduecation of American Youth,

Marvin S. Pittman, President, South Georgia Teachers College,
Statesboro.
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explorers and (b) practical steps to be taken in adjusting the rural school
to meet more fully these conditions. (Previous meetings have been engrossed
with problems of organization, with oral reports from the explorers, and
with specific questions., It is hoped that the present sessions can be
devoted 1argély to constructive discussion by fhe Council itself of problems
and plans.)
The following tonics are suggested as guides to discussion:
1. How can we organize the preparation of materials of instruction
in such & way as to be most helpful in rural education?
(The subcommittee on reading materials - Charles H. Judd and
lMergaret Simon - will present their analysis of the situation
and their recommendations.)
2. How can we intellectualize materials in such subjects os farming,
handerafts, and health?
(Michael M, Davis will present his suggestions in the field

of health. It may be desirable to appoint subcommittees to
consider similarly farming and handerafts.)

fomety = T Pollodus
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W 3. How can we genernlize the present work of the excellent teachers
6}1 now in rural schools - to be specific, the work of our own teachers in
i Red Ock, Fair Play, and Pine Mountain Valley?
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4. By what methods and instrumentalities can we help normal schools
(or other institutions) begin to experiment with realistic school problems,
such as the following:

a. Preporation of and experiments with new materials of instruc-
tion.

b. Experiments with in-service training of present teachers.

¢. Influence upon school work through (1) supervision of rural
instruction, (2) cooperation in the appointment of rural
teachers, and (3) the conduct of extension institutes at the
schools themselves, comparable to the Mexican Cultural Mise-
sions.

5, How can we use the knowledge of rural conditions to improve and
enrich the work of the school?

(The subcommittee on reports from the explorers - Lloyd Warner
and Charles S. Johnson - will discuss their analyses of the
sociological material and will present their recommendations
for further study of this material.)

6. Can the school term, especially in rural communities, be rearranged
so as to be more useful for educational purposes, including education in
agriculture?

(i.e., & twelve-=month term or terms which will include the
summer months which are so necessary to farm instruction,)

7. How can we heln to bring into being a system which will guarantee
the appointment of better teachers in rural schools, ineluding the provid=-

ing of better salaries for rural teachers? (ecf. bulletin recently issued

on rural schools in British Columbia.)
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Mrs. Margaret S. Simon
The Julius Rosenwald Fund
4901 Ellis Avernue
Chicago, Ill.

Dear Mrs. Simon:

Since none of us - Mr. Allman, Mr. Paty, or I - Imew
what Mr. Bennett's feeling and attitude was toward the Fund we felt
that we could get a franker reaction from him if no representative
of the Fund were present at the conference. That is why I did not
wire or telephone you, After the conference we three agreed that
his attitude was thoroughly satisfactory. Though he was more than
"Mfed up" on Maclachlan he did not even hold the Fund or its officials
responsible for Maclachlan's actions - meny of which, I must admit
since hearing more of them, were absolutely asinine. From all that
Mr. Bennett said Mr. Allman, Mr. Paty, and I are agreed that the
way is open for further cooperation on the part of the Fund if such
cooperation seems desirable,

(I am going, now, to try to analyze the present situstion
at Pine Mountain and will then present some suzgestions.)
T A R TN
Operated as it wes last year, the commnity would have been
better off had it had no school., Maclachlan seemed to have felt
that it was his job to run the whole show and spent so much time on
this that he gave little to the school. He absolutely missed the
5 very first point which he should have recoznized and worked from -
namely, that he should so organize as to meke it possible for the
school to go into the county system, which it does this fall. His
sojourn in the commmity created problems which will be eliminated
only after two or three years of work by a sensible person. Instead
of biding his time until certain services were available and then
tying them to the school, or the school to them, he tried to ramrod
a set-up with the school as the spearhead. Instead of developing
the school into a quietly working medium of social improvement he
tried to create it as a club with which to force acquiescence to his
é ideas and it became a medium through which much of the discontent
expressed itself., He went altogether too fast; ‘he spent too much
money = some of it unwisely; he made or tried to maace the school an
ingtitution throuszh which to manipulate and reform +/ df he had any-
thing to reform! He proposed and initiated a prosrem beyond the |
means of the commmity. Now, any indzvidual going [ﬁhere mst, firat

w
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of all, counteract some of these incipient developments.
All of the above enters into the following:

1, The high school grades should contimue to go to Hamilton.
So, also, might the seventh grade later on. We had some assurance
that Federal funds would be available for the necessary plant exten-
sion in Hamilton. The county authorities will provide the high
school there and should also provide the transportation to it.

2. The county should, and has already agreed to take over
the Pine Mountain school, It will finance the seven years of work
as it does the other schools. It will furnish seven teachers, we be-
lieve.

3. In addition to the seven teachers mentioned in 2 there
should be a well qualified man to serve as principal. 1In general
his qualifications should be as follows:

a., A southern man
b. A& rural background
c. Training and experience in rural and elementary
education
d. Married
e. Experience and training in supervision
f. Ability to coordinate work of following areas
or specialists:
1. Health
2. Recreation
3. Home making
4, Agriculture
5. Crafts

He should be employed for twelve months., His responsibility will be
the school and its relationship to the community.

4, Mr. Bemnett agreed, that

a. The principal would have complete charge of the
school

b. His responsibility would be to the director of the
Valley project and the county school superintendent

c. The principal would select the teachers

d. The principal would be held responsible for the
work of the school and would be given full free-
dom within the limits necessarily imposed hy law
and good sense.

5. Mr, Bgnnett agreed to furniqh a home f9? the principal

6. Mr. Bennett stated that, if a good priécipal could be
found, the Valley would take him over (financiallng; mean) after
one to three years. — — ===
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7. Mr. Bennett recognizes that the Fund is interested in
the project not just as another school but because it has unusual
elements that lend themselves to study and experimentation and will
approve reasonable and purposeful experimentation at the school.

The environment of the school is umusual. The school is
siznificant and deserves adeguate direction. There is a definite
field of and opportunity for exploration and experimentation and
thereby merits the consideration of a foundation. For these reasons,
I sugzest that the Rosenwald Fund

1. Contimue to cooperate in the project

2. Pay the salary of the principal on a twelve months basis
and at a figure not so high but that the community can assume the
load later on.

3. Leave the selection of the principal to Messrs. Allman,
Paty, and Dixon, subject to the approval of the school trustees and
the county superintendent,

4, Hake a commitment for the salary of the principal for
one year with the understanding that cooperation, on a descending
scale, is possible for two more years, if the principal mekes good.

5. That 1, 2, 3, and 4 immediately above be predicated upon
sections 1 to 7 preceeding.

Sincerely yours,

/’@ Aofore

C. Dixon,
Supervisor Nezro Education

Copies to:

‘Mr. Raymond Paty
Mr., J. I. Allman
Mr, We T. Bennett
Supt. W. B. Wisdom
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Mrs. Margaret S. Simon
4901 Ellis Avenue
Chicago, I11l.

Dear Mrs. Simon:

As I wrote you last week,I had already written
you a letter discussing the Pine Mountain situation in de~
tail but was holding that up to secure the concurrance of
Paty, Bennett, Wisdom, and Allman. I've heard from three
of these now - all except Bennett - and for this reason
am sending the letter on to you herewith. I think it is
fully explanatory of the situation. Don't hesitate to
criticize or refuse to agree to any statement I heve made.
It is definitely understood that this letter is composed
of recommendations and in absolutely no way oblizates
the Rosenwald Fund,

Drop me a note and let me know Jim's address.
I should like to drop him a line off and on during the

summer,
Sincerely yours,
iz
JCD*m
Enc.

e A

*0
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Mrs, Margaret S. Simon | )
4901 Ellis Avenue
Chicago, Ill.

Dear Mrs. Simon:

Messrs. Allman and Paty and I had another conference yester-
day afternoon on the Pine Mountain School situation., We still ad-
here to the general considerations I have already written you.

In addition, it seems to us that there are two alternative
procedures which might be followed. We might select another person
of Maclachlan's type and expect him to approach the whole project from
the point of view of the person interested only in research, or we
mizht select someone to approach it from the very practical angle of
doing something,

The study and research are important, we admit, and can be
done at the proper time and place. Just now, however, the need is for
someone to counteract what has been done, not by talking and theorizing
but by working and using in the process some common sense. The ma,jor
tasks seem just now to be that of administering the school, tying it
to the commmity, and correlating the various activities related to
the school. A theorist can't do this. It must be done by someone
who has had this type of experience and an agricultursl man seems to
be pointed to.

Now the type man we feel the situation needs just now may not
be able to make a profound impression in the Council. He will not be
a soclologist, or a research person. He may appear to some of the
Council as just snother school principal, but the type work he will do
mst be done before other desirable thinzs are to be realized.

This may not seem to be within the province of the activities
of the Fund. Nevertheless, I suggest that the latter set-up be au-
thorized by the Fund or that it withdraw from the project.

Sincerely yours,

/@M%

‘J. 00 Dixon. ' !
Supervisor Negro Education

Al

Copies to:
¥r. Allman
Mr, Paty
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State Supervisor of Negro Faucatioh (;- ;L —
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PROPOSAL EXACTLY FUND'S ORIGINAL CONCEPT OF WORK AT PINE MOUNTAIN STOP WE MUCH PREFER ¢ O

PRACTICAL WORKING MAN TO RESEARCH MAN STOP DR. DAVIS ACTING PHESIDENT IN MR. EMBREE!'S
ABSENCE AUTHORIZES COMMITMENT BY JULIUS ROSENWALD FUND UP TO THREE THOUSAND DOLLARS FOR
ORE YEAR'S SALARY OF SCHOOL PRINCIPAL WHOM YOU APPROVE STOP CANNOT MAKE COMMITMENT AT

THIS TIME FOR TWO ADDITIONAL YEARS BUT BENNETT CAN BE ASSURED THAT EVERY CONSIDERATION
WILL BE GIVEN TO THE PROPOSAL FOR AID ON DESCENDING SCALE STOP I THINK IT IS NOT KECESSARY
FOR ME TQ SEE PRilfCIPAL BUT IF YOU WILL LET ME KNOW I WILL DO THAT OR ANYTHING ELSE YOU
WISH STOP I WILL SEND LETTER TO BENNETT ALLMAN PATY CONFIRMING COMMITMENT BUT SINCE
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-

‘.‘ Z CL‘;SS OF SERVICE DESIRED'
DOMESTIC CABLE
TELEGRAM .| FULL RATE
DAY LETTER DEFERRED
NIGHT MIGHT
MESSAGE LETTER
NIGHT SHIP
LETTER RADIOGRAM)
Pm nhonldchgek class of service
ot will be

herwis
tﬂnnmitteduafn]!-rm
\ s / R. B. wnrr: NEWCOMB CARLTON J. C. WILLEVER
CHAIRMAN OF THE BOARD FIRST VICE-PRESIDENT

-

1206-A

J

CHECK

S

ACCT'G INFMN.

N

TIME FILED

i
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MonN SIUDY
The fourth conference of the Rural School Council was held at Dillard

University in New Orleans, Louisiana, Friday, Saturday and Sunday,{Janghry 3, 4,
"'\-u_____—__.-——

ggg_gi_;ggg: Uf the councillors and explorers all were present with the single
exception of Dr. W. W. Alexander, who was unavoidably detained in Washington.
The present membership of the council and of the exploring group, together with
the official guests of this meeting appears on the concluding pages of thie bul-
letin.

In view of the fact that the earlier sessions of the Council had been
given over largely to reports by the explorers and to discussion of detailed as-
pects of rural and southern school problems, it was decided to devote this meeting
chiefly to discussion by the Council of educational procedures which should be
carried out in the near future as next steps in the exploration. The sessions
therefore concerned themsel¥es chiefly with the following topics: (1) The
preparation of materials of instruction with special emphasis upon usable materials
in the fields of farming, health, and handcrafts. (2) Methods by which the ex-
perimental schools developed by the council (and other exceptionally fine rural
schools) might be used to demonstrate to educational of ficials, teachers, and the
public at large the advantages of good education. (3) Ways by which the Council or
the Julius Rosenwald Fund or other agencies might cooperate with one or more normal
schools with a view to improving (a) their preparation of teachers and (b) their
direct influence upon rural education.

(1) .

&
Dr. Judd outlined the need of more appropriate materials Sor use both

in rural schools and in schools generally throughout the country.
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lirs. Simon reported the work which the Julius Rosenwald Fund had been
carrying on during recent years (a) through supplying small libraries to Negro
rural schools and (b) by stimilating the development of county wide library services
which use schools both colored and white as substations and distributing centers.
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In connection with the subject of supplementary reading material, at-
tention was called to a specific lack in books available for southern rural schools
because of the retarded reading ability of many of the pupils in both the Negro
and white schools. The present books having subject matter of interest to adolescents
are above the reading ability of these pupils. Thase which are within théw;eading
ability are intended for much younger children and therefore do not hold the interest
of the older group. The problem is to fix‘1d books which deal with subjects interesting
to children 15 to 18 years old and written in a vocabulary adapted to children of
second and third grade reading ability. The lack of this type of books is so great
that it was felt that special efforts should be put forth to create such a literature.

In connection witlh general materials of instruction it was the consensus
of the group that a machinery should be set in motion for very extensive creation
of materials of a much more realistic sort, especially with a view to adding soci.al
significance and a social view m£ point to texts used in all subjects.
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S%eqial attention was given to the subject of materials in farming,
health, and handcrafts. Dr. Davis commented upon the difficulty of using health
materials except in connection with sound health practices and in cooperation with
health agencies and sanitary provisions. In spite of the admitted difficulties it
was agreed that special efforts should be méde (2) to prepare simple texts for
young children and (b) tu prepare synopses of health materials and heulth procedures
for the use of teachers.'ﬁ_Dr. Patterson commented upon materials in farming, calling
attention to the fact that the need was not‘fqr scientific treatises but for simple
suggestions that would improve farming practices and would interest the children in
the general processes of natural history mvolved in farm life. _91{::‘5"’_&5&
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(2)

Attention was called to the desirability of using the schools which have
been set up at Ked Uak, Fair Play, and Pine Mountain Valley (and other similar
examples of excellent rural education) in order to influence the development of
similar school ?ractices elsewhere-in the given counties and states. Dr. Zook
emphasized the importance of demonstrations calling attention to the Bucceés which
the sgricultural colleges and faém demonstration agehts had had in demonstrating
better farm practices and urging that schools be used similarly for demonstrating
sound ‘education not only to teachers but to the people generally. Attention was
called to the fact that the schools for which the council has been responsible are
still largely in an experimental stage and were set up primﬁrily to test out the
possibilities of our theories. Without inteffering with the experimental character
of these schools it was agfeed that they should be used as widely as posqible to
influence practice elsewhere.

()

It was agreed that the most effective single instrument for improving
education, whether rural or urban, was the normal school or teachers' college.
Discussions which covered most of the concluding two days of the conference may‘
be summardzed as follows:

a. Improvement and making more realissic the training of pupil teachers.

b. Training of in mmuizE service teachers.

c. Supervision of education directly by the normal school

d. direct efforts on normal school to plant graduates including supplementing
of salaries

e. extending of normal instruction outside the normal school to rural setting.
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follows:

The

(2)

consensus of the meeting under the several headings wasgs formulated as

Mr. Burton Fowler and Mr. J. C. Dixon were Ep%i:ied as a subcommittee
o) > btw 2 A
to work out means of m ; piesent ‘excBllent schools “ef-greatepes
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Mr., Edwin R, Embree I ))‘
Julius Rosemwald Fund 3
4901 £11is Avenue I' | W
|
|

Chicago, Illinois J r

Dear lir. Embree: " i% ‘ %I

I tried my hardest to get my notes off
to you before your own arrivel, in keeping with the plan
suggested when we last talkede <Lhe cause of this delay,
really an excusable one, I believe, is & too long story
for this letters So I pass one

The notes enclosed embody a point of view
regarding the new common school program of the Fund, which
I think we share. It, perhaps, stresses unduly the social
situation making revision of procedure necessary, and
understresses the educational philosophy which should guide
the next stepse The former emphasis would probably be
éxpected from me, while the latter would with greater
authority come from Judd and Coss.

In keeping with the spirit of our first
egreement, I am making the comment on your own memorsndum
8. separate matterjto followe

1 ‘836 ' \ /

Charles S. Johnson

oot #

c8j~p
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M. D. COLLINS
STATE SUPERINTENDENT
OF SCHOOLS

State N R S

Nepariment of Faucation! MON STUD
Atlanta, Georgia / e P Cop

Decenber 17, 1936

Mr. Edwin R. Embree, President — N

Juline

Rosenwald Fund \ l

Chicago, Ill. =

Dear Mr. Embree:

AR

The Davis~Junker report will, of course, be the basis for
part of the program of the Council meeting in Janmuary. But I doubt
that, interesting though it is, it should monopolize the meeting.

This prompts me to ask whether agenda will be provided

in printed form for this meeting as has been dore in the past and,

if so, just what may be included. May I even go further and sug-
gest some items which may be included? I do this because, since
they are possible procedures, we should have the benefit of the Coun=
cil's reaction to them.

Briefly and concisely the items may be listed a8 follows:

A, General Administration

I. The channels of influence and operation. TFor ex-
ample, state councils.

II. Operation through official media vs independent
action,

III1. Area of operation and types of official contacts
prerequisife to and concurrent with operation in
any area.

B, Mzin Cbjectives

5%

I. This may be considered a rehash of what has been
said at previous meetings of the Counecil, I
suggest it, thoush, because the individual mem-
bers of the Council, as a result of their think-
ing, have been modifying their concepts of our
Jjob and their ideas relaping to procedures and" . -
might well be expected tf helpius m&tprlally ‘ //

I do not think the Counec 1 should Lwill want to

plan the administrative ure§ ﬁ their— \ 4
ideas may save us some! t me and méﬁﬁﬁrevent some J |
mistakes. y



T‘{I‘. Ed.w.i\.n Ht
#2.

D.

Zmbree

The demonstration of a unified or coordimated county
prozram now under way in Greenville County, South
Corolina, and the possible future prozram of the

G. E. B. have definite relationship %to and signifi=-
cance for our program. If they will agree to do
80, I feel that Mr. Favrot should be asked to dig-
cuss the former and Mr. Davis the latter,

Wright's primary interest ie the work of his two
boards, bul he is alsc interested in our prozram.
Would it be advisable to have him comment on the
latter from the point of view of its relationship

to and effect on the former? He misht, for example,
have some ideas regerdine the utilization of the
Jeanes teachers in our program,

Purther consideration and discussion of the part
normal schools may telre in the prosram.

Some consideration should be given to the problem
of bringing the members of the Council into more
active participation in the prozram. This is an
individual matter, of course, for some members

know the area of our activity from long experience
and others have made more or less extensive con-
tacts. All should do this, however, and have defi-
nite concepis relatinz to:

I. General objectives
ITI. Immediate objectives
ITI, Procedure

IV. Personnel required
and should bhe willing and ready to state these from
time to time - prior to each meeting of the Council,
for example. It may be that this Council meeting
is not the proper place or time to enter into this

but I expect to utilize some such procedure in the
future.

Use your own judgment on these suggestions, of course,
Don't hesitate to veto any or all. I thouzht perhaps some misht

be valid.

JCD*m

Sincerely,
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RURAL SCHOOL CONFERENCE, JANUARY 4, 1937 b

Mr. Judd eand Dr. Coss sgreed on our concentrating our ef-
fort in the meterisls of instruction, not on administrative problems.

It is up to us to create some new standards of good teaching. Ir. Embree
thinks our study should include one large schocl in order to make our
base a little wider.

Agreeing that we should continue on the quality and method
system, would Judd feel that we should extend the variety of our instances?

Judd: I see no reason for our not expanding. We should
not rel’a on administrative form. A good consolidated school is one where
someone has the temper and spirit for the conduct of en institution.

I think we should study him. We should find & county that is good now

and make & thorough-going anelysis of it = if we have to move into a larger
adninistretive unit. I do not think we know how to set up a consolidated
school. I would rether study these cases intensively than to mix in them.
Let us stick to our unique funotion of working with small units. No state
department has devoted time to the making of good teachers, nor does any
teachers' college know this. If we get tangled in the machinery we are
going to lose our unique contribution. What is the difference between a
child who does not kmow anything when he gets through school and one who
does?

Coss: We have had in the past two objectives: (1) How
shall we stimulate the behavior of younésters? (a) The improvement of
instruetion in reading, chiefly, butin old fashioned school instruetion.
(b) The change in & community in which the school is bringing into the

community all of the services developed in the last 25 years. In finding

out more about these objectives we have pursued one ‘or two methods, chiefly

the setting up on our own account, with outside money, e#pdrimental or

demonstration centers. I am somewhat in favor of this.;ﬂijam more in favor

il

Q



of a more extended study of accomplishment already made in outside non-
stimulated institutions, and drawing conclusions which we may check up in
a variety of ways. At this_mament if we want to keep on our one-or two-
teacher schools I am content, but I would like to experiment around in a
more extended study of institutions where good has been done by the com-
munity itself. In our study of larger communities we should study pleaces
which are already good and then check our observations.

Warner: Do you think that we could set up criteria by which
in & £eixdy reasonsbly certain way we could tell that an individual school
or that schools in an individual county are dping e good job? If so, we
could help solve Dr. Coss's problem. iie have made only a beginning. Cer=-
tain cultural problems have been defined, but these can be related to the
problems which kr. Judd and Dr. Coss have suggested.

Coss: Suppose we should take the types esteblished by the
compendium, and with enough time, money, and brains go into & locality
that we consider good as to schools and services, and say community A,
good, has such & population, such end such & plant, and the other measurable
factors. Do the same for each of these types. Then we could get somewhere
on the same kind of a study we have in volume 1.

Judd: We have criterie that distinguish a good school and
sociel system. We have to set up the criteria that a good school is one
which prepares enough people efficiently enough for the community to make
progress. Here is an example of a county in Wisconsin which began raising
chickens at the suggestion of the teacher, and now has a good income from
that source. e should ask whether people who go out from verious schools
go out with some obvious indicatiogthat they kmow how to cope wiﬁh_;ifeT

We could answer Werner's question whether we cen tell a good from a bad

school. I would go one step further than Dr. Coss indiﬁaééb. If we would
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/ go to some very good places ( I would be interested in seeing that done)
/ end then go to some very bad ones, it seems to me that we would then be
K‘dealing'with the thing I was describing as fundamental. We could then take
our contributions snd invent devices for spreading them, suppressing what
is bad and promoting what is good. Then we have made & real contribution.
We want answers to the question, "What is good teaching?"
Dr. Coss: We have & lead in leadership. As we do this job
and tie up our function of the good school with the economic basis we
can supplement each other's efforts.
Jolnson: One of the significant statements this morning wes
mede by Mr., Holden, that there has been no experiment of this council or
any other agency in the group of counties of which we have the largest
number, the highly diversified single crop type. This is not en accident. |
It relates itself pretty closely to one of the most ascute of the problems
facing the council. (I would like to test one or two suggestions. With |
reference to the schools in these counties it seems to me that from the 7 |
point of view of orgenization of these county units the economic life of ° |
these communities, the school is less important to it than it is important
to any other area.) I do not mean from our point of view of the value of /
education, but from the point of view of Dr. Judd's defimition. If we /
regard education as some sort of control over life and environment and /
some sort of participation in this life, that is just the sort of thing
that we do not expect in these communities of high tenancy rates. It
assumes no control of life over enviromment. It mostly assumes a conﬁrolled
enviromment. It is the type of area in which schools are least ;;;tgéiied
in which the people have the least to say. By the seme token it is the
type of situation which most readily lends itself to rote educetion, be-
cause in such a way only form is importent, an@_}ﬁ is iqf?gtant only because

it is oconsistent with state laws. I have been impresseéﬁﬁﬁfh'bhe fact that



=
reading and writing in areas of this type are not importent. Why should people
know what is going on outside? Why should they know how to figure?

Embree: It would be interesting to try an experimental \
school in one of the worst of the situations to see if the school could
blast through.

Johnson: I am asking for an experiment in that type of area.

Embree; e would probably have to move into a white school,
or better still into a white and colored school. We could not enable the
Negroes to create a revolution. We might help the poor whites or both
groups together.

Favrot: We come annually and present facts, but we do not
get very far in changing the situation. I believe thet we ought to con-

sider using the money available to the best possible advantage. I do not

think we always do. When attendance goes up to & certain point two teachers

e Cppaseest
should-be/supplieds In many instances you have added a poor teacher toé a

poor teacher, or insult to injury. There is no improvement in the school.
The community ~would be better off if there were a single teacher, even tho
the attendance were 75, providing the teacher were free to regulate at-
tendance and that not all of the children should come to school every day.
Let her be free to se? up & program when she might have a situation in
cotton picking tﬂ&éfﬁé? major attention would be devoted to the little
children, during the wiﬁter months the major attention would be devoted to
the larger children, in the spring season again to the little children.
For epproximately the same amount of money more g%;? could be done by one
good teacher eight or nine months of the year than two poor teachers for
four or five. It would not take a great deal of money for such an exper=-
iment. Fossibly there would be opposition from the state law, but possibly

permission might be obtained. |
A

Cockings A bean picking county in Floridé h&s some such |
il y

scheme. The teacher opens school at seven o'eleock and thgularger children >
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go from seven to ten thirty, then to the bean field, and the little children
come into school at ten thirty.

Irby: We have some such plan in several southern states.

Judd: A large school with a good teacher learns more then
a smell school with a mediocre teacher.

Zook: I am wondering whether we have not reached the stage
in our deliberations when we should do everything to identify good teaching
that is being done. It seems to me there is no particular point in setting
up experimentel schools in very poor places to get a little good teaching
done. We know enough about what is good teaching so that we do not have
to develop it experimentally. Why is not our function the identification
of good p}aces?

Warner: How ere you going to find the good places?

Irbys In spite of the fact that the stete departments seem)
to be under fire they can point out centers where good instruction is
going on.

Judd: You approximate this things you observe its charec-
teristics and compeare with another place said to be good, and then with
those said to be bad. Then you get characteristics common in one case
and common in another. Suppose you go to the places where the best teacher
can't move the situation; then you kmow you are dealing with conditions
outside of the school. There are certain other situations where education
can control, and when you find that education cean and does control you
push that along.

Embree: I have a counter question. We have been moving
pretty rapidly during the last thirty or forty minutes toward nosing out

good teaching. That sounds to me like research. One of the things we head.




in mind was that we were not going to become just aﬁother research body.
I understand fully thé purpose of this research, and that we would then pro=
ceed to present it ebroad, but I just ask a question as to whether we are
moving toomuch towerd the study and survey type of thing.

Judd: I would like to answer by & concrete illustration.
A few years ago & sister foundation raised & very pertinent questiom,
(Commonwealth Fund, How much of this is being used in the schools, and
what is the difficulty about using it? Let us get someone to instal all

that can be done about teaching reading. You have to experiment with good

teaching and do the double thing. I do not think this is a research problem.

You would extract the good things and try them out in snother county, or
another schéol of the same type, or you would find e bad situation and see
if you could improve it. I think experimentation is involved in this.
1 have listened to the sociclogical questions. I do not think we have any
real answers to some of them, but if we begin by saying, "We are going to
have good teaching," if we would discriminate between t he agencies which
will improve society and use the school for this, much cen be accomplished.
We have a definite problem and I do not think it is a research problem but
88 Sxparimestal ons.

Coss: One reason it seems to me we are now in a position
to do something is because we have & start of real interest to gun after.

We have facts that were got through research. This is the jelling agent.

I agree with Judd perfectly. What we

want to change is the total life of the people. We have to look at the
whole picture to see whether the schools can operate properly. e need
to have all of the facts and enough sampling to test them.
Patterson: We have a great many more facts than we can
use. The best way to study a situation is to do aomethigg?aboutlit.
Warner: This is a problem simpiy becausééﬁéople have gone

lumbering on. If we are going to act intelligently we have to continue



some research activity or observation. We have to refine the problems as
we go along. I would be the last person to say all we should do is re~
search, but it is one of the activities we must continue if we are to check
on what we are doing.

Embree: In summary: 1. The peculiar interest of this coun-
¢il is in the improvement of teaching, i.e., the improvement of the educa~-
tional process itself as contrasted with administration or anything else.
This is what we exist for in comparison with other agencies which have ap=-
proached the matter. If that is the objective, then I think we should pro-
ceed to investigate, to find out what is being done and experiment, that
wxkk ouwr investigation and experimentation shall be in proper balance. We
are using these two methods, but the tradition of this council's effort is
e_:;pllicitly on the improvement of teaching and the educational process.

If to that point we are in some agreement, let us devote a little time to

further means of spread. I think again we should be carrying on our inves=-

tization and experimentation, and at the same time be experimenting with
methods of spreading such of the gospel as we have learned from time to
time. I should like to have us give'a half an hour to that right now.
Une method has been suggested, namely, the ggeicultural mission or field
unit by which the whole group omces is brought together and loosed
in a very aggressive fashion on the community. Another suggestion that we
have given a good deal of time to in other meetings is the question of
yealinela rotinola
better mebheds of instruction, the spread of good methods of instruetion.
That is, a spreading deviece by which from a central plan good
materials are created and can be used widely. I would like to spend a
little time again on that. We have pulled away several times, partly
because it is so difficult and partly because the administrative staff has
been less resourceful than in getting mm?:;;, part-

1y because we have not seen the centers from which that ki:nd of thing

could be set up. My own thinking is that the centers whoi-o that kind of



thing probably should be are the regional normal schools which we hope to
O

get under way. They should have as $he regular part of their business the

creating of' good materials and the spreading of them abroad. This would

be on & regional rather then a national basis, but it is so important a

Tl Hind
matter that we should discuss it at this time. I-weuld—like-to-eubline—the
T~ &gwxwﬁ
“hree mothodg of spread which hawe occurred to a number of us(Seetion V) Gt ,

A state survey such as we have discussed i;t; very distinc{means of spread.
MeCuistion: Take people to the source, and do not carry
it too far. If you locate some superior people and projects, it might be
well to think of the possibility of taking people to them. I am thinking
of what we have done at Peabody in setting up a Division of Rural Education.
llany county superintendents have been taken to Peabody on small scholarships.
Zook: That strikes me as being a thing of very great im-
portance. e have found out that the printed word is not very effective
even if widely distributed. We brought groups of farmers in to see pigs
fed certain things. It has been ?gf"yiigfl_g;qqg§a which has been trans-
forming agriculture. It looks to me as if we ought to have some similar
process of bringing people to centers where we know good teaching is being
done. As soon as that it done it seems to me that our next step would be
to go around again and pick up individuals who could properly be exposed
to that sort of thing and see it in process over a period of a few days.
Cocking: We have tried in the past two or three years in
Tennessee to do something of the kind of thing that McCuistion is men=-
tioning. In Montgomery County we have a modest little experiment. The
rural-beachsrs‘tgxga\one or more of these schoolsand through a substitute
relationship they are released for a half day or more to visit one or more.
The teachers meetings are organized so that the great mass of teachers

come together to discuss among themselves suggestions fqﬁ&;mprovemant.

In the Washington Negro school in Hamilton County last #ﬁiﬁér We ran a |

Negro school with & regular faculty supplemented by ono'indiﬁiaﬁal.



It is a consolidated NHegro school. Thirty or forty Negro teachers came and
their part was to observe the operation of the school, both the instruction
and the effort carried on by the faculty to relate the school to the larger
social and economic life of the community. In the af'ternoon and evenings
primarily the visiting group of teachers sat dowm to discuss what was going
on and to offer such suggestions as they ha:T:o raise questions. There have
grovn up things of promise in our state, things which are related to this
council. On a county-wide basis we have taken about $25,000, and we have
said to the counties, "If you will select your best teacher (we will have a
hand at least in a veto) and pay her a living wege and provide transporta-
tion for her, we will give $500 toward her salary and she will go over the
county with two things in mind, to help individual teachers and to pick
out good things and call them to the attention of teachers sot hat others
may go and spend time observing what is going on. Because these materials
are closely related to the possibility of doing certain things, we have
said,"If you néed certain books and supplies, if you will raise a certain
sun we will supplement it." We have tried to help in getting free materials
in 40 counties as contrasted to 6 a few years ago. I am enthusiastic about
this. We see things happening in:spite of our lack of money and poorly
trained teachers. There is a new interest on the part of the teacher be-
cause of two things, because someone  has come and told her something
related to her own little problems, and because there is such & large group
of teachers going to the best thing in their counties and going back to put
it into operation in their schools.

Judd: At the risk of alienating another friend, I would
like to comment on Dr. Zook's statement., The fact that visual education

is effectiv_'e is that people do not lmow how to read. Let us pla.x uﬁ the

T il

normal schools. They have to be played up by someone beai.de themselves.

I do not know what that means, but if there is any more ﬂcrrYa run=down=

{ -
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at-the-heel institution than the teacher's college, I do not know it.

They have got to be raised out of their present lethargy. They should be
stimulated in carrying on new'types of activities. They must be persuaded
that they are the agents to carry on. They have too great an inferiority
complex. I think that is one of the great features of this progrem:

it is the regional program, and there is the responsibility on the insti-
tutions which hardly know it is their job how. The great difficulty in
stimulating these schools is that it requires a little’geniua to do the
job. What we need in the normal schools is a Junior K;pling. I wish we
imew how to discover them. We need people to prepare material, I think
this is a special job = they have to be discovered. In other words, I
think the creation of this materialthat is so essential to good teaching
and which is now left to chance and the American Book Company, must be
planned, as is the whole economy of teaching; organizing end planning
materials of instruction is one of the major problems before the group.
One of the great changes that has taken place in American education in

20 years is that where ochildren used to be req ired to read 100 pages they
are now reading 900 pages in 19 books. If we do not capitalize this move-
ment I think we miss one of the major possibilities that have been dis-
covered.

Holden: What have we in mind when we speak of materials of
instruction?

Judd: I have in mind the kind of reading material that would
illuminate some lessipn the teacher is working on. You have in Vermont
some remarkable quarries. Why is there not someone in Vermont to get to=
gether two or three little lessons for distribution over Vermont? There
is also the reciprocal relation. There comes back into Vermont the citrus

fruit industry, etc. Use what goes out and what comes in. If each teacher

would prepare one first class lesson, we could change tﬁ@f&htire materials

of instruction.
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Holden: You are referring to the reading material to be
put into the hands of pupils?

Judd: If we had good pictures to go along with these things,
if we had good demonstrations or maps we could go further. Visual material
has to be backed up by supplementary material. The prime material is read-
ing material; the secondary material is visual material.

Holdeniy 1Is there not a close second in materials of environ-
ment, and does not this hook up with your suggestions on productive research,
that teachers ought to have a chance to get acgquainted with the natural
surroundings of the children? Should not the materials be organized for
the teacher's own use in connection with the class work?

Judd: Fhysical environment should be organized, but it is
only an instrument which introduces reading. What is the difference between
reading and looking? The child reacts toward the thing in looking; when
he reacts in reading he gets a new type of experience. One is a piece of
experience, one is a method of experience.

Coss: I would like to suggest that we add to our staff a
coordinator of materials of pro&uett;n who at the same time should acquein %
himself by actual visit and by meeting people and letting himself be known,
someone who would visit book publishers, this person to be helpful in coor=-
dinating production of materials and also on a long-time plan'gat ao-
quainted with what the publishers have been doing and getting them started f
in thinking that there is going to be & revolution.

Embree: You have suggested this before and have met with
considerable resistance. I would like to take it under advisement. I am
not sure that we cen absorb the time of a man good enough to do these things.

Judd: We have to play up the normal schools. Ve have to
stimulate the schools to produce something. |

Embree: That I would rather do is to fiﬁﬁf%ﬁe best fellow

we could and get him to take a post at Statesboro than & post with us in



Chicago.

Coss: I want him put in normal schools and to know what it
is all sbout and stimulate them. In other words, a traveling missio;riho
also knows his publishers.

Embree: If you can find such a person your suggestion be-
comes more appealing. At least we agree that the stimulation of the materials
of instruction is an important matter, and that we as a staff have not made
any progress. We accept this as a rebuke, but will try to do something be=-

fore the next meeting.

< With fasbacf_té a single state we are a remote group. If a group such as
this could be formed in several stetes the same kind of enthusiasm and ex-
change of experience might take place intensively within the given state.

MoCuistion: They are developing materials of instruction
now in Myr. Irby's state, for instance.

Daviss The main difference in such local organizations as
the vearious states already have is that their consideration and discussion
has not been so broad as this group's. I think it is not unreasonable to
say that they have been taken into the consideration of the relationship
of the whole environment.

rued

Irbys I got enthused about feredgm councils and got some |
movement started, but such councils immediately became political appoint-
ments. The college people were sympathetic and the director of education
was sympathetie, but the method of appointment prevented it.

Judd: Can't you call together heads of private educetional
institutions end the normal schools? Can't you play up this without making

it formal and political? I\
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Embree: Te might see if a state council or two could get hh
started. Our relationship to it lies in a bit of financial support. If |
some group could get going it might be well worth while to make available ;
$200 or $300 to cover entertainment expenses so that they could have a
couple of meetings a year.

I would like to raise one other point. One of the=\

things we have thought of ourselves as doing in this council is serving
as a clearing house of information on all kinds of things that bear on rural
schools and rural life. Mr. Lessing Rosenwald in the midst of & speech
on rurai education pointed out the necessity for such a clearing house
since so much effort is going on. It seems desirable that some organiza-
tion should constitute itself the agency for aseembling such material and
for disseminating it. Are there any ways beyond those which we are follow -
ing in which the council could be of more service? If there are any other
ways we could serve we should like to know them and put them into effect.
At the outset we sent out bulletins. Some of the scornful laughed and we
stopped. Possibly we should distribute some information.

Embree: The time of the council meeting has been irregular,
At this first of the year season we can almost always get attendance. One
meeting & year is too few; three may be too many. A meeting this coming
spring would not be particularly desirable. There is a set of conferences
at Chapel Hill in September, from the lst to the 29th, of which a consider=-
able number of people here will be members. One of those suggested that
a council meeting might be had just before that meeting, approximately
the last two or three days in August. Would that be convenient or do you
favor other times?

Mr. Favort and Dr. Coss favor January meeting. Seemed the

consensus, in spite of the holidey season.

-0_
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RURAL SCHOOL CORFEEEKCE

1. Intimate knowledge of the local southern scene.

a. personal work - explorers.
b, compendium.

2. Experimental schools

a. FRed Oak
b. PFair Play

¢. Pine #ountain

d. Some in Arksnsss

5. Cooperation with normal schools

4. Genersl formulastion and dissemination of idsas.

JaNg ¥
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Some new members of Council
Explorations or experiments for two years and fall term of
this year.
Original idea of these explorations
Possibly some change in direction.
Egch explorer to indicate
1. Approximate trend of work now
2. Changes in this over two and one-half years.



JCD:

RURAL SCHOOL CORFERENCE

January &, 1937

1. Lewis' report on normal school.

‘I
b.

C.

d.

Use of federal funds
Faculty exchanges with Jeanes teachers

Budget £28,000. State appropriated §20,000 plus JRF
contribution

Traveling unit in the field.

Four people on it: nurse, home economics worker,
agricultural worker, supervisor

Bus goes to six centers where teacher training work is going

Classes adopt rural schools. Unit spends at least two weeks

a8t each of these six centers.

Four unit practice schools on campus.

Practice teaching in actuasl schools under good Jeanes teachers.

Any selection of student body?
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RURAL SCHOOL CORFERENCE

January 2, 1957

Supervision
Cooperate with normal schools in selecting psople who can be
trained into supervisors &nd help those people get adeguate training.
Experimentsl attitude in normal schools. No formula for work
in normal schools.

Statesboro - ir. Pittman
Program first year.
GEB appropristion
1. Cadet teachers expenses
2. Critic teacher's salary
5. Supervisor - salary and expenses
Pittman feels that there was too much lost motion in scheme de-
vised for supervising teacher. Transfer from working in single schools
to concentrsfion in one.
How do the explorations fit into the further program of the
Rural School Progran.
Reference to difficulty resulting from Statesboro being part
of University systea.
8ix phases.
1. Supervision -
2. FEeading ‘
8. Agriculture
4. Menual arts ‘

5.
B '
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Student teachers do some practice teaching on campus before
going out to tha Ogeechee school for a qusrter,

Pittman thinks he could use snother Ageechee school next year
and needs it to take care of all student teachers.

Miss Donmovan in one school., HMiss Franceth in 2 whole county.
Need for trained supervisors.

Agk Pittman how he would selesct and train these supervisors.
Ask him to submit a plan for this.

Training school for training supervisors.

Could fellowship program be tied into this to train some of
these psople?

Pittman thinks could stert with 1P people - possibly.

Could diss Franceth direct practice supsrvision? Student

supervisors to work under her.

in tescher training institutionms.

Talk with Senford szbout eliminating orientation courses or
syllabi at Statesboro.

Pittman should encourage his facully to engage in productive
scholarship.

Productive scholarship in a normal school is something
different from productive scholarship in = liberal arts college.

Productive scholarship in a normsl school: in mathematies,

social science, science, manual arts, health.




JCB's notes

RURAL SCHOOL CONFERENCE

January 4, 1937

Pick & good consclidated school and cooperate with this.
| Reasons

Arguments for a county-wide project.

U. S. Bureau of Education study by Alvez and Morphet
on the most desirable size of unit for admin~
istration and attendance.

Northern Alabame study of 2 or & counties in cooperative
educational program. Tennessee Valley Authority.

Also Hiawasse dam area in North Carolina.

Discussion of possible county-wide set-up of possible future
program.

Loss: ¥ould locate situations where good job is being done.

Judd: Fould be loath to see us get into administrative
problems. Find good situsztions and distribute the information to be
gained therefrom. Invention about how to distribute informetion es
it is geined. Need to set up more Fair Plays and Red Osks. Hust see that
this spreads.

Must discover way to make informstion availsble to world at large.
Probably should include a larger school in order to widen our

base.
Find & county that is good and determine what makes it good.
Invent a way to do something in & smell unit &nd then spread
what is learned. We don't know how to make the righ%%%@nd of an agency

to do our teacher training job. ﬁ}i'_
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Coss: Job in past two things. (1) Effeet child in his work.
(2) Change communities by furnishing them facilities.

Done in 2 ways: (1) Through outside money for experimental
centers. Coss would like to find and study places where good thing is now
being done by the community.

Co out and find communities where such and such schools and
services are available and find out what mekes them good.

Barner's suggestion. That anthropologists study to find out
why these communities are good.

Judd: Go to some pgood places and some bad places (variants
from the average) and anslyze them. Invent devices for spreading good
and suppressing bad. EStick to our last in finding out what is good
teaching.

Coss: Tie up the good school with certein economic factors.

Johnson: Work in varied types of communities.

Favrot: Now have 2 small stert. One tescher until enough
children come in to meed two. Use money to employ ome good teacher and
operate school even ten months. Give this teacher privilege of regulating
attendance of older and younger children. Tezcher to control attendance.

Eright's reference to Florida school in bean area.

Judd: Criterion of good teacher. "Ha children paying attention;
number looking around."

Zook: Find these good schools.

Judd: 1. How discover good teachers. _
2, How know good teaching .\
8. How put good teaching into operg‘ﬂl:pn.

%hat helps and what Hnders good teaching. You've goﬁi_{%_axpcriment ‘with

this good tesching and this bad teaching.
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(Judd continued)
You're going to find a&ll kinds of situstions which can be used in all
kinds of ways. Discriminate between agencies which can be used in &ll
kinds of weys. Discriminate between agencies which can improve society.
Coss: We need all the facts and enough generalization to be
able to begin to attack specific probleas.
Pgtterson: HNeed to have available and to present data for
basis of doing things.
Earper: MNust continue research or experimentation (whatever
you call it) if we're to go ahsad.

Epbree. 1. Purpose of isproving.
2. Observation and experinentation

5. Heans of spreading.

A. Spread.
B. Materiels of instruction.
Creating good materisls and spreading them through
1. Explorations
8. Normal schools
8. Cultural missions
4. State surveys.
How spread?
HeCuistion: Teke people to the source.
Zook: People must s=e things rather than read them. Visual
contact.

Cocking: Visitation in Montgomery County, Tennessee. New

| | WAy -
interest from: somebody has come to them aqd helped; teachers have gone
il 'll.""; =0

to see others do good things. ?
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Judd: Farmers had to see things because they couldn't resd.
Hormal schools have to be built up and by somebody except themselves.
Let normal schools conmtribute and distribute materials. Need to know
people who know how to prepare material.
Problem of organizing and planning materiasls of instruction.
Making & new type of material on the ground and distributing. e.g.,
reading about Vermont marble; Georgia peaches. .

1. Reading - prime
2. Plectures -~ second.

Holden: Another material is the envircnment.

Coss: Suggests adding to staff a coordinator in the production

of materials.

B s

Embree: This has been discussed before, but such & person is i

difficult to find, Ee will comsider, however.

Judd's reference to New York State study of Regents,
"Money doesn't egualize; personslity does."

Coss: "rote learning.® Don't we need = study of insteances of \.
non-rate learning and behsvior. Observers or inmvestigators in the field
to locate and analyze this. FException: Coashoma County, Mississippi;
¥hitesville, ¥cRary County, Tennessee.

Zook: Very little with which to evaluate educstion.




Judd: “"Varistion from an average is more valueble than
the average.®
In final analysis apy elements or element in & total
situation will be modified lergely by and through the efforts of one

or more individuals, leaders if you plesase.
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| RURAL SCHOOL COUNCIL
MEETING %T OFFICES JULIUS ROSENWALD FUND

\ January 2-4, 1937

5 Presentation of Compendium of information on Southern Counties.
Discussion of means of using this storehouse of information in the
improvement of rural education.

(Note: Consideration of the Compendium and of the interrelation of
social and economic conditions and educational practice will prob-
ably occupy the entire first day of the conference, possibly more.)

IT. Report and discussion of the work in rural education carried out
during the past two years by this group.

(1) The work and significance of the original explorations
(2) The experimental schools

(a) Red Oak, Georgia (two-teacher Negro school emphasizing
in-school instruction)

(b) Fair Play, Georgia (two-teacher white school and one-
teacher Negro school emphasizing community development
including racial cooveration)

(c) Pine Mountain Valley, Georgia (seven-teacher white
school in a newly organized farm colony, exploring the
potential influence of the school under fresh and good
conditions of farm life)

(d) sSmall grants to three one-teacher Negro schools in
Arkansas

(3) Cooperation with Normal Schools
(a) South Georgia Teachers College (white), Statesboro, Georgia
(b) Louisiana Normal School (Negro), Grambling, Louisiana

(4) Efforts in preparing new materials of instruction and in pro-
viding libraries for rural schools

III. Other efforts in rural education of special interest to this group.
(1) The work of the General Education Board with special reference
to education of rural teachers and to the development of co-

operation among the various public services in a given county

(2) The services of the Jeanes teachers



V.

V.

(3) The experience in Vermont

(4) Other efforts that have a bearing on our programs, e.g., the
proposed rural experiment of the Progressive Education Asso-
ciation, normal school program in New Mexico, etc.

Next steps in the program.

(1) Experiments in the services of a consolidated school to the
neighborhoods which feed it

(2) Extension of school experiments to cover an entire county
(3) Further cooperation with normal schools in the development
of better preparation for rural teachers and in the extension
of educational influence
The relationship of this Rural School Council to
(1) state Councils that may be formed

(2) state and County Departments of Education

(3) Normal Schools which should take increasing leadership in the
whole field
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/ Thet community supports a $50,000 annual budget
. for countywide library service - - -
M o 2ot e
“Mr. Tennessee stated that/Tennessne had matched .
cocunty money for the salary of one school teacher in a %
county whose school other teachers in the county might ? S
visit. Stated also that a statewide county library service -4
was under way. = S
“h
s
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SUGGESTIONS FOR FURTHER WORK A (&

Mr., Faverot urged that in a two teacher school /
one teacher should be dismissed and the other given the / NV <
salary of both and a nine month terw; the one teacher tc i T
_ be permitted to teach children in groups, dismissing but Af ¥
A ¥, + keeping in touch with one group while working with the \ :QJ
\.

-
-l .
A T IPINL,

Iv.

XY o other. e.g. - Larger children out for cotton chopping 2}

MU and picking while in the winter period given intensive wqu :
. training; smaller children in amé larger children out.- N
...'s" __—__,\- 4_,(_,(.{_ S ——

w\Y On the work of _%?-eﬂnm it was suggested

\&_ that the "bad" and the "go examples be located and
studied; also that several consolidated systems be vigited
and studied. Dre+ Judd urged that no experimentation be

/h) undertakggﬁ,hﬂno because of complexity of the unit.”

W " tnder experimentation it was su ted Ehat éme-

; { £~ teacher school e type county of crop cotto

bp“ B strictly ruralf{ be established; also that when factors of
e significance in "bad" and "good“ examples be located,

(A A there be carried out experiments to determine whether

Vi 7 these supposed critical factors were really causative.

' Under Q%s eminstion it was suggested that
material for teaching (lesson planning, reading texts, ete.)
be produced by norm&l schools on a decentralized field

basis, £/ Coss suggésted that a staff member be
added to stimulate normal schools in producing materials
¢coordinate them and become acquainted with book publishers,
their publications and their plans for revision.. w4 Further
plans for disseminatiom were:

,.p

Taking teachers and officials to see good examples.

Extending the supervising and encouraging traweding.
{Qﬁ“culture missions",




Regional councils for dissemifiation.similar to N
the rural council. A
Study of further methods of increasing dissemin-

ation. =" s
§ =, g ; e e

j

ucation was defined as the bringing of humans
to the pglint where they can better control the conditions
and qualdty of life - - - he exclusive interest of the
counci s emphasized, though it was recognized that non-

#2= gchool factors of health and economic condition might be

so affecting teaching that these must be con-
' sidered - - - he school activities should be supple-
mented in all ‘communities by other sepuisewsrd apprapriate‘é;ill4z;zb.

agents (agriculture, health, home-making) to permit the
school to carry on its distinctive function

Business of the council not chiefly with educational ad-
ministration, e.g. - eonsolidation of non-consolidation
of schools, but with_ the improvement of teaching and
chiefly of reading _ j
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SIMON STUDY
Hotes on Rural Council naoti_.ggs

Lewis: What constitutes a good county; terraced land, large number of
schools, no prejudice between whites and Negroes as to work.
ERE: In southern states county governmment more imporiant thsn in northern
atates.
HeQuistions In Louisiana County superintendents have more suthority than
in most other southern states.
Judd, Wrights Good personnel most important in h;mw@ng education whether

nost power is in state or county governmuent.

January 3, 1937

Dixon: In most instances every division of department of education is
widening in its own channel. Isn't it true that something which

has been worked out in small unit can be worked out on state-wide scale?

dudd:;  Vhat is relation of this kind of work (Grambling) with work done
at Dillard? What kind of relation between highly educated Negroes

of Louisispa and rural populgtion? |

Lewig: Recognizes this guestion as prohln. Hot function of Grambling to

train leaders. They will come from Southern University sad higher institu-

tions. What should be the functions of southern universities (Dillard,

Xavier, ete.)?

Alexander: (Opinion) Louisiana oversupplied with teachsrs.

Favrots A & ¥ College (Southern University) making vital contribution.

Trn.@iag their farm extension people, principals for schools of state, Jeanes

teachers. High school teachers being trained by M, Xavier, A & M College.

|
Dillard only for training high school teachers. !

JARE § 1837



Judd: Social situatione get lopsided. F¥hat must be done: see educational
situation as unit. High schools should be articulated. Balanced view of
whole thing rather than special anthuaf;qa for one particular thing. Funda-
mental mistake of Pittman; to connect other Georgia state schools. Coeordination
in other states. MNew York State - eleven public institutions being fought

by fifty-two private institutions which are in rivalry with teacher-training
program, Society has not progressed as it should since liberal arts colleges,
teachers colleges, agricultural colleges, high schools, are at sword's ends.
Lewig: Same line as Judd. (1) Harmonization of Grambling with other insti-
tutions in state. BState board of education meetinz to ask for assistance »f
appﬁinting commisgion to give Louisiana advice for unification of schools.

(2) College exté#nsion work - Leland, Xavier - as being carried on in
Louisiana at present time. (%) VWhat should white institutions do to aid
Negro educati-n? Help given by Louisisna State University; (a) use of library,
(b) use of faculty by lectures at Souéhsrn University.

Zooks The relative ineffectiveness of colleges of agriculture mmd mmkweak
ssisnzex Natural centers for teacher iraining of Negross should be within
school itself. HNegro schools eking out inadequate personnel.

Dixon: Colleges of agriculture &re not training farmers. Less than five per
cent of men who have graduated in agriculture at Athens have gone back into
farming. People who really need assistence from agricultural extension do not
get it. The better farmers ask for it and get it.

Judds If we go shead and develop levels of soaiei:.y separately we will miss

an important aspect of scheme. Survey suggested will probsbly help.

Lewig: GEB made possible a commission for Negro aducation :l.n ]-.928.

ERE: Chould commisslon be taken for combined whit.a and ﬂ'egro educat.{m,
merely for Hegro education? Advantage of mjsing it Blﬁr&aﬁy to Hegro education.
Would official commission be useful thing for council w ;or!: out? Dlngers?

Objectiws?
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Governor would be more important than legislature in orgenizing such a com-
mission.

Newbold: Interested in legislature appointing commission. They will feel
some responsibility.

Holden: (Vermont) Governor was to azppoint commission. Appropristed £2,000
to make survey. Vhen commission was set up, at least one man was favorable
and he reguesied appointment as executive secretary of very valuable nan.
Results of commission remarkable. First time that a legislature has adopted
a sclentific program on first attempt to put it through. Commission members
were members :? legislature.

Lewis: Govern;ar would appoint any man as executive director that Mr. Harris
(superintendent of Louisiana state board of education) would suggest.

Juddg How influential is state board in Louisiana?

Lewis: Very influential in getting legislation.

Favrot: High zshawkx Project in Greenville County, South Carolina.
Greenville County has one of Lest community libraries in southern regions,
supported by texes which are sufficiently large to allow £40,000 & ysar for
library which is distributed to schools, black and white, city and county.

In connection with this project I am going to tell a good deal more about
human aspects. One or two human beings heve done work in this community.
Bennett Gear is at the present time president of Furman University (private
white church college). He was formerly a teacher of English. He is & friend
of one of the Dukes. Through this friendship he got a place in one of cotton
mills of county in which there was a vacancy. Gear was put in charge, rose
to fabulous salary ae zemager of mill. With depression _of_ 1829 he got od of
mill. Shortly thercafter he got the presidenLy of Furmgnlﬂnimsit} and
Greenville College for Women (also through t.hlna__influm J#f one of Dukes, probably).
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Developed interest in mill people. When he came to Fimnan, he felt that stu-
| dents should become likewise interested in human beings. Gear conceived

idea thet with 1ittle help he could make his institution one which would have
as leboratory Creenville County mill people. It wae thought that this was
probably not & thinmg in which GEB would be interested. OCEB decided last May
to give £80,000 for five-year period. How nrgeniszed:s twenty-five to thirty
people on Council, President of the state board of health, director of agri-
@Jlmral exteneion st Clemscn College on Councll, There i a smaller executive
com:lttea of which L. P, Hollis is chairman. He is in charge of Parker School
District, which contains eleven cottom'mills. Taxation of those cotton mills
aids in maintaining superior school syestem, which 1s going to Parker school
district only. Hollis chairmen of executive cémcil, member of county board
of education of Willis Wheatley Center.

This cémmunity council agreed to eamploy a special staff, educational
director working out of Furman University, snd community organizer, health
director who would supplement county health councils. They have employed
a Negro nurse, also. have employed Nobel to coordinate ell people of project.

Gear felt that all of the faculty must taske pert in the project.

He employed last year Mitchell ({ield of government) who is working with class
to solve practical problems of govermnment as they exist in the county. He
has been called upon to worJ:::affic regulations in town (Greenvilke City).
Gear has employed man in drametics to organize clubs in rurel school (Negro
gide). County has employed for first time in several years Jeanes teacher.

Found there & group of liberal minded people who wanted to organize
& boadd of county commissioners consisting of three bna_ineas men. This board

has employed an expert accountent to clear uqe&untsi of county.
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Not long ago there was a meeting called for discussion of what to
do for Negro schools of county, of which meeting Hollis served as chairman.
Methodist women particularly interested. Four-hour session on problems of
Negro education. Miss Ebau is doing a significanttpiece of work in county:
is interssting her students in Negro probleas »f state. County hsalth works
wasn't very vital type of thing. Succeeded in getting man from Iaasachnsetta,’
Tolumen, a graduate of MIT. He knows problems of rural health. He is atndﬁié
behind county health officer, giving him ideas but taking no credit.

Ultimate aim is to have typd of government which will be well-balanced.
They are finding out now what other county governments are doing to revitelize
comty health needs.

There was & job open in the project for & man interested in erts
and crafts. One day e man (Sgpmour) happened to pass through the town and
called at Furman to see President Gear. Mr. Seymour told Rresident Gear
that he wes treined in arts snd crefts, snd that he would like fo try his
hand at this opening. Gear eigned = sixty-dey agreement with Mr. Seymour,
after his recommendations had been looked into. BHr. Seymour is still at
Greenville and is preised very highly.

Phen I was in Greenville, I fourdd Seymour in a warehouse, one end
of which was piled high with all sorts of children's toys (worm out toys
from last Christmes). Seymr was directing NYA boys in repairing the toys
for distribution to children of Greenville.

Every morning Mr. Seymour has classes at the school in arts and
crafts. However, his afternoons are spent in commmity projects. Echedule:
Monday; white rural teachers come in for lessons in arts and erafis;

Tuesday, spent in the community Negro school w’nere he meets teschers and
people of the cogmunity for classes in arts md cp'afta# Wednesday, vocational -

| 1 f
_E_.’ .-'-
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people come in for imstruction; Thursday, blind people come in for inmstruction;
Friday, a group of boy scouts come in for lessoms in arts and crafts,
There was nothing scheduled for Saturday. At the time of my viasit Seymour
had been in the community five weeke., There is a communit§ in the mountains
pear at hand where the uembers live by the moonshine they make. HMr. Seymour
has been spending his Saturdays there. He asked what kind of trees there were
growing nearby, found they would make good cross bars for telephone posts.
Seymour has taught the people of this mountain community to mske these pins
or cross bars. In towm he found sections of broken glass, of which he head
8 31'0;9 of NYA boys make window panes for the seven mountain homes. Cots
were taken up to the community for which the mountaineers have made springs.
swcmr's wife has besn holding classes for the women of the community.
&iéa Physical plant?
Favrot: House on Furman campus in which, vocetional, etc., activities are
carried on.
Dixon: Relationship of county and city schools to project?
Favrot: Very hearty cooperation. County superintendent has not heretolore
been sctive. He was ail meeting which I sttended.

4is we (GEB) looked into it, we foumd that the county was typically
southern (partly mountainous and partly plains). Seymour was hired by
the project.
Dixon: Have they gone far enough to inow whether or not it will continue
when support is ended.?
Favrott In beginning it was stipulated that under general direction staff
could be sided by state department of educafion. Coordinator would eventually

become county official.
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Dixon: Thing being done in Greeaville County should give pointers for what
is being done at Graabling, etc.

Jackson Davis: (possible future program of GEB). The Board has had an
interest in Negro education from its begiuning in 1202. Its work inm that
field has steadily grown until for a time it was rather the larger part of
our work. Following the distributions »f the colleges principel as well

a8 income be distributed to leachers sslaries. When board began dlstribut-
ing they found Negro colleges just in beglaning. Only Hampton and Tuskegee
in position to take substantial endowment. Postponement in dealing with
Hegro colleges until situation further matured. Withdrew from general Hegro
endowment in 1924. Recognizing it wes desirable to have generel progrem,
the Board decided to undertake limited progrem with white colleges and
universities in South. Universities of North Carolina, Virginla (natural
sciences), Texas, Tulane University, Vanderbilt University, end Dillard
University benefited from thls progrem. OSmall group of white colleges -
nine or tem ~ chosen on regional besis. Made study of libraries in these
nine or tem colleges. Aasisted in gettlng trainmed librarians ¥y fellowship
program.

Have given assistance in building up stete board of education
officials. lNow withdrawing except where state agente for Negro schools are
concerned, not that work is done but there has been vasi improvement.

Conducted two studies; Southern Reglouns by Howard W. Odum, and
Hegro College Graduates by Charles S. Johnson (not completed). Have probably
aided great many more independent colleges and sscondary schaools than total
amount of support would warrant. Process of consolidating has been going on




steadily for great many years. Single example: American Hissionary Assocls-
tion (Mr. Bramley) at one time assisted seventy schools in South. Ten or
twelve years ago assisted twenty-four; now help fiften, bulk of help being
given to four. Host of schoole have been merged with highschools.

There is another aspect of work which GEB is just giving attention
to. PFollowing Odum's study, there was & conference held more than a year
ago at Washinglon to discuss educational iamplications of the study: definite
field; bold experimentation (of which Greenville is outcome) Second aspect
of work. While we could do & great deal to improve people and communitles,
neverthelesa economlc conditions set certain definite limitations which
meke it almost hopeless to change. Myth of large areas in South affected.
by cotton. County life ia South has always been on basls of seeling in
world markets, NHow foreign market lost for cotton and tobaceo., We don't
know enough about what has taken place aud iamplications of these policles,
Plight of dispossessed tenants crsating difficuit situstion. Giving thought
to thst situati-n. There was conference this fall at Cornell University
following trip to southern universities made by Provost Mamm, to see what
institutions were doing in fields of sconomics., He doesn't know Just how
far we cen go in this field, Provosi Mann head, as of other agriculitural
extension ferm demoastration under Xnepp. We have opportunity to materially
fmprove country life in South - comes down to type of life.

Work confined to lerger centers - Meharry, Fiek, Tuskegee. Group
of colleges next in line, also stete colleges, assisting thes in getting

material improvements and fellowships.




Dixons Is it right to assume that whereas activity hes been in field of
education that this is a beginning to tie up with program (social and
economic) of JRF and Coumcil?

Attasck same problem in somewhat different way. Our appreach
has been directly with unversity and land zrant colleges, of anelyzing
problems and traeining people to do something about those problema., In
efforts at Ceorgis and Grambling, Coumcil taking out to neglected people
some of things which they have never participated in to any great extemt.
ERE: Interested in what Davis saild about sgricultural college. Is sgri-
cultural college beginning to be one of instruments which will he vitel
henceforth ia bringing about better life in country?
Davis: Institutions sre in kay position in this= sort of problea.
HS8:: Time for Council to correlate. Thing which we ere asking of rural
teacher is something which cannot be dome. If agricultural and economic
thing should come f{rom higher institution, then the school would begin to
function as school should, without taking care of agricultural and economic
aspects.
Dayig: What are people reising cotion to do? Synthetic fibrez, low price
of cotton. Farmers in southwestern siates can grow cotton under mechaniszed,
motorized farming methods, They can grow cotton for seven cents, compared
with ten ceants for southesstern states.

interests

Fright: Jesnes teacher/falls sharply in with activities of JRF =nd GEB,
because back in early deys of Rosenwald buildings, Jeans teachers had begun
their work to help do early activities in which various funds were interested/
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They are still just as ready to cooperate. During last two or three years
they have divided themselves into many parts to do wany things.

Work of Jeanes Fund gtarted out with seme work as it is doing today.
Jeanes Fund will be helping Jeanes teachers by paying peri of their sslaries
when other foundetlons have siarted other things. No smumorxiks white
workers compsrable to Jeanes Leachers.

This Council has had one very definite effect on Jeesmes work.
First meeting (in Chicago): the challenge reised as to the ability of the
Jeanes teachers that we had %o do things they were called upon to do.
We couldn't defend lack of training of Jeanes teachers. From that day
(meeting in Chicago) improvement in sltustion made: great progress has
been made; orobably ninety percent of appointmente of new Jeanes teachers
have been of people with college degree. Jeanes Fund has used sgome of
available resources to irain their teachers for this work. Fund has said
right along mot (o set up any fixed slandards which Jeanes teachers must
comply with. I think policy along that line hes proven right by outcome.

This pasl summer we gave & number of scholarships. HNo particular
place for them %o go for itheir degree work. Experiment: senf a very small
group to Teachers College, Columble University. Ianvestment lest summer
prowed profitsble. It will be contimmed on limited scale., In additionm,
next summer we are going to set up a program of work at Hampton Institute.
A number of Jeanes teachers (about forty) will be brought together for
program (not definitely planned as yet). There are 428 Jesnes teachers
this vear. Forty odd per ceat of the counties of the South servied in this
way, South Carolina has probably done most outstanding things. A year ago
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faced with situation of having to have more money for Jeanes work. Slater Fund
gave some of their money for Jeanes teachers! salsries and saved Jeanes works
Need for more money. Supervisory fund in South Carolina used at present to pay
$5 extra to one who is principal of a school. Wouldn't it be good to allow us
that extra §5 for Jeanes teachers' salaries?
Fhere majority of state boards of education requested permission to
use that money, the state superintendent would grant that permiesion. Namy
Real problem has been to keep course of Jeanes work somewhst along
line of original work. Jesnes teacher not authoritative but persuasive.
Bring various agencles together to help them to do for themselves. Jeanes
teachers should never become authoritative toward the schools in the work they
are doing. In Jeanes work there muest be a faith in the long-time good of work.

Slater Fund is gradually being withdrawn from secondary education work
MLU for notes.

Dixon: Fhat effect does development of these schools have on development of
larger schools?

Irby: Comsolidation through for a while. There is no money to go on. Schools
reduced from 5,000 to 3,000. Consolidations slow. State department has nothing
to do with selecting teachers.

Mrs, Buncan: Ferm homes in very poor condition. Less than five per cent own
their homes. Program at Red Oak. Ralsing money for school fence: boys club
dues; gave entertainments; PTA gave something; newspaper gave something. Pencing
purchased and being put up ouglanunry 1lst. ‘%gaas planted, coming up in spots
On side of building wheat planted. Garage, buthouses being whitewashed. Some
attempt being made at drainage. MAnother well been dug in past year; not:getting



good water yet.
Inside of building has been ceiled. White school interested enought

to offer old stove when they got new ome. p
Matter of imstruction: Curriculum reorganization. Farm idea; na;ds
of community are for improved health and improved standard of living. The
PTA, boys club, and girls club are all active. The church has been affected
by Red Oak School. Improvement in membership. In cleanliness and diet some

improvemént has been made.

Janusry 4, 1937

ERE: What further kinds of experiments in schools themselves should we con-
template?

Cocking: Studies in which Council might be interested. In northern Alabama
there is an area which consists of tiwo or three counties which are making sn
effort to cooperate in their educational progrem. They have set up a definite
library service. The TVA has done a remarkable thing; they have come to the
local school authorities, saying that they were interested in the edhcational
program.

In Horth Carolina there are three counties entering into proposal
which will overstep state lines in an endeavor to carry on educationsl pro-
graan in which state lines are disregarded.

Irby: Consolidation studies in Arkansas., 8ole factor - highways
Coss: Greemville project might indicate that county comsolidation would
become centers of services (7).
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ERE: Is there any actual merging of counties?

Davis: Tradition stands in front of it

Favrot: GQuestions comcerning comsolidation. White schools of St. Mardin Parish,
Louisians have been consolidated. Thers are three white schools in that parish.
Two of these schools located in towns. Students have to be transported for
considerable distance. Complaint on part of parents. Study of Tangipshoa Parish
in which considerable consolidation has taken place and several consolidated
schools reopened &s primary schools. ©Shouldn't quite a lot of study be done to
find the effects of this consolidation; how it is taken by people.

Cocking: In our library ub-&p in Tennessee, largely on paper 8till, the ultimate
set-up provides for ten regional libraries built about trade areas, with bramch
libraries going out from elght centers. Oame proposition enters into matter

of schools.

Most interesting consolidation - Lewis County, Tennessee. Under county
superintendent consolidation program wes set up. Ultimate consolidation program
for that county waes set on paper and sold to people. They laid out their
building sites. Origindlly there were 200 schools. After 13 or 14 yeers of
operation there were only twenty-two schools in that county. Final program calls
for 13 schools. There is economic return in consolidation if carried »a over
long period of time.

Holden: Hot much consolidation in Vermont. Wae consolidation in county in
Tennessee by local initiative?
Cocking: From local school authorities.

Cosss If by an effort to find places in which there was improvement in rote
learning we could gather &s much information in generalization and spread ss
by going into county, wouldn't it be better to go about locating things already

going on?
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Judd: Loathe to see experiment turn toward administration. Content and guality
of actual teaching going on; stick to that. What is a good school? It isn't
problem of this Council to decide whether or not consolidation is good. Improve-
ment of training of teachers the thing to work on. W¥hat should be done to a
youngster to make him 2 different kind of youmgster? Trouble with consolidation -
same kind of teacher ess in the smaller school. More equipment but the teacher is
no better.
Holden: Refer plans of next step with what was discussed Saturdsy (Compendium).
Dixon: Nome of our projects so far has been one represented in largest group
of counties.
Hewbold: Would it not be wisdom for experimentation to proceed in large units
as well ss smell units (to find out if good teaching iz going on).
Judd: Unique function which this figency (Council) has served is that it has done
something near the soil. I say, let's stay there (nesr the soil).
¥arner: Could we set up criteria by which we could esy that schools are doing
& good job of educating?
Judds We have criteria which will describe good school situation. We must go
back into history of situvation in order to utilisze criterisa.

We should stick to finding out whet good teaching is.
ERE: It might be very interesting to start an experimental school to see if
school could blast throuzh stratification.
¥arner: How are we going to find good places?
Judd: You staried toward one thing which is not now emphasized - what is good
teaching. Suppose you go to place where best teacher can't move situation, then
you know that you are in a position where situation must be deslt with outside
of school. We can't generalize on anything. What helps good teaching? What
hinders it?
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ERE: WMoving toward nosing out goog teaching - where it is. That sounds like
research. We are not to become just a research body. Are we moving too much
toward the study and survey type of thing?

Judd: Concrete illustration. Few years ago association raised question of how
mach of this (research) is being used in school. Commonwealth has report on
this study. You've got to experiment with good teaching. Some situatione are
very good. !I.ow did it happen? BExtrect from that your inquiry and try out in
another county. Find muk situation that is bad and see if one can improve it.
Experimentation is involved rather than just re_aaarch.

Coss: One reason we are now in position to do z;omthjng is that we have start
statement of fact which meant research. Volumes I and VII catalytic agent.

In Compendium do you have measures which are indications of where we had better
go in each group.

Junker: Per pupil expenditures; Rosenwald buildings.

Loss: We want to change totel life of folks. It may be heelth, ete., which
makes school ineffectual agent.

Pattersont Many more facts than we are able to use in our attitude of study.
Best way to study situstion is to do something dbout it. OGreat pity if we leave
great mass of data just as it was before we started (? ?)

Karner: Because people have gone lumbering on is why we are where we are now.
We've got to contimually look at thing and refine problems as we go along.
ERE: Spread of use of information. 1. The peculiar interest of this Council

is in the improvement of teaching (:;"h:_'% cational procese itself as contrasted with
administration or any‘hhing else.) If that is the general interest then we are
equally sgreed that we should proceed to investigate to find out what is being

done, and experiment.
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2+ Experimentation and investigation should keep proper balance. The
direction of this Council's effort is explicitly on the improvement of teaching.

8., If up to that point we are in agreement, let us devote the remainder
of the time to further discussion of means of spread. One method; cultural
migsion, field service unit. Another method; better materials of instruction,
spread of good materials. The centers for that kind of thing should be the
regional normel schools. Those normel schools should have creating of good
meterials as thelr business. Third method of spread; the possibllity of getting
some agencies of interest and enthusiamm created locelly either by states or by
gmaller units. Groups of people who will concern themselves in the interest of
better education as it has a bearing on rural commmities. TFourth method of
spread; state survey, If that survey concerns itself with educational processes
and not too much with administration.

McQuistion: People who should be exposed should be taken to source. If loca-
tion of superior people end projects is made, it might be well to think of
taking people to sources That 15, at Peabody some 500 county superintendente
have been taken to Peabody Colléga and have been exposed to what 1s going on at
that college.
Cocking: Interested in problem of lmprovement of instruction. Have tried in
Tennessee to get it. Take people to those places where something good iz going
on and take two others in their own situations. Rurazl teachers of Montgomery
County go to experiment schools to see what 1s going on. The teachers meetings
have been orgsniged so that teachers enme together to discues what suggestione
for improvement might be made.

On county-wide basis we have taken about &5 ,000. Each county will
select best teacher and pay her living wage, provide trunaportutian. We'll give
her §500 toward her salary. The teacher goee about the é??éty to help teachers
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at home, and to make arrangements with powers that be to go where interesting
experizents are going on. In about 40 counties in Tennessee that sort of work
is going on.

is
Judd: Reason why we have to go to get ilarmers to see things/that they don't
know how to read. This sort of thing has to be done regionally. Council hes
made progress in two years. Let's build up normal schools. The normal schools
mist be raised out of their lethargy.
ERE: Great difficulty to stimulate normel &chools to help themselves is that
they need people who know how te discover material., Creation »f material which
is essential to good teaching is one of major problems of this group. One of
great changes taken place in tweniy years is that children are now reading
tremendously more than formerly.
Holdent What do you have in mind when you say "materials of ingtruction"?
Judd: Kind of actual reeding material which will illustrate teaching. Mearble
querry in Vermont. Booklets on this quarry. Vermont can't raise certain things.

Get children to ese thail Vermoni is giving and receiving, If every firsi class

teecher would prepare one good

Holden: Materials of instruction - meaning quite specifically reading materials
to be put in hands of children?
Primary

Judd:s 1. /Reading

2. Secondary picture material, Picture meterisl much cheaper than formerly.
Holden: Is reading material the chief material of instruction? Close second;
environment. Doesn't this hook up with suggeet on productive research? Teachers
should have chance to get acquainted with the actual surroundings of children?
Organizing that information for teachers' use.
Judd: Not particularly interested in leaving child in own environemtn. Reading

and looking at a thing. By reading he gets a nhw-type of;;#rarience.
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Coss: Suggest that we add to our staff a coordinator of materials, who at the
same time should acquaint himself by visiting snd meeting people. Someone who
should visit book publishers, who will be our helper in coordineting materiels,
He should become acquainted with what has been done.

ERE: Difficulties; not sure that we would be able to absorb time of man who
should be good enough.

Cosss No,

Judd: Build on normel schools. Get normal schools stimulated to put out good
stuff,

ERE:s Find good man and let him take phst Zkswm at Stateszboro rather than hers,
Coss: I should go to normal schools to find out what it is &ll about.

ERE: Haven't been able to find such a mgn. Stimulation of instruction materiﬁls

is very important, nor have we made any progress.

1/27/87
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Januwary 25, 1937

Dear Dy. J’oma In accordance witih proposals made at
the recent weeting of the Council on

Rural sation, I am appointing a %
Co to formulate criteria for appraising W

schools. OSince the judgments should be made on the
basis of comsunity influence as well as on the formsl in-
struction, I am naming a commitiee composed both of educe-
tors end of sociologists, ss follows: Charles S. Joimson,
Lloyd Wernmer, Burton P. Fowler, and John C. Dixon.

I hope very much that you will find
it possible to serve on this comeittee. The work should
not prove burdensome in time, though it will cell for a good
deal of keen amalytical thought. I am asking ¥r. Dixon to
serve as executive officer of the committee. OSince the mem~
bers live at long distences from one another, ¥r. Dixon will
confer with individusl members of the committee until such
time as he finds it possible lo arrange & meeting.

lr. Dixon will be getting in touech

. A with you in the nmesr future. I bespeak your cooperation with
.+ & him end with us on this further extension of the attempt to
".va\‘l._o study end appraise educational results.

Very truly yours,
ERE:JW EowiN |

Dr. Charles S. Johnson
Fisk University
Hashville, Tennessee
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January 25, 1937

Dear ¥n. Fowlerj In accordance with proposals made at the

-~ recent meeting of the Council on Rural
Education, I am appointing & subcommitiee of the Council to
formulate eriteria for appraising the work of rural schools.
Since the judgments should be made on the basis of community
influence as well as on the formal instruction, I aa naming
a committee composed both of educators and of soclologists,
as follows: Burton P. Fowler, Lloyd Warner, Charles S. Jolnson,
and Joln C. Dixon.

I hope very much that you will find it
pogsible to serve on this committee. The work should not prove
burdensome in time, though it will call for a good deal of keen
analytical thought. I 2m asking #¥r. Dixon to serve as executive
officer of the committee. Since the members live at long dis-
tances from one snother, Mr. Dixon will confer with individuaal
membersz of the committee until such time as he finds it possible
to arrange & mesting.

Mr. Dixon will be getting in touch with
you in the near future. I bespeak your cooperation with him and

with us on this further extension of the attempt to study and ap- .
praise educational results.

Very truly yours,
‘i |

ERE:JW

#r. Burton P. Fowler, Headmaster
The Tower Hill School
Wilmington, Delaware

P. S, I have sent the above letter to each of the persons
named on the committee. I am sorry that we cannot have you at
& meeting in Chieago this week-end. Recognizing the difficulty
of getting the group together, we shall pzqu. on the basis of
individual conferences for the time being. .
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January 25, 1937

Dear #r. k«mx} In accordance with proposals made at
the recent meeting of the Cmmcil on

Fural Education, I an a.ppointi.ng & subcoma’

'si8 of m.ttar inflmm as ull &s on the formal in-
struction, I am naming & committee composed both of educa-
tors and of sociologists, as follows: Lloyd Waerner,
Charles £. Johnson, Burton P. Fowler, and Johm C. Dixon,.

I hope very much that you will find
it possible to serve on this commitiee. The work should
not prove burdensome in time, though it will call for a good
dezl of keen analytical thought. I am asking #r. Dixon to
serve a8 executive officer of the commitise. GSince the mem—
bers live at long distances from ome snother, iir. Dixon will
confer with individusl members of the committee until such
time as he finds it possible to arrange a meeting.

#¥r. Dixon will be getting in touch
with you in the near future. I bespeak your cooperation with
him eand with us on this further extension of the attempi to
study and appraise educational results,

Very truly yours,
ERE:JW

¥r. Lloyd Warner
Department of Anthropology
The University of Chicago
Chicago, Illinois
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January 30, 1937

Mr. Edwin Embree _l.-___;
Julius Hosemwald Fund |

4901 Ellis Avenue

Chieago, Illinois

Dear Mr. Embree:

I am acknowledging the appoint-
ment to serve on the sub~-committee of the
Council to formulate eriteria for appraising
the work of rural schools, and I shall be very
glad to work on this committee if I can be use-
ful to its I shall be looking forward to hear-
ing from Mr. Dixon about next steps.

With best wishes,

Sincerely yours,

¢s8j=p

FEBS



TO Mr. J. C. Dixon
FROM  Edwin R. Embree
DATE  May 18, 1937 Jc):"
SUBJECT: #Organization off Rural Counciij)

e

F

I am pufting down on paper, in order to insure discussion
in due course, the following suggestion concerning the organization of
our Rural Council.

It may be desirable to reorganize a good deal the present
membership and functions of the Council on Rurel Education. One sug-
gestion is that we constitute a small executive council which might
meet two or three times a year and might become the policy forming body
of our rursl school program. The membership of such a small executive
council might well consist of the following persons: Charles Johnson,
Judd, Burton Fowler, Alexander, Coss, Bass of Tennessee or some other
stete commissioner, Leo Favrot, members of the Julius Rosenwald Fund
staff.

If we had such a small, powerful working group, we then
might have one meeting & year of a much larger assembly. That big
meeting, presumebly held as in the past for & three-day session during
the first week-end in January, might then properly include even larger
numbers than hsve attended the meetings heretofore. This mid-winter
meeting might be & general ballyhoo session. It might receive reports
of interesting work in various southern states and even in some places
outside the South. It might engage in & good deel of discussion of
general problems and objectives of rural education. It might, in
effect, omit the planning functions of the present Council (which would
be taken over by the smaller group) end devote itself to an attempt to
enlarge the interest and increase the understanding with respect to
rural education.

EHE
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