
Wyoming 'co~nty Counts 
16 One-Pupil Schools 

LARAMIE, Wyo., Jan. 10.-(U.P.). 
Wyoming has ~ teen of the m.QSt 
expensive grade school students 
in the west, a survey of rural edu­
cation in the Cowboy State showed 
today. 

Helen Nelson, superintendent of 
schools here, said the sixteen 
high-priced students attend "one 
pupil" schols in isolated rural sec­
tions. 

"It costs just as much for a 
tea<'her and for fuel and supplies 

I 
to educate one pupil as it would 
for twenty or more," Miss Nelson 
said. "As a result, every one of 
these sixten isolated students costs 
the ~tatc S700 per year." 

All sixteen of the one-pupil 
schools are in Albany Cobnty. site 
of Wyoming's famed Snowy Range. 
The same county has sixty-one 
rural schools with only two pup1fi. 
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January 12, 1939 

!Jr . Edwin R. Embree 
4901 Ellis Avenue 
Chicago, Illinois 

Dear ...r . Emoree. 

I want to tell you again that I certainly did 
enJoy th~ council on Rural Education whic}- 1 attended O'l i~. W , 
Saturdi:...y . i'he discussions were quite sti,1ul ating and 
associavions wst pleasant . 

If I had had the enclosed clipping for the ar­
gu ent I was in Friday afternoon, I believe I could have 
carried my point . I ~rould like to have so□e of the folks 
who argue for the co1tinuance of the one- teacher schoolG 
explain how they would go about building a life- like 
sit ~tion in these 77 schools of Albany county, Wyoning 
{unless , of course , they are trying to develop her its) . 

I enjoyed so much knowing the people from your 
office . I do hope that ctey all find it convenient to 
come back south again soon. ~ive ey regards to Curtis 
and George . 

t!AL:el 
l!!nclos ure 

Very truly yours, 

~C- ~ 
narry A. Lit~le, tiead of 

Depa.rt□ent of .... c1ucution and . .'eacher Training 



Di scussi on by Mi ss Kate Roux 
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COMBINING THEORY Aim PRACTICE 

A teachers college should serve the area represented by i ts 

students. Therefore, the presi dent and faculty need to know the needs and 

resources of the communi ties or regi ons, condi t i ons, field problems, and 

public school practice from first -hand contacts and experi ences, in order 

to set up justifi able, clearly defined objectives and to plan specifi c 

courses to paral lel student exper i ences . All departments should be aware 

of, sympatheti c toward and i nterested i n the teacher education program. 

From the moment students enter professi onal courses, t hey should 

contact children, wi t h gradually i ncreasing responsi bilities . Through 

graded part ici pati on, t he "safety miniitUm of teaching abili ty" (Evenden) 

should finally be reached. 

(Type of chi ldren in Laboratory School - Consoli dat ed) 

Remedial work - small groups 

Pl ays and Games 

Publi c School Art 

Publi c School Musi c 

Children's Li terature - Story- telling - Introducing books -
Li brary Peri od 

Publi c Health Courses 

Nature Study 

History- Social Studi es 

Geography 

Tests and Measurement 

Psychology 

Curriculum Courses 
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lovember 5, 1938 

Dear Ur. Favrot: You have attended all of the meeti ngs of the 
Rural Council and knov, therefore, the atenda 

which have been fol lowed in each of them. As you will re.lllember 
th6y have posed the problems of rural education largely from the 
point of view of the rural scene, the rural school and the rural 
teacher. In other words, the approach to the problems of rural edu­
cation has been rrom the rural teacher primarily . She is so nearly 
the crux of t he whole problem that we have felt Justified in center­
ing our interest on her and her problewa. 

The discussions lu the Council and tne general 
trends of our pro6ram - which we hope and believe are being set 
more by the actu&l needs of the situation thb.n by the personnl 
philosophy of any of us - l.w.ve more and nore directed U 8 to a con­
sideration which goos behind the teacher and her £ictivi ties. This, 
of course, is the institution which trains her . We have been in 
the position of analyzing the teacher' s job and of assU1:1i.ng that 
she should have certain lmowl.edge and &bili t ies. Except for repre­
sen ta. t i ves from those te&cher trainin6 iusti tutlons wi t:1 wnich we 
huve been coopernting we h6va tw.d little chance ~o know what 
officials of such insti tutions tho~ht of our approach. ffe have 
not given them a chance to state their opinions , t o question our 
procedures, and to suggest modification of our program. 

We feel, therefore, that the next meeting of 
the Rural Council should devote much of its program to a consi dera­
tion ot the problem from the point of view of the institution train­
ing the teacher and it setil:ls that there may be a vecy happy way in 
which to make the approach to sucll a plan. I have in mind the work 
Bond and Brewton have been doing under Campbell' s direct ion. They 
have made analyses of, 

(1) Tbe status of one- teacher school s i n the Onited 
States ffith particular emphasis upon the situation 
in the southern states; 

(2) The status of consolid&ted schools in the same 
area; and 

(5) The status of rural s chool superrls on iJ the 
same area. 
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The Laborat ory School should be t he heart of a teachers college 

and t he d i rector serve as the coordi nat or , really, f or t he whol e school . 

Of faculty menbers who need to rr.ake use of t he faci l i t i es there, some may 

feel uncert ai n, awkward, and unskilled, or hesi t ant about doi ng so. The 

director can do much t oward making t he approach easy and invi ting. 

We tend to t each a.a we are t aught , or as someone said yesterday, 

11t he way the st udents l ear n i s the way they t each. 11 Then practice should 

exemplify theory. Environment at hand, or further romoved, should be 

used to confr ont t he students wit h problems, and guidance given i n finding 

soluti ons and i dentifyi ng i nherent pr inc i ples . Probably, reorgani zati on 

of i ndivi dual courses into a f ew broad f i elds or as a core curri culum would 

t end to give more cont i nui t y and f l exibilit y in t he educati on program. 

Cl assrooms- i n the nat ure of workshops furni sh not only a worki ng 

at mosphere but also some of the working t ool a. Professi onal books, stat e 

adopted t extbooks, suoplementary books, bulletins, magazi ne , files, sample 

t ests, records and report s , sampl es of chi ldren's work, hectograph, let tering 

pens, i. e. , general suppl i es and materials are eome of the working equi pment . 

A desk or tabl e f or each student and freedom t o use the room, when he has 

time f rom assi gned responsibi l i t ies, make t his an invi ting place t o whi ch 

the st udent returns f requently for study, conferenc~ a.1d di scussi on wi th 

hi s teachers and cl assmates . (Anderson Hall) 

Courses should be synchroni zed with requi red exper iences so that 

t he interplay of t heor y and practice are natural , i.,<? . , methods and student 
/. 

teachi ng. The classroom t hen affords the students a place to pool t hei r 
J 

problems, discuss t he implicati ons, search for an~nror--a, and plan t hei r o•---~ 

cedures 1n the l i ght of princi ple . 



Contact problems 
(Discuss 
(Read 
(Explore 

Observe 
Plan 
Try Out 

Evaluate 

Examples of interplay between theory nnd practice 

Inventory - s i tuation physical, children, conm:unity 
Measure, weigh, record 

Health - exam, parents, pls.nning program 

Home visitation - sick child home, cane· grinding, call 

Reading - exam tests, prepare to give, ~e~d, administer score, 
compile, g:,:-aph, analyze, plan and assi st i n remedial 
work 

Excursi ons - field trips 

Organize bodi es of teaching material 

Visi ts to school s~ county, meetings 

Participation in community affairs - church, PTA 

Records and reports - examine, read, assist 

County l ibrary - book deposi tory 

Campus laboratory school - country day school 

Supervision Group 

Denmark) 
) exchange 

Fiel d ) 

Start from reali ty, use materials to come into possession of theory, 

pri nciple - plan work i n light of 

Theory and philosophy be an outgrowth of systematic observation 

and participation in typi cal classroom procedures. 



They have al so, 

(l) Secured and analysed descriptions of characteristics 
of good rural el ementary schools (which have been 
prepared by state and county supervisors); 

( 2) Attempted to analyze the specific services of teacher 
educating institutions with respect to rural life 
and rural school problems; 

( 3) Tried to develop eval uative criterie &nd , from these, 
an instrument which administrators, supervisors, and 
others might use ( a ) in diagnosing needs of rural 
schoois, (b) in rating f or standardization purposes, 
and ( c ) in making surveys. 

Now, what do you think or the plan of devoting 
the first lay - or as much thereof as may bs necess~ry - of the Council 
meeting t o a consideration of the facts and implications of the 
material Brewton and Bond h~ve produced ond the second dfty to secur-
ing the reactions of the people who are training teachers to the 
questio~end pr9ble1us posed by t his material? 

If the f:l.genda f ollow the above plan we shall have 
to include in the personnel of thG Council more representatives of the 
norlllB.1 schools and teachers colleges thAn hsve been included i n the 
past. Te have in mind representatives from Troy, ilabaaa, Del ta 
State Te~chers College, ond the school at Richmond, Kent ucky . No 
one of us is far.Ji.liar ~ith the personnel at these institut i ons. 

You t.now these incititutions and thei r personnel 
:more intl.l!lll.tely th&.n we do. If you agree to the tentative plans out­
lined above, won' t you suggost a list of school.a, or, better still, 
indi vidUI1ls who you think would make a contribution to the Council 
meeting? If you know any outstending people in teacher education in 
the state departments of educotion you mii:;ht also suggest their names. 

The meeting of the Council i s tentatively set f or 
Atlanta on the sixth and seventh of January. 

JCD:RW 

Jlr . Leo M. Favrot 
General Education Board 
49 West 49th Street 
New York Cicy-

Sincerely yours, 

..... 



... 
A. Merrill 

COUNCIL ON RURAL EDUCATION 

Atlanta, Georgia, January 6 and 7, 1939 
Notes of Meetings 

Friday morning, January 6 

AL SCHOOL 
PROGRAM 

Dr. Doak S. Campbell took charge of the Friday morning meeting which 

was given over to a discussion of the ways and means of improving elementary 

schools and rural life in the South. Dr. Bond read a report on some significant 

factors affecting community living in the rural south; and Dr. Brewton, a 

report on the results of observations in rural schools. These reports, copies 

of which are available, were based on some observations made from the visita­

tion of forty Negro and forty white one and two-teacher schools. The study 

is not completed . Before it is, it will take in observations resulting from 

the visitation of some two hundred Negro and white schools. 

Dr. Little raised the question of what was meant by a rural school. 

The question was commented on and more or less decided that any schooJ out­

side of a city of Z,500 could ~e designated as "rural11
• 

Dr. Johnson reported on the compendium of information on southern 

counties. 

Early in the deliberations of this Council it became evident that 

it was difficult to generalize about the South, ~nd that individual instances 

told very little. It was suggested that as a first approach we should attempt 

to lay a basis in the social and economic structure of an area by such units 

as could be made measurable. We have selected as the smallest possible unit, 

the county. Eleven hundred and four southern counties have been studied. In 

attempting to work out a device by ~hich we could classify these counties and 

an~lyze available data we have set up seventy indices. The first step in the 

development was that of setting up a basis by which each CO)llltY cuuld be 

described according to its dominant econoiey. We have wo~ked out eight general 
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type areas with subdivisions in each: 

1. Population characteristics: total county population, percent 

of change, percent urban, percent rural, percent Negro, etc. 

2. Economic: measure of retail trade centers, county population 

per income tax return, percent of tax. 

5. Agricultural: total acreage harvested, percent of ~egro and 

percent of white engaged in agriculture. This to be broken down 

into major classifications of those raising cotton, grain, tobacco, 

etc. 

4. Industrial differentia 

5 . Occupational character istics 

6. General social orientation 

7. 

8. Educational index: expenditures made for Negro and white schools, 

number of one teacher schools, class rooms per thousand for Negro 

and white, percent illiterate of Negro and white, distribution of 

lynchings. 

The second step was to take types and correlate them with other 

social factors. The final step was the drawing together of the material 

which gives more of the color and general internal functioning . 

First we attempted to give observations for a known area when rela­

ted to a br oad statistical index. Second, we are able within certain limits 

to associate these known factors with certain others thht have not been so 

easily understood. 

Dr. Brunner: (?) 
> 

In commenting on Dr. Bonds report,spoke of the 

necessity of changing the trends of migration. The city is getting slightly 

more than its share of the best rural youth, and also more than its share of 

the bad. If we are going to attempt to condition rural ed~cation, one of the 

questions we must face is the migration question which~~ been the problem 
l 
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of a century . The elementary school's enrol lment has grown. I am sorry 

that the s urvey has given i ts attention only to the rural ar eas . The towns 

should have been included in the survey as they are the worst offenders . 

S:eeaker (?) Population is shrinking, but the rural ar eas are 

losing population in the very best farming sections. Reasons for this may 

be restriction of crops, soil conservation. Formerly people left the rural 

areas to move to cities. Now, however , with the relief lines longest in 

the cities the population is going where it can live cheapest, which is in 

the Appalachian and Oeark regions. 

tween good and bad land. 

A clear distinction has to be made be-

Dr . Pittman: The problem i s whether or not a teachers college is 

promoting rural education. Anything seems to be in order today for rural 

educati on . (Dr. Pittman told of the experiment in Michigan where courses 

by their name are shown as promoting a certain interest, namely, rural 

courses. When that was done the people were scared away.) In the state of 

Georgia, however, the situation is different. I f eel Dr. Little is correct 

in saying that everything in the offerings of the college is there f or 

everybody . If we put too much emphasis on rural education we might promote 

the same type of consciousness that they have in small sections of Michigan. 

It would be to the disadvantage of r ural ar~as of Georgia for us to set up a 

subj ect body of material designated as rural material . I f eel that we can 

deal with the whole social and economic problem without any undue emphasis 

on the rural as different from the urban . 

Alice Kelliher: £ seems to me the problem is 

the schools ar e s erving the purpose f or which they are intende0What we 

need to make a. "go11 of life is the most important thing in education. Then 

why not examine our schools and see if they are really serving the1-r purpose. 

Take the subject of "health". What is really being done i ~ the Health Service? 



How does the teacher use the health service? Do we need more social wor kers 

to bridge the gap between education and health? How much practice are these 

people gett ing, how much theory? Shall we learn by theorizing or by doing? 

What can be done? What is rural and what is not rural is not the question, 

but what is human and what is not. 

Dr. Jaggers: When you make a study of this type we very often 

leave out things , and thus get it into our heads that the study is invalid. 

Sometimes it shows up things we don't like . I am wondering,since we don't 
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have more than thirty-five or forty courses named rural,/and since our discus­

sion indicates that more courses are rural than is apparent from the catalogue,; 

would it not be possible to have the Committee go into institutions i n the South 

and find out how many of these problems are receiving attention. We cannot 
our 

escape the fact that something is wrong withAteacher education program. That 

there is something wrong is apparent from the f i gures quoted by Dr. Bond and 

as shown by Dr . Brewton1s visits. Whether we are to bl ame or not, it does 

place before us the problem of examining these conditions to find out if we 

are wrong or right, and what is to blame for the conditions. The important 

thi ng is to i et practice keep up with theory. If we are to train people to 

take leadership positi ons in the various communities, we must train leaders 

to teach a way of life. 

Dr. Donovan: ~ year ago I decided to visit a number of rural 

schools. r went to a county east of 11\Y home county, Estil l County, and asked 

the County Superintendent t o take me to a number of di fferent schools. I was 

taken to a one-teacher school taught by a man who had been one of our students. 

He had had three years training. Thi s was one of the worst schools I have 

ever seen or been in. The s chool grounds were bad, health conditions terrible, 

teacher dirty, and everything was about as bad as it- could be. The teacher 

had not been taught that way. We then moved on to better 1schools, finally 
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arriving at a one-teacher school that was as good as our own college train-

ing school. It is the attitude that counts. Schools may teach what to do 

but if the attit\l6.e of the teacher is wrong there is not much that can be 

done/ 

As a r esult of these visits an experiment was tried. A visiting 
g ✓ l c.,(J ►1 

program was put into effect. -P:F-OSpec'ti ve teeoiters were taken arou..,d to visit 
u..,. C V\-.-4 

different schools after which meetings were held ~t which things were talked 

over. This laboratory course was open to the teachers of the schools visited. 

The ex:periment actually changed conditions in the very bad school mentioned. 

We decided that a form of teacher supervision was necessary. Kentucky has less 

supervision than any of the southern states, and that is one of the things 

Kentucky needs. 

I think Dr. Beatty has put too much emphasis on teacher training 

institutions. The tendency is to move to urb~n communities. Eighty percent 

of our students hope to get to the cities to teach. It is hard for a teacher s 

college to overcome this pr~ctice. We used to have different courses for 

elementary teachers, intermediate grade teachers and rural school teachers. 

Alice Kelliher: We need in-service supervision of teachers. How 

much active, effect.ive participation do the students get before they have to 

go out and teach? When you do have a teacher participating then you begin to 

get changes in that person's practice. 

Dr. Beatty: Apparently a good many of our teachers are going 

to spend time in a one-room rural school. How many teachers in training are 

getting the teaching experience that will enable them to meet the problems 

encountered in such a situation? (A show of hands was made indicating seven 

people who thought their prospective teachers were getting such training . ) 

How many institutions have some opportunity for the propsective teacher to 
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practice in a one room teacher school or its equivalent? 

ERE: This group represents about 2/31 s of the schools where people 

mi ght go to get their one-room teaching experience. 

Dr. Donovan: My theory is that the student teacher should have 

nine weeks teaching ex:perience in the rural schools under the supervision of 

a teacher, should go where the teacher does , live in the community and f ace 

community problems. 

lt\o!f ~J I t seems as if the barriers restricting the oppor-
~ 

tuni ties for Negroes in other activities make every Negro insi:truttion a 

teacher t r aining center . /in some institutions there is a tendency to hold 1 0 

up hands in. holy horror when community relationships are mentioned. Will 

this study bring forth facts showing how these schools might be made effective 

teaching centers?/ 

Dr. Little: Most of the schemes of equalization tend to im-

prove the one-teacher schools. I am opposed to one-teacher schools, as it 

postpones further a good educational system for the country. We should con­

centrate on the consolidated schools and not spend time on the one-teacher 

schools . (Much protest.) 

M. E. Thompson:~elative to courses in rural education, I have an 

idea that if teachers can be made to think that their job of teaching is to 

go into a community, find out its problems, and then work out the problems 

of the community , they will accomplish something~ When this is done rural 

Georgia will be working out the solution of its problem. Get away from the 

idea that you are t eaching from a text book. Let the problem originate from 

the needs of the people and community, and then let text books be used in 

solving these problems . The one-teacher or small rural school has never had 

an opportunity to demonstrate what it could do. It.has the poorest teachers, 

shortest terms , poorest equipment, and has never had an orrrtunity to deter-



mine if it could function as a good unit . 

:LQ.!2J_ /2r consolidation continued it would be 1990 before it could 

be accomplished./ Should teachers be trained for a j ob as it exists, or as 

it is thought it might exi st? 
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Dr. Little: Take the situation and do the best with i t , but build 
/ 

up larger schools rapidly. (He then listed all the t hings a teacher of a one-

room school had to do- i Can any one human being be so versatile? Where would 

it be possible to find a teacher like that/ 

JFS: The reason you can't find them is that you haven't been train­

ing them. 

A. Kelliher: We've just been skating on the surface. The question 

is what do we want the school to do in a community. Is the teacher the only 

one who should work in and outside the school? Consolidation is doing some­

thing to our s chools. What is it taking away from the community? 

K. Roux: Isn't i t a question of emphasis? 

~ - Little: (Rel ated an experience of his in Arkansas. Two families 

lived in this certain community and they had two girls and seven boys . The 

parents had plenty of money and wanted their chil dren well educated so t hey 

built a school, hired a good teacher, etc. But all their money could not 

make a good school. ) To have a good school you need children. The possibilities 

of a good school are greater when you can get some people together to have a 

community./ 

N. Irby: The superintendent of a large school in Georgia recently 

complained that he r ealized that consolidation of schools in t hat county had 

done something to the community, and he is attempti ng to find out what it i s 

so that he can r eplace what has been taken out . 

A. Kelliher: If you can bring enough children together and offer 

certain oourses you can get education. 

B. Fowler: (Gave an experience of his_system.) 



Many cases need to be studied to see if consolidation or the one-room 

school is the thing. 

Dr. Pittman: 

better, to be 

We have arrived at the question of which is 

or submerged. We have missed the issue as to 

what is essential in order to make life good in the country. 

~- Zeigel: The question i~ how can we have better rural schools . 

The needs of the boys and girls in the rural schools do not differ greatly 

from the needs of the boys and girls in larger areas. There i s only one 
(~"le-') 

one-teacher schoolAin our county in Mississippi. (~) Better teaching 

is needed to make better s chools. We are too anxious for results. Such 
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a change in the educational system means educating the parents and the masses. 

The materials used should be like the materials we have to work with in life . 

Emphasis should not be placed on subject Etter for i tself, but as a means to 

an end. If we could go into our schools today we would see a better type 

of teaching than ever before . We would find the children able to do things 

better than ever before. Conditions are better, materialSbetter, etc. If 

we have a new type of education for the msses, we need a new type of education 

for the teachers. To have good teachers in rural schools and good teachers in 

the high schools means we must work out a curriculum progra~ 

(Dr. Campbell introduced Miss ~hiting who described her work.) 

Miss 11hiting: (We have devised a scheme of prospective demonstration 

centers. We feel that in the past the teachers colleges, etc. might have mis­

lead by using the term "demonstration school" so we have set up what we call 

"prospective demonstration centers". We have a credit system. Every school in 

Georgia is now operating and lmown as prospective center number one. They are 

all checking themselves to see that they have an active program among the 

teachers and supervisors. After a while when a supervisor feels that a school 

has met the requirements the school becomes lmown as ce~tpr, number two. To be-

L . 



come center number three is the goal. After a school has become center 

three it goes into experimental work.(We have tried in our work to effect a 

closer relationship bet ween community and school . The s t ate supervisor of 

instruction is now the supervisor of these centers) 
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Dr. Brunner: t etting back to consolidated school s - the question 

is not one of consolidation but of the sociol ogy of the community . We are 

getting consolidation without enacting l egisl ation for the consoli dation of 

schools. However, we ar e always going to have one-teacher schools - so their 

problem will have to dealt with . The b est educational work I have seen done 

was in New Zealand, and i t was done through correspondence school. The 

question comes back to getting better teaching. There is an experiment being 

tried in southern Illinoi s near Car bondale . Twelve per cent of the enrollment 

is Negro. There ar e six one-teacher schools where practice teachers can teach 

under supervision . This service is not being pa.id for. Lack of funds has 

often stood in the way of this type of work but in t his case the schools 

which are cooperating are not being paid . When this experiment was started 

the schools contacted asked for pay for the service they would render. They 

were told, "Sorry, but we 'll have to look for another school ." In this way 

schools were lined up . Thus the prospect ive teacher s are receiving training 

to fit them for communi ty s i tuations. 

Dr. Beatty: I f Dr. Little had l imi ted himself to hi s last state-

ment everyone would have agr eed wi th him . . that is , schools with one family 

do not have the elements for a good school, but, saying that all one-teacher 

schools should be done away with is another question. Earlier I have been 

on t he "consolidated school band-wagon", but work in consolidated schools has 

whown that t hey are not always successful, whi le the one-r oom school has acted 

as a community proj ect t hat has taken, wi thin the last years, a good many 



people off the relief rolls . The Indians have asked for the one-room 

community schools instead of having their chlldren sent off to the 

village schools. 

~ Donovan's reference to Estill County brings to 

mind an experiment of Elizabeth Daniels in one of the teachers colleges 
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in Alabama. She believed, while she was a fourth grade teacher, that learn­

ing could take place in a one-room school if the resources could be used and 

a way of living t aught. Her experiment was in one of the poorest spots in 

Estill County. She would go into the school and teachers would come in 

and observe, and see the school develop. Miss Daniels stayed here for six 
1)..' ... t I 

weeks. When she left, she had a teacher ~ad-had three years college ~·~, It._ 
wU-./v'\.~{l!"Y'wl 
trainj~rema4-n . The next year Miss Daniels would visit the school again . 

Every acti vity that took pl ace involved community life. The County 

Superi ntendent has followed the idea , and that school is still the demonstra­

tion school , rith the same teacher in charge. Miss Daniels had demonstrated 

that learning could take place in such a school, of which there are 60,000 

existing. (Mr. J aggers tol d of his own experience in supervisi~the activi­

ties of seventy teachers who went to summer school . He t aught the college 

classes , linking up teaching wit h experlence:}_) 

(A. Kelliher introduced Fred Wale) 

F. Wale: Teacher training courses are the greatest obst&cles to the 

training of teachers . Everyday teachers are being turned out without any pre­

vious training of how to'leach in rural schools, and are going into rural 

schools to teach. Our problem is to do something with the school in the nature 

of a laboratory center. I believe we must get away from the nature of the work 

done in institutions, and out into the field. The schoo~s program howevei , 

should be t i ed to the institution, but the student teacher must not live at the 

school. The laboratory school will be bYi it. ~tis necessaey 
,... 

for the observing teacher to l ive out with the people who p.ttend the school 

where the student teacher is practice teaching. 



Dr. Morrow: State Director of a state wide curriculum revision 

movement. We are endeavoring to work with teachers in schools to improve 

what is going on in the schools at the present time. We are aware of condi­

tions that have been pictured at thi s meeting, and I am ambitious to have 

something done about it. One bi g thing that is wrong is that practice has 

not been keeping up with theory, but I am not sure that it can unless some­

thing is changed. It may be that we need a new set of teacher trainers . 

What we have talked about under the heading of methods is not 

to this philosophy . Techniques of community study, and the techniques of 

meeting community neEds is more important than methods . We are reflecting 

in the schools what we are t rying to do in the higher institutions. It ma.y 

be that the teachers should be made aware of the problems and of what they 

mean toward the process of education. 

A. Kelliher:0ou cannot change anything on a basis of insecurity. 

You cannot ask the teacher s to change in any respect if the administration 

gives lip service to one idea and operates on another basis . In the experi­

ment at Alabama, they are disregarding marks and schedules. The result is 
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that people come to the school for something they need and something they want 

to take back with them. Physical education is not taught through the use of 

expensive equipment but in wading in the creek, hiking, dancing. Teachers in 

training go with camping trips. Knowing must come through living. As long 

as we teach m~thods courses we cannot haveeducatlon effective. The teachers 

in teacher training institutions can be change~ 

Dr . Johnson: What is meant by the concept that educ&tion is 

training for life2 



(Dr. Brewton was asked to explain his chart and the factors taken into 

consideration in deter mining the different divisions . ) 

Dr. Brewton: A. Teacher 's schol astic training, takes in where she 

went to school, what courses she took, courses taken for training in teach­

ing in rural schools. She was asked for the names of any definite courses 

that had been of benefit in rural situations. Experience - t ook in number 
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of ye&rs of t eaching experience. We found 100 of the teachers we interviewed 

had had three or more years experience, 50 had had onl y two years. 

We checked on professional connections , that is, whether they belonged to any 

societies, parent- teacher associations , educational groups. "Rural mindedness" 

somewhat determined by the length of time spent in the community and the parti­

cipation in community affairs, children's parties, etc. 

~ Conditions of teacher service - We asked the superintendents why a certain 

teacher was placed a t such and such a school. Sometimes we f ound a teacher 

had been a total f ailure at another teaching position and was just shifted 

to a school for want of a place to put her. We looked into housing conoitions 

for t eachers . Could the teacher find a comfortable place to live at a reason­

able price. Tenure, pupil teacher l oad , average daily attendance, l ength of 

previous year's term, salary, actual salary previous year, number of leaves 

of absence granted - all these factors were looked into. We were surprised to 

find a good many leaves of absence grant ed. We also investigated the 

community facilities for pr oviding recreation, if there was a choir in the 

community, provision for lect ures, in short, just what a teacher could find 

in the line of r ecreat i on in the community in which she was teachi0 

C. Administration 

Karl Bigelow: Good and bad should be measured in the effects it has 

on the children. 



A. Merrill 

Saturday - January 7, 1939 

Dr. Bigelow: - General Education as a Basis to the Professional 
Courses 

Everyone is satisfied that the conditions under which children 

are growing up are not good, and there has been general agreement that the 

teacher was the solution of the problem. Our present concern is with the 

general educati onal courses . The lengthening school term has put pressure 

on our needs. We have become aware of the youth problem. We have come to 

a recognition of the fact that with working condit ions as t hey are, and 

jobs as scarce as they are, that the youth of this country constitute a 

problem which needs attention. Then too, there is an element of concern 

under which finds itself. 

Education is one of the means whereby a particular society per­

petuates its ability and social institutions. General education is a 
the 

question for the community. There is an effort now to see/relationships 

which things bear to each other. We see the effort to bring things together 

in the effort to integrate subject matters. In the second place we see this 

effort to obtain unity in the increased desire of colleges and schools to 

operate as a team, in the effort on the part of whole f aculties to come to 

agreement on some common practice . This effort at unity is shown further 

in the decline of the Ivory Tower. 

General education for teachers is important and will become greater 

and greater in importance. Not only do teachers as human beings have the 

same general needs, but because of their profession it is particularly im­

portant that they should have superb general educations, and that they irould 

understand at the time just what they can do. 

Requisites of a good program: There are ways in which a faculty 
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the 
might go about improvlng general educational program; First, by exam..: 

ination of existing circumstances. Cir cumstances must be taken into 

account in ma.king plans. Look at your people, know the student himself. 

-14-

It i s necessary to be concerned about him. The fundamental thing is that 

we need to get these teachers to care about the human beings. Any f aculty 

that wants to develop a good program must be aware of the people and 

aware of the social situations. What resources and obstacles does i t offer? 

~hat are the resources and obstacles of the par ticular institution. 

Secondly, some formulation of objectives is necessary . What is it that we 

want to accompli sh? This must be put in specifi c terms of social needs. 

What changes do you want t o take place in the student to see that he is a 

good citizen? It is not enough to say that you want him to be a good 

citizen. And that brings us to the functional purpose of education. 

Thirdly, choose and begin to experiment with correctua.l.II'ocedures . Fourth, 

we need a continued evaluation of what is going on, with emphasis on the 

things that get students to participate and share in activities , and em-

phasis on individualization as students differ in their needs . I n the pro-

gram there is to be an emphasis on 

close s tudy of the indivi dual s tudent . 

brings one to a 

What i s the place of specialization in a general educational pro­

gram? 1. Make first two years of college a general educational program and 

not bother with specializationZ I am not sure such a t hi ng will work. 2 . 

Evaluation of subj ect - a way of checking on the program to see if it meets 

the needs of the group. Such a thing is necessary. 

Dr. Beatty: There is danger in courses becoming pattern courses 

and being passed on from institution to institution. But the erroneous 

assumption i s made that anyone with an education can pass on t~ese courses. 

It is difficult to answer Dr. Pittman's question as t ~ ~hether or not a 

student who knows what he wishes to specialize in sho1f"~ be able to 

go right into his special field. Vfuile there is more agreement as to the 
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courses to be taught in the general education curricula , there is more 

dissatisfa9tion with the professional courses. The point on which there 

is the greatest dissatisfaction is on the subject of professional training 

for teachers. 

Dr. Campbell: One or two observations on the multiplicity of 

courses and the addition of courses: 

One of the things to which we can trust ourselves with intensity 

would be to try to bring out a definition of what we mean by professional 

courses . The current picture is that it means application of specific 

courses dealing with steps that r elate to the field of teaching. The 

"education-ists" are no more at fault than are the rest of us in that 

matter. A point of great significance is that the teacher training insti­

tutions have not developed the concept that professional education of 

teachers is a concept of education on the one hand, and a series of organ­

ized courses on the other. We must develop concepts and procedures in which 

whole faculties of an institution have a common stake in the individual. 

It is not classical v er sus professional. 

If procedures can be developed whereby the academic group and 

professional group could work together we should find fading out this line 

between academic and teacher education, and we should be inclined to have 

an integrated program. Some clumsy steps are being taken in this direction. 

Some insti tutions have taken a number of courses in education and have tried 

to find out what constitutes each course and to compound them. Some school 

in Buffalo took nineteen courses and compounded them into one . The faculty 

is not satisfied, but it i s an intermediate step. Several schools who are 

represented at t his meeting have met around the table with their faculties 

l n the attempt to name and work out courses . 
(Dr. Campbell) 

ERE: ( took issue with Dr. Campbell's statem~nt that he/thought ,.. 
' a classisist and prof essionali st coul• get eround a ta~le ~d say, "lets 
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integrate a nice little course .") Do medical men and Latin teachers 

get together and decide on the Latin they want to teach prospective 

doctors? 

Dr. Jaggers: Teachers must know child psychology, must know 

materials, and must have laboratory materials. 

Dr. Bigelow: It is desirable that all of the members of a faculty 

who touch the l i ves of pupils should be able to sit down together and find 

out how they can help their pupils meet life's problems. 

' Dr. Beatt:{,\tlifferl with Dr. Campbell in his thinking that Latin 

has its place. 

Dr. Cocking: Dr. Campbell has not stayed by the subject assigned 

him. His subject was "professional education." 

Dr. Ziegle: The preparation of the curriculum must rest with 

someone who is educational minded . 

K. Howe: spoke on the interplay of theory and practice. A copy 

of her talk is in the hands of Miss McKay. 

Dr. Patterson told of the work being done at the two schools at 

Tuskegee, one a one-room, the other a six-room school. 

Dr. Beatty: Education and Research -

Education and research are too often put at opposite ends. 

I n the field of education we are faced with an imperfect set of assumptions . 

Many of the research techniques which are being f ollowed are themselves so 

fallible that we roust assume that t heir findings will be subject to revision. 

Research and education in a desirable organized teacher training institution 

should go hhnd in hand. We have heard of having institutions serve the needs 

of the community. There i s a danger of having educational programs organized 

to fit the needs of rural communities. It can't be d-0~e. No ~attern can be 

made that will fit every community. No pattern can be darri ed into a community. 
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The needs of a community may even change, but if the student has learn~d 

how to study, analyze, and participate in community life, the needs of 

a community can always be determined. 

Teacher t'raining ins.ti tutions ought to be teaching in terms of 

discovery and research. A great deal of damage is done in the high schools . 

Subj ects are taught in terms of what the world already knows. Ther e is no 

incentive. Education can be experimental, can be a research. {v;e cant each 

children in teacher trai ning institutions that there is no fixed pattern of 

education. We can teach them to analyze}At the same time our course should 

leave room for the explanation of new research which is taking place within 

the country in the field of education. Teachers colleges are ten years be­

hind in education. If we could develop in student relations the idea that 

things are changeable we would be doing the students a service. We cannot 

blame teachers in the teachers colleges entirely. There is as much change in 

the field of education as in the fields of other professions. 

Then, research must be tied up with practice. So much of teaching 

is in terms of "this is true" instead of "is this true?" Teechers colleges 

own practice does not conform with what they tell students should be taught 

in the class room. Research must be made in understanding of human relation­

ships and in finding out how things work instead of finding out inform.s.tion. 

If there is any subject in the schools today le.eking in knowledge, it is 

education . New ways must be plotted to carry on research in ways of teaching. 

There is room for a development of new research in the field of education. 

Research is a contribution to knowledge. To summarize, the 

three obligations under research are: 1. conducting investigations that may 

advance knowledge and wisdom with reference to educational procedures. 

Colleges are often handica_pped in this be-cause of lack of ~unds. 2. Research 

~ttitudes - th~t of constructively organizing student 1;5 approach to work so 

that he can discover for himself the things he will wa~.:t to know. 3. The 



development of techniques so that he can study for himself, so that 

he can investigate as to the reality of many of the things which he is 

taught. 

Dr. Morrow: Limiting Enrollment 
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Two obstacles are encountered in teacher training institutions. 

l. The numbers of teachers enrolled . 2 . The obligation of st~te institu­

tions to tlike anyone. 

I would like to raise a f ew questions . 1. Is selection sound in 

principal, and how is it justified? (. Will the right preparation interest 

the good teacher? Selection protects the profession; protects the children 

from poor teachers. Why is selection for professional work justified when 

selection for general education is not?~What selection should we have? 

We might recruit from the high schools those that would make good prospects, 

turn away handicapped people, or select according to locality. 3. Has the 

st&te an interest in selection? If the state department of education would 

give some backing to the teacher training institutions of the state, they 

wculd be more likely to institute some plan of selection. If the idea is to 

protect the public and children, then the state should have an interest in 

seeing that teacher training institutions do make some selection. 

General Ludendorf tried to apply selection to the German Army. 

The men who were stupid and energetic should be put out, the bright 

and l~zy should be the field generals, the bright and energetic should be 

on the general staff. Similarly, the bright and l azy people should be 

the admini strators in education who should delegate authori ty to their 

aids, the teachers, who should be the bright and energetic . 

What is a good prospect? Freedom from physical defects, f r eedom 

from bad diseases, some degree of scholarship, some degree of in~elligence, 

ability to use fair English in speech &nd writing , le&dership 



qualities , imagination, re~sonably good appearance and personality, and 

for rural. school teachers, some knowledge and understanding and sympathy 

of rural life. In addition, rural teachers should be strong and healthy. 

Is selection really sound? How is it justified? What degree 
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of selection is practical? What i s the interest of the state in educatlon? 

What particular selection is desirable for rural schools?(would it be 

desirable to have the institutions in this state begin a plan of experi­

mental education backed by the state department of education with differ­

ent places trying different plans and then to have an evaluation of the 

methodv 

M. E. Thompson: In the general organization of teachers colleges 

how can rural teachers be given some knowledge of farming, handcraft , heal th, 

and homemaking, so that they can be of service in the community? 

~ There are grounds on which we base our justification of 

rural crafts. In the teachers college that tries to find out where its 

graduates go and discover s they go into rural ar eas they might ask them­

s elves the question: Whh.t are we going to do about it? Teachers going into 

the rural areas will find the present conditions of schools bad, and living 

conditions bad. They will discover that these conditons have existed a 

long time, and that they will continue to exist. They will al so find that 

there are agencies who are supposed to take care of these conditions. They 

will also find that these agencies are not doing their jobs. One of the 

reasons is that they do not get around enough, that they do not have enough 

home contact . The teachers colleges have realized this, and therefore have 

set up courses in home economics, handcraft , etc. The agencies say "This 

is our program for the year. " whether it is going to be of help to a pca.rti­

cular communi ty or not. Often t oo, a teacher is put in charge of a class 

in rural crafts who knows nothing about the ~eaching ~ ~eading , writing, 
r-

L , 
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or arithmetic, and for that r6ason they get little or no cooperation from 

the other teachers. There only social agency in the community day by day 

is the school, and the only person in charge of this social agency is the 

ordinary class room teacher. It i s lI\V" belief that these teachers should 

know about the following: 1. Health, 2. Home Economics, 5. Agr iculture , 

and 4. Manuel Training. We don 't consider any single one of these items a s 

an end in itself . The fact that a teacher is well gr ounded in book l earni ng 

or agriculture does not constitute the only thing necessary, f or not one of 

these things can be successful without a working knowledge 0£ t he other s . 

Most important are sanitation and diet./The teacher must not only know why 

privies are necessary, but be able to convince the community that they are 

necessary. Thi s pri vy pr oblem is definitely a home economics problem. The 

teacher must also know, or be able to find out, where she can get instruct i on 

on how to buil d a sanitary privy. This one thing takes care of two subjects, 

health and home economic0 

On the subject of di et; there is no reason for going into a 

school and teaching what vegetables to eat when such vegetables don't exist. 

This therefore would involve a knowledge of agriculture - again this involves 

the home economic aspects. I believe it is possible to teach teachers to be 

conscious of the needs of these things, and to teach them to do something 

about it. We don't expect a teacher to be the be all and end all. She must 
and have 

be aware of where to get information on the probl ems she meetsJ mowledge 
and 

of free ma.terial,/of agencies set up for the purpose of doing the things she 

wishes done . And regarding these agencies, very often if sufficient pressure 

is put upon them they will function as they are supposed to f unction. 

Porter Claxton: I have noted and was disappointed at the way mem-

bers of the council have shied at the word "rural". We have courses that 

have been named "Rural Life 1 , 2, and 5'! . ... We are getting to the place where 



we realize there is a little difference between the education needed in . 

a big city and that needed in a place which we call rural. The trouble is 

that we don't want to meet the subject squar ely and so are apt to say, ' 
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HEducatlon is education wherever you meet it and why make any differentiation?" 

Because we cannot forsee where our students are going, we cannot know what to 

give them so education goes on as it has gone on in the past. fvte must realize 

however, that the background of the country children is different from that 

of city girls and boys. (Mr. Claxton gave an example of this difference. 

ftile visiting the Sand Hill School he saw a boy in the first grade drawing 

a picture . As the second grade was reciting and the rest of the r oom loafing, 

he was interested in the youngster who was thus engaged, and spoke to him. 

The boy explained his drawing was a farmhouse with chickens and a hawk in 

the sky ready to swoop down on the chickens. It would be hard to picture 

the city boy drawing on such a subject . Another example Mr. Cl axton gave 

was of his visit to Tallapoosa School . The School was closed but on the 

teachers desk was a renmant of a French grammar and an old history of Rome. 

While all around the 

~ 
schoolhouse were examples of erosion • .:,,I 
question of some people is, can we afford to teach a 

chi ld from the farm how to cook and how to f ar m2 Don't they know those 

things? A examination given on rural arts found great ignorance among the 

children who were "supposed to know such thing~The thing we are trying 

to do is to teach rural children how to live, to teach them to farm better. 

A school teacher should be able to take a hammer and saw and help students 

do repair work on the schools.{rn our school last year we taught phases of 

gardening. This year we will teach shop work. In the teaching of these 

subj ects we use the type of t ools which the country people ar e accustomed to 

use. 

The art of outdoor gardening was taught as follows: First, 



we started from the economic standpoint. Should the South feed itself? 

What good is diet? We had discussions of such subjects. Then we began 

setting up budgets for the year. About 1/2 acre of land can grow as 

much food as an average family can use in a year. Next we began the study 

of the soil - going into the field of geology. We made ou-!Yown tools for 

surveying, thus making a mechanical enterprize of the subject. Our next 

step was the planning of garden crops ... then the planting . .• then the cul­

tivating, the picking, and finally the marketing of the crops. 

We plan to handle our course in shop in a like manner . 

Some of the things we are going to do is cut picture frames , cut glass, 

study electric currents, learn to read meter5./ 

Our Rural Arts 2 course seeks to establish philosophy in 

the field of education. 

Speaker ? One of our problems is how to provide experience for 

prospective teachers on the college level. A great many feel it is right 

to devote the first two years to general education. This was indicated 

in the United States Survey of several years ago . But there is a certain 

artificiality about this. If the problem is meeting the needs of a com-
of 

muni ty then there is a certain danger /a pat tern being set designating 

certain experiences that should be provided which would serve the 

certain needs of a certain type of community. 

Before a person decides he is to become a teacher he has 

certain requirements which needs be met. Educational experience should be 

broad and related to these requirements. After he has decided he wants to 

be a teacher, -he is a changed person and needs other types of experience. 

'Ehe kind of teaching he receives will influence the kind of t eaching he will 

do. One of the great problems is that of specialization. 

Mr. Jaggers: We have had no agreement as o what ~bould be included ,,. 
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in the program for general education. In setting up a program, however, 

we must take into consideration the machinery we have. 

I want to mention the name of a new book on education. It is 

"General Educc..tion at the College Level." 
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Dr . Donovan: First year of education in the teachers college should 

be general education, and selection should take place during this first year. 

Let the program of professional education start in the second year, with 

more emphasis in the third and fourth years {if we can keep students for 

four years). Only students who are high school graudates should be per­

mitted to enter the teachers college. If the aim is to get more education 

for people, this is necessary. The program should provide for the selection 

of only the good students for teachers. There is a great deal of criticism 

about teachers colleges not meeting their responsibilities . This is due in 

a large measure to the fact that most of the teachers in the teachers colleges 

have been educated in liberal arts colleges. 

Nolen Irby: In the training of teachers, i s it wise to wait until 

the end of the first or second or third year before beginning professional 

training? 
th 

Would it not be wiser to get to our fo~year high school students 

and begin that early to point out to them the field of service for which they 

are fitted? 

Dr. Donovan: spoke of the procedure followed in enrolling students 

in his school . They are given two intelli gence tests , achievement record is 

ascertained . Those who cannot res_d are put into a clinic and taught to read . 

About one third of the people enterlng college have sixth grade ability in 

r eading. Can they succeed in the work they are carrying in college during the 

first year without being able to read? We have 131 people in our reading clinic. 

Of this number 119 are going very poor work and will drop out. 

Dr. Donovan asked if there were any institutions Using any means for 
/. 

evaluating personality. 



t.·Little: We keep accumulative records of each pupil, according · 

to the type of thing a person does and type of person she is. These records 

are used to give prospective employers an idea of the personality of the 

one seeking employment. They are also used in conferences with the professor 

in this way: the information is kept confidential but the professor uses 

the data in his conferences and dealings with the student and endeavors to 

correct the bad quirks of personality. These records are also turned over 

to the critic teacher for the same use. 

Dr. Pittman: The work of selection is being done unconsciously. We 

need not worry about it. People who are financially unable to go on to 

high school and college are being eliminated every day. People who go to 

college do not know what they are going to become. The two year general 

education is going to be used in all institutions and during this time the 

student is going to decide what he will become. Then people drop out at 

the end of the first year, and at the end of the second and thus selection 

goes or/ 

Question: Bow can we trust to chance to pick out the best teachers? 

Dr. Campbell: The greatest factor in selection is not economic status. 

A good economic status does not presuppose intelligence and vice versa. 

~ Donovan: The type of student found in the \eachers qolleges today 

is not as high as that to be found at certain medical schools. Reason for 

this is that the educational department of schools is not as good as other 

departments in t he same school. The poor er students today can be the 

teachers. 1t is interesting to look back in history -at the attitude of 

the public toward teachers . In the early days the school teacher was pur­

chased by a master, and was anyone who could read and write. Thus teachers 

were not held in very high esteem. The teaching profession has ma.de amazing 

progress, as great progress as other professions. 
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I cannot help but wish for the day when people can be selected for the 

teaching profession, selected according to their abilit,/ 

-25-

Question: Has any research b een made on the subj ect of selection 

for other professions? 

Mr . J aggers : Al abama State College uses selection on a scholarship 

basis, and i n-service selection is going on at Ohio State University under the . ' 

direction of Leslie Love. In the last mentioned school they are trying to 

determine the short comings of the student in order to strengthen these short 

comings. 

(Someone suggested that the enrollment in state universities might 

be limited by means of the amount of money given them and this limiting of 

enrollment give rise to ,6ome method of selection.) 

Dr. Cocking: General ed.uc~tion and pr ofessional education should not 

be too separate . . ·1 would like to see them coordinated. We have tried to in­

terest all departments of the University of Georgia with r egard to their obli­

gation ·to the development of teachers. Our president appointed a committ ee - • 

one representative from every department in the University. This group became 

known as the Committee on Teacher Educetion. The first job the Committee has > 

is to determine just what each department can contribute to the education .of 

a teacher, and incidentally to the education of a citizen. It is up to each 

member to find out just what his department can do. It is up to the group to 

determi ne what the things are a student will have to face when she becomes a 

teacher, and to try to tie up the various departments so that each one can 

contribute to what is needed . 

Selection does not take place at any one . point. It evolves over a 

period of t ime. In order to be intelligent and to help an individual determine 

his own future , we must useevery means available to help that individual. In 

line with this idea we are making a study of the individo/.3/i • We want hi s per-

r 
sonal history and family background. We ar e also trying ~d get a picture of the 

emotional stability of the student. We are using ed.uc~tion intelligence tests, 



teachers' marks and records of scholarship, everything we can find that 

will contribute toward an understanding of the individual . I t is pr o­

posed to gi ve examinations periodically during the student's career in 

college. Then there will come the time when we will have to putOll' stamp 

on the individual designating him as a fit person for a teacher . What 

should these final requirements be that shall mark a person for the business 

of teaching? We hope that the final selection will be based on the indi­

vidual's ability to meet circumstances in a given situation, in the ability 

he shows during a three-month practice teaching period. 

Mr. Favrot: "Rural Teachers in the South" 
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We are getting away from the problems presented by Dr . Bond 

and Dr. Brewton ... t hat is, the things to be done to improve schools in the 

rural areas ....... . Selecting students in high schools and giving them train-

ing to fit them for teaching is being used in some sections of the South. 

In some counties in the South the level of Negro teachers is· so low that 

teacher training would be in a position to do nothing. One thing that is 

being tried to improve the teaching quality is the selection, by a superin­

tendent,of certain people among his pupils who he thinks can go out in the 

field to supplant some of the teachers who are so poorly trained. These people 

are given one year's training beyond high school . The experiment has been 

so successful that the demand for teachers has increased to the point where 

this school cannot supply the demand. 

Teacher training is on one level, actual experience is on 

another level . If we are to make a contribution to help the situation in 

the South we must start here and now. Some schools are bringing in teachers 

who were out teaching, giving them instruction and sending them back better 

trained for the position in which they were in. 

Is there anything Teachers Colleges in the South can do to 
r 

help the rural school and to hurry the day when we mighLJ.ook for some 
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improvement in the teaching quality in schools? If faculties could spend. 

just four hours in a rural school and see what is done they would change 

the type of teacher training. One of the evils of the system is the rais-

ing of certificates of the teachers already in service. This is very often 

done en the besis of credits received for French, or other subjects which have 

done very little, if anything, to improve the quality of a teacher's instruction. 

Then too, the fact that teachers in service are exempt from examinations has not 

helped to r~ise the teaching standards. 

Dr. Ziegle: Work on the campus should be supplemented by work in the 

field. The f aculty of a school should know what work is going on in the 

demonstr&tion school. 

Dr. Donovan: (gave a r esume of the fir st day's session.) 

Dr. Campbell presented the r eport of Dr. Bond. We are satisfied that the schools 

should be agencies of social action and should affect community life and con­

tribute to good living. What are s ome f actors that the school should affect? 

There are many from f arming to reading. Dr. Bond's survey convinces us that 

the school has not very greatly affected the community life and has not contri­

buted very much to good living . They are still using old methods of operation. 

He presented a very discouraging picture, but , I believe, a true one of the 

South. Human learning has a value only a s it can be put into the service of 

mankind. It i s the business of educa tors to determine the type of l earning th&t 

will best serve communities . They have the responsibility of bringing about 

some improvement of instruction. 

Dr. Brewton g ave us a pi cture of school visits, while Dr. Johnson 

gave us information that we believe is as valuable as Dr. Odum's report on 

Southern Regions . During the mor ning we took up the essential factors that 

make a teachers college. Dr. Brunner showed the necessity for a broader basis 

for the training of teachers, and pointed out the f actors that contribute to 

the training of teachers and to the betterment of educ&ti◊n in general. 
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Dr. Beatty spoke on research and wh&t the problem of the teachers college is 

to research. Every college should be interested in some type of research and 

should create a scientific approach to the solution of problems. ~hen we had 

a very practical statement of the interplay of theory and practice from Miss 

HoUJC. One of the places where teachers colleges have fallen down is in that 

they have had a beautiful theory about education, but their practice has been 

entirely different. Miss Houx has been practicing a thing and drawing a 

theory from it:./ 

Most of us were in agreement that some method of selection should be 

used. One way of improving the quality of work done in the teaching field is 

by using some method of selection. The rural schools and in-service teachers 

present a problem in education for the South. It is our responsibility more 

than any other agency's to see that something is done. So far as our Institu­

tion is concerned we are going_ to do something. 

Dr. Ja£gers: The purpose of this conference was to look into the 

problems of the rural elementary school . In setting up a school we should think 

of what the community needs and then set up a program in terms of the needs, 

interests, abilities, and life practices of the community. The teacher in the 

school should have training that will enable her to determine the needs of the 

community, and since the needs of the South are rural , then work should be an­

chored in the needs of the rural community. Dr. Bigelow said we need a teacher 

who cares, one who will find out what the problems are, one who wil l be willing 

to experiment to find a combination that will click. Then our program needs to 

be integrated. It should not be theory, but an interplay of theory with prac­

tice, and the teacher training schools must be the heart of the movement. They 

must be willing to investigate and find out what these needs are. Dr. Morrow 

r aised the question of whether selection was sound in principal. F'inally we 

moved into the classroom and strengthened our concept that the school program 
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in rural areas should tie up with life. The State can do something about 

this in a broad way. The State can supply teacher materials, can work with 

agencies and develop curriculum for teachers. They can help remove the causes 

of non-attendance, can lead in promoting the tie-up between theory and practice. 

State Departments of Education can take the lead in getting local superinten­

dents to make schools available as community centers. State Education Depart­

ments and Colleges should work cooperatively to develop all of their programs. 



Combined notes of meetings 
--A. Merrill 

II. E. McKay 
R. Warren 

COUNCIL ON RURAL EDUCATION 
Atlanta, Georgia, January 6 and 7, 1939 

FRIDAY MOR.~ING , January 6. 

A report of the survey of good and bed schools which i s being made 

by Dr. Campbell, Dr . Brewton and Dr. Bond was presented dur i ng t he morning 

sessi on. 

Campbell: We have merely tried to present some materi al s which have been 

developed during the process of study. The f undamental purpose 

has been t o discover ways and means of improving elementary· schools and 

through them to improve the quelity of life in the South. The improvement 

of the training of teachers has been f ound to be most· important. We have had 

to engage in a number of activities concurrently . Prel entation of materials: 

some significant factors affecting community l iving in the rural South i s to 

be presented by Dr. Bond; the results of observati ons in rural schools by 

Dr. Brewton. 

Dr. Bond and Dr. Brewton each read extensive r eports, copi es of 

which are in the files. 

Little: 

Bond (H.M.) 

Cocking: 

Donovan, 

Max Bond: 

Brewton 

What is a rural school? 

Material derived from publi c school reports . Reported on b&sis 

of census reports. 

What is supervision'? 

A professi onal supervi sor regularly employed to supervise 

what i s being carried on by superintendent. 

As soon es you l abel curriculum and teacher educati on as such 

you scare your teachers away. 

What was criteria for selecting 171 schools? 

Catalogs. Basis of availability. 



Dr. Johnson gave a report on the compendi um of :t,nformation on southern 

counti es: 

2 

I t became evident earl y i n the deliberati ons of thiP Council 

that i t was difficult to generalize about the South or to know very much 

about any particular area and that individual instances of good or bad 

si tuations told very littl e about the representativeness of this particular 

type of si t uati on. I t was suggested that as a f irst approach to t he general 

problems of educati on we should attempt to lay a basis in the social and 

economic structure of t he area by such units as we coul d get measurable and 

dependable data on. 

There have been many attempts to treat the South regionally. 

You are famil iar with Dr. Odum1 s work. Vance, Parki ns , and others try 

to break down a di versif ied area i nto units that can be understood si milarly . 

We conceive of educati on as a part of the general social context so we 

treated that factor in the picture. We selected as the smallest unit t he 

county. Eleven hundred four counti es have been studied . We have attempted 

to work out a device by which we could class these counties as necessary or 

analyze the avai lable data on each county accordi ng to a number of selected 

indices . Seventy indices have been worked out. The atlas is intended as a 

student ' s manual, not as an attempt to interpret directly these problems . 

The first step i n the development of this atlas was that of setting up a 

basis by which we could descri be each county according to its dominant economy. 

The steps by which that was carried out are detailed but are reoorded in such 

a way as to be understood by persons not familiar wi th the procedure . We 



h~ve worked out eight general type areas with subdi visions i n each: 

1 . Population characteri sti cs 
a . Total county populati on 
b. Percent change, 1920-30 
c . Percent urban 
d. Percent Negro 
e . Maj or retai l trade center 

(1) Name 
(2) Populati on 
(5) Locati on 

2. Economic I ndex 
a . County population per income tax return 
b. Percent of all fa.rm opera.tor s who are tenants 
c . Percent of farm operators who are ful l owners 

(1) Whit e 
(2) Negro 

d. Agricult ural characteri stics 
(1) Total acreage harvested 
(2) Percent in dominant crop 

e . Percent of Negro males engaged i n agriculture 
r . Indust r i al differentials 
g. Occupational distribution 

(1) Agriculture (percent) 
(2) Trade 
(3) Other 

3 . General Orient ation 
a . Percent i l l i t erate 

(1) Total 
(2) V.'hite 
( 5) Negro 

b. Reading ( subscr i bers per 100 county populati on) 
(1) Daily newspapers 
(2) Fi f teen nati onal magazi nes 

4 . County type 
a . Cotton 
b . 'fobacco 
c . Grain-subsistence 
d. Grai n-livestock and dai ryi ng 
e . Vegetable-fruit 
f. Citrus frui t 
g. Rice 
h . Sugar Cane 

5 . Educati onal I ndex 
a . Per c~pita school expenditure 

(1) Deci le - white 
(2) Deci le - Negro 
(B) Ration Negro to whit e 

b . One- teacher school s 
(1) Number per 1000 whi tes 6-19 
(2) Number per 1000 Negroes 5-19 
(5) Ratio whi te to Negro one-teacher school s 

c . Rosenwald Schools 
(1) Number of school bui ldings ' 1 
(2) Cl assrooms per 1000 Negroes age l5119 
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We had access t o a total of some 500 special studies. They 

are listed for each county and are included in each county index by county 

and for the state . These t ogether constitute a total index for the county . 

The second step was correlation of types with other social 

factors. This reveal s a group of very interesting facts which can be of 

considerable value to educators and to other social students. The final 

step i s drawing t ogether documentary material which gives more of the color 

and general internal functioning. There are two assumpti ~ns: (1) the ob­

servations f or a known area when rel ated to broad statistical index carry 

for areas in which intensive studies have not been made; (2) we are able 

within certain limits to associate known f actors with certain others which 

have not been quite as easil y possible of objective index. 

The final stages of the work were carri ed out i n Nashville. 

Finally, this first part is ready for publication (to be published within 

three weeks ). Second and thi rd parts are in fairly advanced stage of 

preparation. 

FRIDAY AFTERNOON 

Campbell; Observati ons made i n these reports are not progress report . 

Dogmatic etetements are conclusions on basis of present 

information. Observations this morning were made on basis of visits to 

school&, The visi ts are not quite half finished. Any generali zati ons may 

be radically changed. Presented as incomplete information. There are some 

strong implications. This afternoon there will be & discussion of teachers 

colleges. 



Fowler, 

Campbell: 

I a t.-iere an integrati on. botween Johnson's and Bond's and 

Bre~ton•s reports? 
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Yes. The materials which Dr. Johnson presented tie into this 

picture . We have studied schoolo in r epre~enta.t i ve aree.s . It 

is our belief that basi c information whi ch can be secured through Dr . Johnson ' s 

study must be secured by teachers institutions so that they may attacK the 

problem wi thin their own areas. 

'lfVX. Thompsom 

ERl!.: 

Johnson: 

Campbell; 

Kcl ihor: 

Possibility of' distribution of the Ros&mHild fund report? 

We will mimeograph the fir1at report of "good and bod echools . " 

It i s possible to place all the schools visited within the 

types . 

'l'he baaic informati on fro:n his i;tudy must be secur ed by teacher 

education institut ions concerned with the counties . 

Several striking i osues of material. Def:!.nition of rurs.l odu­

c~tion, rural mindedness - planning for rural life as t he 

f unction of planning for rural education. It would help my thinki ng to have 

the group di scuss whether we shoul~ substitute a meaning which ~ould be , 

"what ere our 1aajor objectives?" Let all of these dat a fo.11 i n line eccording­

ly. What is meant by good education?/
1

s~all we disti nguish rural as separate 

from any other kind of education? 

Campbell: I n the large a school i s a coWllunity enterprise; basically we 

are interested in the school serving the community of which it 

1s a part. Our interest restricts it&'elf to rural communiti es in the 

southern states. 



)., 

J 
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Little: All of our courses in the training of teachers are trai ning 

theru for the state of Georgia as it exists today - entirely 

6 

rural. 11fost of our people come from rural areas aud go back to t he rural 

areas. All of t he courses have "rural" in mind a lthough it i s not ment ioned 

in the catalog. 

Campbell: We did not even say i t was the thi ng to do . We are only re­

por ting the emphasis of the teachers colleges according to 

their catalogs. 

Kaliher: Would it be a fai r presentnti on that there are certidn thi ngs 

which must be met. The i ssue is whether or not we are using 

good sound psychological approach in education to meet t hose needs. On t3 of 

the most significant criticism,has to do with a type of participati on which 

goes back to t he basic root of our psychology today . I would like to see a 

fur ther discussion of psychology of learning. 

Beatty: Condi~ioning for rural teaching . I am not in a posi t i on to 

teatify as to what teacher training i nstitutiono in t he South 

ar e doing. I have had to do with other states . Teachers aro conditi oned 

against rural areas; they are taught to look forward to teaching in cit i es , 

where recompense is higher. The quality of the educational profeseion in 

rural schools i a much lower than would be necessary if the teacher l ooked 

on rural schools as worthy of her doing . 

Kaliher: The attitude is rooted in our culture . Are we going to i nter­

pret the good school in terms of numbers of teachers? If the 

teacher i s pToperly condi t i oned she will not care whether she i s in a two­

or a foul'- or a six- teacher school. 

Beatty: It goes back to a statement of Judd ' s last year : "A certain 

proporti on of all children on farms are going to cities . " 
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I challenge i t . You can create a rural situation in which you will send 

chil dren to urban areas. You can compare rural America with the rural areas 

of any other country of the ~orld and the other c~untr i es wi ll be supporting 

their rural population more satisfactorily . Our school s are fundamentally 

to blame . Teacher training i nstitut ions are t he one& which lead teachers to 

breed that ki nd of attitude. 11You are a bri ght boy and should go to t he 

city and get a good job." Our teacher training institutions are conditioning 

thei r product s to destroy rural l i fe. 

Brunner: We might look at two or three things. Studies ~f migration, 

such as thoy are, show that about half of our rural youth 

go t o t he citi es. That may be right or wrone , but that han been t he fnct. 

Schools rouot toke thnt f act into a.cc'.lunt . Studies of mieration show that 

cities get sli ghtly oore than their propor tionate share of the best rural 

youth; also more thnn their shore of tho bad. Studi es show that a large 

proporti on of t he peopl e lenve for the city in Missouri and the Appalachi.en 

commu.~iti es . Those otatements are an inter?retati on of n good many studiss 

whlch have been made . I f we are going to attempt to condition rural educa­

t ion, that we are going to change that trend, we are going against the 

trend of t he century. 

This definition of rural shuts out an increasing prop0rtion 

of the pi ctur e of rural education, especially in this area. There hae been a 

sharp advance in elementary school enrollment in towns and villages. In t he 

high school ar ea, even in t he towns, two f ifths of the students ori ginete on 

farms . Marion Bush' s ~tudy of Loui si ana of rural town schools. Rural town 

schools must be taken into account. 

Raper: Thi s farm situation particularly in the South: it is qui te 

clear the.t population densi t y i s very m'Jch lower there -th&!\ 4.4 
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than in other part s of t he world. The populat i on i s sneaking up on best 

land of the South. The figuree ar e clear that in t he best f nrmi ng sections 

of t he Sout h, the best sections of southwest Geor gi a , Texas are l osing 

populati on. Reason: r estri cti on of crops , soi l conservati on cr ops . These 

peopl e f or merly l ef t these rur al ar eas to move to cities. Wi t h longest 

r el i ef l ines i n the cit i es t hey are not stayi ng t here. Popula tion goi ng back 

to Ozarks and Appal achians . I t doesn ' t divide between rural and urban 

situati on but between good and bad l and and whether populat i on i s decr easing 

or i ncreasing. That means that when we are speaki ng of this rural school 

p~pulati on there needs t o be a close appr oach to good soi l . 

Brunner: 

Pittman: 

Thoroughl y sound. Another f actor: where the good l and i s 

t he average si ze of the f arms i s i ncr easing. 

To come back t o fir st quest i on. Problem of whether or not a 

t eachers college i s promoti ng rural education. I t depends 

upon where t he college i s located. I n Mi chi gan where you have the smal l 

unit control, i t i s necessary t o have in your catalogs quite a good deal 

that ref ers to rural school . When you do that you scare away a certai n 

number of f olks but t hose who do go into those courses know v.hat they ere 

goi ng into. You have t o have a depar t~ent whi ch i s consecrated t o pro­

moting rural courses . 

In t he state of Georgia the si tuati ~n is very dif ferent . I 

f eel that Dr. Littl e i s to a l arge degree correct in saying that the ent i re 

col l ege offeri ng is t here for everybody. We mi ght promote t hi s same sort of 

consciousness . I n Georgi a we have t he salary schedule - en i mpor tant f actor 

in t he opinion of students. I find myself in this si t uation. I t would be 

to the di sadvantage of the rural areas of Georgia for us to set up a special 

body of mat er i al desi gnated as rural because we would make a dif f erence 

11urr 



between a teacher who will be a rural teacher and one who wil l go into en 

urban si t uation . We can deal with the whole social and economic, and 

therefore rural, problem without undue emphasis on the rural. The situa­

tion in the diff erent states i s a very big factor. 

Keliher: It seems to me the problem i s more nearly one of i hether the 

school s are serving the purpose f or which they are intended. 

9 

Take the subject of health. What actual practice is being gi ven in our 

teacher education institutions (1) to make teachers aware of heal th services; 

(2) how does teacher use them; (5) do we need more social workers to bridge 

gap between services and schools; ({) how much practice are these people 

getting i n t he whole community set-up? Learn to do by doing. Could we 

discuss ways of getting pr actice in working out the problems together? 

What is rural and what is not rural i s not the questi on, but ·what i s human 

and what i s not . 

Campbell, I t seems that the trouble with teacher educati on institutions is 

that they know what is wrong but do not do anything about it. 

That i s t he underlying idea - to elevate living wherever it is. 

Jaggers : ~'hen you make a study of this type there are so many thingt 

left out that we think it is invalid. I t shows up thi ngs 

which appear to be worse than they are. Since ~e don ' t h~ve more t han 

thir ty-five or f orty courses which are rural and since our di scussion 

indicates t hat more courses are rural than i s apparent from the catalog, I 

wonder if it wouldn' t be a good f i eld of investigation by some process to 

take a sampling of institutions and make a detailed study of offerings 

and see the implications for rural educat i on for those colleges. 



Campbell: 

Jaggers: 
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We hope to go into institutions and see whether these problems 

are not receiving attention by another name . 

We cannot escape the fact that something is wrong with our 

educati on program. From the figures quoted by Dr. Bond 

there is evidently something wrong with our program. Are i nsti t utions to 

blame - the l ow salariesZ The important thing i s to l et our practice 

catch up wi th our theory. If we are to train teachers for leadership, we 

must know the way of life in the areas where they will teach. I t doesn't 

matter whether we call i t rural or urban, if we synchronize. 

Donovan: A year ago I decided to visit a number of rural schools. I 

went t o a county east of my home county , Estill County, and 

asked the county superintendent to take me t o a number of di fferent schools . 

I was taken to a one-teacher school taught by a man who bad been one of our 

students . He had had three years training. This was one of thG worse 

s chools I have ever seen or been i n. The schoolgrounds were bad, heal th 

conditions terrible, teacher dirty, and everything wns about as bad as i t 

could be . The teacher had not been taught that way . We then moved on to 

better school s, finally arriving at a one-teacher school that was as good 

as our own college training school. It is the attitude that counts. Schools 

may teach what to do but if the attitude of the teacher is wrong t here i s 

not much that can be done. 

As a result of these visits I took three people on my staff 

and planned schedules so that they could vi sit schools. Teachers of methods . 

On Friday evening we met with teachers in t he county for laboratory course. 

Ia one county not much has been done because of a l ack of interest on the 

part of the superintendent. A young man who taught badly last year has 
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completely changed; he is above averege now. We have to follow through 

teachers with some sort of supervi si on. Kent uck:} has les~ cupervisi on than 

any other state. 

I n repl y to Mr. Beatty' b statement - I believe he places too 

great a bur den on teacher training institut i ons . I do not beli eve they ar e 

di r ecting people away from r ural communities . There are so many other 

f actors . The t endency is to move to urban communi t i es, if possi ble . We 

get e good many students from the mountains. Ei ghty per cent hope to get to 

Louisville or Covington. I t i s hard fer a te~chers college to overcome t his 

problem. We used to have a curricul um f or rural teachere. From eastern 

~eotuclcy t he young men and women who are capable but do not take college edu­

cation go to Akron and Toledo to get j obs in the factori es. 

Keliheri The in-service supervi si on. Psychology of participati0n. The 

reason the teacher made such extended progress was that she 

was worki ng in a real si t uati on. We still must go back to the kind of training 

students get in service . How much acti ve par t i cipation in i mproving health in 

the co1U1Dunity do students get? ~hen you do have a teacher who is parti ci pati ng 

you begi n to get changes in that person' ~ practice . 

Bentt yz A very high proporti on of teachers are going to spend some time 

in one-room rural schools . How many of the i nsti t utions repre­

sented here give training in one-room schools before the student goes out? 

(Seven i nstitutions represent ed have at l east one one-teacher school for 

prectice pur poses . ) 

ER.Et Thi s i s a highly selected group f or t hnt particul ar i tem. 

Beat ty: I n Indi&n service, one can' t get demonstrat i on teachers £or one­

roo~ school s . 



Donovana I have a theory about that: I don' t . believe we are going to 

get t hem on our college campus ; to have them adequate, I 

would like to go out to the adjoining county to stay nine weeks with the 

teacher. Go where teacher goes, live in the community . Eight semester 

hours. Do student teaching actually in the field. I t i s a quest i on of 

money. I have to pay the teacher's salary in the school . I have to buy 

my way i n. 

flax Bond: I t seems as i f the barriers restricting the opportuniti es 
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for Negroes in other activities make every Negro i nstitution 

"'1 a teacher training institution. In some institutions there is a t endency 
\ 

t 

to hold up hands in holy horror when community relationships are mentioned. 

Will this study bri ng forth facts showing how these schools might be made 

effective t eaching centers? 

H.M.Bondt I f I understand the question - I have visited six or eight 

liberal arts schools which do not claim to train teacher s 

f or rural areas . Our particular interest so far has been in state 

institutions . 

Little: Most of the equalization schemes which put money i nto one-

room schools appease communit ies by tiding over rather t.~an 

by really training. I am opposed to building up one-r oom school s . We 

should concentrate on the consolidated schools and not spend time on the 

one-teacher schools . (Loud protests) 

Thompsom Relati ve to courses i n rural education, I have an idea t hat 

if teachers can be made to think that t heir job of teaching 

i s to go into a community, find out its problems, and then work out the 

problems of the col1ll.llunity, they will accomplish someth-in~. 
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Instead of planning abntract unitu, rural and urban teachere i ~ Georgi a 

summer school s made a community .survey of their own communities. They 

planned program of what they were going to do in thei r own situat ion. 

Rur al teachers will be planning a s~lution of thei r problem. Let 

pr oblem originate f r om co.llllllUnity needs . Use text books t ~ help in solut i on 

of t hat problem • . 

(In answer to Lit tle) The one-teacher school hes never been 

given an oppor tunity t o demonstrate what i t could do . Teachers are 

poorly t r ained, salari es poor, equipment bad. I n my opinion the small 

school has never had an opportunity t o determine whether i t can f unct i on 

as a good school. I believe i t cen appear in a new program of teaching 

in which you deal nth chil dr en ui:: indi vi due.ls . Thi r ty child.ran repr&­

senting f our or f ive grades are not essent i ally di fferent froin thirty 

children in one grade. 

JCD1 I f consolidat i on continues as i t has i n the past, i t would be 

1990 before i t coul d be accompl i shed . Should a teacher 

training inotitution train t eac~ers f or a j ob as i t exi sts today? 

Little: Take the ei tuuti on as i t i s and do the best possible, but build 

up l arger s chool s rapi dly. Rural school s should be eliminated 

as fast as possi bl e . We should buil d up senti ment for l arger schools . 

Rural t eachers have to do so ma.~y t hings. You cann~t f i nd people who 

can do t hem. 

JFS: 

Littles 

Kaliher& 

The r eason you don't f ind them i s that you haven ' t been traini ng 

them. 

Atlante takes the good ones . 

Vihat do we want t he school to do in a communi t y . I f ~ou are 
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critical because a school i s not oi ~ervice to a communi ty, ,how l ar ge a 

coJDJDUnity can you have? What i s consolidation taki ng away f rom communi t i es 

which one- and t wo-teacher schools have opportunity to gi ve? 

Houx, 

Lit tles 

A study was made of the dut i es of teachers . We found t hat 

t hey numbered 101~. I sn' t i t a question of emphosis1 

In a certain community i n Arkansas there were two families 

who had two gi r l s and seven boys . The par ents had plenty of 

money and wanted t heir children well educated so t hey built a s chool, 

hired a good t eacher , et c. But all their money coul d not make a good 

' s chool. 

of a good school are greater when you can get some peopl e t ogether t o have 

To have a good school you need chi ldren. The ~ossibiliti ee 

a communit y . 

Irbys I l l ust ration of Mi ss Keliher ' s di scussion: t he s~peri nt endent 

of a l arge school i n Georgi a r ecent l y coupl ained that con-

solidation in his part icular county had done something to t hat communi ty . 

I t had taken something f r om the community, which he ~nots t o r epl ace . 

Keliherl If you can br ing enough children t ogether so that you can 

supply not only grade t eachers but special t o8chers and 

count your services you get bett er education. It does no~ conetitute better 

educati on to have a musi c t eacher , however. 

Fowl ers Do we have t o be all consolidated or all one- room school s? 

Where center of social life i s 1n vi llage i t must be better 

1n some areas t o have consol i dat ed schools. Either/or situati on. 

Campbells 

in program. 

Uonsol idation should apply where i t is i ndicated. We have 

confused consolidat i on in admi ni st rati on wit h consolideti on 
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It seems to me we have arrived at the questi on which i s better, 

to be sprinkled or i mmersed. nbct is it that provi des the good 

life? We are concerned wi th the good rural life . We would get further if 

we dealt l ess wi th the limitations as we find them nnd more with what i s 

essential. 

Zeigeli Tho question is how can we have better rural schools. The 

needs of the boys and girls in t he rural schools do not 

differ gr eatly frol!l the needs of the boys and gi rls i n la.rger tu-eee. There 

is only one one-teacher school (whi te) i n our c.:>unty i n Mi ssiesi ppl. Better 

teaching i s needed to make better schools. ~e are too anxi~us for results. 

Such a change in the educational system means educating the parents and 

the masses. !he materials used shoul d be like t he materi sls we have to work 

with in life . E~phasi s should not be placed on subj ect matter f or itself, 

but as a mea.ne to an end. I f we could g~ into our ~chool3 tod~y T.e would 

see n better type of teaching than ever before . Vle would find the children 

able to do things bettor t han ev&r before . Condit ions ere oetter, materi als 

better, etc . If ffe have a new type of education fo~ t he rnasees, we need a 

new t ype of education for t he t eachers. To have good tcecher~ in rural 

school s and good teacher s in the hi gh schools means lie must work out a 

curriculum program. 

Campbell: One of our purposes is to stimul ate teacher treining colleges 

as to t:hat needs are i n communi t ios . We would like to have 

some examples of good rur al schools. (Cllled on Mrs . Whi ting to descri be 

her ~ork in supervisi on) 
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Whiting: It is quite a story. I will confine my remarks to one phase . 

le have a scheme of prospective demonstration centers. 

11Demon6tration school" is a misleading term. In t he past the t eachers 

colleges and normal school s i n using the term misled t he taacher6 by 

doing the wrong thing. We have sent out to our workers a check list based 

on teaching procedures and so forth; a gr aded ~cheme. There are t hree grades of 

centers. The schools are working now to check themselves on sten&.rds for 

Center One. Schools may stay put for five or six years to como. But they 

are aspi ring and have an activity program to attain fundamental standards 

in various l evels. When supervisor feels that scho-?l has ar rived, she has 

it checked and without e.ny ado or publication, i ~ is knomi as Center Two , 

and l ater on es Center Three. When they have reached Center 1hree, they 

are through. After thAt t hey go into experimental endeavor s. We have tried 

in our work to effect a closer relationship between com~unity a~d scho~l . 

The state supervisor of instruction is now the super visor ryf t hese cent ers . 

~bitings 

Campbell: 

Whiting: 

Favrot: 

Whi tinga 

\\hat things a.re you trying to develop? I s co•nrtuni t y i nterest 

i"!lportant'l 

I t i s on the program. Vie are striving t0 accumulate cases 

and di stribute thento workers. 

1he procedu~es you recommend are ones that have been carri ed 

out? 

We are at the point where we can have demonstration teachers . 

Mrs. Whiting, would you mind expressin3 you~ judgment about 

small schools? Has there been success tn the small schools? 

In t he col ored population one-teacher schools have their 

place. They a,re a stabilizing agency. Cqnsolidati on creates 

a disintegrati ng force. 
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Brunner: I want to bet b~ck to con8olidatcd nchoolo. The proportion 

of open county ettendance in village schools iEJ olmost as 

16.I'ge i n non-consol ide.ted as in consolidated areas . 'fhe question i s not 

one of conaolidution a~~inst one-toachar school s , but of the eoci ology 

of your comr.aunity. You hcve one-tc~ch~r schools whi ch are doing on excellent 

job and whi ch shoul:i cont i nue . From the poi nt of vi e,, of popuVition densi ty 

we are nl ~eys goi ng t o have 50, 000 one- teacher schools - those will hove to 

be worked wi th. The best educati onal work i n New Zeal and has been from 

correspondence school childrer. . The ques'tion comes bnck to getting bet~er 

t eaching . I have been thinki ng of work that ia being done et t.he Southern 

Illi noi e State N'c :·Mal Uni versi ty near Carbondale . Tnol ,e per cent of' the 

enrollment is Uegro. There are six one- teacher schooli wher o practice 

teachers go for practice. Thi e service is not being paid for . Lack of 

f unds has often stood i n the w&y of this type of work, but i n tbic csse the 

school s whi ch are cooperati ng arc not bei ng pai d. 'i'hey cannot be con­

eolids.ted becauf;e of r e.cial broups - German, French, and several others . 

There ar e PTi1 s ; rural sociol ogy claae shares with community. That work 

is being done in terms of modern approach and in terme of utilizi ng the 

skill whi oh the teacher has to guide the st udents. The rzchool ie. doing 

al l the. traini ng, and practice teaching i s f itting the teachers into 

communi ty si t uation - the type of peopl e, the atti tudee . The work of 

changing those atti t udes has been a part of the j ob of practice teacher s . 

Beatty1 I think i f Mr. Lit tle had limi ted himeelf to hi s last speech 

r.e would have agreed with him. Where there are only one or 

t~o farnilie~ ond it i e r easonabl e to consolidate, it i s al l r i ght. I f t hat 

leado him t o t he c-.1ncl ueton tha. t thi s i e the caee every•,.,ncre, I disagree . 
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I would have been on the consolidation band- wagon three years ago . Wor ki ng 

i n aroaa of t he Indian Ser vice I have f ound that consolidat ed schools ere 

not al wnys successful . I n one ar ea a consoli dated gr oup destroyed col1l!ll\lnity 

spir it. School has been t he center of communi ty subsi stence gardening . 

ill that has taken pl ace i n community groups . ~here one- room school s have 

acted as rehabilitation agent s , they have t aken people off reli ef r o~ls . 

Wi t h the building of good roads schools might have been consol i dated, which 

would have destroyed cohesi ve i nfluence . While I t hink there i s a value 

f or consolidated school s i n many areas we would make a gr ave mis.take to 

think that t he one- and two- teacher school has no functi on. 

Jaggers: A communi ty may be t he si ze of a one- r oom school or a t wo­

room school or a t en-room school, but we must l et t he t hi ng 

be deci ded b~· the communi ty. 

Mr . Donovan ' s r efer ence to Estill County brings to mi nd an 

exper illlent of Elizabet h Daniel s in one of the teachers colleges in Al abama. 

She believed, whi l e she was A fourth grade t eacher, that l earning could 

t ake place i n a one-room school if the resources could be used and a way 

of living taught. Her exper i ment was i n one of t he poorest spots i n 

Estil l County. She would go into t hP, school and t eachers woul d come i n 

and observe, and see t he school develop. Mi ss Dani el s stayed here f or six 

weeks. When she left, she had a teacher with t hree years college work 

carry on • . The next year Uiss Daniels would vi sit the school agai n . Every 

acti vity that took place i nvolved community life. The county superintendent 

has f ollowed t he i dea, and t hat school i s st i ll the demonstrati on s chool, .. 

with the same t eacher in charge . Miss Daniels had demonstr ated that 

learning could t ake place i n such a school , of which t here are 6'0, 000 

exist ing . (Mr . Jagger s t ol d of hi s own experience in supervi sing t he 
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the activit ies of seventy teachers who went to summer school . He t aught 

the college classes, linking up t eaching with exper i ence.) 

Keliher: 

~: 

I should l ike to have Ur . Wale tell something of what he has 

done in Alabama. 

I was almost going to say that teacher training institutions 

are the greatest obstacles to the train.ing of t eechers . Most 

of the teachers have never been in a rural school before. To land in a 

rural school is a misf ortune f or t hem. I t i s a bad mark·. I t is 11('/ 

immediate problem to do something with a school Ythich has recently been 

built . To do something in that school - l aboratory center. te must get 

away from the nature of the work which i s done in the insti tut ion - get out 

into the field i t self. The program should be tied to the i nstitut i on, i t 

is t rue, because per haps we can change what happens in that i nstitut i on . 

The students must not live in th.at i nstitution. Our laboratory school will 

be sponsored by i t . I don't know where we will get the teachers who rould 

be qualified. I believe that the observing teachers, the students in t hat 

inst itution, have got to live 1n the community of the school which i s being 

observed. The teacher training i nstitution must be persuaded t o give the 

students that opportunity. 

Jjorrowa I feel that a great many of us have had the sort of philosophy 

which has been presented h~re, and we have been more or less 

aware of conditions . Personally, my reaction i's one of impatience to get 

to doing something about it . Certainly practice has not kept up with 

theory. I don't know ei ther, Mr. Wale, whether or not pract ice can be 

made to catch up with theory. Maybe we need a new set of teacher t r ainers . 

Maybe we need to deliberately change ourselves in order, to bring pra.ctice 

up with theory . We have talked about methods more or here t odey , I 

have been thinking t hat what we have talked about undet,r the heading of 
' 
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methods i s not appropriate to this philosophy. Methods for teacher training 

have to do with the discovery of resources and needs of communi ties and 

also to do wit h the ways of meeting those needs and utilizing those r esources . 

Campbell: If we have a basic phi losophy regarding living in a comrauni t y 

and the school 's relation to living there, would we assume 

t hat a primary obligation of the teacher~ institutionswould be for them to 

become a part of that process~ It i s encouraging that mony f aculti es i n t he 

southern area are struggling right now to get that awareness. ~e are not 

farming out t o the educationists alone. 

Kelihers You cannot change anything on a basis of insecurity. You 

' cannot ask the t eachers to change in any respect ¢if the admi ni s-

tration gi ves lip service to one idea and operates on another baais . In the 

experiment at Alabama, they are disregarding marks and schedule6. The result 

is that people come to the school for somethi ng they need and something they 

want to take back ~ith them. Physi cal education i s not taught t hrough the use 

of expensi ve equipment but in wadi ng in the creek, hiking, danci ng. Teachers 

in training go with camping tripe. Knowing must come through livi ng . Aa 

l ong as we teach methods courses we cannot have education effective. The 

teachers in teacher training institutions can be changed. 

Johnson: I sm tempted t o take advantage of the presence of a large 

number of educators and point the discussion to criteria for 

judging good and bad schools. What i s meant by the concept fre~uently used 

that education is training for life, that i t is effective l i ving? 

EREs 

Brewtons 

Mr . Bre'f.'ton, '!'fill you foll ow thr ough with what criteria. a.re? 

Objectiveness. First i tems teacher' s scholastic record. 

Rating; what type of general education, special edu~etion for 

teaching i n rural ~chool, pract ice teachi ng in rural soqool. Has she had 

any definite courses which have given her help in rural ~iturtton? 
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SubJective, as far as teacher is concerned. Experiences more than three 

years, full credit; two years, fifty per cent ; one year, twenty-five per 

cent. Professional connections: does she belong to, attend, participate 

in various local, communi ty, and state organizati ons of a professi onal 

natur e? Rural mindedness: does teacher live i n t he community all of the 

week, during the week, less than half the time, not at all? (1his explana­

tion by Mr. Brewton was to clari fy criteria charts which he bad with him. ) 

We asked the superintendents of counti es we visi ted ~hy a 

certain teacher was placed at such and such a school. Sometimes we found 

a t eacher had been a total failure at another te~ching posit i on and was just 

shifted to a school for want of a place to put her. We l ooked i nto housi ng 

conditions for te~chers . Could the teacher f i nd a comfortable place to l i ve 

at a reasonable price? Tenure, pupil-teacher loed, average daily attendance, 

length of previ ous year ' s t erm, salary, act ual salary previ ous year, number 

of l eaves of absence gr anted - all these f actors were looked into . We were 

surprised to find a good ~any leaves of absence granted. We also i nvesti gated 

the community faciliti es for providing r ecreation, i f there was a choi r i a 

the comruunity, provision for l ectures; i n short, just what a teacher could 

find ;ln the line of recreation in the community in which she was teachi ng . 

Bigelowa 

Cooking: 

Brewton; 

What i s the justification of the f act that n teacher livi ng 

in a colDlllunity is a criterion of rural mindedness? 

Are all of these i tems comparable on a percentage sccle, or 

are they independent ? 

Parti cipation in religi ous service, club work, participati on 

in social acti vi t i es, parties, picnics - all of that i s made 

into one composite, rated independently and then combined. 

We realize th&t the pat tern itself hne i ts we&knetses . 
L 

~ 
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Clement: Small Negro schools a.re better. In oeven items Negro echools 

reach one hundred per cent; only four white schools reach one 

hundred per cent. 

Brewton: We have found many Negro one- and two-teacher schools which 

are f'sr superior to white one- a-:1d two-teacher schools . 

Consolidation has taken t.he best away from the omall ,1hl te schools. 

Pittman: 

Brewton; 

One-teacher school serves a Negro communits better than white? 

That would depend on the local situation. 

lei3el ;nade the statement thnt thera o.re not more than one o.:.· two one-room 

schools 1n hie county. 

H. M. Bond: 

Zeigels 

Max Donda 

Your county has an arictocratic white popul ation. Whi te school s 

repre~cnt a logical social organization. 

Tendency i s for people in Delta. area to congregate i n towns 

and commute to their farms. 

The problem of the one-t£~acher school i s that of the share-­

cropper and not of the land owner . And the shnre-croppero 

eupport town dwellers. 

SATURDAY ?AORN!NG 

Vari ous members of the Council had been asked to discuss the f i ve 

essentials in a good teachers college (as listed in the Fund bi enni al report) . 

The order was changed somewhat , and Mr. Bi gelow spoke first on the second 

essential - sound general education as the base on which to build the pro­

fessional studies. 

Bigelows It seemed to me yesterday that there were a number of 2mpor tant 

argumentsa (1) We seem satisfied that conditions under which 
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children ere groVJi ng up are not good and t hat we ?Jent to do something about 

them. (2) The teacher is the key to the solution of the pr oblem. I fel t 

that cert.e.in things stood out . Teachers need to be sensit i ve to the needs 

of the chi ldren. ilso, they must want to do something about those needs, 

but i t is not enough to ws.nt to do something . I t i s nece&sary to be &ble 

to do something - understandi ng children, kno~lng rbout thei r needs , ways 

in •hich their community ci rc~mstances effect them. Finel l y , i t seemed to 

be clear t hat t ee,chers muot act on the basi s of that knowledge and t hat 

action needs to be in coopsration wi th other _persons, wi th other s.gencies 

in the community, and with the meaning of the needs of the chi ldr en. This 

l eft us with t he question of how to produce teachers whp would be able to 

improve conditions under which child.r en a r e gr owing up. 

The present concern with general education, which is so 

widespread, grows out of a number of developments, . 

l. T~e len6 t hening period of f ormal educati on ha.s put 
pressures on college educators; more and more boys 
and girle are going through hi gh echool and at 
least i nto college. !'his has made i t evident t hat 
the need~ roust be ~et by education . There has 
developed dissatisfaction even on the college level . 
'1'he., t:-adi tional program i s not meet i ng the :ieeds of 
t he students . They aren ' t getting much out of edu­
cational experiences. 

2 . Another f actor contributing to thi s situation i s 
an awareness of the youth problem; recogni t ion of the 
f a.ct that, with j obs fewer and f arther between, the 
youth in this country constitutes a problem . 

B. The element of concern over which democracy finds 
i tsel f . W~ have to be aware of t he fact that there 
are competing ways of life. Education is one of the 
means whereby a particular society per petuates i t~ 
political and social institutions. 

I think that general education, as a good many people are 

talking about- it, represents some sort of reaction against specialization. 

f.A~; 
ll!ID' 
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In t-ho relation&hip v:hich things he.ve t -::> each other, ~e EH)€ on offor t to 

bring to£;ether t hings r.hich go together. (l ; There ir. en effort to i ntegrate 

r.ubject mat ter. (2) There is an effort to attain unity in the i ncree.oed 

desire on the part of colloge and school faculti es to work together aa a 

tHr,mJ t here i s fill 8ffort on the pa.rt of whol e faculties to come t o agree­

ment on some common practices. ( 5) 'fhere is an effort in unity shown i n 

decline of the I vor y tower i dea, bro~king d?wn educa.tiontl institutions from 

the out.side vmrld. (4) Concern with tntegrE1ti on of personalitie6 of boys 

E,nd girl s that ar e involved i n general E!-ducation pro;1r aru. That concern 

pr ovides all of us t.ith common f ocus of a ttention. (5) Concel'n wit h 

strengthening and maintenance of democratic ~ociol unity. Percont s re 

concerned with general education which hub both a general and soci al impl i ca­

tion. In fact, I think most per::.ons worryi ng about g(:meral education more or 

le~~ bgrGe on the ends - it is the means to t hnt end which i s causi ng tho 

dieagreei::ent. 

I t seems perfectly clear that the ge~cral educa t i on of t eachers 

is import l:.Dt and t hat concern with the problem of general educati on for our 

ter.chers i s becoming gr eater end gr-enter . With t he lengthening of pro­

f e&s i on~l educ&ti on more t ime and opport unity is being provided for t hose 

individuals who a.re going to be the roost si gnifi cant influences for providing 

general education for the next cener6t ~on&. Because of th6i r very pro­

fe ssion i t is particularly important that they should have superb general 

education so th£,t, they ,dll be mo!'e t ware of nhot they cen do l e.tar on. 

Rt1~U1£1 t es of a good progr&J'J: fic..yE in which n facul t) can 

improve gener al educ£.tion program. 
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1. &:ru:iinntion of condi tiouing circum:;tGi;ce:~ - circu~•)t1·nccc 

which exist in a sttuetion . Ynu hr;vc t i) 100;:. rit youn:; people , nt fltudents 

thonc:elvcs. I t :.s necessr,ry to know r..s much .. bout tho11 ,ts p():,siblc . Tho 

fundamental thi:15 seid yeatE:Jrday l'rnr. t hat ,vo must get these people to 

cm·ing about boys nnd. girls. Must learn to i:lo c-,ncr:.rnod r.hout human being s . 

/,ny f aculty muct become ver-y 1nucb. flVml·e of student:: c.nd needs and pt'oblems . 

E:::._uo.lly , it munt become a,;are o:f ccm.-:iunity , social citu~ tion . Attenti on 

Ii,UGt be 13iven to local circuu,sthnce:~ -- \that i s present i n the parti cula r 

.:.m:tltu·'",'!.on; what ca.n they and can they not do. 

2 , fioraP. fo.;:roulat1oil of obj ectivet= . :':ht1t do ~0u want -~n ~ccompliah? 

'ihoj,· ~ust be put i nto pretty specific. ter,nf. Spcci fie cb..triGe5 of beha..,, ior 

on the part of students involv~d. lhich changes do you want to seo take 

place? Needu concept comes in defini tel :,. Uotn!.ng of personal s0cial noeds . 

Functional vi ew of 0duc~tion and t l:e dynamic view. Those needs are goi ng to 

chanr,e. Dyna.mic element extremely impor t;:int. 

•.r . .., . ChangeG ar..d expe:'i!llents t''i t h curri cular proceduren . Survey 

courner: gotng on throughout tha countr:,. . Syi:;tem had to be the:::-e . Greatest 

mistoltc to be m,>ie i o to nay tr.~t '':::ooe ~ch0ol !1F.s a good scheme, let I s t ake 

thi:t over . That r.on ' t r101·k . Patter ns of courr,ea that are debigned to 

cover the heritnge of :::·nee . Peruonnclly, I think i t i s better to ~et up 

t hnt. pnttern in terme of en aree . The>yer C.:immisf-1.')n. 

4 . Emphasi s on activi ty. Getting studen to to participate . 

Shar·e in responsibility . Help plan and car ry on scti vi t i es. Emphasis on 

individualization as Btudents di ffer in their nee,ds . 

5. In the fie progrP.ms emphasis should be on guidance. Guidance 

sort of program, Close and conti nuour. study oi .. indivi dual stud1mt . Two· 

more things. ~'hat is the pluce of specializati on. Mo~t usual i s to s ay 
/, 

we will make firat two years general education progra,~ I am not sati sfi ed 

that that i s necessarily right . You can ' t tell a student he must wai t two 
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years before getting into his particular int erest. 

6. Program of evaluation should be there from the outset . Adopt 

a new plan and then begin to advertise it. (1) Conditi oning ci rcumstances; 

(2) choosing and formulating of objective i n speci fic terms; (5) exper imental 

choice and use which seem to promise to advance those cir cumst ances ; (4) con­

tinuous evaluation - willingness to make changes. 

Beatty: With r egar d to patt ern courses and passing 0n from inst i t ut ion 

to institution, isn't one of problems that th& assumpti on i s 

made that almost anyone can d~ the new things, i nstead of real izing t hat the 

old teachers giving new kinds of cour ses will do t he presenting j ust exactly 

as they did before? Specific kind of teacher, specific kind of presentat i on. 

Pittman: If a student enters with no idea of what he wants , can ' t he 

go ahead with gener al educat ion unt i l he f inds out what be 

wants t o do. 

Bigelow: Most institut i ons seem to be saying thet is el l you can have 

during the first two years . Experiment ation a t Benningt on 

and Beye reversing that . Emphasis and focus on what they are int erested in, 

and then broadening. 

Kali her: -- Qu.~s tron or-~el:ect ion. ( to be di sctr&ttd- zater) 

ERE: Much more agreement on necessi ty of general education· t han 

on courses in professional education. The profession of edu­

cation is relat ively new professi on . Great deal of di ssatisf acti on wit h so­

called professi onal courses given in teachers colleges . More controversy 

in methods courses . Educati ona~ psychology; professional subjects . 

Greatest dissatisfaction at point of organized professional trai ning . 



Mr. Campbell presented the third essential of a good teachers coll ege -

pr ofessional training . Understanding of the arts and sciences underlying 

the profession: psychology, child growth and development, techniques of 

teaching , the social structure of which the school is a part. 

Campbell: Try to bring out defini tion of what we mean b~ professional 

courses and professional education of teachers. There is 

no agreement on that polnt. Current picture - it mean~ application of 

specific courses dealing wi th techniques and concepts. We have built up 

separateness between those courses and rest of education of individual 

.quite in line. As I see it, educationists are not to be damned any more 
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than are all the rest of us . A year ago at t he meet ing of the classical 

association: the group wae greatly dis~ed because they are losing ground. 

The worl d is about to be lost because Latin and Greek are receding from the 

picture . The reason that this is happening is that the educati oni sts have 

come in and usurped the power and dri ven out thi s heritage . We have 

assumed that the science of education exists separate and apart from the 

total process . Therefore , we have not developed the concept thot the pro­

fessional education of teachers is a matter of general educati on plus 

professional education. I t seems to me that we must develop concept and 

procedures, probably together; that the whole faculty of an i nstitution, 

large or small, has a common st,-ke in the indi vidual, and the t i t isn ' t 

classical versus technical. Professor of Latin has his obl i gati ons. 

Can't £arm this out to damnable educationists . Can' t possibly arrive at 

any agreement, in my opinion, with respect to age-old quarrel , es between 

different types of indivi duals who contri bute to professional education of 

a teacher. Suggestion: procedures can be developed whereby the academtt 

group and the education group could develop_procedure§ and whereby they 

ll.LlfJ' 



together envision the process of educating a human neing who has t he 

abilities and attitudes necessary to develop the growth of children. We 

shall find fading out this line between academic and teacher education, 
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so tbet we should be inclined to have an i ntegrated program. I have said 

that we assume that i s the right direction. We Qhall probably find our­

sel Yes, in my opinion, confronted with the necessity of ts.ki ng i ntermedi ary 

steps. We have already t aken some very clumsy steps in t hat direction. 

You know that there are institutions in this country which have taken great 

array of separate courses - so-c~lled professional courses - and hnve tri ed 

to examine what are r eal scales involved and have tried to weave t hose in. 

It seems to me that thnt does represent intermediate step. Perhaps one of 

the most prominent features i s found at Buffalo. Nineteen courses reduced 

to one common sequence of fou~ courses - a total professional sequence. 

Can such a thing be done? I have been heartened by some experiences which 

have taken place in faculties where the member s of academic staffs had 

assumed they had large st ake in professional aspects of education and 

have tried to work out agreements es to what procedures should dominate i n 

professional education. In that direction, i n smaller instituti ons, such a 

procedure has a great deal of promise. I t has tended to ~reak down 

animosi t i es. 

If we follow the suggestions which I have made, it probably 

means that in the development of our professional abilities on the job thnt 

the practice school will form more l argely the center and will be in the 

realm of the educationists, but will be quite as much in the realm of 

academic subjects. 

In order to clarify, any particular naming of courses with 
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specific reference to small bits of the process, i f the di recti on I have 

indicated here is the one, wil l tend to fall out completely. Bulk courses 

will tend t o fall out . I f education i s a sci ence there wi ll be places i n 

it to develop speci al ekills . I am not of the opi ni on t hat we have t o 

i ntegrate everything i n the sense of naming i t integrat i on. 

ERE: Dr . Campbell, you say i n ef f ect that these educati on courses 

are not very good. Are there r ealms i n which there are speci f i c 

professional groups of subj ect matter which are comparable to pathology, 

medicine? 

Campbell: Always in a dangerous posi t i on in an analogy between educa-

tion and medi ci ne. We are confronted wi th devel oping so-called 

professi onal person i n a l ength of t i me which .nedi cal st udent leaves to 

background work. 

Jaggers, The teacher (1) must understand behavi or of chi ldren, (2) know 

the type of organi zation and physical materi als with which he 

must work, (3) have en i ntegrated process of try- out in laboratory school . 

Bigel ow: An i mportant thing which Mr. Campbel l was saying i s that i t 

i s desirabl e that all of the members of a f aculty who touch 

the lives of prospective teachers should recogni~e thei r responsibility . 

Recogniti on of common past and collllllon responsi bi l i ty . 

Beatty& 

Campbell: 

I di f fer wit h Dr. Campbel l in hi e t hinki ng that Latin has i ts 

place. 

I have been tryi ng to state that we should not turn over to 

the professor of Latin the whole busi ness of tel l i ng us what 

we shoul d do in the profession of educati on of teachers . I am snyi ng that 

if prof essors of Latin and English have a stake in an indivi dual, I woul d 

pref er t o have them around the t abl e when planni ng- col ,ge l ife of the 

individual. Can get farther than by pl anning separately~ 
l J 
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If I were to cri t icize my good f riend, Campbell , I would on 

this basis: he hssn 1 t ent i r el y stayed by the subject assi gned 

him. When \,e get all t hese five or six steps finished , then perhaps 

Dr . Campbell's discussion would have a place. 

Koliher: A movement i s going on :!.n o.cademlc education for orientction 

courses . Maybe we will get to the point where we can fuse and 

r eshapa the whol e program. I Zeigel1 There muot be leadership i n fu si ng by someone who hau confidence 

in t he whole f sculty . 

Miss Roux pres~nted the fourth essenti ul of n good t eachero college - a wi ~el y 

planned i nterplay of t heory and practice, learni ng und experience . A copy of 

thie t~lk is availabl e . 

Mr. Beatty presented the fift h essent ial of a gooJ. t ct1.cherf. college - continued 

study and experiment to increase knowledge and understanding i n the field. 

Beatty s The one thir1g t hat bothers me most i s t hat educati on and research 

are oppoeit eo . At one end i s the educator; at the other end i s 

the research man, i nvected wi t h curio&i ty. And never the twain shall meet 

unt i l t he r esearch Cl8n has established to the sat isfaction of others the 

correctness of his challenge and then his results are tro.nd'erred over i nto 

the column of eternal verities. In the field of education, particul arl y , 

we are faced with s. very imperf oct not of anw111ptions upon -,.thich we are 

operating our · school s . Many of the research techni ques today bei ng followed 

are t hemsel ves so f alli bl e that we may assume that t heir conclusions wi l l 

be subject to. reY13ion. I t seems to mo that r esearch and education in a desi rabl y 

organized tecchers instituti on should go h~nd in hand. In many ceses we ere 

studying a pcttern community with the i den of fitting t h~t pattern i n eey 

community. It closes students ' minds to t he fact t hay ~tterns change . You 

can•t go into Gainesvill e and assume that you can car ry over any pattern. 

There are other needs which, if the student has learnea how to study and to 



analyze their participation in community life, can be determined. I 

believe that the ent i re teaching i n our teacher training institutions 

ought to be ~aohliig- in ter ms of discovery and resear ch. A student should 

not be gi ven the i dea thnt he i s simpl y l earning ~hat everybody else knows. 

He should not have the job of di scovery taken from him. Education can be 

experimental, can be a source of research. We can teech children i n 

teacher training inst itut i ons that there i s no fixed pattern of education. 

We can teach them to analyze. At the same time our courses should cer ­

tainly leave romn for exploration of new research which i s taki ng place 

throughout the country in the field of educati on. The average teachers 

college is at least ten years behind what i t might be if its o~n faculty 

would become int erested i n experiQent al research. I f we could do nothing 

more than come to a realizat i on that the verities are changi ng, we ~~uld 

be gaining something . Research has to be t i ed up with practice . So much 

of our teaching is in terms of 11 thi o is true , " and "is t his true?", with 

no experience for student of goi ng out to f ind out . In th~t part icular 
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field there needs to be research of a different nnture thanmany of us t hink 

of. There needs to be an understanding of human r elations . I t is impor­

tant that our colleges devote some time to experimental research. Are 

assumptions facts, and can f acts be introduced and play thei r part in 

modifying curricular procedures? I n that area t here is a real need for 

people in our colleges to plot new ways of carrying on educational research. 

There is room for research t echniques. Room for development of a new phrase 

or for a definition of two kL~ds of research . 



To summari ze: There are probably about three obligations 

under the title of research. {l) Conducting investigati ons that may ad­

vance our knowledge and wi sdom wi~h regard t o educational procedures. 
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(2) Two types of research attitudes; (a) constantly organizing student1 s ap­

pr oach to work so that he can discover for himself facts he will need i n 

development of program; (b) development of techniques on his part to study 

i ntel l i gently the pupil, the community, and t ne needs of t he school in which 

he is teaching, and (c) the courage to modify i n accordance wi th what he f inds . 

(5) Investigati on on -student 's own part as to the reality of many t hings he 

has been taught . If whole program were organized from the standpoint of 

new diocovery, eff or t to bring to bear all of new t hought in thinking 

through of problem rather then acceptance of pat tern, we could turn out 

much larger group who can go int o community and become part of it. 

~r . Morrow presented the first essential of a good teachers college -

rigorous selection of students. 

~orrow: For a l i ttl e over f ift een years , in f our different st ates , I 

have been helping with t eacher training but have never had 

any first-hand cont act wit h the selecti on of students . I had encountered 

two obstacles& (1) desire of heads of teacher t~aining : nst i t utions for 

numbers; (2) policy of state institut ions of taki ng students who manage to 

fulfill entrance r equirements for any courses in institutions . Selection 

i s often in the hands of students themsel ves who come into t eaching because 

it is easy . Professi onal certificate is a sort of insurance policy, 

perhaps because i t i s an easy vocation to get into . In m:t classes there have 

been students without arms, without l egs , in various degrees of blindness , 

hearing, some who had twists of personali ty, some very poor in appearance, 

some timid, some dishonest, one who di ed wit hin a year of cancer of liver, 

etc . These I have had along with good material . Alll ~an do i s to rai se 

questions for which I would l i ke to have answers. (1) t select ion sound 
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in principle? How to justify it? Idealist point of view that reali t ies 

of material , right preparation will make good teachers . Selection protects 

children and people from imp~siti ?n of poor teachers. My opi ni o", a 

practical ~iuirnum plan of selection i s sound and desirable, f i rst , becau~e 

the peri od of preliminary training of teac~ero 13 short a.t best. EvGry-

body who ~ants to teach doe5 not have to - there are other professions . 

(2) What kind of selection aeems desirable? 'ft'e should rec:--uit frorn high 

school s those Jeople who would make good tenchors. We should turn away 

probable failures . Select according to eduontion l evel and accordi ng to 

locality . (3) Has t he state an interest i n selection? If the state depcrt­

ment of education would give some backi ng to teacher trai~ing i nstitutions 

in this state they w0uld be more likely to initiate some plan for sel ection. 

If selection i s t0 protect the public and children, t hen t he stnte has a 

place. ( 4) What is a good prospect? Freedom from severe physical defects, 

obvious physical handi caps; so:ne deg·:-ee of scholarship, ability to use fair 

English; industr ious kind of person; energy; leadershi p quali ties ; 

imagination; psr30nality. For rural school, sympathy and understa:1ding b 

rural regi ons. Qualiti es of leadership 8nd industry and understanding and 

sympatby with rural l:tfe . To me these are important for rural teachers . 

A rural teacher should be a strong, healthy person. 

Is sel ection really sound? Hor. i s 1t jur.tified? \\bl'\t degree 

of selecti on is practical? ~bet particuler sclect1on is desirable for rural 

schools? Would it be desirable to have the institutions in t hio state begi n 

a plan of exporimentel education becked by the state dopartmont of educati on 

nith diffe=ent places trying di fferent plnns and then to have an evaluation 

of the methods? 
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SATURDAY AFTERNOON 

ERE: Sixth point. Homdy and practi cal matters; namely, how 

rural teachsr6 c.ui be given some knowledge of fs.rmL-ig and 

crafts, hes.1 th and ho.ue-ro.a.dng, so that they may be of help to the community . 

JFS: There are certain grounds on which we base our juutification 

of rural crafts . Any teachers college which sets itself the 

task of finding where its graduates go and di scovers that a large number 

;;o int .:, rural areas mi ght ask '.\"hat can be done about it. I -c will be found 

that preeent COjd1t 1ons ~f t he school ~ are bad, homes bad, standards of 

livinti lo·..t, heal th f acilities few. It wi l l be discovered, also, t hat these 

c.:>ndi tions have existed for a l ong t i me. On further analysis it wi ll be 

rliscovered that there are agencies already exi sting which should be taki ng 

care of these conditions; thase existing ilrntltutions a.re not doing the 

job , f::w whatever reason. One of DI'/ own reasons is thut they don ' t have 

continuous enou6h contact m.th the people. The tee.che.r·s collete has said, 

and thei variouu educ~tional agencies hs.ve sai d, 11 we will prc::pare ::ipecial 

toachero to tench health, h)me economics, etc." These special teacners 1:-re 

u~uall y controlled by outside agencies - the federal government, for 

instance . All too frequently they (special toacherc) are put in charge of 

a school, knowing nothing about ncndemic subjects. They don ' t kn.on any­

thing about t euching of ree.ding, writini; , and c.rithmetic . There is little 

or no cooperation. 

After all, the only sociul a&ency th&~ is i n a community is 

the school. The ,.ml}' peruon in contact with the co.nrnuni ty constantly 1s 

the ordinary clusc..room tes.cher. My belief is that teachers should know 

something about these four problems; health, home economios, agriculture, 

manual dexter ity . Since they e.re the onl y ones in th'{ c,omrnunity v;ho are 

ljjj' 
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(D:pected t;'.) do &ou1ething with the people and ldth the children they must 

knov: s0cething of th9sc four thinr,,. Wo can t t oxpect teacherr, to cQmr.mnd 

respect -:,f comm~nity unlei,e th<;1y fit i.rtt-, co.rnrnunit,y life. We don I t, con-

sider· cny elnsle •me 0f thM,e items e..n end in i taelf. No s ingle one of t hese 

four things can be succoasf'ul without f'. l'i('lrking knowledge of t he others , 

Mo5t important l,re se.oits.tion and diet. The tAacher must not only kr.ow why 

p:::-!vios are nocessar:,r, but be able to convince the community tbnt they nre 

nece3SCl.l'Y, Thls pri 'lf'/ problem la definitely a home economics p~oblem, The 

teacher must also 1:no"'l', or be able to find out, where she can get instruction 

on h:)\. ·to build :t sanitary privy. '!his one thine; tRkee care of tw() subjects , 

:v.?al";h and home cconoilics. On the subject of diet; from the point of vi ew 

of hc:tlth it does n :) good to 60 i nto a school and tea.ch the students about 

~roper vogetable~ whe~ they do not ex15t. Some knowledze ~f a~riculture 

L: neodcd. This involves the hne economic sapect agtdn , t hat is, tegching 

t:ie cllildren how to pr3S<?:-ve vegetablee . Mechanical '.iSpect; sto-age cellar . 

~fone of these thi~s is of any uso in itself . I realize that a knor..ledge 

o~ all those thi~gs i, expe~ting a lot of a tencher. I believe we are 

3eei~g that it is possible to teach t~echers of the need fnr these t hings 

'!lnd t!-1.e possibility .1f doing s.:>mething about them, even in a small way. 

The teacher i s not expected to be a be-all and 1,now-all. I f 

a p!"oblem ari see to which she does not know the anewer but about which she 

·mous the existing literature in the field, ehe should be a.ble to solve the 

problem hereelf' . But 1n a great many cases she doesn ' t know that such 

m~tr;r i s.l le £.vailsble from variou,s ag~ncies. 

I have been disappolnted at the rhyi ng of s. number of us from 

the term " r ural." Rea.son; we have or~eµi~ed and attempted 

to tsach three ne?r courses. There is a. distincti:ln ip t.he tJpe of education 



which we call rural that makes it a little different from educati on in 

general. If we seek t o abandon t he term "rural," do we really appr eci ate 
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its significance? We are inclined to rati onali ze and call educati on educa­

tion wherever you meet it. Because we cannot foresee where our students are 

going and because we do not know whether or not we should gi ve them rur al "r 

urban education, education must be based on what has happened i n the past . 

We must realize, however, that t he.background of the country children i s 

different from t hat of city girl s and boys. (Mr. Cl axton gave an example 

of t his difference. While visi t i ng the Sand Hill school he sa, a boy in 

the first grade drawing a picture. As the second grade was reciti ng and the 

rest of the room loafing, he was i nterested i n the youngster who 'Ptas thus 

engaged, and spoke t o him. 1he boy explai ned his drawing was a farm house 

with chickens and a hawk i n t he sky r eady to svmop down on the chickens. 

It would be hard to picture the city boy drawi ng such a subj ect. Another 

example Mr. Claxton gave was of his visit to Tallapoosa school . The school 

was closed but on the t eachers desk was a r emnant of a French grammar and an 

old hi story of Rome; • hile a11· around the schoolhouse were examples of 

erosi on.} 

The questi on of some people i s , can we afford to teach a child 

from the farm how to cook and how to farm? Don' t they know those things? 

An examination given on rural arts found great i gnorance among the children 

who were "supposed to know such things.n We are tryi ng to t each our rural 

people t o li.ve in the country better, to d,:, a better j ob of farming. A 

school teacher should be able to use a hammer and aaw. She should be able 

to show a atudent how to paint the house properly, and put a roof on, if 

necessary. I n our school l ast year we taught phases of gardening. This 
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year we will t each shop work. In the teaching of these subjects we use the 

type of tools which the country people are accustomed to use . 

The art of outdoor gardening was taught as follows: first , 

we started from the economic standpoint. Should the South f eed i tself? 

What good i s diet? We had discussions of such subj ects. Then we began 

setting up budgets for the year . About one-half acre of l and can yield 

as much food as an average family can use in a year . Next we began the study 

of t he soil - goitl8 into t he field of geology. te made our own tools for 

surveying, thus making a mechanical enterpri se of the 6ubject. Our next 

step was the planning of garden crops, then the planting , then the culti­

vating, t he picking, and finally the marketing of the crops . 

We plan to nandle our cour se in shop i n a like manner . Some 

of the things we ar e going to do is cut picture frames, cut glas, study 

electric currents , learn to r oad meters . 

In our Rural Arts 2 course we are seeking to eatablis~ a 

philosophy 1n the field of educati on. I n that course we talk about the 

philosophy of rural education - wholesome attitude about living in t he 

country. 

Problem of deciding how to develop experiences of teaching 

on the college level. Should the f i rst two years be devoted 

to general education, as was indi cated by a United States survey several 

years ago? There is a certain artifici ality about that which bot hers me . 

I f the keynote is t he meeting of needs and i f an individual is an 

integrated person and if, because he lives in society , his needs are inevi tably 

colored by community circumstances which surround him, t here is danger of 

dividing him up. Other experiences will be provided which rise out of pro­

fessional needs . I t seems t o me t hat bef ore a porsoh decides he wants to 
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become n teacher he has certain needs which muot be met. Hi& experiences 

must be broad and rich and rel ated to those requirements. He is a changed 

person when he makes his decision. Educati onal experiences ought to be 

provided which wil l serve those needs . In other words, although some 

courses or experiences are being planned to solve his own problems of 

health, and social relat i ons , nevertheless I think those experiences ar e 

apt to have r elevance to professional needs. The kind of experi encos 

which are particularly provided as needs for the prospective teacher help 

to perfect the ~tability of the individual ' s own personality . 

One great problem i a the one of specialization - tho tendency 

of teachers thinking i n their own particular subject. Best wny out is to 

focus attention on a common concern. 

JCD: 

J aggers; 

Implication of this for ·people in field of certifi cation. 

As I see our general educati on program, there is r.mall agree­

ment as to what we shoul d include in our program. 

Mr. Big~low called the attention of the group to a book which will be out 

shortly: General Education at the College Level. 

Bi gelow: I am dubious about general educati on f or the first two yea~s . 

Before Mi ss Keliher left the meeting she left some written remarks wi th 

Mrs . Simon, to be read if needed: 

The question of the choi ce of persons to be teachers is 

possibly the key queation pertinent to all of our discussions. ihe same 

points we have made about growth, development and personality f or children 

and adults as learners must apply as well to teachers. It i s clear that 

the same basi c needs operate i n the lives of .those as in those 



who learn. In many cases these produce personalities unfi tted to teech, 

i.e., the person who needs too much power, the person who i s too fearful 

of status to enter real experi mentati on. I beli eve that no methods so 
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far devised are suitable for pre-selecti on along these lines pri or to t he 

f i rst year of coll ege. Therefore, it seems urgent that the first two years 

be general educati on, i ncorporating r i ch l i fe experiences of all ki nds -

especially with people, i nf'ancy through old age . At the end of this general 

period, there can be an inventory time when the tremendous i ssue of suita­

bility f or teaching may be decided. But it i s urgent that there be other 

avenues open - avenues yi elding as much status . The troubl e now is that 

the person who now finds himself unfitted to teach has already commi tted 

himsel f to teaching or nothing else (except wi th serious readj us tments) 

because of the direct i on hi s educati on has taken. Al l of the 6plendid 

things described at this meeting are fruit less if we fail to take very 

seriously our responsibi lity for encouraging well-fitted persons to go 

into teaching and weeding out those who should not. 

The evaluati on raust be in terms of what we expect these 

teachers to do in their professional l i fe. 

MSS: I would al so say that a rigid selection - in these rural 

southern areas - should be made at college entrance. I 

mean the elimination of actual i lliterates. We need too much t o di ssipate 

the energies in trying to get these people up. And unfortunately t hey get 

t hrough and go out and perpetuate the system which produced them. 

Donovan, This f i rst year inn teachers college should be general edu­

cation and the sel ecti on should take place duri ng thi s first 
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year. If we can possibl y keep the people four years, let the program of pro­

fossional education start in the sophomore year. As t he program of pro­

fessional education increases, general educati on decreases . 

Selection: the laws of most states would require teachers 

colleges and others to accept any student who is a high school graduate. 

Thi s mo.y be wise, t hat i s , perheps more people should get more general edu­

cation. Twenty per cent of persons who come to teachers coll ege should not 

be t eachers. 

Thero has been a great deal of critici sm of teachers collegee -

they have failed to meet their responsi bi l i ties - but we must remember that 

half of the t eachers i n Ameri ca have been educated in liberal arts colleges . 

We have an extensive guido.nce program. ~hat would student 

l i ke to do i f he cannot be a teacher? 

I n the selecti on of teachers, is it wise to wai t unti l t he 

end of the first, second, third, or fourth college year? 

Tiouldn1 t i t be wise to select a plan by whi ch we could get to our seni or 

hi gh school students - those who are alert. Get to them early, tell them 

that it ia a f i eld of service. 

Donovan: 

Patterson: 

There can be a selection made before students get into 

teachers colleges. 

Confused. Not more than two weeks ago we had a visit f r om 

supervisors of vocational agricultur e . One of the things 

talked about - cri tici sm that so few profeEsi onnl courses were offered i n 

the first years of curriculu,. 

If we have the right quali ty of students to begi n wi t h they 

will adj ust t hemsel ves. 

Li ttl e:. Criteri a of who woul d be teachers and who wouldn 1t. 
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Donovan: 
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(1) We give an intelligence test when students arrive. ITe 

give a batt ery of tests t o find out their achievement record . 

T"nose who cannot read are put into r eading clinic. About one third of the 

f reshmen who come are at an eighth grade l evel i n r eading. 

(2) Can they succeed in college courses dur ing t he f i rst yenrY 

There are l ~l people in t he reading clinic now. At t he end 

of t he quarter 119 of the 131 were doi ng unsatisfact ory college work. By 

the end of the year hal f of these st udents will be doing satisfactory wor k . 

Beatty: 

MSS: 

Fowler: 

Little: 

Students who come to college in t hat condition haven' t gotten 

any educati on along the way . 

I f you can' t select, cannot you get them in cert i fication? 

Are any inst itutions here keeping check on behavior 

description? 

We keep c~mulative recor ds of each pupil, according to the 

type of t hing a person does· and t ype of person ehe 16. These 

records are used to give prospect i ve employers an idea of the personality 

of t he one seeking employment . They are also used in conferences with t he 

prof essor in this way: the information i s kept confidenti&l but t he 

pr~f oesor uses t he data in hi s conferences and deal i ngs ftith t he student and 

endeavor s to correct the bad quir ks of personality . These records are al so 

turned over t o the cr i t ic t eacher f or the same use . 

\ Pittman: The work of sel ect i on i s being done unconsciousl y . We need not 

~orry about i t . People who are financial l y unable to go on to 

high school and college ar e being eliminated every day. Peopl e who go t o 
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college do not know what they are ~oing to become . The two-year general educa­

tion i s going to be used in all institutions and duri ng thi s time the student 

is going to decide what he wi ll become . Then people drop out at t he end of 

the fir st year, and at the end of the second and thus select i on goes on. 

Blair: 

Campbell: 

Mechani cal theocy· of selecti on: • aft er we start working , do we 

dar e depend upon mechanical process of select i on? 

Economic status i s not the only factor in the matter of 

sel ection. It seems to me that natural selection i s a real 

point - if society assumes that these processes do operate . 

0'.>navan: The t ype of student found i n the teachers colleges today i s 

not as high as that to be found at certain medical schools . 

Reason for thi s is t hat the educational department of schools i s not as good 

as other departments in the same school. 'I'he poorer students today oan be 

the teachers. It i a interesting to l ook back i n hi story a t t he attitude 

of the public towa.rd teachers. In t he earl y days the school teacher v.as 

purchassiby a master, and was anyone who could read and write. Thus teachers 

were not held in very high esteem. The teaching profession has made amazing 

progress, as great progress as other professions . I cannot help but wi sh for 

the day when people can be selected for the teachi ng professi on, selected 

accordi ng to thei r abi lity. 

emith: 

teachers. 

economically . 

I t mi ght be i nteresting to note that Counts says t hat one of 

the bulwarks of democracy in this country i s the poorer 

ftai ting f or the day when we can pull in students who we know 

have ability . There are those ~ho ought t o come i n but cannot, 
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are not sound. 
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ilas any research been made on the matter of selection in other 

professions? 

The tendency to sympathi ze with publi c school s i s a misplaced 

sympathy. We are doing a process of selection on bases which 

Jaggers: Selecti on on the basi s of scholarship only has boo~ done by 

M. G. Nelson at Albany College. In-servic~ selection i s being 

done at Ohio State University by Leslie Love; here they discover &hort­

comings of student and then supply him with experiences whi ch ·111 overcome 

those shortcomings. 

Cocking& Don't you think that we hnve a lot to learn from modern per-

connel practices? As I have become somewhat familiar with 

these practices, some of the techniques are adaptable to teacher selecti on. 

Dual job: educating good ci t i zens as well as teachers . I t woul d appear to 

me that t hi s mat ter of general education and professional education need not 

be separate. 

Coordination: we are trying to mate All departments at the 

Uni versi ty of G~orgi a see that they each have an obligation in the education 

of teachers. lhe President has appointed a committee - made up of a repre­

sentative from each department. The first job that thi s committee haB i e this: 

what can my department contribute to the education of a teacher, 8nd i nci ­

dentally to the educati on of a cit izen? What are actual problems whi ch 

the teacher wil l have to face Vlhen she bec~mes a teacher? The second 

problem is to throw out before them actual task$ which teachers hnvo to 

perform. 



One of the difficulties which some of us have felt in genercl 

education i s that so much of the teaching has been abstract i n nature . 

On t he matter of selections I don' t believe that selecti on 

takes place at any one point. We cannot draw a line at the end of any one 

year. In order to be intelligent and to help an individual to develop his 
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own destiny we should bring t o bear every technique we know of . ie are now 

busy building up an examination. We want all of a person's personal history, 

all of bis traditional background, family background. We are tryi ng to get 

a picture of ema'tional stability. We are using such intelligence te~t 

materials as we can bring to bear. A t eacher should be an educated i ndi vi dual. 

One difficulty in Georgia i s the f act that those of us who are teaching have 

had scant opportunity to know anything about the world and how children l earn. 

We propose not to give this examination t t one gi ven t ime, but on through t he 

student' s career in college . By that time we wi ll finall~ be able to determi ne 

whether we can put t he stamp of approval on a student as a tebcher . Vihat shall 

be the final requirements to license this teacher for the business of teaching? 

Favrot: Rural teachers in the South. 

I can't help f eeling th&t with all thi s discussi on we are 

getting away from some of t he problems which 7-ere presented yesterday. It 

seems to me that we ought to spend the remai ning f orty minutes or so in 

getting back t o a consideration of those problems. ~ ese children descri bed 

yesterday are with us here and now. We must do something immediately. Some 

teachers never have been to a teachers college . Some things have been done; 

for example, t he selection of teachers in high schools and gi ving to those 

teachers some t raining which would f it them for teachi ng . 

There is a device being used now by a superintendent i n a 

county where t he situati on i s deplorable. It i s a cou1ty where the level i s 

so low that a teacher training instit ution has no place He i s undertaki ng 
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to give some kind of trai ning to some of the students i n the county and then 

letting them supplant t he teachers who are so miserably trained. The demand 

has i ncreased to the extent t hat that particular school cannot meet t he 

demand. 

I t seems that we have al ways gotten to a discussi on of the 

things ns they ought to be, on a high l evel, when they are r eally on a low 

l evel. 

There is an interesting undertaking in New Mexico where the 

Universi ty of New Mexico haa set up an instit ution which was desi gned as a 

practice school to the University . It i s an experimental school to teach 

these Spanish speaking children. They have sent some of t hei r gr aduates 

out into the school s , and they have brought in teachers already 'i n the school 

f or training . I would l ike to know whether there i s anything teachers 

colleges i n 

t . 1l.Bond1 

the South can do in assuming r esponsibility i n helping . 

In thinking of what white ~eacher trai ning institutions can do. 

Cert i ficati on for i n- servi ce teachers. In one county teacherc 

were raising t heir cer tificates through extensi on service - study of French. 

It seems that many who teach summer school didn' t know what i t ~as all about . 

State teachers certification includes work whi ch has been done in tho summer 

school s , whi ch are ordinarily bad. 

Mr. Dixon asked Mr. Donovan and Mr . J aggers to summar ize the di scussi ons of 

the Council . 

Donovan, Yesterday morning Dr. ~ood talked of·scbool s as agoncies of 

social action; they shoul d affect commun;ty life. He pro­

ceeded to anal yze what they had found out i n the South. Their S111:tvey 

convinced t hem that the school has not very gr eatl~ aff cted community life , 

L½; 

f!UU 



and has not contributed to the good life. The school i s st i ll a formal 

institut ion, and the children are being taught by antiquated methods. 

Teachers are not putting into oper ation what they have learned in teacher s 

colleges . This is a discouraging pictur e , but i t i s correct. We are not 

accepting this wi th a defeatist atti tude . We shall go back and make our 
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work more practical. Human learning has a value only ae it can be put i nto 

the service of mankind. One concl usion: we have a responsibility in the 

fiel d, and towerd bringing about some form of supervi si on. Teacher training 

is not just a four-year j ob . 

Dr. tlr eftton drew a very vi vid pi cture of eighty school s . I t 

vras a dismal pict ure, from which the same sort of conclusion rnay be dra.,m. 

The afternoon was full of st i :nulati on and debe t e . There was 

some ke;an thinking done. 

On Saturday •e took up the es sential factors which m~ke up 

a good t eachers col lege. Mr. Higel ow showed t ho necessity f or a broader 

base in training teachers. Youth movement. Movement on part of the public 

to have everybody become better educated. Mr. Beatty spoke of t he part that 

research should pl ay in a t eacher s college, saying that every teachers 

college shoul d be interest ed in some type of research - scientific approach 

to solut i on of probl ems . Then we had aver:; practical statement of the 

interplay of t heory end practice from Miss Roux. One of t he places where 

teachers colleges have fallen down i s i n that they have had a beautiful 

theory about educat ion, but their practice has been entirel y different . 

Uis s Hou.x has been practici ng o thing and drawing a theory f r om i t . 

We had a discussion of the sel ecti on of students (led by 

Mr . Morrow) - there was no soluti on to the problem, except a ceneral agree­

ment that some sort of selecti on should be made. 
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The rural school is the problem of education in the South. 

It i s our ( teachers colleges) r esponsibili ty more t han any other insti t ut i on . 

So far as our institution is able to effect the region in whi ch we are worki ng 

we are going to do so. It i a a challenge we have been offered. We must admi t 

how poorl y i t has been done . 

Jaggers: The purpose of t his Council is to look into the vici ssi t udes of 

the rural elementary school. Vie have been confused by a long 

discussion of what a rural school t s . We do not care ~hether i t i s con­

solidated or not ac long as i t fit£ the size of a c~mmunity. 

There was this general f eeling; in setting up a school we 

should think of what the community needs , nelect classes , and organize this 

need in t erms of tha couununi ty - interests, abilitien, l i fe problems . The 

teacher in the 3Chool: her training should foll ow the needs of the communi t y . 

A r urnl c~mmunity may be as l arge as 601 000 people. 

I was impressed with the discussion that Mr . Bigelow gave 

concerning t he needs of gener al educati on. Core - we need a t eacher who 

cares, cne who will find out what the problem is, wi ll formulate objecti ves,· 

be willing to experiment with curriculum, l ook i t over and see whether it 

works. Key to that teacher one who cares about rural children and rural life. 

Dr. Campbell as.i d th·at the teachers college shoul d be the i nte­

grating, wi ring system of the pr ogram. The ent i re program of educati on should 

be i nt egrated. The program should not be t heory, but interplay of theory and 

practice . 

I n a discussi on of selection of students Mr . Morrow brought up 

the questi on of whether or not sel ection i s sound i n pri nciple . 



rinall y, we moved into the classroom - the relationship of 

the classroom to the community l i fe - which Mr . Simon presanted i n a very 

graphi c way. Mr . Claxton carri ed Mr. SLn:,n1 e discussi on farther, sayi ng 

thnt t he frame of r efer~nce of the rurnl chi ld must be the experience he 

has had, with emphasis upon the environment . 

The states can do something about this in a broad way . They 

Cful supply t eaching materi al s , work wi th t eacher training i nstit utions , 
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and currlculum. They can help remove the causes of non-attendance i n develop­

i ng e.n adequate supervisory program. Ther e has not been a t i e-up between 

t heorists and practitioners . Lead in getting l ocal superintendents t J make 

school s avail able es centers of t e~cher trai ning. State departments and 

coll eges should devel op cooperatively al l of their progre~s . 
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Dr. Br unner : You ' re terribly busy , I know, but I hope ver~ much tnat JOU 
will be able to join us i n this meeti ng . You may enjoy 
it and I am sure you will help us i n our deliberations. 

Mr. Collins: You're qui te busy, I know, but I thought that in view of the 
fact that this meeting was being held i n Atl~nta you might 
find it possible to sit in with us part of the time i f not 
all of the t wo days . We will be happy to have you do so . 

Mr. Thompson: Though you are terribly busy, I know, you are so i nterested 
in the whole problem of teacher education, I think you ought 
to s i t in wi th us on this conference duri ng these t~o days , 
if you possibly can. I will see you in Atlanta some t i me 
wi thin the next two or three weeks and tell you more about it. 

Mrs . ~hiting: You are working so closely in and doing so much to help solve 
the specinc school problems i n which \\e are i nterested I 
hope you will f ind it possi ble to attend these meetings. 
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Littl e: You said the institutions were doing nothing in rural education 

because the catalogs did not use the ~.-ord "rural". 

Campbel l : We only quoted the catalogs . 

Li ttle: All of our courses in training of teachers are t r aining teacher s 

for Georgia as i t i s today, almost entirely rural. Most of our people 

come from rural areas and go back. Most of our courses are meant for 

rural people, although they ~re not called that . 

Gmpbell: ~e di d not even say it was the thi ng to do . We are only r e­

rting the emphasi s of the teachers colleges accordi.."lg. to their catalogs. 
' 

Keliher: Would i t be right to say t hat there are certain fundamental 

' needs and i t i s not necessary to differentiat e bet ween rural and urban? 

I would like to see further discussion of the psychology of learni ng. 

Beatty: I have had a great deal of contact in teacher traini ng i nstituti ons 

i n other than souther n states . Teachers are condi t i oned agai n~t rural 

ar~a7A he quali t y of(educati onal professi on 

thanAnecessary if t he t eacher l ooked on rural 

doing./ 

~ 
i n rural school s much l ower 

schools as worthy of her 

/ Keliher: The attitude i s rooted in our culture. Are we g?i ng to i nterpr et 

the good school i n terms of numbers of t eachers? If the teacher i s pr operl y 

condit i oned she will not care whether she is in a two or a four or a six 

teacher school/ 

Beatty: I challenge the statement that students are going to l eave the rural 

areas. The assumption that the rural areas of the _United States are sup­

porting anything l ike the number t hey can support i s fict i on. European 

nations support much hi gher population. We are conditioned to thi nk that 

we must leave the f arm in order to l i ve effectivel y and sati sfyi-n~ly. Teachrr 

condit i ons pupils to be wage- minded. Schools have de£ihite part in deter -
' I 

mining attitude of people as tor.hat is a good life . 'itiacher trainin& 
<J' 
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schools are conditioning teachers against rural life . 

Brunner: Studies of migration, such as they are, show we have had about 

half of rural youth going to cities. To some extent the schools must take that 

into account. With certain exceptions the studies of mi gration show the . 

city gets sli ghtly larger than their porporti ona:te share of best rural youth. 
' 

Also more than share of lower. From southern regions much larger proportion 

of best leave f or city. Also those who have not advantages offered by com­

munity. If we are going to attempt to condition rural education that we are 

going to change in any marked degree that mini mum, ue are setting ourselves 

against the trend of the century . . Dr . Keliher ' s question suggested: Def­

inition of rural which we must take into account shuts out increasing proportion 

of picture of rural education. There hi:,s been sharp advance in proportion 

of elementary school enrollment in villages and towns. 1lmost two-fifths 

of town youngsters originate in town. The worst culprits are town schools . -- -Raper: The matter of farm situation in South: I t is quite clear population 

is lower in South. The population is actually in 

best land. The population is crowding on poor land, not on good . In the best 

farm sections the counties are losing population: the restriction of crops 

and soil conservations crops. People formerly left rural areas and moved 

to cities. They are actually going to places rhere they can live cheapest . 

Education should not be divided between rural and urban but between 

good and bad land. High birth rate is in poor areas . There needs to be a 

clear distinction between rich and poor soil areas. 

Brunner: Where the good land is, average size of farms is increasing. 

Pittman: Whether or not a teachers college is promoting rural education de­

pends on where the college is located. In a state like I,µ_chif~n,vhere there 

is small unit control and lots of one- teacher schools3//~t is necessary 
/, 

specifically to have in your catalogs quite~ lot tha1 ~ecifically refers 
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rural education. ~n you do .that you scare away a certain number of 

folks but those v1ho do go into those courses know wha"t they are going 

int°/ ~But they stAI t in -s~oTI't"""g1 a:v-i-trl~ "'J"i-~ftt.i~. 

In the state of Georgi a in gene~al the s i t~ation is very different. / 

Dr. Little is correct that everything thkt is in the entire offeri ngs of 

the college is there for everybody. We might promote consciousness which 

there is in Michigan. In this state the salary is the same wherever the 

teacher teaches and th~t is the most important factor in opi nions of stu-

dents. It would be to the disadvantage of the rural area of Georgia to 

set up a speci al body of material designated as rural material . \"e can 

deal ~ith the whole social and economic and therefore rural problem without 

undue emphasis on the rural. 
·_K / 

eliher~ Isn ' t the basic issue to examine what is going on in education to 

see \"ihether i t is meeting human needs?/ We had I:Jaterial on health. I would 

like to~ise the question of what actual picture is being given in teacher 

education to make teachers aware of health services ,end how the teachers 

use the imterials and do we need more social work? How much practice are 

these people getting i n community set-up? What are the techniques? Are 

we still theorizing? We .have known for a long time there are health.problems 

in the South. v:hat can we do about i t? I t seems to me it is what is human 

and what isn' t , not what is rural and what isn 1t . 

Campbell~ seems that the trouble with teacher education institutions is 

that they know what is wrong but don I t do anything a bout it. Th& t is the 

underlying idea - to elevate living wherever it is./ 

Jaggers: When you make a study of this type, we y eave out so much that we 

think the report is invalid. Sometimes it sho~..s up things we don' t like or 

things that appear really worse than they &re. Sinew te don' t have in the 

t:rJ ~ 
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35 or 40 courses names "rural" and since it seems many more are rural than 

is apparent , couldn' t the Committee take a sample of institutions and make 

a detailed study of their offerings and see the implications for rural edu­

cation for those colleges? 

Campbell: We hope to go into institutions and find out how many problems 

are being dealt wi th under v,hatever name . 

Jaggers: Ke can ' t escape the fact th&t something is ra-ong with our teacher 

education program. There is evidently somethi ng wrong with our program. 

The obli gation is ours to examine what we are doing and see what we can do . 

Whether the institutions or the social order or the low salaries are to blame, 

we must ask the question, what do figures mean to us? We should let our 

practice catch up with our theory. '1f we are to train teachers for leadership 

we must knoVI the way of li~e in the areas where they will teach. It doesn' t 

matter whether we call it rural or urban, if we synchronize,; 

Donovan: A year ago I decided to serve a number of rural schools . In county 

east of us I started out ith worst school in county. Most of teachers i n 

county are our students. Young man with three years of college work. Poorest 

school I have ever seen. School ground, building, teacher, and children were 

dirty. Heard lessons in five-minute periods . He had not been taught that. 

We moved on to other schools, finally urrived &.t o.~e-tec..cner school as good 

as our training school. Teacher also had three years of college ~ork. Shows 

range of performance among your students. Primarily an attitude . ~e do not 

do enough to create the right attitude. (s a result of vi sit I took three 

people on staff tmd planned schedules so that they could visit schools . 

Teachers of methods . On Friday evening met with t~achers in county for l&b-

oratory course . 

superintendent . 

In one county not much done bec~use of leek 6f interest of( 

Yount;, rn.:..r. v,ho taught badly last yea:i.JThi con:pletely chE.111;., • / 
r.'f4 
l ~ 
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f ti' 
.///1 above aver.ge no"• We have to follow through teachers ,.ith some sort of 

supervision. Kentucky has less supervision than any other stbt:),r think 

too great ·a burden4~ 1)laee<i-on teacher ~dttea~i-0n institutions. 

ff Beatty: I think -th~ ~olleg~ l.ra:ining to make students con:e back. But 

there are-other fa~•o~ 

DonovE-.n: We get children who hope they will get into Louisville or Covington 

schools. We used to have a curriculum for rural teachers . We found that of 

100 only 10 would want rural training. All our teachers are rural teachers, 

but anyway the students will go r,here they can get core money. From Ea.stern 

~entucky the youn6 men who have good native ability but little education go 

to Akron, etc ., and get j obs in the factories. 

Keliher: Go back to responsibility of institution for supervision. Reason 

for astounding progress ~cs working together of teachers and children. 

Kind of participation we give students in tra.ininL is very important. Changes 

in practice can be seen wherever teacher can see things happen. 

Beatty: Hi gh proportion of teachers are going to spend son:e time in one-room 

rural school. Do teachers colleges give practice teaching in one-room 

schools, When they have a lot of teachers they grade the schools . 

Favrot: Asks for show of hands of institutions offerinc practice teaching 

in one-room school . Seven institutions. 

Embree: That me..kes up atleast half if in two-thirds of schools in South 

they have realistic trainin£ schools. 

q (Beatty: In Indian service , one can' t get den:onstration teachers for one­

~~ room schools:) 

Donovan: We can ' t get them on the college campus . I would like to send 

teachers out for nine weeks in rural school te~chint w:;tder supe:cltl~ian. I t 

ls a question of money . I have to pay the t eacher I s sr'J,.ary i n the school. 

I have to buy my way in. t:W ~ 
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Max Bond: It seems as if the barriers restrict the opportunities for 

Negroes participating in activities other than teaching. All Negro insti­

tutions are teacher tr&ining institutions to a great extent. In view of 
holy 

certain stereotypes, there is a tendency to hold up one ' s hand in/horror 

at "community relations". Is the study going to he.ve anything to do with 

that problem? How can these schools be m&de effective teaching centers? 

Horace Bond: So far I have been mostly interested in state institutions . 

Little: Most of the equalization schemes which put money into one-teacher 

schools appease community by tiding over rather than really training. I 

am constitutionally opposed to one-teacher schools. I am against building 

them up. 

Thompson: I have been administering transcripts of credit. I was dis-

turbed over titles . Relative to courseJ'in rural education: courses come 

in best in rural sociology or methods in rural education. If teachers 

can be made to think that their j ob is to go into community, find out 

problems, fit curriculum to problems. In Georgia summer schools , rural 

teachers and urban teachers made community survey and placned during the 

course a program which they war.tea to carry on in their own school situation. 

Rural Georgia tes.chers v:111 plan for solution or rur&l problems. Get a"r:ay from 

idea that you teach from textbook. Let problems ori ginate from community 

needs. Use textbooks as other materials as tools in solution of problem. 

Rural problem does not become a special problem. 

I n reply to Little: one-teacher school has uever been given a 

chance to demonstrate what it can do . Poor teachers are there, poor equi~-
small 

ment , short terms, least supervision. In my opinion rural/school. hss not 

been given opportunity to prove itself./4lieve i t 4 an appAar in neTI 

program of teaching in which you deal with children a fbrividuals. Thirty 

~ 
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children representing four or f _i ve grades are not essentiall y different from 

thirty children in one grade. / 

Dixon: Brevrton said that if consolidati on proceeded as i t is now, i t would 

be 1990 before i t would be done . Should teachers be trained for that? 

Little: Rural schools should be eliminated as fast as possible . We should 

bui ld up sentiment for larger schools . Rural teachers have to do so many 

things . You can' t f ind people who can do them. 

Si mon (J) : The reason you can1t find them is that you haven ' t been traini ng 

them. 

Little : Atlant a takes the good ones . 

Kel iher: I think v:e are skati ng on the surf ace of the problem: 1nlat ~owe 

went the school to do in the community? I f you are critical bec&use the 

school i s not of service in the community, how large a community can you 

have? The community can' t be too bi g. Will they care about it if it i sn ' t 

close enough for them to be near a pl~ce of recreation? What is tkE: con­

solidation taking away from the community? 

Roux: A study was made of the duties of teachers . 1015 duties . Only a 

question of different emphasis for rural t eachers . 

Little: One teacher school in Arkansas v:ith income of ~ , OOO, more than 

they can spend. School s in which t her e are not enough pupils . Possibilities 

more where teacher can have a soci al exis t ence . 

Irby: I l l ustration of Keliher and ansr.er to Li ttle . Superintendent of 

school i n South Georgi a who reali zed consolidat i on of school s had done 

somethi ng to community and he was going to spend t i me attempti ng to replace 

what he had taken away. 

Keliher : Strong tendency to f eel thdt if you can bring ~nough children 

t ogether you can provide better education because of t/>ecial teachers and 
l ~ /, 

so forth . Simpl~ education of special t eachers does ,1~ necessari ly mean 

better teaching. 



11 

/ ..( 
Do we have to be all consolidated or all one-room teae~sr~?- Where 

center of social life is in vilh.ge, it must be better in soir.e areas to have 

consolidated schoolt} 

Campbell: We have confused consolidation in administration with consolidation 

in program. 

Pittman: It seems to me we h~ve arrived at the question which is better, to 

be sprinkled or immersed. What is it t~at provides the good life? We a.re 

concerned with the good life . (';e would get further if we dealt less with 

the limitations as we find them and more with what is essenti~ In order 

to make life good in the country whether served by a sma.11 or a l &rge school. 

Zeigel: Being a beginner in the conference, I have hesitat ed to join in 

discussion, which is interesting to me. The issue is how can v,e have better 

rural schools . Stripped of all other things, I am not so sure how much the 

needs of boys and girls in the country differ from children in villages, 

small towns, and cities. The main problem is to get better teechers. We 

are impatient for results in this country. The matter of changing the 

teaching in the schools os America cannot come in a short time. It means 

the education of not only teachers but of parents and the masses . We have 

to produce an education using subject matter as a means to an end. If we 

could go into schools today, young boys and girls, r.e would find, are better 

than ever before as teachers. 

Campbell: We have discussed at length wh&t is wrong with the schools. Th~t 

is good . The schools should be stimulated to find out \'hat are their needs. 

But "'e should have pointed out to us the more heartening things . (Called 

on Mrs. Whiting) 

~JI's. Whiting: It is quite a story. I v1ill confine my l"emarks to one phase. 

We have a scheme of prospective demonstration 11Bemonstration schodl" 
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is s. misleading term. In the past the tee.chers colleges and normal schools 

in using the term misled the teachers by doing the wrong thing. We have 

sent out to our workers a check list based on teaching procedures and 

so forth; a graded scheffie•r~There are three grades of centers. The schools 
--t:t,:r ~~ 

are v:orking novr to check/selves on standards for Center One. Schools may 

stay put for five or six years to come . But they are aspi ring and have 

an activity program to attain fundamental standards in vari ous levels. 

~ben supervi sor f eels that school has arrived, she has it checked and 

without any ado or publication, i t is kno'l'm as Center TV':o , and later on 

as Center Three . When they have r eached Center Three , they are~hrough. 

After that they go into experimental endeavors . 4,u_, Q ~ r9 1 -(_ /J J ~., 
_.... .0 

\ Campbell: What things are you trying to develop? I s community interest ./ •1 L \ 
\ important? 

Whiti ng: I t is on the program. We are striving to accumulate cases and 

distribute them to workers. 

Camobell: The procedures you recommend are ones that have been carried 

out? 

Whi ting: We are at the point where we can have demonstration teE,chers . 

Favrot: Would you express your judgment about schools . Do you feel 

that there has been some success in one-teacher schools? 

Whiting: The one-teacher school has its pl&ce with the colored popul&tion. 

It creates a disintegrating fo~ce if the schools are consolidated . 

W-t:r"lmpe see ne., e c0Me1 e a&, ,9ey+ ers. If one is excelli ng, i t may be . 

Brunner: The pattern of concolidated schools where i nterest is turned 

toward village is the pattern of tmeri ca. Open country attendance i n 

village schools is almost as large as where there is regular consolidation. 

The quest i on i s not of one-teacher school ver...sus 

of the soci ety of the community. We will always 

cons6p~dated school but 
l I, 

have ll&ut sixty thous and 
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of the one-teacher schools . The best educational work in New Zealand was 

by correspondence school children. The question comes back to getting 

better teaching in both situations. (Gave example of work done in Southern 

Illinois State Normal University at Carbondale , where six one-teacher 

schools were used for practice schools, relatively near Carbondale.) It 

will be a long time before there is complete consolidation in the South, 

because of racial lines. The college does not pay for the teachers in 

practice schools. Schools use the dra~a and music and art people of the 

College. Work is done both i n terms of modern approach and of utilizing 

the skill of teachers who guide students along those lines. Further away, 

in a farm community of 800, there is no school ~ithin ei ght miles . A 

consolidated school is used for practi ce teachers . What this school is 

doing is fitting into the community situati on, the type of people, attitudes 

and work of changing attitudes is part of educational process and work of 

training teachers. 

Beatty: If Mr. Little had limited himself to his last speech, we would 

agree with him. Where there are only a few pupils, and it is re~sonable 

for consolidation, it is all right . Three years ago I should have been 

on the consolidation band-wagon. But work~ in areas of the Indian Service, 

I have found that consolidated schools do not function where they break 

up a communi ty. But v;here the one-room school has acted as a rehabilitation 

agent , they have brought many families off relief. The first difficulty 

we find is in getting teachers who realize the function of the small com­

munity school. 

J aggers:/A community may be the size of a one-room school or a two-room 

school or a ten-room school, but we must let the thing be decided by the 

community:} f ¼ j 
Estill County has a. possible set-up for a tJaelier training_, program. 
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The supervisor~, Miss Daniels, believed thct learnir:g could take 

place in a one-room school if you knew how to employ community resources. 

She picked that county which is shabby county. Started term in two sem­

esters and took first six weeks herself. Teachers could come to watch. 

Then she picked out a teacher rith three years o.f college to carry on. 

She came back the second year and started again. Everything that happened 

in the community the school participated in. The influence of this has 

spread. 

Kaliher: Miss Daniel put her students wheels to see the finest implic~tions. 

Wale has other instances of ways of using the community. 

Wale: Teacher training institutions are the greatest obstacles to the 

training of teachers. One county where the college has been turning out 

teachers, exposed to a few weeks of urban school practice. Most of teachers 

in county are rural. Most of the teachers have never been in a rural school 

before. They consider it a misfortune to land in a rural school . I have 

to do something with a school which has just been built as a laboratory 

center. I don' t think it can be done through the college. I think the 

program should be tied to the institution t c change the function of the 

college. The students must not live in the institution. The laboratory 

school will be sponsored by it. The students have t o live right with the 

people in the community where the school they are observing is. 

Morrow: I feel that a great many of us have had the philosophy presented 

here and been av1are of the conditions pictured. Personally my reaction is 

one of impatience to get doing something about it. Practice has not kept up 

with theory. I don ' t know whether it can be made to in the hands of present 

teacher trainers. Maybe we need a new set. Maybe we need to deliber-ately 

I 
change ourselves in order to bring practice up with tFeory. ~e have talked 

about methods. I have been thinking that what we have been talking about 
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under the head of methods is not appropriate to this situation. Methods 

has to do with the discovery or resources and needs of communities and also 

to do with the ways of meeting those needs and utilizing those resources. 

Techniques of meeting community needs. Various plans are just single ways 

of meeting needs. 

Campbell: If we have a philosophy regarding living in a community and the 

school ' s relation to living there, the primary obligation of teacher training· 

institutions is to become a part of that process. Maybe the faculties of 

institutions whould be made aware of problems . 

Keliher: ~e have plenty of illustrations that faculties will change. We 

cannot change on a basis of insecurity. You can' t ask a teacher to change 

if you are rating her on the old basis. The same things have to be carried 

on in the teachers college. 

Johnson: What is meant by the concept frequently used that education is 

training for life, effective living? 

Br ewton: (Explanation of chart; criteria of good and bad schools) 

Teachers scholastic record : general education, amount of 

training, in what school, any special education for rural school; practice 

teachinc in rural school; any definite courses that have given her help in 

rural situation. Experience - more than three years gives grade of 100. 

No attempt has been made to evaluate. Professional connections - does 

she belong to, attend meetings of, and participate in professional organ­

izations. Rural mindedness - lives in community full time , during week and 

hald of weekends, during week, or less than half of time or not at all. 

One and two room Negro schools in the South are in general better 

than one and two room white schools. 

from the small white schools. 

Consolidation has t~en best away 

/; 

Pitmann: One teacher school serves a Negro communityl.better than v:hite? 
l 

sJ' 



Brewton: That would depend on local situation. 

Zeigel: (Thinks there are not more than one or two one- room schools in 

his county.) 

Horace Bond: Your county has an aristocratic white population. White 

schools represent a logical social organization. County organization. 

Tendency is for people in Delta country to concentfiate in towns. 
( ~" r~ '\, ") ; f ~ f ~_,,• I • .._, 

p 1r'iH µ t:a;s sometime ~e-:in, tovms aa so g..-to farms . 

~u~.sj,_Q.P.,...,o!-to,~ .. d,JV;,-JJ-i,;r;~v1b.Q. c.o.mw1..rt~ t,Q...(~~- Eur~~ 

Bona contends that share- croppers support town dwellers. 

Keliher: any evaluation has to be looked at in movement. 

SATURDAY 

Bigelow: Everyone was satisfied that the conditions under which children 

are growing up are not good, and that we want to do something about them; 
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that the teacher was the key to the solution of the problem. I felt certain 

things stood out . Teachers need to be sensitive to the needs of children. 

Not only sensitive but want to do something, the things that will help to 

improve the condition. But it is not enough to want, but to have the knmdedge 

to do it intelligently. The importance of understanding children and 

adolescents. Ways in which the community circumstances affect children. 

Teacher must act on basis of that knowledge . Action DRlst be in cooperation 

with other persons - other agencies concerned with improvement of living 

conditions . The question is how to produce teachers who could do that 

sort of thing. 

The present concern with general education rose out of (1) lengthen­

ing period of formal education for everyone in this country pu~ pressures 

on secondary schools and college education. ( 2) Av:ar?!_~hs of youth problem -
i' 

jobs few and far between. (3) Element of concern ove:it' tjhe situation in 
.., 
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vhich democracy finds itself. Young people may not necessarily grow up 

to be good citizens of democracy. Other v:ays of life have their appeals . 

General educ&tion can best be characterized as representing some 

sort of quest for unity. An effort to see the relationshi ps which things 

have to each other; to bring together things that go together. This is 

shovm in (1) effort to integrate subject matter; (2) increased desire on 

the pa.rt of faculties to work together as a team rather than seapartely; 

(5) reaction from the ivory tower idea of secusion of students; (4) concern 

with the integration of personalities of students; gives us a common pur­

pose ; (5) concern with the strengthening and maintenance of democratic 

social unity. 

Most persons XXlf anxious to do a good j ob in general education 

a.re agreed about ends. It is only in the ideas of means that there is 

disagreement . 

General education of teachers is unusually i mportant . Same forces 

operate in field with respect to teachers as with other human beings. But 

because of their very profession, it is particularly i mport ant that they 

should have superb general education and should be made to understand what 

is happening to them at the time. 

How a good faculty goes about trying to improve general education: 

(1) examine the conditioning circumstances. Look at the students; know as 

much as possible about them, their needs. Teacher must care about the boys 

a.rid girls . Become aware of the community or soci al situation - how it bears 

on the individual. Resources and obstacles. Local sircumstances : what are the 

resources and i n i nstituti on. (2) Formulation of objectives . 

In terms of specific changes of behevior. Objectives should be set up in 
I 

terms of social needs . Functional and dyn&w.1evi ew ofe~tication. (5) Choo/a 

l I J 

and begin to experiment with curriculum procedures that~seem to be c~lculated 
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to obtain objectives. All kinds of different experiments : survey courses 

(greatest mistake is trying to take over somebody else ' s plan) ; evidence 

of patterns of courses . Emphasis on activity. Emphasis on individualization. 

Emphasis on guidance, close and continuous study of individual student . 

What is the place of specialization: It is most usual to make the junior 

college a general education program, not permitting specialization. Maybe 

this is not right. General education should be fitted into specialization. 

(4) Program of evaluation essential t o checking on v-e..ys i n which the pro-

gram adopted i s working. 

Beatty: /2ith regard to pattern courses &nd passing on from institution to 

institution, isn' t one of problems that the assumption is made that almost 

anyone can do the new things, instead of realizing that the old teachers 

giving new kinds of courses will do the presenting just exactly as they 

did befor1/ 

Pittman: "':rf a student enters with no idea of what he wants, can ' t he go 

ahead with general education until he finds out what he wants~ 

Bigelow: The problem has not yet been solved . 

Keliher: Significance given to selection. 

Embree: There is more agreement on ~uestion of general education than 

on courses in professional educat ion. General courses h~ve been developed 

for centers . Basic subject matter well organized. Profession of education 

relatively new and teachers college a ne~ school . More controversy in ~ethods 

courses. Gretitest dissatisfaction with the point of organized professional 

training. 

Campbell : We need a definiti:nof wh&t we me~n by pr:ofessional courses. ~, Ir. / 
ll ~ 
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The current picture is that it means application of specific courses that 

concern concepts related to the act of teaching. Classicists are concerned 

because they are losing ground. Reason that is happening is that educa­

tionists have come in and usurped the power . We have assumed that the 

science of education exists separate and apart from the total process. 

Therefore we have not developed the concept that the professional education 

of teachers is a matter of general education plus professional education. 

Series of well organized courses on one hand. Must also have well organized courses 

on the other. The whole faculty of an institution, large or small, has a 

common stake in the individual. It isn't classical versus technical, or 

anything versus anything else. We cannot arrive at any agreement with 

respect to age or quality between the different typesof persons who con-

tribute to professional education of a teacher. If procedures can be 

developed whereby they together envision the total process of educating 

one being who has the abilities and attitudes necessary to develop the 

growth of children, we will find the shading out of the line between the 

various things, and an integrated program. There is good history in other 

professional fields. 

We will be in the position of having to take steps from the sep­

arated program toward the integrated program. There are clumsy steps being 

taken in that direction. Several institutions have taken the great array 

of separate courses and tried to examine the concepts involved and woven 

them into one course in professional education (Buffalo: 19 courses re-
. 
duced to common sequence of four courses. Faculty doesn't feel that is 

the end point, but an intermediate step). Can such a thing be done? I 

have been heartened by experiences that have taken place yi fac~lties where 

the members of the academic staff have assumed that they pave a stake in 

l 
the professional aspects of education and have tried t~~ork out agreements 
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in what should dominate in professional education. 

If we follow the suggestion, it probably means that in the realm 

of development of professional abilities on the job, the practice school 

will form more largely the center and will be in the realm of the education­

ist, but also in that of the academic subject faculty. This is not new. 

Possibility of developing away from damaging position with respect to 

professional courses. Any particular naming of courses with specific 

reference to small bits of the process will tend to fall out completely. 

Courses will tend to fall almost completely out. Not completely because 

there will be places in education for courses that are designed to devel-

op certain skills and abiliti es. 

Embree: Leading into next subject: interplay of practice and theory. You 

say in effect that education courses aren't very good . Ail right, let ' s 

make up a program that i s good. That is not the way it is dealt with in 

other fields . Are there realms in which there are specific mmaxsKS groups 

of subject matter which are comparable to other professional fields? 

Campbell: That is a dangerous analogy. If the medic were put in as tight 

a compartment as we are, there would be more disturbances. 
-✓--- ,.. ..... -'.'- ~f-r ~ggers: The teacher (1) .ba..s t. understand behavior of children, 

4 ,,_._, 
(:2);t1Pe 

"--1:- -<,., "" (. -
of organization and physical materials with which he must work, (3);-ntegra-

ted process of try-out in laboratory school~ 

Bigelow: It is desirabie that all of the members of a faculty who touch 

the lives of prospective teachers should recognize their comrron responsi­

bility and should be willing to cooperate in providing v1hat the teachers 

need. 

Beatty: I don't think academic has very much to contribute to professional 

education 

Campbell: We should not turn over to the academic department the whole 
l 
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business of telling us what we should do in the professional education of 

teachers. If the academic staff has a stake in the individual, I should 

rather have them around the table in planning college life of the individual. 

Professor of Latin should get educated in what it is all about. 

Cocking: Campbell hasn't stayed by the subject of subject matter in pro-

fessional education. How are we to get all these things tied together 

into one whole? Better program would come out of common understanding . 

~iher: A movement is going on in academic education for orientation courses. 

Maybe we will get to the point where we can fuse and reshape the whole 

program. 

Zeigel: There must be leader ship in fusing by someone who has confidence 

in th~ whole facult/ 

• (Miss Roux presented fourth point) 

Beatty: I am bothered most' by education and research being put as opposites. 

You are given the verities on the one hand to use, and the research man 

is working on new things, and never the twain shal l meet, until the re-
infallible 

search man' s .findings become :tlilXld::wddJf. In the .field of education par-

ticularly, we are faced with a very imperfect set of assumptions upon which 

we are operating our schools. Many research techniques now followed are 

themselves so f alli ble t hat we may assume their conclusions will be sub­

ject to revision. Research and education in a desirably organized teacher 

training institution should go hand i n hand as one and the same thing. 

The implication has been that we are studying a pattern community. 

Closes the student ' s mind to the idea that patterns change. You cannot 

carry over any patter n o.f community participation from one communi ty to 

another. There are gross needs, which if the student has learned how to 

study, analyze their participation in community-life, fk1,be met. Teaching 

l 
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should be in terms of discovery and research.l ~tudent should not be 

given the idea that he is simply learning what everybody else knows. 

He should not have the joy of discovery taken from hi1/ Education can 

be experimental. It can be a source of research. We can teach students 

a pattern of curiosity, pattern of research. 

Our courses should certainly leave room for the exploration of 

new research changes taking place throughout the country. The average 

teachers college in the country is at least ten years behind what it could 

be if the faculty knew what was going on. Not necessarily because of the 

sort of instructor s : they have been given neither stin:ulous nor time . 

Students should be given the idea that the verities are changing. 

There is in education as much of a background of change and 

growth and body of knowledge as in any other profession. 

Research has to be tied up with practice. So much of our teach­

ing is in terms of "this is true" or "is this true?" without actual in­

vestigation on the part of the student . Teachers colleges in practice do 

not conform to what they teach is good practice. Some experimentation 

should go on between students and other students and children with whom 

they work in human relationships. 

There is necessity to pm plot new ways of carrying on educational 

research. There is room for perfection of research techniques. There is 

room for either development of new phrase or division into two types of 

educational research. 

There are three obligations under title of research: (1) con­

ducting investigations that may advance our knowledge and wisdom with re­

gard to educational procedures. (2) research attitude of constantly or­

ganizing student ' s approach to work so that he is able ~o discover for 
l 

himself the facts he will need to know in development of- programs and the 
l ,; 
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development of techniques of studying the community, pupils, needs of 

school in which he is teaching, and the courage to modify in accordance 

with what he finds . (5) investigation on his own part as to reality of 

what he has been told. 

Morrovr: Two general observations about selection : (1) Desire of heads 

of teacher training institutions for numbers. (2) Poli cy of state insti­

tutions of taking students who manage to fulfil entrance requirements. 

Select ions i n hands of st udents themselves who come into teaching 

because it is easy. Preliminary to marriage or as insurance policy. A 

vocation that i s easy to get into. There have been students wi thout arms, 

without legs, wi th various disabili t i es of vi si on, hearing; the mentally 

dull, the mentally lazy. Poor in appearance , timid, dishonest , with physical 

ailments. 

Questi ons: I s selection sound in principle and how to justi f y. 

We disagree about what a good teacher i s and what success is . I t i s dif­

ficult to judge prospects for uncertain qualities. There is the idea that 

the r ight preparation will insure a good teacher. But for selection it may 

be said that other professi ons practice it; it protects the profession. 

Further it protects the children and the public from poor teachers. 

In my opi ni on a practical minimum plan of selecti on is desirable: 

The peri od of pr eliminary preparation i s short at best. Everybody who 

wants to teach doesn' t have to - there are other professions . Children and 

the publi c do deserve protection from teacher who fails from the start. 

We should r ecrui t from high schools those people who would make 

good teachers. Turn away failures because of severe handicaps . Select 

within teaching per sons for particular j ob: level , local ity. 

I s Stat e i nterested in selecti on? 
I 

Tf St ate D~partments would giv e 

lJ 
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backing, institutions would initiate. If objective is.protect public, it 

is the business of the State. 
severe 

What is a good prospect? Freedom from/physical difficulties. 

Some degree of scholarship. Abili ty to use fair English in speech • and 

writing. Industry. Leadership qualities. ~magi!iation. Reasonably. good 

appearance and personality. Sympathy and understanding. Some experience 

in living in rural regions. For rural teachers, leadership, sympathy and 

understanding are most important. 

J. Simon: Any teachers college that sets itself the task of finding out 

11here i ts graduates go and. finding that a goodly number go into rural. 

areas, will find that present conditions of schools are bad, homes are 

bad, st_andards of living low, health facilities few . These conditions 

have existed a long time, will probably exist for a long time to come . 

Agencies which already exist are sup1X)sed to deal with these problems . 

They do not do the job, for whatever reason. There is not continuous 

enough contact with people . 

The teachers college has said, 11We realize this difficulty, there­

fore we will prepare special teachers." These teachers are interested 

only in their special subj ect. They are controlled by outside agencies , 

Federal government , with offices a long way off . The special teacher is 

often put in charge of the school. Knows nothing of teaching, has no 

academic training. The regular teachers get little or no cooperation. 

The teachers college discovers there are small schools which 

cannot suppor~ special teachers. They cannot realize that the only agency 

which is always there is the school, and the only person constantly in 

contact with the community i s the teacher. That teacher should therefore 

know something about the four problems: health, 

culture, and manual dexterity. We cannot expect 

home 'conomics, agri­
i--

1 the teacher to comma,nd 
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the respect of the community unless she knows how to do these things. No 

one of these four items is enough in itself. Much learning in one subject 

is no use. The teacher needs a working knowledge of others. 

It is possible to teach teachers to know about these things. 

She should know where to get information about them. Either from pamph­

lets and other free material, or from agencies set up for the purpose . 

Claxton: Education should be based on previous experience rather than on 

what is going to happen. Living in the country is what we are trying to 

teach our children to do better. 

Bigelow: The quest i on of general education for teachers has not been settled 

yet. There are those who think the first two years should be devoted to 

general education. There is an artificiality about that . If the keynote 

is the meeting of needs and if the individual mose needs are to be met is 

an integrated person and if his needs are colored by social and community 

circumstances which surround him, there is danger in dividing him up. Before 

a person decides he wants to become a teacher, he has needs which must be 

met. Education provided should be related to those needs. He changes when 

he decides he should become a teacher, and education should serve him as 

this new person. What the teacher is taught shoudl have definite implications 

not only for the professional but for the personal needs of the individual. 

Same thing happens when the d: teacher decides to be a certain type of teacher. 

Jaggers: There is such small agr eement on what one should include in a 

general education program that one is hardly in a position to translate it 

to our machinery. 

Beatty: The teachers colleges are hardly in a position to advise-Students. 

Donovan: The first year in a teachers college should by general education. 
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Selection should take place in first year. Professional education can 

start in sophomore year with more in junior year and still mor e in senior 

year . As professi onal education increases, general education decreases. 

who is a 
.. lV,J t•~ """'-A'I.J ~ _J 

11
r; ,:...0 r· , ... r .:.. 

Problem of selectiot State~require one to accept any student 

high school graduat . Me:;rbe"'wise
1

UV'iiiore people shoul~ get more 

general education. Twenty per cent of persons who come to teachers 

college should not be teacher~ 

The~e is criticism of teachers colleges having failed to meet 

' their r esponsi bili t i es. Half the teachers of Ameri ca are educat ed in 

liberal arts colleges and they haven ' t met theirs either. 

I rby: In selection of t eachers is it always wise to wai t until end of first , 

second, third, or fourth college year . Couldn' t a plan be tried tentatively 

that we get to senior hi gh school students and point out teaching as a f i eld 

of service? 

Donovan: Intelligence tests when students arrive . Battery of tests to find 

out achievement . Those who can' t read are given remedial reading. Success 

in col lege work during first year . 

Fowler: Are any colleges doing testing on behavi or of prospective teachers? 

Little: Descriptive report of person as his teachers come in contact with 

him. Everyone who has contact with student reports on him. 

Irby: Hov; many do you eliminate? 

Little: Grades are only method of elimination. 

Bigelow: How of ten are reports made? 

Little: Every quarter. 

Bigelow: What use is made of reports in helping individual to overcome faults? 

Little: Students hold conferences with teachers . 

Beatty: What do you do to train your staff to recogniz personality diffi-

culties? 
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Little: Conferences. 

Pittman: Ordinary forces that operate do the selection. Twenty-five per 

cent of high school students go to college. If general educati on is desirable 

we will give students who get to college a chance. 

Blair: In human evolution, selection has been left to chance, and it doesn ' t 

seem to have done so well . 

Donovan: An important thing i s the attitude of the public to,1ard teachers. 

The poorer sort are teachers. 

Smith: It is said that one of the bulwarks of the democratic nation is that 

teachers are the poorer sort. Isn't the teaching profession moving forward 

as well as other professions? 

Gunn: We should hope for the day when we can not only eliminate those who 

are not fitted, but pull in those who are. 

Beatty: Sympathy with public school beacuse it can' t select isnisplaced. 

Our standards are really much more arbitrary. 

Jaggers: Selection is done on the basis of scholarship at Albany State 

College . In-service selection at Ohio State University (Leslie Love)-

try to di scover the shortcomings of student and supply experiences in which 

the shortcomings will be overcome. 

Cocking: We have a lot to learn from personnel practices . Some of tech-

niques could be used in teacher selection. We are trying to educate not 

only a teacher but a good citizen. Would like to see professional and gen­

eral education coordinated to the point of fusion. 

Favrot: We are getting away from the problems presented by Bigel ow and 

Beatty. Get back to discussion of whether anything can be done about 

present situation. How many teachers are ther e who have never even been 

to a teachers college? There have been done some things in the selection 
I 

of teachers in high schools, and giving those teachers some training after 
l ,; 
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they have reached high school. In some places the level is so low that 

the teacher training institution has little influence . 

If we are going to make any contribution to handling the situa­

tion, we should do something here and now. I s there anything that the 

teachers college can do right now to hasten the day when we may look f or 

some improvement in one-room rural schools. 

Bond: What can the white teachers college do to help Negro schools. 

Courses in catalog which are given for certification which have no relation 

to what the teachers have to teach. 

Cla.xton: How can we judge teachers except by the way their students turn 

out? 

Donovan: Dr. Bond on thesis that schools should be an agency of social 

action. Should affect community life, contribute to the good life. What 

factors the school should affect: farming , reading, church, general edu­

cation of people. So far the school has not contributed to the good life. 

Still formal school, taught with antiquated methods. Teachers not putting 

into operation what little they have learned in teachers college. Dis­

couraging picture but a correct one. I am not accepting it persohally with 

a defeatist attitude . Rather it i s a challenge . H1.llll6.n learning has value 

only as it can be put into the service of mankind. It is our nxt business 

to see that we afford the student the type of learning that can be put in 

the service of people we have to service. We have a responsibility in the 

field and for supervision. 

Dr. Brewton gave a vivid picture of schools, also a dismal picture. 

Most of us are in agreement that selection must be done. How it 

can be done is a matter for debate. 

The rural school i s the problem of education pi the South. It 
l 

is the job of the teachers college to see ~ha~ it is done-. 
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J aggers: Purpose of conference to look into vicissitudes of the rural 

elementary school. Confusion through long discussion as to what the rural 

school is. If the school is the size of the community, it doesn ' t matter 

whether it is consolidated or not. In setting up a school, we should think 

of what the community needs and then select and class the program in terms 

of community needs . In terms of interests, aptitudes, abilities, life 

purpose~. Training of teachers should follow needs of community. Since 

entire South is rural, southern teachers must have rural training. 

Mr . Bigelow told us we need a teacher who cares . Will find out 

what the problem is, will formulate objectives, be willing to experiment 

with curriculum, look it over and see whether it works. We must have a 

teacher who cares about rural children. 

Dr. Campbell said the teachers college should be the integrating 

wiring systems of the program. Program should not be theor y but interplay 

of theory and practice. Continued study. We can ' t ever be satisfi ed, 

keep an expl oring mood. 

Mr. Morrow said if we are to have or der in the curriculum, we 

should have order in those who pursue the curriculum. 

Education in rural areas must follow the way of life. The frame 

of reference of the rural child rust be the experience he has had or will 

have . 

The states can do something about it in a broad way: Teaching 

materials, work with teacher training institutions, development of curriculum, 

removal of causes of non-attendance, leading in cooperation between local 

supervisors and teacher training institutions, leading in getting local 

superintendent s to make the schools availabel for teach~r training. State 

Departments should develop cooperatively on all prograps If we can relll.mVe 

stigma of inferiority from rural teacher uW 
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Notes of Meetings 
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PROGRAM 

Friday morning, Janunry 6 

A report of the survey of good and bad schools which is being made 

by Dr . Cambell , Dr. Brewton and Dr. Bond was presented duri ng the morning 

session. 

Ca-npbell: 'iie have merely tried to present some materials whi ch have been 

developed during the process of study. 'l'he fundamental purpose 

has been to discover ways and means of' improving elementary schools and through 

them to improve the quali ty of li1'e in the South. 'l'he improvement of the 

training of teachers has been found to be most important. \'1e have had to 

engage in a number of activit ies concurrently. Presentation of materials: 

some signi f icant factors affecting conm1uni ty living in the rural South is to 

be presented by Dr . Bond; the results of observations i n rural schools by 

Dr . Brewton. 

Dr. Bond and Dr . Brewton each read extensive reports, copies of which 

are available . 

Little: 

Bond: 

Cocking: 

Bond: 

Donovan: 

What is a rural school? 

Material derived f r om public school reports . Reported on basis 

or census reports. 

Vthat is supervision? 

A professional supervisor regularly employed to supervise ~hat 

i s being carried on by superintendent. 

As soon as you label curriculum and teacher education as such 

you scare your teachers aV1ay. ,!'4&1,e ilt & P\,l,Pal schaq) 

~t more stude~(?) 

curriculum ---



J .!'A.BOND: 

Brewtqn: 

V,hat was criteria for selecting 171 schools? 

Catalogs. Basis of availability. 

2 

Dr. Johnson gave a report on the compendium of information on southern counties: 

It became evident early in the deliberations of this Council 

that it was difficult to generalize about the South or to know very much about 

any particular area and that individual instances of good or bad situations 

told very little about the representativeness of this particular type of 

situation. It vms suggested that as a f i rst approach to the general problems '1 

t+te:t we should attempt to lay a basis in the social and economic structure of 

the area oy such uni t s as we could get meas\rable and dependable data p t,,,,v- • 

iv . , There have bee~ many p.ttell!pts.,-to µJA)t the J2outh regipnally. 
,,. o • ".f u,r~ ._-. \ ri,,:..~Q.. , t...._. .,_ j..,_. , , ./ ,,;" !'-V/' <--5, / , ( <f (2/J) /' ~ ," {) ,. ( ~ , ~ () ' 

he conceive of education as a part of' the general soci al context so we treated 

that factor in the picture. 
..1+ 

te selected as the smallest unit the county. 
~')A. t \ \,'1> 

been studied. 1vieans of analyzing available data /. 
Ut..£1,1' I J ~ jf. tJ.,-f-<. t, l J .J. / 

Eleven hundred counties have 

on each county - weJ-have selected seventy iaduitPies for analysis . ~ ~ 
71-+· I~ 

c, ~~ student I s manual ~ an attempt to interpret 
I tflX.(1..,-,. 

step in the development of this was that of 

directly these problems. '!'he first 

setting up a basis by which we 

could describe each county according to i ts dominant economy . The steps by 

which that was carried out are detailed but are recorded in such a way as to 
(~- d-~~ ~A,, ..... 

be understeed~ . We have worked out eight general type areas with subdivisions 

in each\~ 

Cr 1. Populati on characteristics: total county populati on, percent 
of change , percent urban, percent rural . 

2 . Economic : tenants, owners. 

3. Agricultural characteristics 

4. I ndustrial di fferentia 



5. Occupational characteristics: 

6. General social orientation 

7. County type itself which breaks down into these major 
classifications: cotton, tobacco, vegetables , sugar cane, etc. 

8 . Educational index: capital school expenditures , number of 
one-teacher schools, number per thousand of whi te chi ldren 
five to nineteen, numoer per thousand of Negro children five 
to nineteen, distribution of' Rosenwald schools , classrooms 
per thousand Negroes 

(I believe an exact copy of these eight general type areas is available) 

\'.e had access to a total of some 500 special studies. 'lhey 

are listed for each county and are included in each county index by county 

and for the state . These together constitute a total index for the county. 
(._,t:y, h r oJ:,._~ I.) 

The second step was te take/. types aae: col't ela1,e thfiill.. "Ii th other 

social factors. 'I'his reveals a group of very interesting facts which canoe 

of considerable value to educators and to other social :;tudents. 'the f inal 
~ U U .c.l# ro.-i 

step is ~ drawing together ~ the material which gives more of the color 

anct general internal functioning . ~hf't~ssumptions -a.e (1) the observation 

of a ~ a.JP when related t o broad st&stistical innex (?), (2) we are 

able within certain limitations to associate these ~l;;:.!fr'actors with certain 

others which have not been quite as easily possible of an objective index. 

The final stages of the work were C8rried out in Nashville. 

Finally, this first part is ready for publication (going to {published within 

three weeks) . Second and third parts are in fairly advanced stage of 

preparation. 

Friday afternoon ,,. l,t" I 
~-" t ~ \\ 

~ The observations 

P(M;111-t .J: ~ 
this morning were made on the basis of visits 

to schools - visits not quite hall done . 'l'his a1·ternoon there 

will be a discussion ol" teachers colleges . 
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Fowler: Is there an integration between Johnson's and Bond's and Brewton's 

reports? 

Campbell: Yes . The materials whi ch Dr . Johnson presented tie into this 

picture. ne have studied schools in representative areas . It 

is our belief that basic information which can be secured through nr . Johnson's 

study must be secured by teachers institutions so that they may attack the 

problem within their ovm areas. 

Tnompson: 

K.eliher: 

Possibility of distribution or the Rosenwald Fund report? 

\"1e will mimeograph the first report of •• good and bad :,cnools. " 

Several stri king issues of material . Definition of rural educa­

tion G rural mindedness~planning for rural life as the function 

of planning tor rural education. It v:ould help my thinking to have the group 

discuss whether we should substitute a meaning which would be'what are our 

major objectives?" Let all of these data fall in line accordingly. i',1hat is 

? 
meant by good education. Shall we distinguish rural as separate from any 

other kind of educati on? 

Campbell: In the large a school is a ·community enterprise ; basically we 

are interested in the school serving the community of which it 

is a part. Our interest restricts itself to rural communities in the 

southern states . 

Little : All of our courses in the traini ng of teachers are training 

them for the state of Georgia as it exists today - entirely 

rural. Most of our people come from rural areas and go back: to the rural 

areas . All of the courses have "rural" in mind although it is not mentioned 

in the catalog. 



i<:eliher: Would it be a fair presentation that there are certain things 

which must be met. 'l'he i ssue is whether or not we are using 
itfll 

good sound psycholoq approach in education to meet those needs . One of the 

most significant criticisms has to do wi th a type of parti cipation whi ch 
,r\-J 

~ ... 
goes back to the basic root of our psychology today. A further discussi on 

of psychology of learning . 

Beatty: Conditioning for rural teachi ng . I am not i n a positi on to 

testify as t o what teacher trainyig institutions in the South 
j_, I ~ ~ c...f; 

are doing . I have had to do with other states. '11p;,080ile are taught to 
1

look 

forward to teaching in cities , where recompense is higher...., A.'- Jk~ k 4 

Keliher: 

Beatty: 

Are we to interpret good schools in terms of the number of 

l'i to., ""\., ey , teachers? 1 M _t-.o 

It goes back to a statement of Judd ' s last year: "A certai n 

proporti on of all children on farms are going to city. 11 I 

chal lenge it. You can create a rural situation in which you will send 

children to urban areas. You can compare rural America with the rural areas 

of any other country of the world and the other countries v,ill be supporting 

their rural population more sati sfactorily. Our schools are fundamentally 

5 

to blame . Teacher t r aining institutions are the ones ~hich lead teachers to 

breed that kind of attitude . "You are a bright boy and should go to the city 

and get a good job. 11 Our teacher training insti tuti ons are conditioning their 

products to destroy rural l i fe . 

Brunner: ~e might look at two or three things . So f;;ap lilli we aaire he.d 

(.! ( "'"- .d,.,..j' 
aniV stuf'l j efi pf mj g.;a;t;,,i,on we-:..h.a.lT~ffbout half of our rural 

youth going to the ci ties. '!hat may be right or wrong , but that has been the 
• /1 ..... --r-

fa.ct . Schools a.;ce gail)g. tQ ,b.a.Ye,~ take that fact into accpunt. {:)tudies of 
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migrations show that cities get slightly more than their proportionate share 
~ ~ A>-,/~ ~· J. (', ~ ._ -u ', 

of ~eop3:e {?). Studies show that a large proportion of the people leave for 

the city in Missouri and the Appalachian communities . 'lhose statements are 

an interpretation of' a good many studies which have been made . I f we are 

going to attempt to condition rural education that we are going to change 

that trend we are going against the ~rend {!J'he centur='&• 

'This definition of rural S~99ts ~ out an increasing propor­

tion of the picture of rural education, especially in this area. 'l'here has 
~ ).-1,~ "''"''"'-vf-

been sharp advance in~ school~A in towns and villages . In the high school area 

even in the tov.ns 2/5 of the stuoents ori ginate on farms . .~arion Bush's 

study of Louisiana of rural town schools. Hural town schools must be taken 

into account . 

Raper (\) 
(~El!~) 

the world. 

This farm situation particularly in the South~ It is quite clear 
Q,.~u• - .) ~· 

that population density is very much-1.&&s than other parts of 

The populati on is sneaking up on best land or the South. ~ 

~iU:a§ ~l" eR seut l.aM. The f igures are clear that in the best farming 

sections of the ~outh,the best sections of tAe southwest Georgia, 'iexas are 

losing populati on. Reason: restriction of' crops, soi l conservation crops . 

people formerly left these rural areas to move to cities . r, i th longest relief 

lines in the cities they are not staying there . Population going back to 

Ozarks and Appalachi ans . It doesn't divide between rural and urban situation 

but between good and bad land and whether populati on is decreasing or increasing. 

'lhat means that when we are speaking of this rural school population there 

needs to be a close approach to good soi l . 

Brunner: 'J.·horoughly sound. Another factor : where f?e good land is the 

average size of t he farms is increasing. lW 
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Pittman: To come back to first question. Problem of whether or not a 

teachers college is promoting rural education. It depends 

upon where the college is located. In Michigan where you have the small 

7 

'1(K'b 

unit control. -.~ 0;pf¼n:.,;,e QQ., ~ng., ~ .ii .s-'tait&-.ti~that, it is necessary ~ u U> lo 

to have in your catalogs qui te a good deal that refers to rural school~ 

have to have a aepartment which is consecrated to promoting rural courses . 

In the state of Georgi a the situation i s very different. I feel that 

Dr . Little is to a large degree correct in saying that 0¥9P)'4Aa.Rg i11. the o~·(,.,... 

college offering i s there for everybody. i,e might promote this same sort of 

consciousness . In Ueorgia we have the salary schedule - Lhe sa!a:ry Scheule -
o... w..-t i-t ._;,,_. ·, • n (S:(J7'"tt.,._ 1 +::s-

is ·ih.0 lllOet important factor/. I finct '
1
myself in Othi s situation . It would be 

) 

to the di sadvantage 01 the rural areas 01· Georgi a 1·or us to set up a speci al 

body of materi al designated as rural because we would make a difference be­

tween a teacher viho will be a rural teacher and one who will go into an urban 
~ .. ,1__~1 1" ,,__ "'~ ./ J ....,._,.__j 1/ ~ _/ 3 d' ..........._.. \ 

situation. vie can deal with the whole,/. The si tuatitn in the different states 

is a very big factor ':.£\ -....... , j 
~~ V . f,A ~' ~ I 

Keliher: I-s--i.:tr-nraK±ng a-ll- ot-'1&-.awaPe-ef-neees-4.n 'the- -eollhrni.ti-es? ~1e 

had a great deal of materi al on heal th. Vihat actual practice 

is being gi ven in our teacher education insti tutions (1) to make teachers 
• ~ ':\. '<..I?.~ 

av,are of health defiei~i ee-;- (2) how does teacher use those ; (3) do we need 

more soci al workers to bridge gap between services and schools; (4) ho~ much 

practice are these people getting in the whole community set-up·? Learn to 

t '' 
do oy doing. 'If t.e could di scus s ways of getting practice 

the problems together? t/) ,_......__, -' " - I..A.A---

in working out 

( "" ) ) ) 



Campbell: 

Jaggers : 

8 

institutions taken as a ~hole say that they 

know thi s is t rue . . but do nothing about i t . / 

1,ben you make a study of this type tnere are so many things 
~ ..• 

left out we get it, in tx, ffl:11' heM.s that it is invalid. It 

shows up things which appear to be worse than they are . Since we don ' t have 
9-1-tt, ..j 

more than thirty- f i ve or forty courses which are rural , /I wtnder Hit 

wouldn ' t be a good field of investigati on t o by someyrocess to take a 
~f/P'~ c> r 7: ~ ). ) I.A--.., /J ) rr r -/i( 

sampling 01 institutions and make a detailed study af ~1:i:ca tiutts . / 1 

Campbell: 

jaggers: 

~,e hope~ to go i nto institutions and see whether these problems 

are not receiving attention by another name . 

< o"' Ile can 1 t escape,.. that something is wrong with our educati on pro-

gram. $~~ures quoted oy Dr. Bond there is evidently some-

thing \'lI'ong wi th our program\eomo¥.'~ er otlnn. . Are institutions to blame 

the lov1 salaries? ~ &1;.me ±a r-e,.er t.m2-t, ~i-on-.in-tr-~i"tr.i.-ng- for- ie 

shi.p,.j_n eduea1rl.l!QQ... 'fhe important thing is to let our practice eaten up wi h 

our tneory. U.....-appl-:i:ee--ne-t- .on.).~ to ..rural ~t t.o urban ..as v,ell . 

Donovan: C:rrect observation. A year ago l decided to visit a number of 

rural schools . l!;i:t~eP hent to county east of my ho:ne county. Asked the 

9ounty &upermtendent to take me to a number of different schools. 1,Iost of 
I 

~ / / the teachers in that county are our students - one year up to college 

(\;) \( '; graduates. One of the schools taught by a product of ours was one of the 
I 

worse I have ever seen. He had not been taught that way. te moved to one 

slightly better. F'inally we arrived at a one-teacher school as good as the 

training school on 'Jur campus~ a res.ult of tnat visit , I have taKen three 

on our stai'f to visit schools in nei~hboring counties . ,e had a 

in the com~unity called Laboratory 1r&i ing . 1he very bsct school has 

oeen changed by means oi' this course . .t'ollo~ thrtWgh wj~~ some !arm or super 
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vision. There is less supervisbn in Kentucky than:in other states . I' e are 

following our product throu~ 
_._.._.,_,_'' \ I - ~ ( \~ l 

c ) ' In reply to the s ta temen t of 11ir. Beatty . I don I t believe 

teacher training institutions are directing people away from rural communities . 

There are so many other ractors . The tendency is to move to urban communities , 

if possible . \1e get a good many students from the mountains . Eigh12,rper cent 

hope to get to Louisville or Covington. tlard for a teachers college to over­

come this problem. he used to have a curriculum for rural teachers . From 

eastern .l(entucky the young men and women who are capable out do not t&1<:e 

college education go to Akron and 'l'olecto to get jobs in the factories . 

Keliher: The in-servi.ce !,!'ervision. Psychology of participation . 'Ihe 

reason th-;f-'(-~c ma~e such extended progress ~as that tAe ~Qne-!'-

v.as working in a real situation . i,e still must go back to the kind of training 

students get in service . How much active participation in improving health 

in the community o.o students get'! ~,hen you do have a teacher v:ho fa par­

ticipating Jou begin to get { ,r' /J.~v: .. ~.:_ ~~ , 
Beatty: Aver~ high proportion of teachers are going to spend some time 

in one-room rural schools . How many of the institutions repre-

sented nere give tra.ining in one-room schools before the student goes out? 

Keliher: !'alls anyway because community situation doesn ' t exist. 

" ' 'I' ... 
(E±gtrt institutions represented have at least one one-teacher school for 

practice purposes . ) 

EH.E: 

~ c,rtt". - ~'-~ ' 
~ Donovan: 

This is a highlJ' selected group for that particular item. 

I nave a theory about that: I don't believe we are going to 

get them on our college campus; tJ have them adequate , I v:ould 
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like to go out to adjoining county to stay nine ~eeks with the teacher. Go 

where teacher does , live in the com,wnity. Eight semester hours . Do 

student teach~,,ctually in the 

Wft'Y' Mn 9 /> b ( i O V .f 

field . /fQ~estion of money. I bave ta h1i~ 

h./\ / db -ei t;)- \ 

J . M. B::md: 
I-

It seems as if the barriers restricting the opportunities for 

Negroes in other acti vities make every Negro institution a 

teacher training institution. ~il.L.this etucly- hav€ anything to do with this 

prabienr~ V-~ (f ' G 
H. M. Bond: If I understand the question - I have visited six or eight 

schools - liberal arts - which do not claim to train teachers 

tor rural areas. Our particular interest so far has been in state institutions . 

Little : 

room schools . 

Most of the equalizati ~ ~hemes v;hich put money into 

0--~:~ak~1il. ( r 
I 

v.__p,r /i..A t-> ', 
schools • • -t.W.ng.s ~) \ Opposed to building 

-;stYI'(', 

one-room 

up one-

(Loud protests) 

Thompson: /r have an idea that if teachers can be made to think that their 

about 

,..., . 
()..,~~ , Job of t ea ching i s goinf i nto the community, tl).ey will find out 

\ v...,,._,1 J .,,1,.._, 1 - J.. 1-.-.0 r-...-t 
their problems>" Insteaa of' plam!ing abstradt urf¥t~,., ~ made a community 

survey of their ovm communi ti,e..\ They planned program of \\hat they were going 

to do in their own situation. Rural teachers will be planning solution of 

problem. Let problem originate 1rom community needs. Use text books to help 

in solution of that problem. 

One-teacher school ha$ never been given
1 ~ to demonstrate 

~hat it could do. Teachers are poorly trained, salaries poor , equipment bad. 

In my opinion the small school has never had an opportunity to determine 
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whether it can function as a 
{)_,\/\",. 1 

JCD: (of Little) Should a teacher training institution train teachers 1"or 

Little : 

a job as it exists today·? 

Take our situation as it is and do the best possible/ 6ut 

build up larger schools rapidly. Q/n, _ 1 

The reason you don' t find them is that you haven't been 

f ~i;tL.._1i - l~-'-in~~ID.( <lit j -t l-1 ~ · ... p C."'\,f.-.,' 
Keliher : \1hat shouJ-d scho. ol do in a c~mmuni ty . I f you are cri ttcal 

'L 'h_.,,;) - ~ 1/1· ,..-;. ,/ J. ,-I f\}"1,.. 
~J.:. gr,pl.!I).Q.S • • .) ,..1ow large a community Ufli-t-?· ,.4,,,e--

~h,-~ ta:Hc aoottt .a doctor "and 'fill'f'SEl com'i.ng. ~o-ee,-~rs 

are-to £ind .a way foD,, ei'i'.ect.i:ve f.ollo.w .... up.. How can they pJ.ant school 

gara.ern,J Question: what is consolidation taking away from community which 

one-and j;wo- tpacheJt'zc· ools hav~opportunity to give? 
,✓'(- ./,v/v \ 1013/._,_ 

) Houx: Isn' t i a question of emphasis? 
ti.rf.iL, • Ll?t, , -r , . 

• Ir'by: Illustration of ~aiss Keliher' s discussion. 

complained that consolidation in ) r...: ::._t1._-!ul.c:r county had done 

something to(e~~P&R ia that community. 

~he wants to replace .. 

Ccw1ool,;i.,eetj OP 9'99"' 99!l@thiii.~ a 

KEliher : 
~ 

If you can bring enough children togetherl\that you can supply not 

only grade teachers but special teachers and count your services 

you get better education. It does not constitute better education to have a 

music teacher, however. 

!<owler: ]!;ither/or situation. ~)v}.,~ --b'f \>·" 
Campbell: Consolidation shoulct apply where it is indicated. 

~ , 
\.».._ e'-"-'- ~-tu..'t)., LM .,-t, u:t.;,,, 
~ ~l ~v1 ~, lo.:r:J.~ ~ fr. ~O~~. 

/4 
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Pittman: 1,hat is it that provi o.es the good life? v.e are concerned v:ith 

the good rural life . \~n~'t!"' «it~~eit-ee l'ifC" go-od, 

,itx l'll<ii GQJ7Q1j;f¥-~ ~ \. K ~ ,\\' 
2.eigel: viha t are needs of boys and gi r Win the country·? Ar e they ,,,,,--

different than.. in the tov.ns . \,ork out curriculum 

for teachers who are to teach· areas . • ~ ~ /)), f • t• 
Campbell: One 01' our purposes i s to stimulate teacher trai ning colleges 

as to what needs are in communities . ,,e would like to have 

some examples of good rural schools . 

Mrs . ~hiting described her work in supervision. 

Favrot: Mrs . v,hiting , would you mind expressmg your judgment ubout 

small schools'? Has there been success in the small schools·? 

Mrs. ¥,hiting: in the colored population one-teacher schools have thei r place. ~ 

/u . I /'. ~ • J , :t.,_ e>\;"1, t'<,,{;,,4( ,4{ 
'lhey are a stabilizing agency . \;._,O,,., . c t ~ ~ , ,,UV, ur 
~.ith our problem of health, we have many devi~es . 

1 

Brunner: I want to get back to consolidated schools . 'lhe pattern ~hich 

Fowler illustrated of people heaaing into urban C:Ollllliunities . 
. • ., r !) 
w-,) "~ (V -~ 

The proportion of open county attendance ( ·?) Ais a.Lmost as large in non-' 

consolidated as in consolidated areas. The ouestion is not one of consolidation 
-k-t 

against ~eacher schools . Tl• !HWiiPP is •~ of the :::ociology of your 

community. You have one-teacher schools which are doing an excellent job and 

which should continue. 1'rom the point of view of population density we are 

always going to have 50, 000 one-teacher bC:hools - . those wlll have to be v.orked 

with . The best educational work in New LJealand has been ir'>m correspondence 
.1.l1J f4""'-' ~1; u."'" ~ ~ :, -u. ~ .. tw,;,.. b • J-r '-1 .. :tcc ~ ,;_w-v, 

school children •J\ I have been thinking 01' wor~ tha't i'!:!--doing i::a S.JU tliern-

~ Twelve per cent of the enrollment is 1~ere are six one-



I :;,.} , . • 1 /! ""' ~ ,1'1'1 e~ J ,._, fU "\A'-(. , C.,,, .,.,,,. ,l.U._l.(,"~ , 

;'J f\ ...-. , r .-r> "9 r 1~ t / t.J 't _. -
teacher schools where practice teachers go f'or practice. They cannot be 

consolidated \J...L~il.(... of racial groups - Uerman, .french, and several 

others. There are PTA's; rural sociology class shares with community. 

'l'hat work is being done in terms of modern approach and in terms of utiliz­

ing the s"4l~ which the teacher has to guide the studentsr _ The ~chool i s 
/ ~ ~-&~-kt 'v.;i 

doing all the training, and practice teaching is f'itt ,1.nto community situa­
fNj 

tion - the type of people, the attitudes. The work of changing those 

attitudes has been a part of the job of practice teachers. 

Beatty: I think if Mr. Little had limited himself to his last speech 

;tte would have agreed with him. Where there are only one or two 
_) ( ~ /I~ ✓,J- C. ..o, 

fa.mf.lies/ If that leads him to the conclusion that this is the case every-
~ : ,) ~~'\.t~ • '"'"' -'V41~..Lu, ~l .._,-,.~ 

where,~ I I l{ have thought --that consolidation was--go.odl. In one area a_ consoli-
, . t, I'>- &,h,'t(<J ( '+ /\,, .• __ 
~ J W 1:>v1,..u .Q µ.,_ 4 "")- t .,t.. • t; I~ 

dated group destroyed community spirit. I-ft- U ar:.~o 
I l t ),.._ A ' '-" - ~ I ;i ") \ 
one-~oe-16. School fias been center of community subsistence 

gardening. All that has taken place in community groups.!-< With building 

of good roads schools might have been consolidated, which would have des­

troyed cohesi ve influence. ~hile I think there is a value for consolidated 
the 

schools in many areas we would make a grave mistake to thi nk that/one-and 

two-teacher school has no function . 

Jaggers: 

Donovan: 

could 

and we. wilL-neve bre-mr~en. Iv--( K f I 3- • 

It has some implications. ~ee (Refe 

K:3::BQ-9\r In Alabama. She believe that learning 

e place in a the resources of the 

She picked a school in a bad She started 
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two successive terms. She stayed there for six weeks and t hen picked out 

s regularly employed for that community. When Miss 

on a program which was thoroughly integr ated . 

County superintendent has 

school has spread through the 

The influence of that 

thoroughly 

small satisfied that learning in an effective way 

schoo~ 

Estill County program has been carried on for four years and 

has been successful. 

Keliher: I should like to have Mr. Wale tell something of what he has 

done in Alabama ~ ,fJ: • , 
I was almost going to say that teacher{institutions are the 

greatest obstacles to the training of teachers. Most of the 

teachers have never been in a rural school before. To land in a rural 

school is a misfortune for them. It is a bad mark. It is nzy- immediate 

problem to do something with a school which has recently been built. To 

do something in that school - laboratory center. ~e must get away from the 

nature of the work which is done in the institution - get out into the 

field itself. 'fhe program should be tied to the institution, it is true, 

because perhaps we can change what happens in that institution. The stu­

dents must not live in that institution. Our laboratory school will be 

sponsored by it. I don't know where we will get the teachers who would 

be qualified. I believe that the observing teachers, the students in that 

institution , have got to live in the community of the school which is 
,.s>"" , 

being observed. The teacher4 institution must be persuaded to give the 

" students that opportunity. 
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Morrow: I feel that a great many of us have had the sort of philosophy 

which has been presented here, and we have been more or less 

aware of conditions. Personally, my reaction is one of impatience to get 

to doing something about it. Certainly practice has not kept up with 

theory. I don't know either, Mr. Wale , whether or not practice can be 

made to catch up with theory. Maybe we need a new set of teacher trainers. 

Maybe ±f eeme a£ as eont.hxtfi:! (-!'1 we need to deliberately change ourselves 

in order to bring practice up with theory. ~e have talked about methods 

more or less here today. I have been thinking that what we have talked 

about under the headi ng of methods is not appropriate to this philosophy. 

Methods for teacher training have to do with the discovery of resources 

and needs of communities and also to do with the ways of meeting those 

needs e.nd utili zing those resources . 

Campbell: If we ~ve basic philosophy re­
'l-...~~,, ~t.~~ ~~ ,i; l,vv ~ ~-

garding living in a communit'Yj, would we ass~e that a primary 

obligation of the teachers institution would be for them to become a part 
. 

of that process. It is encouraging that many faculties in the southern 

area are struggling right now to get that awareness . We are not farming 

out to the educationists alone. 

Keliher: change, but we ~~11 have to go back to dynamics 

If you wish change you_ want that change. You 

cannot ask a teacher if you are 

rating her on the old basis. have to look all down 

the line to see what we want to develop 

community. We cannot do what we tell our students not Situation 
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to support. 
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there are men and women who haven't jobs, and who have children 

security comes first. You say to them: we know you have 

There is something far more important . 

We are not going to 

ing for the day. 

you today. The day has integrity. No schedul­

county health officer. 

May spendvhole day sitting 

children's behavior. 

What i s it that springs(?) from 

As long Can't take 

methods, practice in a package and have 

Johnson: I am tempted to take advantage of the presence of a large 

number of educators and point the discussion to criteria for 

judging good and bad schools . What is meant by the concept frequently used 

that education is training for life , that it is effective living? Aaet~ 

pbra.se wbi.ch-eeme-t.a, me and soundfid. convincing. I didn-"'t;""know whe'ther 

the gr,oup was going to attempt ...to-diacusa, some"'Of tne~e cri>-teria. 

ERE: 

Brewton: 

Mr. Brewton, will you follow through with what criteria are? 

Objectiveness. First item: teachers scholastic record. 

Rating; what type of general education, special education for 

teaching in rural school, practice teaching in rural school. Has she had 

any defini te courses which have given her help in rural situation? 

Subjective, as far as teacher is concerned . . Experience: more than three 

years, full credit; two years, fifty per cent; one year, twenty-five per 

cent. Professional connections: does she belong to, attend, participate 

ini various local, community, and state organizations of a professional 

nature? Rural mindedness: does teacher live in the community all of the 

week, during the week, less than half the time, not at all? (This explana­

tion ')f Mr . Brewton's was to clarify criteria charts which he had with him.1 
G_, f), . r I 'l- rJ (,-.. " £:£~ 



Cocking: 

Brewton: 

What is the justification of the fact that a teacher living 

in a community is a criterion of rural mindedness? 

Are all of these items c~mparable on a percentage scale, or 

are they independent? 
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Participation in religious service, club work, participation 

in social activities, parties, picnics - all of that is made 

into one composite ; rated independently and then combined. 

Clement: 

We reali ze that the pattern itself has its weakness. 

Small Negro schools are better. In seven items Negro schools 

reach one hundred per cent; only four white schools reach 

one hundred per cent. 

Brewton: We have found many Negro one- and two-teacher schools which 

are far superior to white one- and two-teacher schools. 

Saturday morning 

Various members of the Council had been asked to discuss the five essentials 

in a good teachers college (as listed in the Fund biennial report). The 

order was changed somewhat, and Mr. Bigelow spoke first on the second 

essential - sound general education as the base on which to build the pro­

fessional studies. 

Bigelow: It seemed to me yesterday that there were a number of i mportant 

arguments: (1) We seem satisfied tha t conditions under which 

children are growing up are not good and that we want to do something about 

them. (2) The teacher is the key to the solution of the problem. I felt 

that certain things stood out. Teachers need to be sensiti ve to the needs 

of t he children. Also, they must want to do something about those needs , 

but it is not enough to want to do something. It is ;rlecessary to be able 
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to do s0mething - understanding children, knowing about their needs, ways 

in which their community circumstances affect them. Finally, it seemed 

to be clear that teachers must act on on the basis of that knowledge and 

that action needs to be in cooperation with other persons, with other 

agencies in the community, and with the meaning of the needs of the 

children. This left us with the question of how to produce teachers who 

would be able to improve conditions under which children are growing up. 

The present concern with general education, which is so wide-
__ §) 

spread, grows out of a number of develop:nents . In(fh; first~ce, the 

lengthening peri od of formal education has put pressures on college edu­

cators; more and more boys and girls are going through high school and 

at least into college. This has made it evident that the needs must be 

met by education. There has 
..1 vJ--,,-

developed dissatisfaction even on the college level. Jraditional program 
A),J 

is not meeting needs of the:h:., students. They aren1 t getting much out of 
/'I (Pi I NCf 

educational experiences. Another factor contribute<to this situation i.s 

awareness o~th problem; recognition of the fact that,with jobs fewer 
" 

and farther between, the youth in this country constitute a problem. 

~, the element of concern over which democracy finds itself. 

have to be aware of the fact that there are competing ways of life. Edu-

cation is one of the means whereby a particular society perpetuates its 
iY 

political and social institution~ I think that general education, as a 

good many people are talking about it, represents some sort of reaction 

against specialization. 

In the relationship which things have to each other , we see 
(</ ,.-- .. '-. 

an effort to bring ~s together~ (1) Tuerc i. an effort to integrate 
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subject matter. (2) The~e 1s an effort to attain unity in the increased 

desire on the part of college and school faculties to work together as a 

team,. There is an effort on the part of whole faculties to come to agree­

ment on some common practices . (5) 'lhert; rs an effort in unity shown in 

decline of the Ivory to,,er idea , breaking down educational institutions 

from the outside world. (4) Concern with integration of personalities 

of boys and girls that are involved in general education program. That 

concern provides all of us with common focus of attention. Gxowbh and 

deve-lopmen"'t"' o~ each i ndividual throngn t~~~µ.d'T ~,;::::,~ 

(5) Concern with strengthening/of democratic/unity. Persons ~ 
c~ncerned with general education which has both a general and social impli­

cation. In fact, I think most persons worrying about general education 

more or less agree on the ends - it is the means to that end which is 

causing tae disagreement. 

It seems perfectly clear that the general education of teachers 

is important and the.t concern with the problem of general education for 

our teachers is becoming greater and greater. With the lengthening of pro­

fessional education more time and opportunity is being provided for those 

individuals who are going to be the most significant influences for pro­

viding general education f~r the next generations. Because of their very 

profession it is particularly important that they should have superb general 

education so that they will be more aware of what they can do later on. 

Requisites of a good program: hays in which a faculty can 

improve general education program. ,rt see1Ps to me tl:rn:!& ftwesroentaJ is lila­

examination of conditioning circumstances - circumstances which exist in 

a situation. 
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~~::..----:;fr?f'r'You have to look at young people , at students themselves. 

It is necessary to know as much about them as possible. The fundamental 

thing said yesterday was that we've got to get these people caring about 

boys and girls. Must learn to be concerned about human beings. New (or any) 

faculty must become very much aware of students and needs and problems . 

Equally, it must become aware of community, social situati on. Attention 

must be given to local circumstances - what is present in the particular 

institution; what can they and can they not do. 

2. Some formulation of objectives . ~hat do you want to accom­

plish? They must be put into pretty specific terms. Specific changes of 

behavior on t he part of students involved. ½hich changes do you want t o 

see take place? Needs concept comes in definitely. Meaning of personal 

social needs. Functi onal view of educati on and the dynamic view. Those 

needs are going to change. Dynamic element extremely important. 

3. Changes and experiments with curricular procedures. Survey 

courses going on throughout the country. System had to be ther e . 

Greatest mistake to be made is to say that some school has a good scheme, 

let's take that over. That won't work. Patterns of courses that are 

designed to cover the heritage of race . Personally, I think it is 

better to set up that pattern in terms of an area. Thayer Commission. 

Emphasis on activity. Getting students to participate . Share in responsi­

bility. Help plan and carry on activities. Emphasis on individualization. 

Students diffe~ 

~ ~ndl.y, In these p;ograms emphasis should be on guidance . 

Guidance sort of program. Close and continuous study of individual 

student. Two more things. What is the place of special ization. Most 

usual is to say we will make first two years generalfa\i,cation program. 
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I am not satisfied that that is necessarily right. You can't tell a 

student he must wait two years before getting into his particular interest. 

4. Program of evaluation should be there from the outset. 

Adopt a new plan and then begin to advertise it. (1) Conditioning circum­

stances; (2) choosing and formulating of objective in specific terms; 

(3) experimental choice and use which seem to promise to advance those 

circumstances; (4) continuous evaluation - willingness to make changes. 

Beatty: ~ i th regard to these courses becoming pattern courses and 

passed on from institution to institution is not one of 

. After they go into huddle to decide what ought to be done, 

they make assumpti ons that anyone can d:;J Specific kind of teacher; 

:? IJ-c specific kind of presentation. 
~ l {)..W.MV --.... - ~, 

1,v.t.,f\~\~ B{gelow: Most instituti ons seem to be saying that is al l you can have 

during the first two years. Experimentation at Bennington and 

Beye (?) reversing that. Emphasis at- taese-plaees and focus on what they 

are interested in, and then broadening. u.) (µ, ~ ~•I.;"~ 

Keliher: Question of selecti on. (later) 
~ 

ERE: Much more agreement on necessity of general education . 

The profession ~f education is relatively new pr ofession. 

of dissatisfaction with so-called professional courses given 
~h ~ '\ '*,., ~ C ._ .,,..,, ,_._ L t • .. ;, -

colleges. \~l!:'ducational psychology; professional subjects . 

Great deal 

in teachers 

Greatest dissati sfaction at point of organized professional training. 

Mr. Campbell presented t he third essential of a good teacher s college -

professional training. Understanding of the arts and sciences aad under­

lying the profession: psychology, child growth and development, 

techniques of t eaching , the social structure of which t he school is a part. 



Campbell: Try to br i ng out defini t i on of what we mean by professi onal 

courses and professi onal educati on of teachers. '!'here is no 
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agr eement on t hat point. Current picture - it means application of speci f i c 

cour ses dealing wi th techniques and concepts . We have built up separateness 

between those courses and rest of educati on of indivi dual quite i n l i ne . 

As I see it, educationists are not to be damned any more than are all the 

rest of us . A year ago at the meeting of the Cl assi cal Associati on: the 

group was greatly di sturbed because they are losing ground. The world is 

about to be lost because Latin and Greek are receding i'rom the pict·ure . 

The reason thatthi s is happeni ng i s that the educati onists have come in 

and usurped the power and driven out this heri tage . Crea b ~i gnif ietuitc& 
l ~ .. Ct .. . .. k ,..t-t- .J 

..:l;o beacl.u.Pii iPc±Hlil•i.lJ• s . A Educ1:_ti on (sci ence\tixi sts separate and apart 

from the total pr ocess. Therefore, we~ ve n~~ developed concept that pro-

f essional education of teachers i s a matter of general educati on on t he one 

hand plus professional educati 0n on the other . I t seems to me that we must 

develop c~ncept ~nd procedures, probably together; t h~t whole faculty of 

institution, large or small , has a common stake in the individual ; and that 

i t i sn ' t classi cal versus techni cal. Professor of Lati n has hi s obli gati ons . 

Can ' t farm thi s out to damnable educati onists . Can' t possibly arrive at any 

agreement,in my opinion, wi th r espect to age-old quarrel , as between di fferent 
l'~l' u• J 

t ypes of i ndividuals who contritute (?~ . Suggesti o:i: procedures can be de-

veloped whereby the academic group and the educati on group could develop 

proc-edµre~er:eby they toget her envision the process of~ educatilJ~ ~ , 
~ i:: tv:> tt: lt ,.,, r .ct'- ') ~ A: at l t H.t:< "?LI , , d--1t> { , t ( f tl,. ~H t'T"/ r1 .J c:,.;., ' 1... «t.. .... -, 

...tfi.e human beingA U}e shall find fading out t hi s lin9iibetwee1;t so th~t we 
t ~ . 1( l , ' .... ~ n- '""' a- ~ r--v- Jtc ..c. t.( -11-t, #7 -

~~ beeft incli ned to have integrated program . ((Q. I have said that we 

assume t.nat is the r i ght di recti on . We shall probably find ourselves , i n my 
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opinion, confronted with the necessity of taking intermediary steps, 

~e have already taken some very clumsy steps in that directi, n. You know that 

there are institutions in this country which have taken great array of 

separate courses - so-called professional courses - and have tried to examine 

what are real scales involved and have tried to weave those in. It seems to 

me that that does represent intermediate step. Perhaps one of the most 

orominent features is found at Buffalo . Nineteen courses reduced to one • 4 
common sequence of~course1 - a total p~ofessional 

)"\...c,l~ Qw,, ,J lV ~. ,:t cA'-' 'J.1 
thing be done? Some experiences which have taken 

" 

sequence . Can such a 

place in faculties where 

the members of academic staffs had as sumed they had large stake in profes si onal 
l ~ r.c.'° b). Q.<Q.. !\ t J.., ~ • 0-N..-o..._ 

0 ~- ~ have tri ed to work out agreemeQ._ts a:5 to what procedures ~ '>~ t ,5:r.__ +- • 
oi..~ ... ..... ~ l (.,I..., f"'- .. .,, ~ j V"'f~L,.. o..lu-tc.{ I Ull'X. 

~ In that direction, in smaller institutions, such a procedure has a ' 

great deal of promise . It has tended to break down animosities . 

If we follow the suggestions which I have made, i t probably 

means that in the development of our professional abilities on the job that 

the practice school will form more largely the center and will be in the 

realm of the educationists, but will be quite as much in the realm of academic 

subjects . 

In order to clarify, any particular nam~~ot courses with specific 

reference to small bits of the process, if the direction I have indicated here 

is the one, will tend to fall out completely. Bulk courses will tend to fall 

out. If education i s a science there will be places in it to develop special 

skills . I am not of the opinion that we have to integrate everything in the 

sense of naming it integration. t~ sbaJJ probabl~ bave a lqpg time 

t hink we could get so enthusiastic that we could run wild on i t . Therein lies 

in it a practical approach . 
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ERE: Dr. Campbell, you say in effect that these education courses 

are not very good. Are there realms in which there are specific 

profe~sional groups of subject matter which are comparable to pathology, 

medicine·? 

Campbell: Always in a dangerous position in analogy between education 

and medicine. ie are confronted with developing so-called 

professional person in a length of time which medical student leaves to back-

ground work. 
t'\ ~~~ ~' Vf" Bigelow: ' An important thing which Mr . Campbell was saying is that it 

masses ot: 

is desirable that all of the members of a faculty Viho touch-t_.~ ~~ 
• i1 ~ ......... 

j nd:i xi dmi.li tleineerd:':ttLb~ teachers should recognize their 

e..L ~ \ ra_sf;~~~~tity. Recogniti..,n 01' common past and common responsibility. 

~ jCampbell: I have been trying to state that we should not turn over to 

t he professor of Latin the whole business of telling us what 

we should do in the profession of education of teacher . I am saying that if 

professors of Latin and English have stake in individual, I would prefer to 

have them around the table when planning college life of individual . Can 

get farther than by planning separately. 

Cocking: If I were to criticize my good friend, Campbell , I would on 

this basis: he hasn' t entir ely stayed by subject assigned him. 

i ~en we get all these five or six steps finished, then perhaps Dr. Campbell ' s 

discussion . would have a place . 

{
Keliher: It-is-impePtaat-te-peiat-eYt 
~u.%s,L 
Miss Howe presented the fourth essential of a good teachers college - a wisely 

planned interplay of theory and practice, learnii1G and experience . 
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/ 

Houx: I feel that I am repeating part of what Dr. Bigelow and Dr. 

Campbell have said. A teachers college should serve the 

area represented by the students. The faculty should ~ow the community . 

.j All departments 

) ~oment students 

should be aware of teacher education program. 1'rom the 

enter prof es sional courses there should be contact with 

-{' children. 
, -~~ 

Type of children in laboratory school should be representative 

of the area to which students will go eventually. .F'rom the very beginning 

there could be remedi al work in small groups of children. Public school art , 

music, children' s literature , introducing books to read, public health 

courses, ~ature study, academic side, history, social studies. 1he laboratory 

school should be the heart of the teachers college. te tend to teach as we 

are taught. Practice should exempl i fy theory. Reorganizati0n of individual 

courses into a few broad fields ~ould tend to give flexibility . Courses 

should be synchronized with methods of student teaching . Classroom affords 

place to pool problems, plan procedures in light of principle. 

l.i i ss Roux described the practice schools at Statesboro. Dr. Patterson 

~ described the practice schools at Tuskegee. 

Mr. Beatty presented the fifth essenti al of a good teachers college - con­

tinued study and experiment to increase knowledge and understanding in the 

field. 

Beatty: 
~Wt :{~ ..... -+' 1\J.4 r .l't.Ji.,JL 

The one thing that bothers me most is that j~he-re are opposites. 

At one end is the educator; at t he other end is the research 

man, invested with curiosity. And never the twain shall meet until the re­

search man has established to the satisfaction of others the correctness 

of his challenge and then his results are transfem:d ov~r ;nto tµe column 

of eternal verities . In the field of educatbn, partic ]i9rrly, we are faced 
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with a very imperfect set 01" assumpti0ns upon whi ch we are operating our 

schools . t~lany of the research techniques today being followed are theip-~ • 
. [ l 1 VJ_; it b...e._ o.... • f- r ,- i.t h..l , ~3..c...t'", ...., 

selves so r ~x..v~A;l{that we may assume that thet (°' conclusionC~R-, S, It seems ., 

to me that research and education in a desirably organized teachers institu-

tion should go hand in hand. In many cases we are studying a pattern community 
z. 4-+• .,·~ t\-..1tl J~ C,t.t .. l ~ u ~ Ct;. 

with t~e idea t~n t&k~ ttfli-+,y O'Otr, I t closes students• 

minds b the fact that patterns change . You can ' t go into Gainesville and • 

assume that you can carry qver ani pattern:.. , There are other needs which, i f 

1
,. 

O-M.At tr. o \"-(;. . r~-,:t,....l~ Cf , ... ., c.-L~ «-17 .,,_ ,. 1.. t ,, , . " . L • • ,, r1 _ 
t he student has le~rned how~ stud,, can be determined.W1. believe that the 

entire teaching in our teacher training instituti 0ns ought t0 be teaching in 

terms of dis~overy ~nd re sear~ ( I It. !: "' r . 1-~ ) 

~cation can be experimental , can be source of research . 

~~erall,- there is no iixed pattern of education. Begin to analyze these 

c2ft~\"\• communitie;.J At the same time our courses should certainly leave room for 

exploration of new research which is taking place throughout the country in 

the field of educati0n. The average teachers college is at least ten years 

behind what it might be if its ovm faculty would bec?me interested in 

experimental research. 

tion that the verities 

If' we could do 11othing _mor~ than co~e 1to, a realiza-
l.»t- W J'1 • o. ~~~~~ 

afe changing'\ Resea~ch has tJ-'be tied up with 

practice. So much of' our teaching is in terms of "this is true , " anduis this 

true?", with no experience for student of going out to find out . In that 

particular field there needs to be research of a di fferent nature than many 

of us think of. There needs to be an understanding of human relations . It 

is important that our colleges devote some time to experimental research . 

Are assumptions facts , and can facts be introduced and play thei r part in 

modifying curricular procedures? In that area there is a real need for people 
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in our colleges to plot new ways of carrying on educational r esearch . Room 

for research techniques. Room for development of new phrase or for defini­

tion 0 f two kinds of research. 

To summarize: 'l'here are probably about three obligati ..,ns under 

the title of research . (1) Conducting investiga ti~ns that may advance our 
OJ ' , , , " f.. "'""___, 

knowledge/with regard to educational procedures. (2) Two types of research 

attitudes: (a) c , nstantly organizing student ' s approach to work so that 

he can discover for himself facts he will need in development of program; 

(b) development ~techni ques on his 

the community((3) Investigation on 

part to study intelligently the pupil, 
.p "'v.. ,£ .,_ 

s tudent ' s own partf 1/eality of many 

things he has been taught. If whole progra~ were organized from the stand­

point of new di scovery, effort to bring to bear all of new thought in thi nk­

ing through of problem rather than acceptance of pattern, we could turn out 

much larger group who can go into community and become part of it . 

Mr. Morrow presented the f i rst essential of a good teachers college - rigorous 

selection of students. 

Morrow: For little over fifteen years, in four different states , I have 

been helping with teacher training but have never had any first-

hand contact with selection of students. I had encountered two obstacles. 
' 

(i.) 

(2) 

i).u '<->"'-~ ~ tt.o.~ ~ il<.a~l ~ u , v":A.~ t.:. •P :t J,._t r~ .. ..,., f"'"' n,t.~f~ 

Policy of state insti tuti ons of taking students W-~ ll 1-~u.~~a< to fulfill 

entrance requirements !'or e.ny courses in institutions), 

is sort of an insurance poli cy, perhaps because'rf ' • > 
\.\ .. ..,,_, ~ .(.. b , 

l "" into . In tlle± ti:me I AQolre had students n my classes\ w· 

\JJ-­
legs, aavaaee-ae"-various degrees of blindness, hearin 

Professional certificate 
~ r , ,._. 

l!fl eas~ to get 
'l.iAA.E l CJ 

hout arms , without 

S'>JQe who ha'a tv;i sts 

of pers~nality, some very poor in appearance , s~me timiq, aome dishonest , one 
I 

.. ~~ .. \,o () l~ V-A.., ~v--"- kct~--.-~ t6 ~-
41~~ 4.i {_s ,._ • CAJ'w ;_,,t ~ ~~ • ~-

&!JM Cj ~ 
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who died within a year of cancer of liver, etc . } Along with good material\ 

All I can d0 is to raise questi 0ns for ,.hich I would like to have answers. 
~ \ . • • ? 

(lJ iel ectirm sound in principle. How to justify it? Idealist point of view 

that realities of material , right preparation will make good teachers,~ 

Selection protects children and people from imposition of poor teachers. My 

opinion, a practical minimum plan of selection is sound and desirable , first, 

because period of preliminary training of teachers is short at best . Every-

body who wents to teach doesn I t have to ~ -4 ~ ~~c... '~ 
1 

/41,,,.J-f-'h..,,,_.__ • ~ 
(2) V.'hat kind of selection seems desirable~ We should recruit f rom high 

schools those people who would make good teachers . i,e should turn away 

probable failures. Select according to educe. tional level A t • - ~ Q....c..£.- '-~ A...._-\. -('-t 
. . f G-< a! .i~ (.J 

(3) tlas state an interest in sel ection-::" If the State Department of Education 

i'ff"lleeFgia would give some backing to teacher training institutions in this 

state they would be more likely to initiate some plan for selection. If 

selection is to protect the public and children then state has a place. 

~ V,bat is a good prospect? Freedom fr·:>m severe physical defects, 

obvious physical handicaps; some degree of scholarship; ability to use fair 

English; industrious kind of person; energy; l eadership qualities; imagination; 

personality. For rural school, sympathy and understanding in rural regions . 

Qualities of leadership and industry and understanding and sympathy with rural 

life . To me these a.re important for rural teachers .,/\ ;{ura.l teacher should 

be a strong, healthy person. 

Is selection really sound? How is it justified? ~hat degree 

of selection is practical? What particular selection is desirable for rural 

schools'l ( l.~ \ ~°' 
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Saturday afternoon 

ERE: Sixth point. H?mely and practical matters; namely, how rural 

teachers can be gi ven some knowledge of farmi ng and crafts , 

health and home-making, so that they maz: be of 111p to the ~ommun}ty. , 
::)~ >,.A- Ph.(_'\'--"' , ..,_J W ~-I-\, W-~-l ._ W..A._ ~ ~ ~j:-,_'t..«.i-u,,,- J) ~ ,e,. 

J F'S : Any teachers .-S.9llege whi ch sets its elf the tMk of' 1f"inding -, eA, o,1.r, 
~,.. (' 1 V \.""l.~ CJ,f) ct (f__ ~-i.u ~ (::~~ C(J t , 
"''-"- - ----·- wnere i ts waat s tQ "o <a.., ~arge number go~ into 

,i\.~Cf.._,1 ~ t+"\ .o~ ,J_ -(.' 1~..,__ 
rural areas -Qfttt~ask~ what~ ~e g&ing ~ about it. They w~ll f i nd .-J,- • J~J J 

1 \ \ ~ il"IAV J • ol~~ ...t~-t).)I fr,"~.., ~J, tt,./AJ.~ ?~,{)I 

that present condi t i ons of the schools are tad, hob/es bad/\ They will 

discover, also, t hat t hese condi t i ons have exi sted for a long time . On 

further aqalys2:: ~they wi ll discover that there are agencies already 
W ~utl- • •. -t NA-~ .. ~ ~ 1.W4 c.- t,...,. ~ ~~"'<> 

ing~ They wi ll find that theie existing institutions are not doing 

exist-

the 

job , for whatever reason. One of my own reasons i s that they don ' t have 

continuous enough contact wi th the people . 1'he teachers college has sai d, 
I\ 

and the various educati onal agenci es have sai d, we will prepare speci al 

teachers to teach health, home economics, etc . In tao firet p•a0&, ..,theJ e ~ .~:...:~ " ~ 
~ u~~ 

51,i),8,,.Controlled by outside agenci e~ederal government, for instance . Ci..>-,..c_~~<ti'~ 

All t JO frequently they (special teachers) are put in charge of a school, 

Knowing nothing about academic subjects. They don ' t know anything about 

teacaing of reading, writ ing , and arithmetic . There is l i ttle or no 

cooperation. 

After all_i t he only social agency that is in a community is 
~ (?.,1.- "\ \, ....... "'rt\ 

t he school . The only person i n cont act with ~e constarltly is t he 
'I t ( I ' ~&a .. ,_ . ;; I I .___. 

ordinary classroom teacher . My oeli ef i s that/\ eachers should know some-

thing about these four problems: I pe1i8"'8 :t.oa,e bho ~:td!!HJ o ileee!8>0ll 

tieecber cen ·he prepares in health, home economics , agriculture , manual 

dexteri ty. Since they ar e the only ~«j"~~e in the community a.111 oince nc , l'lt1 
~I ~~ t ~ _,..~ri " tr ' f ~]L o/i-,./4(.i, 

I,,~ t:lJ'-"-expect~.~ to do something wi th the peopl e and with the1 children/ Vie _ •. ~~ 

can' t expect teacher s t o command respect of community ui ie;;;s they f i t 
r" 

into community life . le d~n't consider any single one of ~hese items ~n 
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end in i tself. No sin~le one of these four things can be successful ~ithout 
itur :ti,, ... ( L.¢v. f .I,',, -

~~ b2!?..,,_ _____ a v,orking 'mowledge of the others. T'-Vlo a*ampJ.es: sanitati on and diet 

• • (sanitary privy). Diet: from the point of vi ew of health i t does no go::,d 

to go into a school and teach the students &b::>ut proper veget:b~es ,,.hen -, .• .,,v.); 
j ~- II. ;:r I '. .... ,.,,.,,.., .. 

they do no,t exjft "1- ,Some knor:ledge of ac,ricul ture is needed., Home economic 
~ ,..,_ ) ~ lA 

aspect!' teechie chi~dren how to preserve vegetables. Mechanical aspect: 

0 storage cellar . None of these things is of any use in itself . I realize 
0- lcN,,.0 v ,Q.i:._~ll.,,, 'b b r.f '- -t !... -. "'- -t::: .._ i. '"'r{\ 

th~ ~ ks expecting a lol of a teacher. I believe v.e are seei ng that it 

is possible to teach t eachers of the need for these things and the possi­

bility of doing something about them, even in a small we.y. 

The teucher is not expected to be a be-all and know-all . 

If a problem arises to whic11 she does not know the ansr.er but about v;hich 

she knows t~e existing literature in the field, she should b~ able to solve 

the problem herself. But in a great ms.ny cases she doesn ' t knoh that such 

material is available fr~m various agencies . 

Porter Claxton: I have been di sappointed at the shying of a number of us 

from the term "rural ." Reason: v.e have organized and 

attempted to teach three ne~ courses . There is a disti•1ction in the type 

of education which ~e call rural that makes i t a little different from 

education in general. If we seek to ab~ndon the term "rural," do r:e reall:; 

appreciate i ts significance1 wie are inclined to rationali ze e.nd call edu­

cation education wherever you meet it. ¥-e-aPe Because 'l',e cannot foresee 

where our students are goi ng and because 'l',e don I t knor; v,hether or not v;e 

should give them rural or urban education, education must be based on 

w;e.t has happened in the past f"- a_~ (f' "l. \ \ ~ 
U.. '/'H ~,A~ I ➔ \,e are tryi 1:~ to tench our rural peo ;>le~ i Ve ~he coun~.ry 
~ 01..,0 CL~ .. ~~ l ( 1:"' ' ''"-,(~ ~., 

bette1} A school teacMr sffould be aMe to use a ha d sa~. She should 

be able to shor; a student ho,. to paint the house pro and put & rQof 
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on, if necessary, etc. U. \\ ~ ~ ~' J,. \ ..- ~ ,._ 

(Mr. CJ.,a.xtort" gave a description of his RuraJ.:""A'f'tf:> l~oi.n-se;,. 

In our Rural Arts~ course we are see1<ing to establish 

a philosophy in the field of education . In that course we tal< about the 

philosophy of rural education - wholesome attitude about living in the 

country. 

Bigelow: Problem of deciding how to develop experiences of teaching 

on the college level. Should the first two years be devoted 

to general education, as was indicated by a United States survey several 
.., 

years ago. There is a certain artificiality about that whi ch bothers me. 

If the keynote is the meeting of needs and if en individual i s an 

integrated person and if, because he lives in society, his needs are 

inevitably colored by community circumstances which surround him, there is 

danger of' dividing him up. -.... Other experiences will be provided 

which rise out of professional needs . It seems to me that before a person 

decides he wants to becomes teacher he has certain needs which must be 

met. His experiences must be broad and rich and related to those re~uire­

ments. He is a chan5ed person when he makes his decision. Educational 

experiences ought to be provided which ~ill serve those needs . In other 

words , although some courses or experiences are being planned to solve his 

ovm ~ problems of health, and social relations, nevertheless I think 

those experiences are apt to have relevance to professional needs. 
"( 

'l'he kind of experiences which are parti cularl y provided e.s needs for the 

prospective teacher help to perfect the stabilit~ of the individual ' s own 

personality. The eort ~f 9xpecience.§..Jihich Cl~ jij givi n~his t~.acbets 



One great problem is the one of specialization - the tendency 

of teachers thinking in their ov.n particular subject. Best v,ay out is to 

focus attention on a common concern. 

JCD: 

Jaggers: 

Implication of this for people in field of certification. 

As I see our general education program there is small agree­

ment as to Vlhat ?.e should include in our program. 

Mr. Bigelow culled the attention of the group to a book which will be out 

shortly: General Education at the College Level. 

Bigelow: I am dubious about general education for the first tv.o :> ears. 

Before Miss Keliher left the meeting she left some written remarks v.ith 

Mrs. Simon, to be read if needed: 

The question of the choice of persons to be teachers is 

possibly the kez questi on pertinent to all of our discussions. ~he same 

points ~e have made about growth, development and personality for children 

and adults as learners must apply as well to teachers. It is clear that 

the same basi c needs operate in the lives of those who teach as in those 

v.ho leurn. In many cases these produce personalities unfitted to teach, 

i.e., the person v.ho needs too much pov;er, the person who is too fearful 

of status to enter real experimentation. I believe that no methods so 

far devised are suitable for pre-selection along these lines prior to the 

first year of college. Therefore, it seems urgent that the first two years 

be general education, incorporating rich life experiences of all kinds -

especially with people, infancy through old age. At the end of this general 

peri od, there can be an inventory time ,:hen the tremendous issue of sui ta-

bility for teaching may oe decided . .furt it is urgentdJihat 

other avenues open - avenues yielding as much status J(i~~e 

LW 

there be 

trouble '!lo?, is 
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that the person ,.ho now finds himself unfitted to teach has already 

committed himself to teaching or nothing else (except with serious readjust­

ments) because of the direction his education has taken. All of the splendid 

things described at this meeting are fruitless if v,e fail t0 take very 

seriously our responsibility for encouraging well-fitted persons to go 

into teaching and weeding out those r.ho should not. 

The evaluation must be in terms of what we expect these 

teachers to do in their professional life. 

}~rs. Simon: I would also say that a rigid selection - in these rural 

southern areas - should be made at college entrance. I 

mean the elimination of actual illiterates. ~e need too much to ctis~ipate 

the energies in trying to get these people up. And unfortunately they get 

through and go out and perpetua.te the system which produced the:n. 

Donovan: This first year of -if@R&f!d edoC"abh:,i\ in a teachers college 

should be general education and teat the selection should 

take place during this first year. If we can possibly keep the people 

four years, let the program of professional education start in the sopho­

more year . As the pro6 ram of professional education increases, general 

education decreases. 

~election: The lar.s of most states V1ould require ~eachers 

colleges and others to accept any student who is a high school graduate. )te_~ p,'101 

There has been a great deal of criticism of teachers colleges -
tc. '"N.c~ t~ I t )l_ ~ 4- ~-,.A-~/-, • fJ ~ 

they have failed/\- but we must remember that half of the teachers in 

America have been educated in liberal arts colleges. 

V,e have an extensive guidance program. \'hat would student 

like to do if he cannot be a teacher? 



Irby: In the selection of teachers, is it wise to \'ait until 

the end of the first, second, third, or fourth college 
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year"? Viouldn' t it be wise to select n plan by ;,.hich ,.-e could f;;et to our 

senior high school students - those who are alert. Get to them earlJ , tell 

them that it is a field of service. 

Donovan: 

Patterson: 

1here can be a selection made before students get into 

teachers colleges. 

Confused. Not more than two veekc ago we had a visit 

from supervisors of vocational agriculture. One of the 

things talked about - criticism that so few professional courses v.ere 

offered in the first years of curriculum. 

If \··e have the right quality of students to begin ,.-ith 

they will adjust the~selves. 

Little : 

Donovan: 

Criteria of v.:ho v.ould be teachers and who wouldn ' t. 

(1) t e give c..n intelli6 ence test when students arrive . ~,e 

give a battery of tests to find out their achieve:nent rcc'.)rd. 

Those who cannot read are put into reading clinic. About one third of the 

freshmen T'ho c me are at hn eighth grade level in reading. 

(2) Can they succeed in college c0urses .luring first Jeer. 

There are 151 people in reading cli~ic now. At the end 

of the quarter 119 of the 1..51 were doing unsatisfactory college wor~-c . B:; the 

end of the yes.r half of these students v:ill be doing satisfactor:; , or1< (?) 

Beatty: 

MSS: 

Fov,ler: 

Students v,ho come to college in that condition haven ' t gotten 

any education along the vay. 

If you can' t select, cannot you get them in certific&tion? 

Are any institutions here keeping 

description·? 

chec't op- beho/io-r 

;J \J 
/~] rw 
~ ~' ~ 
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Mr. Little desc!'ibed the work which hi s school is doing in the v,aJ or 

b ~ • d • \t . ' e .. av1.or escr1.p \On v.orx. 

Pittman: 

Blair: 

Campbell: 

In the me.tter of student selection, th&n-: &re ordin .... 1-;} forces 

k v.hich dot. great deal in the "Y>&y of natural :,election. 

Mechanical t!-leorr of select:i on: after v.e st&rt v;or'dng, 

do we dare depend upon mechani cal procesc: or selection? 

Economic status is not the only factor in the matter of 
to me 

selecti on. I t seems/that natural selection is a real point -

if society assumes that these processes do operate . 

c;,.n be teacher. 

cmith: 

teachers . 

Smith: 

BE::atty: 

are not sound. 

Ja5gers: 

Another phace in this proble.n of selection is the attitude 

of the public to~ard teacher. None but the poorer peop1e 

It might be interesting to note that Counts says that one 

of the bul~ar~s of democrac:,, in this country is the poorer 

~ 

V,aiti.n15 for the da.J v.hen v.e can pul\ students i-R. rho( e know 
TJ.iere '"re 

have abilit:,,. /those .. ho ought to co"Ile ln but cannot , eco~omically. 

Has any research been ~ade on the m&tter of selection in 

other professions? 

The tendency to sympathize 1ith public schools i s a misplaced 

sy:npathy. Y.e are do.:ng a process of selectbn on bases which 

celection on the busis of schokrshi p only has been done 

by M. G. Nelson at Albany College . In-service selecti~n is 

being done at Ohio State Univ~rsity by Le~lie Love; hc~c theJ aave cti:,cover 

shortcomings of student and then fUpplJ 

co~e those shortcomings. 

:::.:..n v.i th expeyienccor 

;j, 

ti ~ ~' ~ 

i'<hich .ill over-



LJon ' t you think that ve h&.ve a lot to learn from modern 

personnel practices: As I have beco,ne some'ilhat familiar 

~ith these practiceo, S)me of the techniques are adaptable to teacher 

selection. Duai job: educating good citizens as .:eU as teuchers . 
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It would appear to me that this mutter of gener~l education and prof'es..,i-:mal 

bducation need not be s~parate . 

Coordination: v.e are trying to ma~e a.11 departments at the 

University of Georgis see that they each have an obligation in the educa­

tion of teachers. The President has appointed a corxnittee - made up -:,f 

a representative from each department. 'I'he first job that this committee 

has is this: what can my department contribute to education of teacher, 

and incidentally to the educati✓n of citizen? ~ha.tare actual problems 

which teacher will have to face when she becomes a teacher~ The second 

problem is to throv: out before them actual tcsks ,.,hich teachers have to 

perform. 

One of the difficulties which some of us hE..ve fel t in general 

educati on i s that so much of the teaching has been E..bstract in nature. 

On matter of selectior.: I cton I t believe that selectl::>n 

te:.ieeP place at en) one point. rie cannot drav, a line at the end of cny 

one year. In order to be intelli5ent &nd to 1.elp wi individual to develop 

his mm dest::.ny ,.e should bring to bee.r eve~ +echnic;_ue v:e :&:nov. of. 

V.e are nov. busy building up an ex&minution. We v.ant sll of personal 

history, b.ll of trndi tional backgroun", famil:, bcckground. ·i"e are trying 

to get a picture of emotional stabilit~. ~e are using such :ntelligence 

test materials as we can bring to bear. A teacher should be an educeted 

individual. One difficulty in Georgia iE the fr.ct the:t those o~ -;:ho ,( £[_ 
are teaching have had scant opportunity to kn0v: anythj~f about -c£..:;.._ [A.,~~ 

tk•~~.tL'1t.J , e.nd hov. children learn. V,e propJse not t,/g~'Ve thh examination 
L -v 



.. 
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e.t one given time , but on through the studen-'- 1 ~ c&ree1 in college. By 

~ 
t'·.a.1.. ·t- W:}l f inellj be able to determine whether v:e can put the stsmp 

of &pproval on E.:. student as a teacher. v.nat Ehbll be the fincl re~uirc­

~ents to licen6e this teacher for the business of teachingZ 

. l't.vrot: Rural 'I'eachers in the South . 

I can I t help feeling that v:ith all this discuri:.Ln. we nre 

getting 2.r-y from some of the problems v.hich were presented yesterday. 

It seems to me that ~e ought to spend the remaining 1orty ~inutes or so 

in Jetting bacK to a consideration of those problems. 'Ihese children 

de:scribed :yesterday are with us !1e:e &nd nov.. Vie must do something 

immediately. Some teachers never have been to a teuchers colleee. Some 

things have been done; for ex&mple, the selection of teachers in high schoole 

and giving to those teac·:1ers some training v.-hich 'l:ould fit them for tec.c .ing. 

There is e. device being used nov. by a super.:.ntt:ndent in ::: 

county ,.he,re the situation iz deplor&l')le. It is a c·:>UntJ ;,here t'1e le-vcl 

is so loli' that a teacher trE.:.ining institt1tion h2s no plE.ce. He i r under­

taking to give some kind of tr&ining to Eome of the students in the county 

a1,d then letting them supplant 1,he teachers V'ho are so misere.bly trained. 

The demand has increused to the extent that thbt pirticulEr school cannot 

meet the demand. 

It seems that we hs.ve uln1ys t,"01:,ten to a diccuc:oior- of' the 

things as they ught to be, on a high level, when they are really on a 

low level . 

'Ihere is s.n interesting undertaking .:.n :fot·. Mexico l.here the 

Univcrsit) f Nev: Mexico has set up an inrtitution \.:.ich Vias designed as 

a practice school to the UniversitJ·. It i~ an experimental sch?~l ti tec~h 

I 
( 
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these Spanish speaking children. They hc,.ve sent some of their gradudes 

out into the schools, and they have brought in te&cherr, already in the 

school for tr&ining . I ,,ould like to knov. v;hether there i ... anything 

teachers colleges in the South can do in essumi ng respons i bili-'-) i n ~,elping. 

H. ''1 .Bond: In thinking of \\Chat white teachez:. trai ni ng institutions can do . 

Certificati on for in-service tecchers. In ,m_e county teachers 

v,ere rai s i ng their certi ficates through extensi on eervice - :::tud:,, of French . 

It seems that many r.ho teach summer school di dn I t knov: r;he t i t was e.11 about . 6) 
.:;;;, 

State teachers certifi cati on i ncludes v:ork 'hhi ch has been done in the summer 

schools , '1":hi ch are ordim,rily bad. 

Mr. Dixon asked Mr. Donovan and Mr. Jaggers to summarize the discussions of 

the Council . 

DonovE.n: Yesterday morning Dr. Bond tel~ed of schools being an ~6ency 

of socid acti on; the) shoulo affect co!lllllunity life . He pro-

ceeded to anal)Ze ,•;hat they had found out in the South. 'l'heir survey 

convinced them that the school has not very greatly affected communitJ' life , 

and has not contributed to the good l i fe ~ The school is still a formal 

instituti~n, and the children a.re bel n0 taught bJ antiquated methods. 

• Teachers are not putti ng into operati on t.ha1, they have learned in teachers 

colleges. This i s a di scouraging picture, but i t i s correct . ','ie are not 

acceptin0 this Vlith a defeati st atti tude . ";e shall go bc.ck and make our 

v;ork mor e practical. Human learning has a velue only as it can be put into 

the servi ce of manki nd. One conclusi on: v.e have a responsibility in the 

field, and tov.ard bringing about some form of supervi s i on. Teacher trai ni ng 

is not just a four-year j ob . 

Dr . Brewton drev, a very vi vid pi cture off, \ei ghty schools. It r 
,~fl ( 

was a di smal pi cture, from v.-hich the same Eort of' concfiliiii on may be drav.n. 

~ 
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'lhe afternoon r.as full of stimula.tion and debate. rr·here v;as 

some keen thinking done. 

On Saturday v;e took up the essentiE:.l factors v1hich ma.ke up 

a good teachers college. Mr. Bigelow shor.ed t he necessity for a broader 

base in training teachers . Youth movement. Movement on part of the public 

to have everybody become better educated. ,w1r . Bea.tt:i spoke of the part 

that research should play in a teachers college, faying that ever: tenchers 

college should be interested in some tJ'pe of research - scientific approach 

to solution of problems. Mise .lfou* efW)'ke ~- tme- 'M:ty'"' ln=wh,!ieb •~~.-&O.d 

pr~ee---ha ~e-t5e~om15inea ~~oro. G:°J1'1 ~• ").. ~ 
Vie had s. discussion of the selection of students (led by 

Mr. Morrov.) - there was no solution to the problem, except a. general agree­

ment that some sort of selection should be made. 

The rural school is the problem of education in the South. 

It is our ( teachers college:::) responsibility more than any other insti tuti:m. 

So far as our institution is able to affect the region in which we &re v,orking 

we are going to do so. It is a challenge ve have been offered. iwe must admit 

how poorly it has been done. 

;[aggers: The purpose of this Council is to look into the vicissitudes 

of T'M"f!t"l the rural elementary school. V,e have been confused by a long dis­

cussion of v.hat a rural school is. V,e do not care v,hether it is con­

solidated or not as long as it fits the size of a community . 

j{~w~, this general feelingJin setting up a school ve should think 

of what the community needs, i:e'=-- r > :::-~ ··nd organize this need in 

terms of the community - interests, abilities, life problems. The teacher 

in the school: her training should follov. the needs of tl;te communit3 . A 

rural community may be as large as 60,000 peoEle. 



I was impressed with the dhcussion that ffr. Bigelor. gave 

concerning the needs of general education. Core - v;e need a teacher ,,ho 
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cares- .1be.. +ee,eher•,,fie ee.Pes is one v.ho wi ll find out v;hat the problem ~ s , /! 

1..,v-~· ,_~ .J •. ., , -t. ...... L--r; ~ ~ l v-<- '- fJ ,~ ~ ·A, .1l;f (: ~ ,,,.;-a/... u~ ~<Lu,,,~4 

_:tb.e iCMlQ -efl)objectives /Sf¼{;:tttllts to receive (<!Q. fooK it over and see .,; 

v;hether it works . Key to, t~*t teacher ,:,ne v.ho ~a.res about rural children 
fJ ri. e,evc,~~ , uXJ(.. [.)~&.. ck- b-A--lo-•v; e.~~ 

and rural lif/" ~ sho'lhd be the integrating, v.iring system of the program. 

The entire program of educati 0n should be integrated. The program should 

not be theory, but interpleJ of theory and practice 

In a discussi on of selection of students ~ir. r,1orrow brought 

up the questi on of whether or not selection is sound in principle. 

rinally v;e moved into the classroom - the relati onship of 

the classroom to the community life - v,hich Mr. Simon presented in a very 

graphic way. Mr . Cl axton carried Mr . uimon' s discussion evei:. f~rther , a.a~ ~ l 

that the frame ~f reference of the rural child must b;rC..o_cf{~vith 

emphasis uprm the environme~ 'Ihe states can do something eb0ut this in 

a broad way. TheJ can supply teaching materials, v;ork with teacher train­

ing institutions, and curriculum. They can help remove the causes of 

non-attendance i n developing an adequate supervisory program. There has 

not been a t i e-up between theorists and practitioners . Lead in getting 

local superi ntendents to make schools available as centers of teacher 

training. State depart ments and colleges should develop cooperatively all 

of their programs. 
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MEMBERS OF THE MEETING 

/ w. w. Alexander, Administrator , Farm Security Administration, Washi ngton, D.C. 

J>:i. ,77 V w . R. Banks, President, Prairie View State College , Texas 

q ~o / Willard W. Beatty, Director of Education, Office of Indian Affairs, 
I Washington, D. C . 

J ~ b c. V Horace Mann Bond , Fisk University, Nashville 

S'f,l O V J. E . Brewton, George Peabody College for Teachers, Nashville 

l L ~ o VDoak S. Campbell , Director of Surveys and Field Studies , George Peabody 
College for Teachers , Nashville 

:l 3 7 $'V Walter D. Cocking, Dean, School of Education, University of Georgia , Athens 

!;i:> ssY John J . Coss , Columbia. University, New York Ci~ ~ 

7~ $b tJfo~~, ~~~a? ~::Ysp,:~) 7 ~ 
l/ 
Y J.C . Dixon, Dir ector for Rur a l Education, Julius Rosenwald Fund , Chicago 

~.c.c,,f;,.. _..,.,7;; o oV Edwi n R. Embree , President , Julius Rosenwald Fund , Chica.go 

~ I• r $" V clyde A. Erwin, State Superintendent of Education, North Carolina 

I Leo M. Favr ot, Gener al Education Boa.rd , New York City 

v '2 ::;- {po V Burton Fowler, Headmaster , Tower Hill School , Wilmington, Dela.ware 

;f 1, )...O Y S. C. Garr ison, President, George Peabody College for Teachers , Nashville 

5s-3 O ✓w. Fr ed Gunn, Dean, West Geor gia College , Carrollton 

v / $ S- o v' Sidney B. Hall , State Super intendent of Schools, Virginia 

51:' ~a; Irvine S . Ingram, President , West Georgia College, Carr ollton 

~ 7, 3~ ~- Nolen M. Irby, State Supervisor of Colored Schools , Arkansas 

i I $ o V Charles S . Johnson, Director , Department of Social Science, Fisk University, 
• Nashville 

7c, ~':i,, R. W. E. Jones, President , Loui siana. Negro Normal and Industrial Institute, 
/ ' Grambling 

V Charles H. Judd , Chair man, Department of Education, U~iversity of Chicago 

• 



j ;;)..,; ~ # A. C. Lewis, State Agent for Negro Schools, Louisiana 

✓ Jane McAllister , Miner Normal School , Washington, D. C. (Visiting 
Professor , Grambling Normal School) 

3 / · ;..f ✓ Fred Mccuistion, Southern Association of Colleges and Secondary Schools, 
Nashville 

✓Albert R. Mann, Director for Southern Education, General Education Board, 
New York City 

lk>~. Dn ee tor. Tln~ Ins ti Labb"'il-01 =R-eeoareh. i:rrS--o~nc.e. 
Unmrsj ~ fot:j;l:G:m;~a 

~ ~cl.er;.i:ek=D-,,4a=t;:t:e1~344e:txJ; Ptmk~ e 

i/ I,, o /,,,o V Marvin S. Pittman, President, South Geor gia Teachers College, Statesboro 

0ohn Russell , Carnegie Corporation, New York City 

\/James F. Simon, Julius Rosenwald Fund, Chicago 

\.fMa.rgaret S. Simon, Julius Rosenwald Fund , Chicago 

blm-W:. s tuaelmire¥-;:JL ~ci1;onertii-t=Ea aw:J,i mr;-~ . 

V charles H. Thompson, Editor, Journal of Negro Education, Howard University, 
Washington, D. C. 

V W. Lloyd Warner , Associate Professor of Anthropology and Sociology, 

11. 

. / University of Chicago 

V Arthur D. Wright , President, Southern Education Foundation, Washington, D. C. 



OFFICE OF PRINCIPAL 

PRAIRIE V IEW STATE NORMAL AND IN DUSTRIAL 
COLLEG E 

PRAIRIE VIEW, TEXAS 

RUR;,L 2:HC0L 
PROGRAM 

January 9, 1939 

Dr Edwin R Embree 
The Julius Ro senv,ald Pund 
4901 Ellie Avenue 
Chicago, Illinois 

Dear Dr Embree: 

I I 

I am attaching hereto an itemized statement 
of expense incurred attending the Council on 
Rural Education in Atlanta, Georgia, January 
6- 7, 1939. 

I want to take this occasion t o thank you for 
making it possible for me to attend this most 
valuable and challenging conference. 

- ---'L( 

I trust that someday you will have a chance to 
visit Prairie View State College, and get some 
first-hand information as to what is going on 
at our institution. 

I em 

WRB:W 
encl-2 

y-?t:il~ 
WR Banks 
Principal 
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ALICE V , KELIHER, CHA IRMAN 

R U TH BENEDICT 

PROGRESSIVE EDUCATION ASSOCIATION 

COMMISSION ON HUMAN RELATIONS 
MARK A. M A Y 

EARL T . EN GLE 

LAWRENCE K. FRANK 

W IL M A LLOYD 

ALAI N LOCKE 

3 0 ROCKE F ELLER PLAZA. NEW YORK CITY 

January 9, 1939 

Mr. Edwin R. Embree 
Julius Rosenwald Fund 
4901 Ellie Avenue 
Chicago, Ill. 

Dear Edwin: 

I( 

Thank you for t he opportunity you gave me t o come t o 
your At lanta Meeting. It was exceedingly useful to 
me professionally and more then dP.li ghtful personally. 
I hope it is only t he beginning of many opportuni t i es 
to work and play together. 

I read your fascinat ing report duri ng my t ravels and 

DANIEL PRESCOTT 

LORINE PRUETTE 

LOUISE R OSENBLATT 

W, C ARSON RYAN, J R , 

PAUL WITTY 

I came out with a more int ense admiration for the quiet 
subtle way in which you lead people to see how bad they 
are wit hout les.v1ng them completely devast ated by t he 
knowledge. 

Thank you especially for the autograph. 

AVK:jsc 
Encl . 

Cordi ally yours 

~ 



RLil-<f~L '-'U, nJU 
COMMONWEAL TH OF KEN TUCKY 

irpartmrut nf 1.Ehurntillu PROGRAM 

January 

~;ine 
193~ 

F RAN K FORT 

:1r. Edwin H.. snoree , President 
Julius .Rosenwald Fund 
4~01 Ellis Avenue 
Chicago, Illinois 

Jear President Et1oree: 

{:A 

F ILE REFERENC E: 

10 

'::.1nis is to express my appreciation to you and to ?!r. 
Dixon for your invitation to attend tne Rural Con:rer ­
ence in Atlanta last week. I believe the conierence 
struck at the neart of tne probl em ,men it emphasized 
tne i::uportance of the trainine of tne rural teacner 
±"or ner job. I am very mucn in hope that you \'l'ill 
continue to empnasize this ir:lportant problem i n your 
a ctivities and believe it will make a dent in tne 
apparent i ndifference of public school administra t ors 
to the seriousness 01' the probl em. 

Tnis letter is to pledge you my services wnen you can 
t·ind use for tnem in nelping you to promote the in..-
teres ts of ru.ral teacner education c.nd tne r ur al scnools 
in gener al. 

Please convey to those 01' :,our sta±·f, who attended the 
meeting, my good wishes . 

yours , ,~ 
~ers 
,. Teacner 

and Certi:rication 



OFFICE Cf" DEAN 

111lississippi mrlta ~tatr UJrarqrrs Qinllrgr 
RDGRA1v1 

C!Lltutlaub. :dlisiluitppt 

January 10, 1939 

1-v---

Dr. Edwin R. Embree , President 
Julius Rosenwald Fund 
4901 Ellis Avenue 
Chicago, Illinois 

Dear Dr. Embree : 

The recent rural education 
conferences and discussions held 
at Atlanta were helpful and en­
couraging to me. 

I liked the free and open 
manner in which you conducted t he 
meetings. 

A number of suggestions were 
given that will be of aid to me in 
certain phases of my work at the 
Delta State Teachers College. 

Very truly yours, 

µ_r,:--jl/;~ 
William H. Ze'el 
Dean of the Faculty 

WHZ :GC 



THIE UNIVERSITY OF GEORGIA 

COLLEGE OF EDUCAT ION 

1.r . Edwin R. Embree 
4901 Ellis Avenue 
Chica~o, Illinois 

Dear J.:r . fubr ee : 

AT H E N S , G E OR GI A 

January 10, 1939 

Ut,AL SLHLIOL 
PROGRAM 

It alwars seems that the last meeting of the Council 
on Rural Education is the best. This last one seemed particu­
larly '"ood. Perhaps because it aided me materially to clear 
up so~e knotty problems of D:Y mm. 

1Iy natural self was restrained dvrin'" the two days . 
I like to talk. But this time I ,-ould have of necessity spoken 
of activities in another State, or else those which the Dean 
can best describe. 

As always before, I thank you for the invitation t o 
attend the council meeting. 

!J.n/cs 

Sincerely yours , 

~"171. ~~ 
Nolen r.:. I rby 

Director of Field Studies 
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T u i; Put;SlDBNT 

Mr . Edwin R. Embree, 
Julius Rosenwald Fund, 
4901 Ellis Avenue, 
Chicago, Illinois . 

Dear Mr . Embree: 

Sl.'UUKO OP STATESUORO 

January 11 , 1939 

I did not get to see you after the meeting 
Saturday to tell you what a splendid conference it was . 
From my point of view it was the best of the four of 
which I have had the privilege of attending. It gave 
me genuine i nspiration. I am going to work at once 
to try to accomplish two or three things which the 
meeting inspired me to undertake . Many thanks for the 
opportunity to participate . 

Both Miss Howe and Miss Franseth enjoyed it 
very much. 

Sincerely yours , 

~!~ 



January 20, 19S9 

Dear Mr. Davis1 All of us regret t ed that you were 
unable to attend the meeting of the 

Rural Council. Kr. Favrot was there of course but 
unfortunately for me I didn't get a chance to talk with 
him JDUch during or after the meeting. He bas undoubtedly 
talked to you about the discussions which went on in the 
group. On the l a.st day these began to have a tendency 
to get any from the major interesto of our program 
and fort unat ely tor us ar. Favrot in that very ex­
cellent way of his called the deliberations ot the group 
back to the main problems or rur al education. 

The-significant part of the aeetlng, 
I think~ was that we were able t◊ get several people who 
are act ually operating teacher training institut ions to 
consider some questions and problems to whi ch heretofore 
they had devoted litUe att ention. No one knows how 
thoroughly convinced some of them were of t he philosophy 
presented by Yr . Favrot but there 1s no questi on in-, 
mind but that allot them went home aaking themselves 
many que$tions about their own programs. 

With r egards to yourself and 
Mr. Favrot, I am 

Sincerely yours, 

JCD:RW 

tlr . Jackson Davis 
General Education Board 
49 West 49th Street 
ffew York Ci ty 
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J anu;,ry 20, 1959 

Dear Dr . Brunner: \Ir. Embree rtn::. been a'.'iay 
from. the office ever since 

t ~e meeting of t he Conference on Rural Ecucution 
in Atlanta. . This explains why t here has been a 
del&.y in re:i.nbursing you for ;your trevel expenses . 
J.. check f or ¢69. 80 is e!1C..l.ooerJ . 

Shortly ~fter your letter 
of J anuary 9 was received, • e sent co,ies of t he 
Annuel Rei>ort t o Ur. Lootlls 1::.!la PrcfC;ssor L:,-on . 
Both of th~ee reports shocld have bcr:o r,:--cE,ived 
:-?Oz:te tir.io r.;;o. 

DE:AI 

Dr . EdU!l'.nd deS. Brunner 
Teachers College 
Columbia Un i'ver <• ity 
Ne~ York City 

DOROTHY A. ELVIDGE 

.... L. 
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PRDGRAtv1 
SOUTH GEORGIA TEACHERS COLLEGE 

01 Vl910N O F'" 

EDUCATION, LABORATORY 
SC H O OL ANO PLACEMENT 

BUl~EAU 

C □LLEGEB□ R□ , GEORGIA 
■u•u 11t e 0 ,. • TATE S 80ftD 

January 20, 1339 

~1r. James Simon 
Rosenwa1r1 Fund 
Chica6 v, Illinois 

Dear Simo., 

I want 'to thark the Rosem·.nld Fund for giv.:._.c, 
me tho prlvil~ge of belo,0 .:.ng to the Council nl"'I 

::1,,y,11 1 -r:,,~cat.:.on this year . The whole ccnfc::, ce wns 
o. wr l, • nspira t.i.on to " I e, P blck to 0~•- wi tb 
...-·c,.. ... ~ l.i.ght anrJ. vluor to tae,' l P f"l"CO more. ,.,:.e 
protl .. 1 of help: 1;;,, '?Ur school~ ... eet t· 0 real llfo 
pro'ule,u '"' .. :"' e:'f ... c..,.:.vely . 

' "I -. . I m. s::. c., :l. 1 "if you 1 ~ have been w .i. th U.::, 1 t 
:'o:'day nleht ., iJ.c.1 cu~ _,...l , '-e faculty jol ~ ~ • ri ..... 

meetln to <l:scuss the ~ro~lems ~1 ~~ntel "the 
:-"orenwald conf~rn~ce . ;- so r;i ' 1-hat 1 P 1~ 1e 

a college facult., tnd r!'es'dcnt \,:.cu.re s_o ',Hll. g 
to accePt cbal1erues . You vtll e.:. ,.,e ... ~est,., tel 
know th; t we now have a commit tee wcrJ. ~ J.8 on ~~e \ ) 
problem of selection of students fo~ our scho~ • 

I e;atr .. erod from an announ <" e1t made by 
"r. "C'nbree t11at ,l" shcul ~ __,And o r "lxrensc accounts 
tc J u . UJ ' 1 ol,')l I" l. · 11 .. .1 .. ., ~t "t thn .... :ltrr.orc 
..,.ol.,0 1. ~' , J ..,.c 1"' ""t t°l1A .... .:lt1.01", l.,oo , but 
: :- .... ,id -¼'no t \. 0" th& 8u..!lo-ed ar,evt , ,y .,i:l f .!.nd 

3 ~.i.11 r~r ~ meals . 
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January 20, 19~9 

Dear Dr . Clement The ceeting of our Council on 
Rural Education which •e held 

in Atlanta was ~uite satisfactory to most of us . le felt 
that w~ had reasoneble discussions and enough participa­
tion of varioue members to develop interest on the part 
of some of those members who had not attended the Council 
meetings prior to this one. You undoubted1y saw what 
we were driving at at thie meeting since we included so 
many people from the normal schools in the personnel 
of the group. I 5Urmiae that the questions asked about 
the whole area or teacher education may cause some of 
the normal. schools to evaluau tbeir programs in the 
l i ght of some of the information presented by Messrs 
Bond and Brewton, and this ie of course just what we 
wanted. 

Various elements contribute 
to making a meeting of thie kind satisfactory, and by no 
means the least of these elements i s a comfortable place 
of meeting and satisfactory living conditions . For both 
of ' these •e are indebted t o you and to the University, 
and in Kr. Embree•s behalf I wi&h you to know that we 
appreciate t he privilege which you extended to us. 

JCDiRW 

Dr. Rufu·s Clement, President 
A tlanut QI}µer.-1; 
Atlanta, Georgia 

Very t ruly yours, 



RURAL SCHOOL 
PRDGRAtva 

.January 21, 1959 

Dear ~. Banks: Thank you for your nice note 
about the Rural Council. I 

had hoped to get some time to talk with you while 
we were 1n Atlanta together, but the nights as 
well as the ds;,ys seemed to be on.usually full. I 
am still looking forward to t he time when I llB.Y 
make a visit to Prairie View. Meanwhile , 11\Y" best 
wishes to you and your inati tution. 

Very truly yours , 

ERE:JW E OWIN R. EMBRE! 

ilr. W. R. Banks, Principal 
Prairie View State Normal and Industrial College 
Prairie View, Texas 

.......... 
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January 21, 1959 

Dear Alicea Thank you for your nice note about 
the Rural Council. I t was a delight 

to finally see your bubbling personality in action. 
You cont ributed a great deal to t he discuasions -
and I admire the persistence with which you kept 
making your point that first afternoon quite as much 
as the point itself. It took about six digs before 
you ude any illpression on the group but you fina.l:q 
made your point . At least half a dozen of the men 
were more interested in your statement than in any 
other s ingle contribution. 

I hope when I am in New York or you 
in Chicago that we may carry on t his acquaintance. 
Meanwhile , more power to you, if such a thing is 
possible. 

ERE:J1'f 

Miss Alice V. Kelihe-r, Chairman 
Comaission on Hums.n Relations 
Progressive Educat ion Association 
50 Rockefeller Plaza 
New York Ci-cy-

Very truly yours , 

EDWIN !=t. EMFtRE!: 



OFFICE OF THE PRESIDENT 

Mr. J. c. Dixon 
Julius Rosemvald Fund 
4901 Ellis Avenue 
Chicago, Illinois 

Dear Mr. Dixon: 

January 23, 1939 

Thank you for your letter of January 
20 and its expression of satisfaction on the 
part of the Julius Rosenwald Fund for the ser­
vices which Atlanta University rendered the 
members of the Council on Rural Education dur­
ing the recent meeting in Atlanta. We were 
indeed pleased to have you meet with us , and 
trust that you will want to hold another con­
ference here at some future date. 

Personally, I can say that I was in­
tensely interested in all of the discussions 
which took place during the meeting of the 
Council. Like many other new members , I am 
sure I learned a great deal . 

REC : S 

With kindest regar ds , I am 

Sincerely yours , 



STATE OF LOUISIANA 

DEPARTMENT OF EDUCATION 
BATON ROUGE 

i,URAL SCHO OL 
PROGRAM 

January 24, 1939. Ct, '(t i 

Mr. Curtis Dixon, 
4901 ~llis Avenue, 
Chicago, Illinois. 

Dear Mr. Dixon: 

JCD XJ- E± ~7 
--·~ rs I ~ 

,--1 r~c-s ~ y 

,-1-
I am sorry I didn't see more of you and Mr. 

Embree and other members of the Rosenwald Fund family at the 
Rural Council Meeting at Atlanta during the early part of the 
month. I want you to know, and wish you to say to Mr. Embree, 

I' 
I 

I 
that in my opinion this meeting of the Council was the best meeting 
I have attended. I am especially interested in the study of Dr. 
Bond's and Mr. Brewton' s and hope that their report can come to 
Council members for further study. 

I suppose you have heard that Mr. Barrow has been 
named High School Supervisor in the State of Louisiana and t hat I 
am to have a new assistant beginning February 1. 

Yours very truly, 

A. c. Lewis 

ACL:L 



KU r,,,L.. '"""' - • ·.-= ~ 
SOUTHERN UNIVERSITY 

F. G , CLARK , PACSIOC:NT ,PR□ RAM 
SCOT L AN0VILLE , LOU ISIANA 

Febnnry 1 , 1939 . 

l:x . J . C. Dixon 
Director for Rural Education 
Julius Rosenwald Fund 
4901 Ellis Avenue 
Chica1;0, Illinois . 

Dear .. :r . Dixon : 

JCD 

JrS 

f 

This letter will e x.press to you _orma.lly , r.,y thanks for the 
opportunity to attend the recent wcetin- of thb Rural Council . I 
am also [;ratoful to you for thinking that I have enough interest 
in the 'Jroblem of rural education to be considered a member of 
your •rou:>. 

Attendinr; the conference means much to me, not only by ~.ay 
of learning more about rural euucation , but by uay of affordine; 
inspiration 'lnd stimulation to actually oo somet:iing about one of 
the most sii;nificant pro0lems in life, that is , that of provil•in~ 
adequate lives for those wh0!,.;1.ives are governed by rural factor3 . 

Please remember that we are :..till expecting you to vi.;;it 
Southern University, with the hope that you will have more time 
than Your usual five or ten minutes . 

Very truly yours , 

FGC:t 

J 



~ Comr;ned notes of 
A. Merrill 

feetings \ 

I . , . 

M. E. McKay 
R. Ylarren I 

~URAL EDUCATION 
Atlanta, Georgia, January 6 and 7, 1939 

FRIDAY ~ORNING, January 6. 

A report of the survey of good and bad schools ~hich is being made 

by Dr . Campbell, Dr. Brewton and Dr. Bond ~as presented during the morning 

session. 

Campbell: We have merely tried to present some materials which have been 

developed during the process of study. The fundamental purpose 

has been to discover ways and means of improving elementary schools and 

through them to improve the quality of life in the South. The improvement 

of the training of teachers has been found to be most important. lie have had 

to engage in a number of activities concurrently. Presentation of materials: 

some significant factors affecting community living in the rural South is to 

be presented by Dr. Bond; the results of observations in rural schools by 

Dr. Brewton. 

Dr. Bond and Dr. Brewton each read extensive reports , copies of 

which are in the files. 

Little: 

Cocking: 

Donovan: 

Max Bond: 

Brewton 

What is a rural school? 

Material derived from public school reports. Reported on basis 

of census reports. 

What is supervision? 

A professional supervisor regularly employed to supervise 

what is being carried on by superintendent. 

As soon as you label curriculum and teacher education as such 

you scare your teachers away. 

What was criteria for selecting 171 schools? 

Catalogs. Basis of availability. 



Dr. Johnson gave a report on the compendium of information on southern 

counties: 

2 

It became evident early in the deliberations of this Council 

that it was difficult to generalize about the South or to know very much 

about any particular area and that individual instances of good or bad 

situations told very little about the representativeness of this particular 

type of situation. It was suggested that as a first approach to the general 

problems of education we should attempt to lay a basis in the social and 

economic structure of the area by such units as we could get measurable and 

dependable data on. 

There have been many attempts to treat the South regionally. 

You are familiar with Dr. Odum's ~ork. Vance, Parkins, and others try 

to break down a diversified area into units that can be understood similarly. 

r.e conceive of education as a part of the general social context so we 

treated that factor in the picture. te selected as the sme.llest unit the 

county. Eleven hundred four counties have been studied~ ~e have attempted 

to work out a device by which -,,e could class these counties es necessary or 

analyze the available data on each county according to a number of selected 

indices. Seventy indices have been worked out. The atlas is intended as a 

student's manual, not as an attempt to interpret directly these problems . 

The first step in the development of this atlas was that of setting up a 

basis by which we could describe each county according to i ts dominant economy. 

The steps by which that was carried out are detailed but are recorded in such 

a way as to be understood by persons not familiar with the procedure. te 



.. 

have worked out eight general type areas with subdivisions in each: 

1. Population characteristics 
a. Totel county population 
b. Percent change, 1920-30 
c. Percent urban 
d. Percent Negro 
e. Major retail trade center 

(1) Name 
(2) Popule.tion 
(3) Location 

2. Economic Index 
a. County population per income tax return 
b. Percent of all farm operators who are tenants 
c. Percent of farm operators who are full owners 

(1) iihite 
(2) Negro 

d. Agricultural characteristics 
(1) Total acreage harvested 
(2) Percent in dominant crop 

e. Percent of Negro males engaged in agriculture 
f. Industrial differentials 
g. Occupational distribution 

(1) Agriculture (percent) 
(2) Trade 
(3) Other 

3. General Orientation 
a. Percent illiterate 

(1) Total 
(2) White 
(3) Negro 

b. Reading (subscribers per 100 countj population) 
(1) Daily newspapers 
(2) Fifteen national magazines 

4. County type 
a. Cotton 
b. Tobacco 
c. Grain-subsistence 
d. Grain-livestock and dairying 
e. Vegetable-fruit 
f. Citrus, fruit 
g. Hice 
h. Sugar Cane 

5. Educational Index 
a. Per c~pita school expenditure 

(1) Decile - white 
(2) Decile - Negro 
(3) Ration Negro to white 

b. One-teacher schools 
(1) Number per 1000 whites 5-19 
(2) Number per 1000 Negro s 5-19 
(5) Ratio white to Negro ne-teacher school~ 

c. Rosenwald Schools /. 
(1) Number of school builqings r.t 
(2) Classrooms per 1000 U~groes a.gel 'jj-9 
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~e had access to a total of some 500 special studies. They 

are listed for each county and are included in each county index by county 

and for the state. These together constitute a total index for the county. 

The second step was correlation of types with other social 

factors. This reveals a group of very interesting facts which can be of 

considerable value to educators and to other social students. The final 

step is dra»ing together documentary material which gives more of the color 

and general internal functioning. There are two assumptions: (1) the ob­

servations for a known area when related to broad statistical index carry 

for areas in which intensive studies have not been made; (2) we are able 

within certain limits to associate known factors with certain others which 

have not been quite_as easily possible of obj ective index. 

The final stages of the work were carried out in Nashville. 

Finally, this first part is ready for publication (to be published within 

three weeks) . Second and third parts are in fairly advanced stage of 

preparation. 

FRIDAY AFTERNOON 

Campbell: Observations made in these reports are not progress report. 

Dogmatic statements are conclusions on basis of present 

information. Observations this morning were made on basis of visits to 

schools. The visits are not quite half finished. Any generalizations may 

be radically changed. Presented as incomplete information. There are some 

strong implications. This afternoon there will be a discussion of teachers 

colleges. 



:r 

Fowler: 

Campbell: 

Is there an integration bet,,een Johnson's and Bond' s and 

BreV1ton' s reports·? 

5 

Yes. The materials v:hich Dr. Johnson presented tie into this 

picture. We have studied schools in representative areas. It 

is our belief that basic infor~ation which can be secured through Dr . Johnson ' s 

study must be secured by teachers institutions so that they may attack the 

problem within their O\m areas. 

Thompson: 

ERE: 

Johnson: 

' Campbell: 

Keliher: 

Possibility of distribution of the Rosen~ald Fund report? 

We will mi:neograph the first report of "good and bad schools. 1
' 

It is possible to place all the schools visited within the 

types. 

The basic information from his study must be secured by teacher 

education institutions concerned with the counties. 

Several striking issues of material. Definition of rural edu­

cation, rural mindedness - planning for rural life as the 

function of planning for rural education. I t would help rrry thinking to have 

.,,. the group discuss v.hether we shoul~ substitute a meaning which ,.ould be, 

"what are our major objectives?" Let all of these data fall in line according­

ly. f;hat is meant by good education? Shall we distinguish rural as separate 

from any other kind of education? 

Campbell: In the large a school is a community enterprise; basically v.e 

are interested in the school serving the communit, of which it 

is a part. Our interest restricts itself to rural com.~unities in the 

southern states. 
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Little: All of our courses in the training of teachers are training 

them for the state of Georgia as it exi5~ today - entirely 

rural. Most of our people come from rural areas and go back to the rural 

areas. All of the courses have "rural" in mind although it is not mentioned 

in the catalog. 

Campbell: We did not even say it v.as the thing to do. We are only re­

porting the emphasis of the teachers colleges according to 

their catalogs. 

Keliher: Would i t be a fair presentation that there are certain things 

which must be met. The issue is whether or not we are using 

good sound psychological approach in education to meet those needs. One of 

the most significant criticism;has to do with a type of participation which 

goes back to the basic root of ,our psychology today. I would like to see a 

further discussion of psychology of learning. 

Beatty: Conditioning for rural teaching. I am not in a position to 

testify as to what teacher training institutions in the South 

are doing. I have had to do with other states. Teachers are conditioned 

against rural areas; they are taught to look forward to teaching in cities, 

where recompense is higher. The y_uality of the educational profession in 

rural schools is much lower than would be necessary if the teacher looked 

on rural schools as worthy of her doing. 

Keliher: The attitude is rooted in our culture. Are ~e going to inter­

pret the good school in terms of numbers of teachers? If the 

teacher is properly conditioned she will not care whether she is in a two-

or a four- or a six-teacher school. 

Beatty: It goes back to a statement of Judd ' s la~t year: "A ce~tain 

proporti on of all children on arms aretlqing to cities." 
,,. t 

JUJJ] 
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I challenge it. You can create a rural situation in which you will send 

children to urban areas. You can compare rural America with the rural areas 

of any other country of the world and the other countries will be supporting 

their rural population more satisfactorily. Our schools are fundamentally 

to blame. Teacher training institutions are the ones ~hich lead te~cher£ to 

breed that kind of attitude. "You are a bright boy and should go to the 

city and get a good job . " Our teacher training institutions ere conditioning 

their products to destroy rural life. 

Brunner: Vie might look at tv,o or three things. Studies of migration, 

such as they are, show that about half of our rural youth 

go to the citi es. That mey be right or ~rong, but that h8s been the fact. 

Schools must take that fact into account. Studies of mieration shov. that 

cities get slightly more than their proportionate share of the best rural 

youth; also more than their share of the bad. Studies show that a large 

proportion of the people leave for the city in Missouri and the Appalachian 

communities. Those statements are an interpretation of a good many studies 

which have ;been made. If we are going to attempt to condition rural educa­

tion, that ,Vie are going to change that trend, v-e are going age.inst the 

trend of the century. 

This definition of rural shuts out an increasing proportion 

of the picture of rural education, especially in this area. There has been a 

sharp advance in elementary school enrollment in to~ns and villages. In the 

high school area, even in the tov.ns tv.o fifths of the students origine.te on 

farms. Marion Bush's study of Louisiana of rural town schools. Rural town 

schools muet be taken into account. 

R.&per: This farm situation particul~r~y 1n the S9uth: it-1~ ~bite 

clear that population densitJ ~s ver my1n~lo~€r there than i 

Itfn1 
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than in other parts of the world. The population is sneaking up on best 

land of the South. The figures are clear that in the best farming Qections 

of the South, the best sections of southv,est Georgia, Texas e.re losing 

population. Reason: restriction of crops, soil conservation crops. These 

people formerly left these rural areas to move to cities. ~ith longest 

relief lines in the cities they are not staying there. Population going back 

to Ozarks and Appalachians. It doesn't divide bet~een rural &nd urban 

situation but between good and bad land and whether population is decreasing 

or increasing. That means that ~hen we are speaking of this rural school 

population there needs to be a close approach to good soil. 

Brunner: 

Pittman: 

Thoroughly sound. Another factor: where the good land is 

the average size of the farms is increasing. 

To come back to first question. Problem of ~hether or note 

teachers college is promoting rural education. It depends 

upon where the college is located. In Michigan ~here you have the small 

unit control, it is necessary to have in your catalogs quite a good deal 

that refers to rural school. When you do that you scare away a certein 

number of folks but those who do go into those courses know ~hat they ere 

going into. You have to have a department v,ihich is consecrated to pro­

moting rural courses. 

In the state of Georgia the situation is very different. I 

feel that Dr. Little is to a large degree correct in saying that the entire 

college offering is there for everybody. We might promote this same sort of 

consciousness. In Georgia we have the salary schedule - an important factor 

in the opinion of students. I find myself in this situation. It would be 

to the disadvantage of the rural areas of Georgi& for us to set ups speciel 

body of materiel designated as rural becauc-e we v.ould1. ~k.ke a di!Terence 

~ftll ,, 
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bet,,een a teacher v;ho v,i ll be a rural teacher and one \',ho v;ill go into c:.n 

urban situation. ~e can deal with the ~hole social and economic, and 

therefore rural, problem v;ithout undue emphasis on the rural. The situa­

tion in the different states is a very big factor. 

Keliher: It seems to me the problem is more nearlJ one of ~hether the 

schools are serving the purpose for which they are intended. 

Take the subject of health. ihat actual practice is being given in our 

teacher education institutions (1) to make teachsrs awe.re of health services; 

(2) how does teacher use them; (3) do v.-e need more social workers to bridge 

gap bet~een services and schools; (4) how much practice are these people 

getting in the whole community set-up? Learn to do by doing. Could 'l'."e 

discuss v.-ays of getting practice in working out the problems together? 

What is rural and what is not rural is not the question, but what is human 

and what is not. 

Campbell: I t seems that the trouble with teacher education institutions is 

that they know what is 'tirong but do not do anything about it. 

That is the underlying idea - to elevate living \':herever it is. 

Jaggers: \\hen you make a study of this type there are so many things 

left out that v,e think it is invalid. It shov:s up things 

which appear to be worse than they are. Since v:e don't have more than 

thirty-five or forty courses r.hich are rural and since our discussion 

indicates that more courses are rural than is apparent from the catalog, I 

wonder if it wouldn't be a good field of investigation by some process to 

take a sampling of institutions and make a detailed study of offerings 

and see the implications for rural education for those colleges. 



Campbell: ~e hope to go into institutions and see ~hether these problems 

are not receiving attention by another name. 

Jaggers: We cannot escape the fact that something is wrong ~ith our 

education program. From the figures quoted by Dr. Bond 

there is evidently something v:rong r.i th our program. Are institutions to 

blame - the lov; salaries. The importe.nt thing is to let our practice 

catch up with our theory. If we ere to train teachers for leadership, we 

must know the way of life in the areas ~here they ~ill teach. It doesn't 

matter whether ve call it rural or urban, if we synchronize. 

Donovan: A year ago I decided to visit a number of rural schools. I 

went to a county east of my home county, Estill Count~, and 

asked the county superintendent to take me to a number of different schools. 

I was taken to a one-teacher school taught by a man who had been one of our 

students. He had he:.d three ;}ears tra'ning. This v.as one of the worse 

schools I have ever seen or been in. The schoolgrounds were bad, health 

conditions terrible, teacher dirty, and everJthing ~as about as bad as it 

could be. The teacher had not been taught that v.ay. \'ve then moved on to 

better schools, finally arriving at a one-teacher school that ¥.as as good 

as our own college training school. It is the attitude that counts. Schools 

may teach what to do but if the attitude of the teacher is ,.-rong there is 

not much that can be done. 

As a result of these visits I took three people on my staff 

and planned schedules so that they could visit schools. Teachers of methods. 

On Friday evening v,e met with teachers in the county for laboratory course. 

In one county not much has been done because of a lack of interest on the 

part of the superintendent. A young man t,h taught badly- last('year as 
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completelJ changed; he is above averege nov:. V'e he.ve to follow through 

teachers with some sort of supervision. Kentucky has less &upervision than 

any other state. 

In reply to Mr. Beatty'~ statement - I believe he places too 

great a burden on teacher training institutions. I do not believe they are 

directing people away from rural communities. There are so many other 

factors. The tendency is to move to urban communities, if possible. ~e 

get a good many students from the mountains. Eighty per cent hope to get to 

Louisville or Covington. It is hard for a teachers college to overcome this 

problem. Vl'e used to have a curriculum for rural teachers. from eastern 

Kentucky the young men and vromen who are capable but do not ta1<e college edu­

cation go to Akron and Toledo to get jobs in the factories. 

Keliher: The in-service supervision. Psychology of participation. The 

reason the teacher made such extended progress ~as that she 

was \",orking in a real situation. \'.'e still must go back to the kind of training 

students get in service. Ho~ much active participation in improving health in 

the community do students get? When you do have a teacher v.ho is pnrticipvting 

you begin to get changes in that person's practice. 

Beatt;y: A very high proportion of' teachers are going to spend some time 

in one-room rural schools. Hor. many of the institutions repre­

sented here give training in one-room schools bei'ore the student goes out'? 

(Seven institutions represented have at least one one-teacher school for 

practice purposes.) 

ERE: This is a highly selected group for that p..rticular item. 

Beatty: In Indian service, one can't get demonstration teachers for one­

room schools. 



Donovan: I have a theory about that: I don't believe we are going to 

get them on our college campus; to have them adequate, I 

~ould like to go out to the adjoining county to stay nine weeks with the 

teacher. Go where teacher goes, live in the community. Eight semester 

hours. Do student teaching actually in the field. It is a questi on of 

money. I have to pay the teacher's salary in the school. I have to buy 

my way in. 

Max Bond: It seems as if the barriers restricting the opportunities 
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for Negroes in other activities make every Negro institution 

a teacher training institution. In some institutions there is a tendency 

to hold up hands in holy horror when community relationships are mentioned. 

Will this study bring forth facts showing how these schools might be made 

effective teaching centers? 

H.M.Bond: If I understand the question - I have visited six or eight 

liberal arts schools which do not claim t0 trein teachers 

for rural areas. Our particular interest so far hes been in state 

institutions. 

Little: Most of the equalization scheme~ which put money into one-

room schools appease communities by tiding over rather than 

by really training. I am opposed to building up one-room schools. V,e 

should concentrate on the consolidated schools and not spend time on the 

one-teacher schools. (Loud protests) 

Thompson: Relative to courses in rural education, I ru:ve an idea that 

if teachers can be made to think that their job of teaching 

is to go into a com;nunity, find out its problems, end then work out the 

problems of the community, they will accom1 lish somethtng:' 



Instead of planning abstract units, rural and urban teachers in Georgia 

summer schools mede a col!l~unity survey of their o~'?l communities. They 

planned program of what they were going to do in their o1V!l situation. 

Rural teachers will be planning a solution of their problem. Let 
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problem originate from communi ty needs. Use text books to help in solution 

of that problem. 

(In answer to Little) The one-teacher school has never been 

given an opportunity to demonstrate what it could do. Teachers are 

poorly trained, salaries poor, equipment bad. In my opinion the small 

school has never had an opportunity to determi~e whether it can function 

as a good school. I believe it can appear in a new program of teaching 

in which you deal with children as individuals. Thirty children repre­

senting four or five grades are not essentially different from thirty 

. children in one grade. 

JCD: If consolidation continues as it has in the past, it would be 

1990 before it could be accomplished. Should a teacher 

training institution train teachers for a job as it exists today? 

Little: Take the situation as it is and do the best possible, but build 

up larger schools rapidly. Rural echools should be eliminated 

a.s fest as possible. V'e should build up sentiment for lsrger schools. 

Rural teachers have to do so many things . You cannot find people ~ho 

can do them. 

JFS: The reason you don't find them is that you haven't been tra.ininb 

them. 

Little: AtlantR takes the good ones. 

Keliher i Vihat do we want the school to [do in a commµni t:} • I f;> a.re 

r 
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cri tica.l because a school is not of r,ervice to a com.muni tJ , hor, l&rge a 

communitJ can you have? Viha.t is consolidation ta~ing a~ay from communities 

which one- and two-teacher schools have opportunit) to give? 

Houx: A study was ma.de of the dutie~ of teachers. ~e found that 

the~ numbered 1015. Isn1 t it a ~uestion of emphasis? 

Little: In a certe.in community in ArkE..ns&s there \',ere bo familie~ 

v;ho had two girls and seven boys. The parents had plenty of 

money end r.anted their children r.ell educated so the) built a school, 

hired a good teacher, etc. But all their oney could not make a good 

school. To have a good school )OU need children. The possibilities 

of a good school ere greater ~hen ~ou can get some people together to have 

a community . 

Irby: Illustration of Miss Keliher's discussion: the superintendent 

of a. large school in Georgie.. recently complained that con­

solidation in his particular county had done something to thet community'. 

It had taken something from the community, which he wants to replace. 

Keliher: If you can bring enough children together so that you can 

suppl)' not only grade teachers but special teachers and 

count your services you get better education. It does not constitute better 

education to have a music teacher, hor.ever. 

Fov.ler: Do we have to be all consolidated or all one-room e:chools? 

f;here center of sociel life is in village it must be better 

in some areas to have consolidated schools. Either/or situation. 

Cempbell: 

in program. 

Consolidation should apply where it is indicated. ~e have 

confused con-;;olidation in administre.tior. \,i th consolidation 
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Pittme.n: It seems to me we have arrived ~t the ½uestion ~hich i s better, 

to be sprinkled or immersed. ~h&t is it that provides the good 

life? We are concerned with the good rural life. ~e would get further if 

?.e dealt less wi th the limitations as we find them and more l1i th vfai.t is 

essentiE:.l. 

Zeigel: The question is how can we have better rural schools. !he 

needs of the boys and girls in the rural schools do not 

differ greatly from the needs of the boys and girls i n larger aress. There 

is only one one-teacher school (white) in our countJ in Mississippi . Better 

teaching is needed to make better schools. v;e are too anxious for results. 

Such a change in the educati onal system me~ns educating the par ents end 

the masses. The Jll&terials used should be like the materirls v,·e hsve to v:ork 

v,ith in life. Emphasis should not be placed on subject· matter for itself, 

but as a means to an end. I f v,e could go into our schools toda~ v.e ,.ould 

see n better type of teaching than ever before. V'e ,:ould find the children 

able to do things better than ever before . Conditions are better, !llateriels 

better, etc . I f we have a ne~ type of education for the masses, T.e need a 

new type of education for the teachers. To have good teachers in rural 

schools and good teachers in the high schools means v.e must v:ork out a 

curriculum program. 

Campbell: One of our purposes is to sti mulate teacher training colleges 

~s to what needs are in communities. We would like to have 

some exam~les of good rurvl schools. (Called on Mrs. Fhitin6 to describe 

her wor k i n supervisi on) 
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Vihiting: It fr quite a story. I v,ill confine my rem&rks to one phese. 

f~ have a scheme of prospective demonstration centers. 

"Demonstration school" is a misleading term. In the past the teachers 

colleges and normal schools in using the term mi~lcd the te&chers b} 

doing the ~Tong thing. te have sent out to our workers a check list based 

on teaching procedures and so forth; a graded schem£. There are three grades of 

v centers. The schools are ~orking nor. to check themselves on stancards for 

Center One. Schools may stay put for five or six years to come. But the) 

are a.spiring and have an activity program to attain fundamental standards 

in various levels. Then supervisor feels that school has arrived, she has 

it checked and 1ri thout any ado or publication, it is knov.n as Center T¥o, 

and l&ter on as Center Three. When they have reached Center Three, they 

are through. After that the;y go into experimental endeavors. We have tried 

in our work to effect a closer reletionship between com~unity and school. 

The state supervisor of instruction is now the supervisor of these centers. 

Campbell: ~hat things are ~ou trying to develop? Is community interest 

important·? 

Y,hiting: It is on the program. \',e are striving to accumulate cases 

and distribute then to ,.orkers. 

Ca~pbell: The procedures you recommend are ones that have been carrled 

out'? 

Whiting: 

Favrot: 

r,hiting: 

Vte are at the point v:here \"."e can have demonstration teochers. 

Mrs. Vhiting, 1'.'ould ;you mind expressin6 ~our judgment about 

small schools? Has there been success in the small school8? 

In the colored population one-teacher schools bav€ their 

pl&ce . They &re a stabilizin agency. Consoli~etion reates 
I 

a disintegrating force. 
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Brunner: I want to get back to consolidated schools. The proportion 

of open county attendance in village school~ is almost as 

large in non-consolidated as in consolidated areas. The ~ucstion i~ not 

one of consolidation against one-teacher schools, but of the sociology 

of your community. You have one-teacher schools v.hich are doing en excellent 

job and which should continue. From the point of vie~ of populEtion densit~ 

we are always going to have 50,000 one-teacher schools - those will have to 

be v.orked with. The best educational ,:ork in Ne. Zealand has been fr::im 

correspondence school children. The question comes back to getting better 

teaching. I have been thinking of ~ork that is being done at the Southern 

Illinois State Normal University near Carbondale. Twelve per cent of the 

enrollment is Negro. There are six one-teacher schools 1';here practice 

teachers go for practice. This service ii: not being pd' for. Lack of 

funds has often stood in the v.e.J of this type of llork, but in this case the 

schools which are cooperating are not being paid. They cannot be con­

solidated because of racial groups - Lierman, .F'rench, and severol others. 

There are PT• ' s; rural sociology class shares v,ith community. That ,.ork 

is being done in terms of modern approach and in terms of utilizing the 

skill which the teacher has to guide the studentr. 'l'he school is doing 

all the training, and practice teaching is fitting the teachers into 

communit~ situation - the type of people, the attitudes. The r:ork of 

changing those attitudes has been a part of the job of prectice teechers . 

Beatty: I think if Mr. liitle had limited himself to his last speech 

v.e ,.-ould have agreed with him. V.here there are only one or 

two families and it is reasonable to consolidate, it is all right . If that 

leads him to the conclusion that this is the cese eve~'Where, I di sag ee . 



I ,.ould have been on the consolidation band-v:agon three ~·ears ago. Working 

in areas of the Indian Service 1 have found that consolidated schools are 
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not always successful. In one area a consolidated group destroyed community 

spirit. School has been the center of community subsistence gardening. 

ill that has taken place in community groups. \\'here one-room school s have 

acted as rehabilitation agents, they have taken people off relief rolls. 

iith the building of good roads schools might have been consolidated, v·hich 

would huve destroyed cohesive influence. While I thin.le there i s a value 

for consolidated schools in many areas we would make a grave mistalce to 

think that the one- and two-teacher school has no function. 

Jaggers: A community may be the size of a one-room school or a tr.o­

room school or a ten-room school, but we must let the thing 

be decided by the community. 

Mr. LJonovan's reference to Estill Count} brings to mind an 

experiment of ~li zabeth Daniels in one of the teachers colleges in Alabama. 

She believed, while she was a fourth grade teacher, that learning could 

take place in a one-room school if the resources could be used and a ,.ay 

of living taught. Her experiment we.sin one of the poorest spots in 

Estill County. She would go into the school and teachers ~ould come in 

and observe, and see the school develop. Miss Daniels stayed here for six 

r.eeks. Vlhen she left, she had a teacher v.ith three years college t·ork 

carry on. The next year Miss Daniels would visit the school again. Every 

activity that took place involved community life. The county superintendent 

has followed the idea, and that school is still the demonstr&tion school, 

with the same teacher in charge. Miss Daniels had dem-:,nstrated that 

learning could take place in such a school , 

existing. (Mr. Jaggers told of his own expe 

f v.hich t~e:re are 60, 000 

ienc~ in/4.,tlpervis.i.rc, the 
t. '.,. 't 

JUJJJ ,.,, 



the activities of seventy teachers ,,ho went to summer school. He taught 

the college classes, linking up teaching ~ith experience.) 

Keliher: I should like to have Mr. Wale tell something of r.hat he has 

done in Alabama. 
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I was almost going to say that teacher training institutions 

are the greatest obstacles to the training of teachers. Most 

of the teachers have never been in a rural school before. To land in a 

rural school is a misfortune for them. It is a bad mark. It is my 

immediate problem to do something dth a school i·hich has recentl;y been 

built. To do something in that school - laboratory center. v;e must get 

away from the nature of the v,ork v.hich is done in the institution - get out 

into the field itself. The program should be tied to the institution, it 

is true, because perhaps we can change what heppens in that institution. 

The students must not live in that institution. Our laboratory school ~ill 

be sponsored by it. I don't know where we T.ill get the teachers Y,ho vrould 

be qualified. I believe that the observing teachers, the students in that 

institution, have got to live in the community of the school which is being 

observed. The teacher training institution must be persuaded to give the 

students that opportunity. 

Morrow: I feel that a great many of us have had the sort of philosophy 

r.hich bas been presented here, and we have been more or less 

a-..·are of conditions. Personally, my reaction is one of impatience to get 

to doing something abou~ it. Certainly practice h&s not kept up with 

theory. I don't know either, Mr. Wale, ~hether or not practice can be 

made to catch up ldth theory. Maybe we need a new set of teacher trainers. 

Maybe we need to deliberately change ourselves in order to bring practice 

up with theory. We have talked about method more or/.less here today. I 
,,. t 

have been thinking that what we have talked bout unde:rJlihe heading of 



tJ 

20 

methods is not appropriate to this philosophy. Methods for teacher training 

have to do with the discovery of resources and needs of communities and 

also to do with the ways of meeting those needs and utilizing those resources. 

Campbell: If we have a basic philosophy regarding living in a community 

and the school's relation to living there, would we assume 

that a primary obligation of the teachers institution ,rnuld be for them to 

become a part of that process. It is encouraging that many faculties in the 

southern area are struggling right now to get that awareness. v;e are not 

farming out to the educationists alone. 

Keliher: You cannot change anything on a be.sis of insecurity. You 
I 

cannot ask the teachers to change in any respect of the adminis-

tration gives lip service to one idea and operates on another basis. In the 

experiment at Alabama, they are disregarding marks and schedules. The result 

is that people come to the school for something they need and something they 

want to take back Ylith them. Physical education is not taught through the use 

of expensive equipment but in wading in the creek, hiking, dancing. Teachers 

in training go with camping trips. Knowing must come through living. As 

long as Vie teach methods courses we cannot have education effective. The 

teachers in teacher training institutions can be changed. 

Johnson: I am tempted to take advantage of the presence of a large 

number of educators and point the discussion to criteria for 

judging good and bad schools. What is meant by the concept frequently used 

that education is training for life, that it is effective living? 

ERE: 

Brewton: 

Mr. Brewton, will you follov. through with v.hat criteria are? 

Objectiveness. First item: teacher's scholastic record. 

Rating; what type of general e ucation, sp~ial edueation for 

teaching in rural school, practice teaching in rural ,1qool. Has she had 

any definite courses which have given her heip in rur~ '" ~itue.tion? 
,,. 



Subjective, as far as teacher is concerned. Experience: more than three 

years, full credit; two years, fifty per cent; one year, twenty-five per 

cent. Professional connections: does she belong to, attend, participate 

in various local, community, and state organizations of a professional 

nature? Rural mindedness: does teacher live in the community all of the 

week, during the week, less than half the time, not at all? (lhis explana­

tion by P4r. Brewton was to clarify criteria charts which he had with him.) 

We asked the superintendents of counties ~e visited ~hy a 

certain teacher was placed at such and such a school. Sometimes we found 
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a teacher had been a total failure at another teaching position and v1as just 

shifted to a school for want of a place to put her. ~e looked into housing 

conditions for te~chers. Could the teacher find a comfortable place to live 

at a reasonable price? Tenure, pupil-teacher load, average daily attendance, 

length of previous year's term, salary, actual salary previous year, number 

of leaves of absence granted - all these factors ~ere looked into. ~e were 

surprised to find a good many leaves of absence granted. We also investigated 

the community facilities for providing recreation, if' there was a choir in 

the community, provision for lectures; in short, just what a teacher could 

find in the line of recreation in the community in which she v1as teaching. 

Bigelow: 

Cocking: 

BreVrton: 

What is the justification of the fact that a teacher living 

in a community is a criterion of rural mindedness? 

Are all of these items comparable on a percentage scale, or 

are they independent? 

Participation in religious service , club work, participation 

in social activities, parties, picnics - all of that is made 

into one composite, rated independently and then combine~. 

We realize that the pat tern i self has ffs veaknesses. 

1trtll ,,. 
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Clement: Small Negro schools are better. In seven items Negro schools 

reach one hundred per cent; only four ~hite schools reach one 

hundred per cent. 

Brev-;ton: We have found many Negro one- and two-teacher schools which 

are far superior to white one- and t~o-teacher schools. 

Consolidation has taken the best away from the small white schools. 

Pittman: One-teacher school serves a Negro community better than Vihite? 

Brewton: That would depend on the local situation. 

Zeigel made the statement that there are not more than one or two one-room 

schools in his county . 

H.M.Bond: Your county has an ar istocratic white population. White schools 

represent a logical social organization. 

Zeigel: 

Max Bond: 

Tendency is for people in Delta area to congregate in towns 

and commute to their farms. 

The problem of the one-teacher school is that of the share-

cropper and not of the land o~ner. And the share-croppers 

support town dwellers . 

SATURDAY ~ORNING 

Various members of the Council had been osked to discuss the five 

essentials in a good teachers college (as listed in the Fund biennial report) . 

The order was changed somewhat, and Mr. Bigelow spoke first on the second 

essential - sound general education as the base on which to build the pro­

fessional studies. 

Bigelow: It seemed to me yesterday that there were a number of important 

arguments: (1) We seem sati&fied that conditions.J.Ulde which 



children are growing up are not good and that we ,:ant to do something about 

them. (2) The teacher is the key to the solution of the problem. I felt 

that certain things stood out. Teachers need to be sensitive to the needs 

of the children. Also, they must want to do something aoout those needs, 

but it is not enough to want to do something. It is necessary to be able 

to do something - understanding children, knowing about their needs, ways 

in v,hich their community circumstances affect them. Finally, it seemed to 

be clear that teachers must act on the basiE of that knowledge and that 

action needs to be in cooperation v.rith other persons, with other agencies 

in the community, and with the meaning of the needs of the children. This 

left us with the question of how to produce teachers who would be able to 

improve conditions under which children are growing up. 

The present concern with general education, which is so 

widespread, grows out of a number of developments: 

1. The lengthening period of formal education has put 
pressures on college educators; more and more boys 
and girls are going through high school and at 
least into college. This has made it evident that 
the needs must be met by education. There has 
developed dissatisfaction even on the college level. 
The traditional program is not meeting the needs of 
the students. They aren't getting much out of edu­
cational experiences. 

2. Another factor contributing to this situation i s 
an awareness of the youth problem; recognition of the 
fact that, with Jobs fewer and farther between, the 
youth in this country constitutes a problem. 

5. The element of concern over which democracy finds 
itself. We have to be aware of the fact that there 
are competing ways of life. Education is one of the 
means whereby a particular society perpetuates its 
political and social institutions. 

I think that general education, as a good many people a e 

talki~ about it, represents some sort of re ction ag • st specializa i on. 

[Oj 
., 
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In the relationship which things have to each other, we see an effort to 

bring together things which go together. (1) There is an effort to integrate 

subject matter. (2) There is an effort to attain unity in the increased 

desire on the part of college and school faculties to work together as a 

team; there is an effort on the part of whole faculties to come to agree­

ment on some common practices. (5) There is an effort in unity shown i n 

decline of the Ivory tower idea, breaking down educational institutions from 

the outside world. (4) Concern with integration of personalities of boys 

and girls that are involved in general education program. That concern 

provides all of us with common focus of attention. (5) Concern with 

strengtheni ng and maintenance of democrati c soci al unity. Persons are 

concerned with general education which has both a general and social implica­

tion. In fact, I think most persons worrying aoout general education more or 

less agree on the ends - it is the means to that end which is causing the 

disagreement. 

It seems perfectly clear that the general education of teachers 

is important and that concern with the problem of general education for our 

teachers is becoming greater and greater. With the lengthening of pro­

fessional education more time and opportunity is being provided for those 

individuals who are going to be the most significant influences for providing 

general education for the next generations. Because of their very pro­

fession i t is particularly important that they should have superb general 

education so that they will be more aware of what they can do later on. 

Requisites of a good program: Ways i n whi ch a faculty can 

improve general education program. 



1. Examination of conditioning circumstances - circumstances 

which exist in a situation. You have to look at·young people, at students 

themselves. It is necessary to know as much about them as possible. The 

fundamental thing said yesterday was that we must get these people to 
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caring about boys and girls. Must learn to be concerned about human beings. 

Any faculty must become very much aware of students and needs and problems. 

Equally, it must become aware of community, social situation. Attention 

must be given to local circumstances - what is present in the particular 

institution; what can they and can they not do. 

2. Some formulation of objectives. r,he.t do you want to accomplish? 

They must be put into pretty specific terms. Specific changes of behavior 

on the part of students involved. ihich changes do you want to see take 

place? Needs concept comes in definitely. Meaning of personal social needs. 

Functional view of education and the dynamic view. Those needs are going to 

change. Dynamic element extremely important. 

3. Changes and experiments with curricular procedures. Survey 

courses going on throughout the country. System had to be there. Greatest 

mistake to be made is to say that'some school has a good scheme, let1 s take 

that over. That won't work. Patterns of courses that are designed to 

c•ver the heritage of race. Personnally, I think it is better to set up 

that pattern in terms of an area. Thayer Commissinn. 

4. Emphasis on activity. Getting students to participate. 

Share in responsibility. Help plan and carry on activities. Emphasis on 

individualization as students differ in their needs. 

5. In these programs emphasis should be on guidance. Guidance 

sort of program. Close and continuous stud~ of individ~ai: student. wo 

more things. that is the place of specialization M9jJt usual is to say 
,,. J. 

we will make first two years general educati~n progrB.lll{ J,[ am not satisfied 

that i,hat is necessarily right. You can't tell a student he must wait two 



26 

years before getting into his particular interest. 

6. Program of evaluation should be there from the outset. Adopt 

a new plan and then begin to advertise it. (1) Conditioning circumstances; 

(2) choosing and formulating of objective in specific terms; (3) experimental 

choice and use which seem to promise to advance those circumstances; (4) con­

tinuous evaluation - willingness to make changes. 

Beatty: ¥,ith regard to pattern courses and passing on from institution 

to institution, isn't one of problems that the assumption is 

made that almost anyone can do the new things, instead of realizing that the 

old teachers giving new kinds of courses will do the presenting just exactly 

as they did before? Specific kind of teacher, specific kind of presentation. 

Pittman: 

wants to do. 

BigelO\v: 

If a student enters with no idea of T-hat he wants, can't he 

go ahead with general education until he finds out what he 

Most institutions seem to be saying that is ell you can have 

during the first two years. Experimentation at Bennington 

and Beye reversing that. Emphasis and focus on what they are interested in, 

and then broadening. 

Keliher: Question of selection. (to be discussed later) 

ERE: Much more agreement on necessit) of general education than 

on courses in professional education. The profession of edu­

cation is relatively new profession. Great deal of dissatisfaction with so­

called professional courses given in teachers colleges. More controversy 

in methods courses. Educational psychology; professional subjects. 

Greatest dissatisfaction at point of organized professional training. 



Mr. Campbell presented the third essential of a good teachers college -

professional training. Understanding of the arts and sciences underlying 

the profession: psychology, child growth and development, techniques of 

teaching, the social structure of which the school is a part. 

Campbell: Try to bring out definition of what we mean by professional 

courses and professional education of teachers. There is 

no agreement on that point. Current picture - it means application of 

specific courses dealing with techniques and concepts. f,e have built up 

separateness bet,1een those courses and rest of education of individual 

quite in line. As I see it, educationists are not to be damned any more 
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than are all the rest of us. A year ago at the meeting of the classical 

association: the group was greatly distr~bed because they are losing ground. 

The world is about to be lost because Latin and Gree~ are receding from the 

picture. The reason that this is happening is that the educationists have 

come in and usurped the pov,er and driven out this heritage. v:e have 

assumed that the science of education exists separate and apart from the 

total process . Therefore, we have not developed the concept that the pro­

fessional education of teachers is a matter of general education plus 

professional education. It seems to me that we must develop concept and 

procedures, probably together; that the whole faculty of an institution, 

large or small, has a common stake in the individual , and that i t i sn ' t 

classical versus technical . Professor of Latin has his obligations . 

Can't farm this out to damnable educationists. Can't possibly arrive at 

any agreement, in my opinion, ,:ith respect to age-old quarrel, as between 

different types of individuals who contribute to professional education of 

a teacher. Suggestion: procedures can be d~veloped w9eteby the academic 

group and the educati on group could develop v.-hereoy they 



together envision the process of educating a human being who has the 

abilities and attitudes necessary to develop the growth of children. We 

shall find fading out this line between academic and teacher education, 
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so that we should be inclined to have an integrated program. I have said 

that we assume that is the right direction. We shall probably find our­

selves, in my opinion, confronted with the necessity of taking intermediary 

steps. We have already taken some very clumsy steps in that direction. 

You know that there are institutions in this country which have taken great 

array of separate courses - so-called professional courses - and have tried 

to examine what are real scales involved and have tried to weave those in. 

It seems to me that that does represent intermediate step. Perhaps one of 

the most prominent features is found at Buffalo. Nineteen courses reduced 

to one common sequence of four courses - a total professional sequence. 

Can such a thing be done? I have been heartened by some experiences which 

have taken place in faculties where the members of academic staffs had 

assumed they had large stake in professional aspects of education and 

have tried to work out agreements as to what procedures should dominate in 

professional education. In that direction, in smaller institutions, such a 

procedure has a great deal of promise. It has tended to break down 

animosities. 

If we -f'ollov, the suggestions ll'hich I have ma.de, it probably 

means that in the development of our professional abilities ~n the job that 

the practice school will form more largely the center and will be in the 

realm of the educationists, but will be ~uite as much in the realm of 

academic subjects. 

In order to clarify, any particular naming ,of 

r l /JJ ~ 
, 1/_;I~~\ 

ftfm ,,, 

courses v.i th 

..., 
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specific reference to small bits of the process, if the direction I have 

indicated here is the one, will tend to fall out completely. Bulk courses 

will tend to fall out. If education is a science there will be places in 

it to develop special skills. I am not of the opinion that v:e have to 

integrate everything in the sense of naming it integration. 

ERE: Dr. Campbell, you say in effect that these education courses 

are not very good. Are there reslms in which there are specific 

professional groups of subject matter which are comparable to pathology, 

medicine? 

Campbell: Always in a dangerous position in an analogy between educa-

tion and medicine. We are confronted with developing so-called 

professional person in a length of time which medical student leaves to 

background work. 

Jaggers: The teacher (1) must understand behavior of children, (2) knot', 

the type of organization and physical materials with which he 

must work, (5) have ·en integrated process of try-out in laboratory school. 

Bigelow: An important thing ~hich Mr. Campbell was saying is that it 

is desirable that a.11 of the members of a faculty who touch 

the lives of prospective teachers should recognize their responsibility. 

Recognition of common past and common responsibility. 

Beatty: 

Campbell: 

I differ with Dr. C6mpbell in his thinking that Latin has its 

place. 

I have been trying to state that we should not turn over to 

the professor of Latin the Y.:hole business of telling us what 

we should do in the profession of education of teachers. I am saying that 

if professors of Latin and Engllsh have a stake in an individual, I would 

r prefer to have them around the table when planning col+~ge life of the 
/,J 

individual. Can get farther than by plannif separate~ 



Cocking: 

30 

If I were to criticize my good friend, Campbell, I would on 

this basis: he hasn't entirely stayed by the subject assigned 

him. Vihen we get all these five or six steps finished, then perhaps 

Dr. Campbell's discussion would have a place. 

Keliher: A movement is going on jn academic education for orientation 

courses. Maybe we will get to the point where v:e can fuse and 

reshape the whole program. 

Zeigel: There must be leadership in fusing by someone who has confidence 

in the whole faculty. 

Miss Houx presented the fourth essential of a good teachers college - a visely 

planned interplay of theory and practice, learning and experience. A copy of 

this tal< is available. 

Mr. aeatty presented the fifth essential of a good teachers college - continued 

study and experiment to increase knowledge and understandi::ig in the field. 

Beatty: The one thing that bothers me most is that education and research 

ar.e opposites. At one end is the educator; at the other end is 

the research man, invested with curiosity. And never the twain shall meet 

until the research man has established to the satisfaction of others the 

correctness of his challenge and then his results are transferred over into 

the column of eternal verities. In the field of education, particularly, 

we are faced with a very imperfect set of assumptions upon which we are 

operating our schools. Many of the research techniques today being follov,ed 

are themselves so fallible that we may assume that their conclusions will 

be subject to revision. It seems to me that research and education in a desirablJ 

organized teachers institution should go hand in ho.nd. In many cases we &re 

studying a pattern community with the idea of fitting th~t pa+tern in any 

community. It closes students' minds to the fact thai/. patterns che.nge. You 
.... ~ 

can't go into Gainesville and assume that yo can ca ·rfil..!wer Dny pattern. 

There are other needs which, if the student has learned how to study and to 



analyze their participation in community life, can be determined. I 

believe that the entire teaching in our teacher training institutions 

ought to be teaching in terms of discovery and research. A student should 

not be given the idea that he is simply learning what everybody else knov;~. 

He should not have the job of discovery taken from him. Education can be 

experimental, can be a source of research. te can teach children in 

teacher trainini institutions that there is no fixed pattern of education. 

~e can teach them to annlJze. At the same time our courses should cer­

tainly leave room for exploration of ne~ research which is taking place 

throughout the country in the field of educati on. The 'average teachers 

college is at least ten years behind whe.t it might be if its ovm facult.1-

,1ould become interested in experi:nental research. If we could do nothing 

more than come to a realization that the verities ere changing, we would 

be gaining something. Research has to be tied up with practice. So much 

of our teaching is in terms of "this is true," &.nd "is this true?", "ith 
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no experience for student of going out to find out. In that particular 

field there needs to be research of a different nature thannmn;y of us think 

of. There needs to be an understanding of human relations. It is impor­

tant that our colleges devote some time to experimental research. Are 

assumptions facts, and can facts be introduced and play their part in 

modifying curricular procedures·? In that area there is a ree.l need for 

people in our colleges to plot new ways of carrying on educational research. 

There is room for research techniques. Room for development of a ner. phrase 

or for a definition of two kinds of research. 



'l'o summarize: 'J:here are probably about three obligations 

under the title of research. (1) Conducting inve$tig~tions that may ad­

vance our kno•ledge and ~i sdom ~ith regard to educ&tional procedures. 

(2) Tv,o types of research attitudes; (a) constantlJ organizing student ' s ap­

proach to work so that he can discover for himseif fectf he will need in 

development of program; (b) development of techniques on his part to study 

intelligently the pupil, the com.mmi ty, and the needs of the school in v:hich 

he is teaching, and (c) the courage to m0dify in accordance with what he finds. 

(5, Investigation on student1 s o~n p~rt as to the reality of m~ny thi~gs he 

hes been taught. If whole program viere organized from the standpoint of 

nev: discovery, effort to bring to bear all of ne,: thought in thinking 

through of problem rather than acceptance of pattern, \,e could turn out 

much larger group who can go into community and become part of it. 

~ir. ~.forrov: presented the first essential of a good tE:ichers college -

rigorous selection of students. 

'lorro,,: For a little over fifteen years, in four different states, I 

have been helping v.ith teacher training but have nevE::r had 

anJ· first-hand c0ntact ?.°i th the eclection of students. I had encountered 

two obstacles: (1) desire of heads of teacher t'."'aining :.nstitutions for 

numbers ; (2) policy of st~te institutions of t~~Lng students ~ho manage to 

fulfill entrance requirements for any courses in institutions. Selection 

is often in the hands of studentA themselves who come into teaching beccuse 

it is easy. Professional certificate is a sort of insurance policy, 

perhaps because it is e.n easy vocation to get into. In ~ cL .. sses there hi:..ve 

been students without arms, without legs, in various d~grecs of blindne~s, 

hearing, some t,ho had t-rdsts of pers:>nality, some ver:i, J?'' r in,,awe~rrr nce, 

some timid, some dishonest, one who died wl ' in e. yealJ ~f cancer of' liver, 

I f t 
etc . These I have had along v,1 th good me.terfal. All J '.jj'an do is to '.S.ise 

,, 
questions for which I would like to have anshers. (1) I5 sel~ctbn sound 
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in principle? How to justify it? Idealist poi~t of view that ~ealities 

of material, right preparation will make good teachers. Selection protects 

children and people from imposition of poor teachers. My opinior, a 

practical minimum plan of selection is sound and desirable, first, because 

the period of preliminary training of teachers is short at best. Eve1·J -

bod:} \,ho v,ants to teach does not have to - there are other professions. 

(2) f.'hat ki~d of selection seems desirable? f'e should recruit from high 

schooJE those people v,ho would make good teachers. V'e should turn a aJ 

probable failures. Select eccording to education level and according to 

localitJ'. (3) Has the stete an interest in selection? If the state dcpt.rt­

ment of education would give some backing to teacher training institutions 

in this state they ~ould be more likely to initiate some plan for celec+ion. 

If selection is to protect the public and children, then the state hac a 

place. (4) \\hat is s good pro:cpect? Freedom from severe physical de~ectf', 

obviou~ physical handicaps; some degree of scholarship, ability to use fair 

English; industrious kind of person; energj; leadership GUalities; 

imagination; personali+y. For rural school, sympathy and underst~nding in 

rural regions. ~ualities of leadership and indurtry and understanding and 

sy~pathy TTith rurtt.l life. To me these are important for rurcl te~c~ers. 

A rural teacher should be a strong, healthy person. 

Is selection ree.llJ sound? Hov. is it justified? 1'1hat degree 

of selection is practical? Yihat particule.r selection is desireble for rural 

schools? Y.-ould it be desirable to have the inetitutions in thi~ state begin 

a plan of experimente.l education becked by the state department of educatior. 

'l';i th different places trying di f'f'erent plt.ns and then to have an evaluation 

of the methods? 



~ATUP.D/Y AFTERNOON 

ERE: Sixth point. qomely and pn.ctical matters; namelJ, hov: 

rural teachers can be; given some knov.ledge of farming c.nd 
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cr~fts, health and home-me.king, so that they ma~ be of hel~ to the communitJ. 

JFS: There are certain grounds on v.:hich v.e base our justification 

of rural crafts. Any tE.ocher s colle6e r:hich sets i tse.lf the 

task of finding v:here its graduates go and discovers that a large number 

go into rural areas might ask what can be done about it. It t":ill be found 

that present conditions of the schools are bad, homes bad, standards of 

living lor., he;a.lth facilities fev,. It vdll be discovered, also, that these 

conditions have existed for a long time. On further e.naly;;;.fa it vill be 

discovered that there are &gencies &lre~dy exiEting ~hich should be taking 

care of these conditions; thei=e exicting institutions are not doing the 

job, for i',hatever reason. One of ~ ov;n reasors is that they don't hi::.ve 

continuous enough contact v.ith the people. The teachers collE..Je has said, 

and the various educational agencies have said, "v:e T."ill prepare special 

teachers to teach health, home economic~, etc." The;se:.. special teachers c:-e 

usually controlled bJ outside agencies - the feder&l government, for 

instance. All too frequently they (special tet.cherz) are put in charge of 

a school, knov:ing nothing about academic subjects. They don't knovr any­

thing about teaching of reading, writing, and 1;;.rithmetic. There is little 

or no cooperation. 

After all, the only social agency that is in a community is 

the school. The only person in contact v:ith the community consta.nt1:v is 

the ordinary classroom teacher. My belief is that teachers should knov; 

something about these four problems; health, I home econ~ics, tgricult re , 

manuel dexterity. Since they ~re the only o es iJ thJJcp;umunitJ tho are 1 1tlt .,,. / 

....... ..., 



expected to do something iith the people and ~ith the children they must 

knor. something of thest: four thinf,t:. 1•·e can't expt:ct teachers to commend 

respect of community unless they fit into communltj life. We don't con-
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sider any single one of these items an end in itself. No single one of these 

four things can be successful v.ithout a v.orking l.cnov.ledge of the others. 

Most important are sa.ni ta.tion and diet. The teacher must not only knov. why 

privies are necessa.r~, but be able to convince the community that they are 

necessary. This privy problem is definitelJ a home economics problem. The 

teacher must also kno~, or be able to find out, where she can get instructi?n 

on hov1 to build a sanitary privy. This one thing takes care of tv:o subjects, 

health and home economics. On the subject of die+; from the point of vie, 

of health it does no good to go into a school and teach the student~ about 

proper vegetables when they do not exist. Some knowledge of egriculture 

is needed. This involves the home economic aspect again, that is,. teaching 

the children how to preserve vegetables. Mecl-ianicc.l aspect; storage cellar. 

None of these things is of any use in itself. I realize that a knowledge 

of all these things is expecting a lot of a teacher. I believe we are 

seeing that it is possiole to teach teachers of the need for these thingr 

and the possibility of doing something about them, even in a small way. 

The teacher is not expected to be a be-all and knoT.-all. If 

a problem arises to which she does not knov. the answer but about r:hich she 

kno~s the existing literature in the field, she should be able to solve the 

problem herself. But in a great man~ cases she doesn • t knol'. that such 

material is available from various agencies. 

Claxton: I have been disappointed at the sh~ing of a number of us fro~ 

the term II rural." Rea son: v·c have orgs.ni ,ed anµ at tempted 

to teach three new courses. There is a distinctifn i1t :llhe t;y pe ")~ L;dUCa ti . 

lrM ,, 



r:hich v:e call rural th.at makes it a little different from educ&tion in 

genertl. If we seek to ebe.ndon the term '' rural," do v.e really a:,1}lrecic..te 
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its significance? We are inclined to rationalize and call education educa­

tion v:herever you meet it. Because we cannot foresee vhere our students are 

going and because v:e do not knov. v1hether or not l7e should give them rural or 

urban education, education must be based on ,~hat has happened i n the past. 

We must realize, however, that the background of the country children is 

different from that of city girls and boys. (Mr. Claxton gave an example 

of this difference. v:-hile visiting the Sand Hill school he sar. a boy in 

the first grl:.de drav.ing a picture. As the sec:)nd grade was reciting and the 

rest of the room loafing, he v.e.s intereste:d in the youngster "ho ?.as thus 

engaged, and spoke to him. The boy explained his dra'l'-·ing ,.eE a farm house 

with chickens and a hawk in the sky ready to sv:oop down on the chickens. 

It v,ould be hard to picture the city boy drawing such a subject. Another 

example Mr. ~laxton gave was of his visit to Tallapoosa school. The school 

was closed but on the teachers desk r.as a remnant of a French grammar and an 

old history of Rome; while all around the schoolhouse were examples of 

erosion.) 

The question of some people is, can v:e afford to teach a child 

from the farm how to cook and how to farm? Don't they knov. those thirgs? 

An examination given on rural arts found greet ignorance among the children 

Ylho were "supposed to know such things." Vfe are trying to teach our rural 

people to live in the country better, to do a better job of farming. A 

school teacher should be able to use a hammer ·and saw. She should be eble 

to show a .student hO\..- to paint the house properly, and put a roof on, if 

necessary . In our school last year we taugh phastc of gardening. Tis 
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year v.e v:ill teach shop v.ork. In the teaching of these subjects we use the 

type of tools which the country people are accustomed to use. 

The art of outdoor gardening was taught as follm,s: first, 

we started from the economic standpoint. Should the South feed itself? 

What good is diet? We had discussions of such subjects. Then r.e began 

setting up budgets for the year. About one-half acre of land can yield 

as much food as an average family can use in a year. Next we began the study 

of the soil - going into the field of geology. ie made our o~n tools for 

surveying, thus making a mechanical enterprise of the subject. Our next 

step was the planning of garden crops, then the planting, then the culti­

vating, the picking, and finally the marketing of the crops. 

We plan to handle our course in shop in a like manner. 5ome 

of' the things v.:e are 6oing to do is cut picture frames, cut glas,, study 

electric currents, learn to ~eed meters. 

In our Rural Arte-~ courte v:e are seeking to establish a 

philosophy in the field of education. In that course we talk about the 

philosophy of rural education - wholesome attitude about living in the 

country. 

Bigelow: Problem of deciding how to develop experiences of teaching 

on the college level. Should the first ho years be devoted 

to general education, as was indicated by a United States survey several 

years ago? There is a c~rtain artificiality about that which bothers me. 

If the keynote is the meeting of needs and if an individual is an 

integrated person and if, becau~e he lives in society, his needs are inevitably 

colored by community circumstances which surround him, there is danger of 

dividing him up. 

fessional needs. 

Other experiences will be provided v:hich rise ;rn± of pro­

It seems to me that before ~ perron ,,•ides he wants to 

ftr{ll ,, 



become a teacher he has certain needs which must be met. His experiences 

must be broad and rich and related to those requirements. He is a changed 

person when he makes his decision. Educational experiences ought to be 

provided which will serve those needs. In other words, although some 

courses or experien~es are being planned to solve his own problems of 

health, and social relations, nevertheless I think those experiences ere 

apt to have relevance to professional needs. The kind of experiences 

which are particularly provided as needs for the prospective teacher help 

to perfect the stability of the individual 1 s ov.n personality. 

One great problem is the one of specialization - the tendenc~· 

of teachers thinking in their own particular subject. Best ~aJ out is to 

focus attention on a common concern. 

JCD: 

Jaggers; 

Implication of this for people in field of certification. 

As I see our general education program, there is small agree­

ment as to what r.e should include in our program. 

Mr. Bigelow called the attention of the group to a book v;hich v.ill be out 

shortly: General Education at the College Level. 

Bigelor.: I am dubious about general education for the first two years. 

Before Miss Keliher left the meeting she left some written remarks ~ith 

Mrs. &imon, to be read if needed: 

The que~tion of the choice of persons to be teachers is 

possibly the key question pertinent to all of our discussions . The same 

points we have made about gro~~h, development and personality for children 

I and adults as learners must apply as well to t eachers. It is clear that 

the same basic needs operate in the lives of those ~hol !~Jch as in those 
r.: 

>Ll v 
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who learn. In many cases these produce personalities unfitted to teach, 

i.e., the person mo needs too much power, the person who is too fearful 

of status to enter real experimentation. I believe that no methods so 
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far devised are suitable for pre-selection along these lines prior to the 

first year of college. Therefore, it seems urgent that the first two years 

be general education, incorporating rich life experiences of all kinds -

especially with people, infancy through old age. At the end of this general 

period, there c~n be an inventory time when the tremendous issue of suita­

bility for teaching may be decided. But it is urgent that there be other 

avenues open - avenues yielding as much status. The trouble nov; is that 

the person who now finds himself unfitted to teach has already committed 

himself to teaching or nothing else (except with serious readjustments) 

because of the direction his education has taken. All of the splendid 

things described at this meeting are fruitless if we fail to take very 

seriously our responsibility for encouraging well-fitted persons to go 

into teaching and weeding out those who should not. 

The evaluation must be in terms of what we expect these 

teachers to do in their professional life. 

MSS: I would also say that a rigid selection - in these rural 

southern areas - should be made at college entrance. I 

mean the elimination of actual illiterates. We need too much to dissipate 

the energies in trying to get these people up. And unfortunately they get 

through and go out and perpetuate the system which produced them. 

Donovan: This first year in a teachers college should be general edu­

cation and the selection should take place during this first 
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year. If we can possibly keep the peoplefour years, let the program of pro­

fessional education start in the sophomore year. As the program of pro­

fessional education increases, general education decreases. 

Selection: the laws of most states would require teachers 

colleges and others to accept any student who is a high school graduate. 

This may be wise, that is, perhaps more people should get more general edu­

cation. Twenty per cent of persons who come to teachers coll ege should not 

be teachers. 

There has been a great deal of criticism of teachers colleges -

they have failed to meet their responsibilities - but ~e must remember that 

half of the teachers in America have been educated in liberal arts colleges. 

We have an extensive guidance program. What would student 

like to do if he cannot be a teacher? 

Irby: In the selection of teachers, is it wise to wait until the 

end of the first, second, third, or fourth college year? 

Wouldn I t it be wise to select a plan by ,:hich ,,e could get to our senior 

high school students - those who are alert. Get to them early, tell them 

that it is a f i eld of service. 

Donovan: There can be a selection made before students get into 

teacher_s colleges. 

Patterson: Confused. Not more than two weeks ago v:e had a visit from 

supervisors of vocational agriculture. One of the things 

talked about - criticism that so few professional courses were offered in 

the first years of curriculum. 

If we have the right quality of student& to begin wi th they 

wi ll adjust themselves. 

Little~ Criteria of who would be teac ers and who wouldn't. 
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Donovan: (1) We gi ve an intelligence t ast when students arrive. We 

give a battery of tests to find out their achievement record. 

Those who cannot read are put into reading clinic. bbout one third of the 

freshmen who come are at an eighth grade level in reading. 

(2) Can they succeed in college courses during the first year, 

There are 151 people in the reading clinic now. At the end 

of the quarter 119 of the 151 were doing unsatisfactory college v:orlc. By 

the end of the year half of these students will be doing satisfactory work. 

Beatty: Students who come to college in that conditi on haven't gotten 

MSS: 

Fowler: 

Little: 

any education along the way. 

If you can't select, cannot you get them in certification? 

Are any institutions here keeping check on behavior 

descri ptioni 

We keep cumulative records of each pupil, according to the 

type of thing a person does and type of person she is. These 

records are used to give prospective employers an idea of the personality 

of the one seeking empl oyment. They are also used in conferences with the 

professor in this way: the i nformation is kept confidential but the 

professor uses the data in his conferences and dealings wi th the student and 

endeavors to correct the bad quirks of personality. These records are also 

turned over t o the critic teacher f~r the same use. 

Pittman: The work of select i on i s being done unconsciously. We need not 

worry about it. People who are financially unable to go on to 

high school and college are being eliminated every day. People who go to 
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college do not know what they are going to become. The two-year general educa­

tion is going to be used in all institutions and during this time the student 

is going to decide what he ,·,ill become. Then people drop out at the end of 

the first year, and at the end of the second and thus selection goes on. 

Blair: Mechanical theory of selecti on: after we start v;orking , do we 

dare depend upon mechanical process of selection? 

Campbell: Economic status is not the only factor in the matter of 

selection. It seems to me that natural selection is a real 

point - if society assumes that these proces~es do operate. 

Donavan: The type of student found in the teachers colleges today is 

not as high as that to be found at certain medical schools . 

Reason for this is that the educational department of schools is not as good 

as other departments in the same school. The poorer students today can be 

the teachers. It is i nteresting to look back in history at the attitude 

of the public toward teachers. In the early days the school teacher ias 

purchasa:iby a master, and was anyone who could read and write. Thus teachers 

were not held in very high esteem. The teaching profession has made amazing 

progress, as great progress as other professions. I cannot help but wish for 

the day when people can be selected for the teaching profession, selected 

according to their abili ty. 

Smith: 

teachers. 

economically. 

I t might be i nteresting to note that Counts says that one of 

the bulwarks of democracy in this country is the poorer 

V,ai ting for the day when we can pull in students '\\ho we :<nov; 

have ability. There are those who ought to come in but cannot, 



Smith: 

Beatty: 

are not sound. 

Jaggers: 

Has any research been made on the matter of selection in other 

professions? 

The tendency to sympathize ~i th public schools is a misplaced 

sympathy. ~e are doing a process of selection on bases which 

Selection on the basis of scholarship only has been done b) 

M. G. ~elson at Albany College. In-service selection is being 

done at Ohio State University by Leslie Love; here they discover short-

comings of student and then supply him with experience& which will overcome 

those shortcomings. 

Cocking: Don't you think that we have a lot to learn fr~m modern per-

sonnel practices? As I have become somewhat familiar wi th 

these practices, some of the techniques are adaptable to teacher selecti on. 

Dual job: educating good citizens as well as teachers. It would appear to 

me that this matter of general education and professional education need not 

be separate. 

Coordination: ~e are trying to make all departments at the 

University of Georgia see that they each have an obligation in the education 

of teachers. The President has appointed a committee - made up of a repre­

sentative from each department. The first job that this committee has is this: 

what can my department contribute to the education of a teacher, and inci­

dentally to the education of a citizen? nhat are actual problems nhich 

the teacher r.i ll have to face when she becomes a teacher? The second 

problem is to throw out before them actual tasks which teachers have to 

perform. 



One of the difficulties which some of us have felt in gener~l 

education is that so much of the teaching has been abstract in nature . 

On the matter of selection: I don't believe that selection 

takes place at any one point. ~e cannot draw a line at the end of any one 

year. In order to be intelligent and to help an-individual to develop his 
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o,m destiny we should bring to bear every technique we know of. \,e are now 

busy building up an examination. We want all of a person' s personal history, 

all of his traditional background, family background. Y.'e are trying to get 

a picture of emotional stability. Vi'e are using such intelligence test 

materials as we can bring to bear. A teacher should be an educated i ndividual . 

One difficulty in Georgia is the fact that those of us who are teaching have 

had scant opportunity to know anything about the world and how children learn. 

We propose not to give this examination at one given time, but on through the 

student's career in college. By that time we will finallJ be able to determine 

whether we can put the stamp of approval on a student as a teacher. ~hat shall 

be the final ·requirements to license this teacher for the business of teaching? 

Favrot: Rural teachers in the South. 

I can't help feeling that with all this discussi on we are 
I 

getting away from some of the problems which ~ere presented yesterday. It 

seems to me that we ought to spend the remaining forty minutes or so in 

getting back to a consideration of those problems. These children described 

yesterday are with us here and now. We must do something immediately. Some 

teachers never have been to a teachers college . Some things have been done; 

for example, the selection of teachers in high schools and giving to those 

teachers some training which would fit them for teaching. 

There i s a device being used n w by a super;mtendent in a 

county where the situation i s deplorable . It is cou1.1ty v:here the level is 
,,.t 

so low that a teacher training institution hais no plsc~. 1He is undertaking 
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• to give some kind of training to some of the students in the county and then 

letting them supplant the teachers who are so miserably trained. The demand 

has increased to the extent that that particular school cannot meet the 

demand. 

It seems that v:e have alr.ays gotten to a discussion of the 

things as they ought to be, on a high level, when they are really on a loVI 

level. 

There is an interesting undertaking in New Mexico where the 

University of New Mexico has set up an institution which was designed as a 

practice school to the University. It is an experimental school to teach 

these Spanish speaking children. They have sent some of their graduates 

out into the schools, and they have brought in teachers already in the school 

for training. I would like to know whether there is anything teachers 

colleges in the South can do in assuming responsibility in helping. 

H.M.Bond: In thinking of ,,hat white teacher training institutions can do. 

Certification for in-service teachers. In one county teachers 

were raising their certificates through extension service - study of French. 

It seems that many who teach summer school didn't ',mow what it was all about. 

State teachers certification includes work which has been done in the summer 

schools, which are ordinarily bad. 

Mr. Dixon asked Mr. Donovan and Mr. Jaggers to summarize the discussions of 

the Council. 

Donovan: Yesterday morning Dr. ~ond talked of schools as agencies of 

social action; they should affect community life . He pro-

ceeded to analyze what they had found out in the South. Their survey 

convinced them that the school has not very reatly affedted community life, 
Jj 

rrro'~ ,, 
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and has not contributed to the good life. The school is still a formal 

,institution, and the children are being taught by antiquated methods. 

Teachers are not putting into operation what they have learned in teachers 

colleges. This is a discouraging picture, but it is correct . r.e are not 

accepting this with a defeatist attitude. Tie shall go back and make our 

work more practical . Human learning has a value only as it can be put into 

the service of mankind. One conclusion: we have a responsibility in the 

field, and toward bringing about some form of supervision. Teacher training 

is not just a four-year job. 

Dr. rlre,rton drew a very vivid picture of eighty schools. It 

was a dismal picture, from which the same sort of conclusion may be drav.n. 

The afternoon was full of stimulation and debate. There was 

some keen thinking done. 

On Saturday we took up the essential factors which make up 

a good teachers college . Mr. rligelow showed the necessity for a broader 

base in training teachers. Youth movement. Movement on part of the public 

to have everybody become better educated. Mr. rleatty spoke of the part that 

research should play in a teachers college, saying that every teachers 

college should be interested in some type of research - scientific approach 

to solution of problems. Then we had a very practical statement of the 

interplay of theory and practice from Miss Roux. One of the places where 

teachers colleges have fallen down is in that they have had a beautiful 

theory about education, but their practice has been entirely different. 

Miss Howe has been practicing a thing and drawing a theory from it . 

~e had a discussion of the selection of students (led by 

Mr. Morrow) - there ~as no solution to the 

ment that some sort of selection should be 

oblem, exc~pt a g~eral gree-

de. 
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The rural school is the problem of education in the South. 

It is our (teachers colleges) responsibility more than any other institution. 

So far as our institution is able to affect the region in which v.e are working 

we are going to do so. I t is a challenge we have been offered. v;e must admit 

how poorly it has been done. 

Jaggers: The purpose of this Council i s to look into the vicissitudes of 

the rural elementary school. We have been confused by a long 

discussion of what a rural school is. fie do not care T-hether it is con­

solidated or not as long as it fits the si ze of a community. 

There v.as this general feeling; in setting up a school we 

should think of what the community needs, select classes , and organize this 

need in terms of the community - interests, abilities, life problems. The 

teacher in the school: her training should follow the needs of the community. 

A rural communit~ may be as large as 60, 000 people. 

I was impressed with the discussion that Mr. Bigelo~ gave 

concerning the needs of general education. Core - we need a teacher who 

cares, one who will find out v.hat the problem is, ~ill formulate obj ectives , 

be willing to experiment with curriculum, look it over and see ~hether i t 

works. Key to that teacher one who cares about rural children and rural life. 

Dr. Campbell said that the teachers college should be the inte­

grating, wiring system of the program. The entire program of education should 

be integrated. The program should not be theory, but interplay of theory and 

practice. 

In a discussion of selection of students Mr . ~!orrow brought up 

the question of v.hether or not selection is sound 

I 

in principle. 



Finally, we moved into the classroom - the re:lationship of 

the classroom to the communit~ life - which Mr. Simon presented in a very 

graphic ~ay. Mr. Claxton carried Mr. ~im?n1 s discussi on farther , saying 

that the frame of reference of the rural child must be the experience he 

ha~ had, with emphasis upon the environment . 

The states can do something about this in a broad way. They 

can supply teaching materials, v.ork wi th teacher training institutions, 
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and curriculuc. They can help remove the causes of non-attendance in develop­

ing an ade;uate supervisory program. There has not been a tie-up betieen 

t~eorists and practitioners. Lead i n getting local superintendents to make 

schools available as centers of teacher training. State departments and 

colleges should develop cooperatively all of their progrems. 
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j~~ 
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Attention of Mr . D. A. Elvidge 

Gentlemen: 

I am enclosing receipts for my 
expenses incurred in attending the meeting 
at Atlanta . My expenses were as follows: 

Round trip railroad fare $18 . 50 
Pullman to Atlanta and 

return 5 . 80 
Meals 2 . 25 
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>t· rr 
It was a privilege to have the oppor-

tunity of attending the Atlanta meeting, and ~~ 
I want to express my gratitude to the offioials (c,~\Q 
of the Julius Rosenwald Fund for the invitation ~• 
to be a member of that conference . 0~v,.~ 

HLD: lb 
Encls . 

Cordially yours, 

~ rs d 

<;)O~ 
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Gentlemen : 

TENNESSEE 

I am enclosing here¼lth a statement of my 
expenses to the recent meeting in Atlanta . 
This covers all expenses except tne hotel 
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D. S . Campbell , .tJean 
Senior College and Graduate Schoo l 
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enc . 
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Julius Rosenwald Fund(JR L SC\- □□L 
4901 Ellis Avenue • PRO G R.L\ M 

To 

Uni vors1 ~· of Georgia 

Ath£n , G_orgia 

CHICAGO • 

Payment Voucher No. " 85 

Date JsnuP.r/ 20, 19f.9 

eit:.bu~oeuent f~r ir1lvc1 axpanae incurred ln conne~tion ·1th oeot!ng 

of the Council on Rural Education hel d ln Atle.nta - - - - - • . 40 

Accounts Appropriation No. Debit Credit 

Ru r al v~hool dminist ration - Travel 

Prepared by Checked by Posted by 

,' Comptroller 
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Julius Rosenwald Fund 
LJ t, . ...t H U U L 

4901 Ellis A venue 
CHICAGO . 

p □~RAM 
To 

~r • liolen !•. I rey 

The Universi ty of Georgia 

Col lege ot t.d~cati on 

A then::, Ge1.>rgia 

Payment Voucher No. 76f5 

Date J anuary 20, 19~9 

Travel expenses incurred in conn~ct.1 n with mcoting ~f the Council - • 1 .... J WSR5ft)i'rtfiil~ 

on Rural Education in AU~nta - - - - - - - - - - - - - - t ll.60 

Ck. 120687 

Accounts 

Rural School Admi nistration - Travel 

Prepared by 

DAE.. 

Checked by Posted by 

Appropriation No. Debit 

t l l . 60 

l 

Credit 

Comptroller 



Mr. J . F. Simon 
4901 Ellis Avenue 
Chicago, Illinois 

Dear l,:r . Simon: 

THE UNIVER S ITY 01" GEORGIA 

COLLEGE OF EDUCATION 

ATHEN S, GEOIIGIA 

January 10, 1939 

-----
/9 

r 

-
~ 

I am presenting herewith my statement of expenses 
incurred in connection with attendance at the Council on Rural 
Education, Atlanta, January 6 - 7. 

Meals $ 5. 90 OrroTH'f A. E.LV\oG'E 
Taxi . 60 
R. R. Fare 4 . 10 
Tips 1 . 00 ~r-TOTAL $11 . 60 

i Y. 

Hy room was charged to The Julius Rosenwald Fund. 
One item of personal charge for $1. 25 was paid, and I hope not 
presented with the bill . 

Sincerely yours , 

r~m,~..s: 
Nolen M. I r by 
Director of Fiel Studies 

mu/cs 



To 

r-. Hm-ey A. 1 ... ttl.e 

m.lledgoville, Georgia 

u '\ L-

Julius Rosenwald Fund PROGRJ-u 
4901 Ellis A venue 

CHICAGO 

Payment Voucher No. 'i'i85. 

Date Jsnutry 001 l9f9 

Rei buroemant for trnvc. , :r.pouace 1:ncurro<l in c:)!moetion 1 tll mo ting 
-., t:G:tztfi = 

of tl1a Council on hural Educatt:ln held in Atlwtn. - - - - - . 96 

Accounts 

~ur.~ Scho,l Administration - TravPl 

Prepared by 
DJ..._, 

Checked by Posted by 

Appropriation No. Debit Credit 

5e-7 

Comptroller 
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To 

Mr. Burton • i;·oc:er 

Tow~r Hill School 

Till~ington, Delanaro 

Julius Rosenwald Fu d ~ tL SCH□ 
PROGRA~A 

4901 Ellis Avenue 
CHICAGO 

Payment Voucher No.?Gr'"' • 

Date Janut....-; 20, l9f9 

Trn~el oxpenaos incurred !n connection with ~eetlng of tho Counc~l on 
-_, n w, • 

Rural Education in Atlanta - - - - - - - - - - - - - - - - -

Ck. &20685 

Accounts Appropriation No. Debit 

Rural School Admi nistration - Travel 58- 7 f59.70 

Prepared by Checked by Posted by 

DAE 

.L.. 

Credit 

Com troller 



TOWER HILL SCHOOL 
WILMINGTON, DELAWARE 

January 10, 1938 

Dr. Edwin Embree 
Julius Rosenwald Fund 
Chicago, Illinois 

Dear Dr. Embree: 

Hr . Fowler has asked me to write you 

that his expenses in connection with the 

Atlanta meeting from January fifth to 

eighth amounted to fifty-nine dollars and 

seventy cents (Railroad and Pullman $50.55; 

Meals a.nd taxi $9 . 15). 

Very truly yours, 



J Julius Rosenwald Fund 
4901 Ellis Avenue 

CHICAGO 

' 1 

To Payment Voucher No. 76~6 

,r . . • l'. Er.nk:. 

P~~iri~ V~ew ~t t& ,orreal & In<lu tritl Colle e 

Reimburs(;t1cnt fo1: tr vel (:Y.pccves .ncur1·ec: in c .. nnect.ion 1th .etlttn-4 o!'e -the Counc:'..l on Rural Educst1 n in .L,t: ... nt.. - - - - - - - - - "82 •. u9 

Ck. ifC6'18 

Accounts Appropriation N o. Debit Credit 

Rural School .Administrativn - '!'ravel 38- 7 

Prepared by Checked by Posted by 

DAE Comptro ller 



F crrhl N1\:"\207-4-3M in Quad.-12-34 
Original 

PRAIRIE VIEW STATE NORMAL AND INDUSTRIAL COLLEGE 
PRAIRIE VIEW, TEXAS 

To ................. W .. ~ .. ~™•······ ··· ·················· ····· ··· ··············· ·Dr. 

Department .. ... l~UMa .. Ro.e.enwald .. :E\md ......................... . 

From .. ........ ~~.~~~?:1. .. ~1. ..... ................ ....... ... ..... , 19 .. ~~ ..• to ................... .l.~UU~.t'Y-.. 1.., ... ....................... ... ..... .......... , 19.39 .. . 
Failure to itemize and follow in chronological order and other instructions in Fiscal Regulations will cause delay in payments 

Railroad, Hotel 
DATE ITEM Bus,other Mileage Pullman and Meals Other 

Convey- Personal Room Travel 
ances Cars Rent Expense 

Purpose of Trip 

To attend Council on Rural Education -
Atlanta, Geor gia 

Going 

Railroad fare• Prairie View, Texas 
to New Orleans, Louisiana 8. 52 8.52 
Transfer - New Orleans, La .25 .25 
Railroad fare - New Orleans to Atlanta 14.85 14.85 
Pullman 3.75 3.75 

Breakfast .50 .50 
Dinner 1.10 1.10 
Supper 1.00 1.00 
Breakfast .85 .85 
Taxi - Atlanta, Georgia .25 .25 

Returning 

Railroad fare - Atlanta, Georgia 
to New Orleans, Louisiana 14.85 14.85 
Pullman 3.75 3.75 

Supper 1.00 1.00 
Breakfast .90 .90 
Transfer New Orleans, La .25 .25 
Dinner 1.25 1.25 
Supper 1.10 1.10 
Railroad fare - New Orleans to 
Prairie View, Texas 8.52 8.52 

GRAND TOTAL-
4:2.~9 fjl >Rf?!~ A. ELVI ~P70 62.69, 

L °fJ~ STATE OF TEXAS; COUNTY OF ..... -.................................................................................................................................................................................................... tf.~ 
I do solemnly swear that the above account is just and true in every respect as verified by memorandum kept by ·e and 

that no part of this account has been paid to me. I further solemnly swear that all of these expenses were incurred on account , 

of official business. (Signed) .. a; ... /(.. ~:.... "\ \, ; 

Subscribed and sworn to before me, thi"-------···· ..... day of ........... - ........ ·----·- -----·--- 19 ... _ .. __ _ 

(SEAL) 

Notacy Public in and for----------.... -............................ -.... . County, Texas. 



Julius Rosenwald FundRU~AL f CH□□L 
4901 Ellis Avenue 

CHICAGO PR□lJRAi'vi 
To 

Mr. ~illlaz:: H. Zoicel 

1o~ierippi D ltt. State Teacher► Colleg~ 

Cl vol nc, Miseiesipp1 

Payment Voucher No. t 26. 

Date J U!lU&ry to, .L ~ 

Trnvel e:. cnrco tnrurrca ln connection l'lil.h tin., of tht! Cour.ci:!. 
....... -:,- tfSi?W:FJiS:::1 

Accounts Appropriation No. Debit 

Rm·:.11 :;chool Admiuis1,ratio:1 - TreveJ. 58- 7 

Prepared by Checked by Posted by 

Credit 

Comptroller 



T HE PULLMAN COMPAN Y-Passenger's 
Cbeck, T• idtolifr accommodations purcha 

·' ,.:6 
C 

ntirelJ wn 

OFFICE 24-16 FORM 1 $1.85 



THE PULLMAN COM P ANY 
PASSENGER'S CHECK - To Identi fy 

accommodations ,purchu ed. 

AfLANTA to MEMPHI~ Ten~. M 
!_RAI~ -j--S£AT -:-,'r-1 C~R C'\~ 

~ . r-
~., lnH •~-- -a.:..11!1, ;-;;:.... ,,.., 

OFFICt 20-4 FOR~• 14 S1.85 



OFFICE OF DEAN 

Date . 

i!liash1.aippi itlta ~tutt Wtatqtrs <nnlltgt 
<ltltndau1'. fllwwtppt 

January 10, 1039 

- ITEMIZED STATEMENT OF EXPENSES -
TRIP TO ATLANTA, GEORGIA, TO ATTEND 

COUNCIL ON RURAL EDUCATION 

January 6 , ?, 1939 

Fare Hotel Meals Services . 
Jan . 4 :$25 . 60 

ticket 
1.85 : 

:$ . 85 one meal $ . 30 cab 

Pullman: . 
Jan. 5 : $ 2 . 00 

Jan. 6 

Jan. ? 

Jan. 8 

Jan. 9 

Totals 

WHZ:GC 

1.85 9.00 
Pullman: 

1.50 

29 . 30 :12 . 50 

2.15 three meals 

1. 35 two meals 

1.35 two meals 

2 . 05 three meals 

.65 one meal 

8 . 40 

.15 porter 

. O? street car 

. 30 cab 

. 30 cab 

. 30 cab 

. 25 Red Cap 

. 0? street car 

.15 porter· 

. O? street car 

. 20 Red Cap 

2 .16 

~52 • 36~ I 
I 

~t;J• 

ol1,--



ZflGfl WM H 9~7 $} 
NAME 

CLEVELAND MISS 

JRF 

E 
Sov.tf,•, SuP~•m.• /folel' 

vltla.nta. (}a.. 

MEMO. DATE EXPLANATION AM'T CHARGED AM'T CREDITED BALANCE DUE 

1 6N- 5·3 AOC· ., 
* 

2 .-1N-6·'.39 P.GC fl() 0 * 
3 ;;;•t- 7·'.3 ROO~· :r. l c) 

* 
4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

Perfect service unobtrusively rendered; to have you regard the BILTMORE 
os your Atlanta home; these are our aim. 

THE MANAGEMENT 
ttCMU/QTO N JIANO I NC. , isM 3-38 8 41'1 :l 30- :ll933- 8 8 N P. 14.52. 

3.00 ' 
3.0C •. . 

Last balance is amount due 
unless otherwise indicated. 

.5. 
6.00 
9.00 

Bills are payable when presented 

Retain this re ceipt 



• 1It1D1[1iElL (?]L.l[][Stl[?A G 
CHICKASAW HOTEL COM P ANY 

Proprietors 

ACCOUNTS A RE PAYABLE ON DEMAND 

i DATE 

BROUGl{T FORWARD c:Jb 

ROOMS ~ 00 

RESTAURANT 

LOCAL TELEPHONES 

L. D. TELEPHONES 

TAILOR 

LAUNDRY 

BAGGAGE 

TELEGRAMS 

RAILROAD TICKETS 

CASH 

SUNDRIES 

TRANSFERS 

TOTALS 

CREDITS: CASH 

TRANS.: Allowanc11 

BALANCE 

We appreciate your patronage and tru,t that cordial and efficient 
1ervlce hH been rendered you during your vlllt. The Management 
will appreciate thoughtful 1uggeltlon1 that will 111111 u1 In Im• 
proving the aentce of thl1 Hotel. 

+ -t 

f 



lH[40 ][1E1L 
CHICKASAW 

DATE 

BROUGHT FORWARD 

ROOMS 

RESTAURANT 

LOCAL TELEPHONES 

L, D. TELEPHONES 

TAILOR 

LAUNDRY 

BAGGAGE 

TELEGRAMS 

RAILROAD TICKETS 

CASH 

SUNDRIES 

TRANSFERS 

TOTALS 

CREDITS: CASH 

TRANS.: AllowanCH 

BALANCE 

HOTEL 
Propriet ors 

DEMAND 

G 

We appreciate your patronage and tru1t that cordial and efficient 
1ervlce hu been rendered you during your visit The Management 
will appreciate thoughtful 1uuaeatlon1 that will a11llt ua In Im• 
proving the Hrvlce of this Hotel. 

I 

J) 

f 
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OFFICE CF DEAN 

I 

~i!i!ihtaippi ltlta ~tatt Wtacqtr!i Qinlltgt 
C!tltudaub. flltlllibtllippt 

January 10, 1939 

Mr . James F. Simons 
Julius Rosenwald Fund 
4901 Ellis Avenue 
Chicago, Illinois 

Dear Mr. Simons: 

-

J J:" .~ /} 
(' 

---
. " .....-

t ' 
In compliance with your request 

I am sending you an itemized state­
ment of my expenses to the Atlanta 
meeting. I am including receipts for 
the major items of expense. The hotel 
bills on January 5 and 9 at Memphis 
are due to the poor train connections 
from Cleveland to Atlanta by way of 
Memphis. 

I enjoyed the meeting very much. 
I considered it one of the best con­
ferences that I have ever attended . 

With best wishes, I am 

Very truly yours, 

~M~~ w7.iiamH. Zei 
Dean of the Faculty 

WHZ: GC 

I 



To 

Dr. uulter 8. Cocking 

Colleee of Educntion 

University of Georgi 

J I• R Id F d\ Ul,AL ;:1L; uL 
u1us ose~wa un PROGRAM 

490 1 Ellis Avenue /-'\ 1 

CHICAGO 
Payment Voucher No. 76~ 9 • 

Date Juuuv.ry ~o, 18:59 

Rural Erlucatioo in Atlant - - - - - - - - - - - - - - 24 . 55 

Ck. {20t:.Jl 

Accounts Appropriation No. Debit Credit 

Rurul tchool Acnu.n.:.13tration - Travel 58- 7 2.{ . 55 

Prepared by Checked by Posted by 

Comptroller 



January 10, 1939 

Expense Account of Walter D. Cocking 

Attending 
Rural Life Conference, Atlanta, Georgia 

January 5 - 8 
1939 

llileage Athens to Atlanta and return 

Hotel 

Meals 

3 nights 

Storabe for automobile 

142 miles @ 5/ per mile $ 7. 10 

9. 00 

6. 95 

1.50 



THE U N I VERl!I I TY OF GEORGIA 

COLLEGE OF E DUCATION 

OFFICE OF THE DEAN 

Fiss Dorothy Elvidge 
Julius Rosenwald Fund 
4901 Ellis Avenue 
Chicago, Illinois 

Dear Fiss Elvidge : 

A T H • N s. G E O R G I A 

Januar~r 11, 1939 

I am enclosing my expense account incurred in connec­
tion with my attendance at the Rural Life Conference in Atlanta 
January 5 - 8. 

WDC/cs 

enclosure. 

'.'fith kindest persone.l regards , I am, 

Sincerely yours , 

~~~ 
Walter D. Cocking 

Dean, College of Education 



Julius Rosenwald Fund JRAL SCHOO .... 

To 

rJr . A. C. Lo1t.:a 

State gent for Ne&ro Schools 

De~ rt~Ent flm of Education 

4901 Ellis Avenue 
CHICAGO PROGRAM 

Payment Voucher No. 760'4 

Date J cnwr.ry fO, 1959 

tr~v l expens a incurred in conncct!.on with "1.::c-tlna ot the CouncU on 
~~~~~"~-' 

\Ul"IW. Educ~tion l~ Atl t4 - - - - - - - - - - - - - - CS0. ~5 

Ck. #20654 

Accounts Appropriation No. Debit 

Ru~al School Acml~i~tration - Travel . 38- 7 

Checked by Posted by 

Credit 

Prepared by 

DA,. Comptroller 



STATEMENT OF EXPENSF.S OF A. C. LEWI S 
I N ATTENDANCE AT ROSENWALD RDRAL SCHOOL COUNCIL MEETING 

ATLANTA, GF.ORGIA 
January 6 and 7, 1959 

I ransportation 

~ar, Baton ttouge to New Orleans 
and return - 166 miles at 5¢ 
Railroad fare - round tri p 
Pul lman 
Busses 

Incidentals 
Meals 

$ 8. 50 
24. 75 
8. 20 
1. 50 

. 75 
6.75 

Total ••••• • •• • •••• $50. 25 -'v 
\'-I • 

Signed: 

A. C. Lewis 
State Agent of School s f or Negroes 
in Louisiana. 

DOROTHY A. ELVIDGE 



STATE OF LOUISIANA 

DEPARTMENT OF EDUCATION 
BATON ROUGE 

Julius Rosenwald Fund, 
4901 ~llis Avenue, 
Chicago, Illinois. 

January 10, 1959. 

I --L 
I 

I 
Attention: Miss Dorothy Elvidge1 

ComptrQ.ller 

Gentlemen: 

Attached, hereto, you will find my statement of 
expenses t o the meeting of the Rural School Council, called by 
the Rosenwald Fund at Atlanta on January 6 and 7, 1959. 

My opinion is that this conference was the best one 
ever held. 

Yours sincerely, 

A. C. Lewis 
State Agent of Schools for Negroes 

-I 



Julius Rosenwald Fund RURAL SCHOOL 
4901 Ellis Avenue 

CHICAGO P~CG • 1\M 
To 

ioo Alico v. cllher 

Progress ve Educat ion Ae~oo~ation 

SO . ~c ef ell er Plaza 

.-.ew ! ortc C.i cy 

Payment Voucher No. 7627 

Date .fanunry 20~ l ~9 

Travel ex~enses incurred in connection with moeting of e Councll 

Ck. 

Accounts 

Prepared by 

.lJ L., 

on Ro~~l Education i n Atl ~to - - - - - - - - - - - - e. 50 

Appropriation No. Debit 

ta.so 

Checked by Posted by ..,;_J. 

Credit 

Comptroller 



,. Ku , ""_ Loo '-' • -i u u 1... 
Julius Rose~wald Fund PROGt:lAM 

To 

I;:r. Charles s. Jo mson 

Fisk U n1 versi tv 

Uaohvlll e, Tennoa ee 

4901 Elhs Avenue 1'-

CH IC AGO 

Payment Voucher No. 76U 

Date Jenuo.ry 20, 1939 

Travel CXi)'mees incurrod in connoction 1ri th meeting of the Counci l 

on h.ural .Education in AUanto - - - - - - - - - - - - 17 . 00 

C • //206 ~ 

Accounts Appropriation No. Debit 

Rural School Administration - l r avel 38-7 1 1. 00 

Prepared by Checked by Posted by 

Credit 

Comptroller 



STATEMENT OF EXPENSES 
to the 

JULIUS ROSE~"WALD FUND 
Re . 

MEETING OF THE RURAL EDUCATION COUNCIL 
Atlanta, Georgia., January 6- 7, 1939 

Railroad fare 
Nashville-Atlanta • •••••••• •••••••• ••• • $10.20 

PulllIWl fare 
Nashville-Atlanta •••••••• •• ••••••• •••• 2. 65 

Incidentals ••• •• ••••• •••••••• •••••••••• ••• • • 2ol5 

Meals - four• •••••••• •••••• •·••••· • ·••·••••• 

Return to Nashville by 
automobile, with Dr. Bond. 

January 9, 1939 

2. 00 

♦ 1 • 

son 



FISK UNIVERSITY 
DEPARTMENT OF SOCIAL SCIENCE 

NAS HVILLE, TENNESSEE 

CHARLES S. JOHNSON 
D IRECTOR 

Miss Dorothy Elvidge 
Julius Rosenwald Fund 
4 901 Ellis Avenue 
Chicago, Illinois 

Dear Miss Elvidge: 

January 9, 1939 

I am enclosing a statement of expen-

ses in connection with the meeting of the Rural Educa­

tion Council which was held in Atlanta, Georgia, Janu­

ary 6-7. 

• ~ - • • 
C ohnson 

cs j -p 

• -



To 

. - ~ l ,... r ' r• U Julius Rosenwald FundRL, j w 1 ~ 
P OGRAM 4901 Ellis Avenue 

CHICAGO 

p· vgreo ivo F..duc&tion Association 

c/o • 05 Alice V. K~l iher 

Payment Voucher No7 J 8 

Date J anuarJ 2u., l '3~9 

~o no~·efeller Plaza 
New Yer~ Oit-,r 

Roi1:burse:r.cnt. for ntr trc.nspo:.•tation boucht f or L~i oc Alice V., Keliher - 81. eG 

Accounts Appropriation No. Debit Credit 

h'ilral School Adminiatrat.fou - Trav~l 

Prepared by 

.1.,Ai 
Checked by Posted by 

56- 7 81.oo 

Comptro ller 



ALICE V. KELIHER, CHAIRMAN 

RUTH BENEDICT 

PROGRESSIVE EDUCATION ASSOCIATION 

COMMISSION ON HUMAN RELATIONS 
MARK A. MAY 

E ARL T . ENGLE 

LAWRENCE K . FRANK 

WJLM A LLOYD 

ALAIN LOCKE 

30 ROCKEFELLER PLAZA. NEW YORK CITY 

January 9, 1939 

Item I - Expenses payable to Alice v. Keliher 

Airport buses and taxis ..... $4. 50 

Tips . . . . . . . . . . . . . . . . . . . . . . . . 1 . 50 

Meals ........... ... ... .... ... 2. 50 

Item II - Expenses payable to Progressive Education 
Associ ation 

For air travel ............. $81. 86 
(!, 

DANIEL PRESCOTT 

LORfNE PRUETTE 

LOUISE ROSENBLATT 

W. CARSON RYAN. JR. 

PAU~ WITTY 

If it is not too much trouble I would appreciate having 
my exoenses in these two checks because the air travel 
bill is paid direct to Progressive Educa tion Associ~tion. 
If you will send both checks to me I will forward the 
P. E.A. check with the proper notation. 

Alice V. Keliher 



Julius Rosenwald Fund k.., • ~ • 
.... 

DL 
4901 Ellis Avenue 

CHICAGO PROGRAM 
To 

Dr. Ecb:l!lnd deS .. Brunner 

Tenchers College 

Columbia Oni vorni ty 

Payment Voucher No. 76?2 • 

Date Jnnuary 20, 1959 
I 

Travel expense• incurred in connection wi t.'1 moeting of tho Council 

on Rural Education in Ltlenta - - - - - - - - - - - 69. 80 

Accounts Appropriation No. Debit 

Rural School Administration - Travel 38- 7 $69. 80 

Prepared by Checked by Posted by 
DAI!. 

Credit 

Comptroller 



0 

TEACHERS COLLEGE 

COLUMBIA UNIVERSITY 

NEW YORK 

January 9, 1939 

JrS 
JC D 

nu, 

I/ ~¥1 
f2uJ () 

~ 
i) 

Mr . James F. Simon 
,Julius Rosenwald Fund 
4901 Ellis Avenue 
Chicago , Illinois 

[,ear Mr . Simon: 
f}f CG , / J·.-V 

I am indicating below my expense account for tt1e conference 
at Atlanta . 

Railroad and Pullman "> New York-Atlanta and return 
----r.-.,,11,,·axi (New York and Atlanta) , 

Pullman and porter tius 
Seven meals , 4 on train 

(2 cash paid in Atlanta) 

Total 

$ 57. 75 

3 . 40 

8 . 65 

$69.80~ 

I regret very much that I coulo not stay through as it 
seemed to be a very worthvvhile meetir1c; . 

6inc erely yours , 

Eomuna oeS . brunner 

P.$ . If you have not already included rur . C. B. Loomis and 
Professor Ralph Lyon of the Greenville County Council , 
Greenville , South Car olina on the aistribution list of 
I.ir . Ernbree Ts la.5t report, I feel that it would be most 
helpful to both of these men if you would send them a 
copy. 



Julius Rosenwald Fun<I U~,\l SCH[ CL 
4901 Ellis Avenue 

CHICAGO PROGRAM 
To 

Dr . • L. Orr 
Payment Voucher No. 7695 

Date J'J.lllu ry ~~, 1959 
ilab St t e Coll~go for r-iomen 

Uont~vall o, Al abama 

Reimbursement for expenses incurred in connect icn with att-nding 

aeoting ot Counc11 on Rural Educ·t1on held J nu~ 6-? , 1~~9 - - - l l.40 

Accounts Appropriation No. Debit Credit 

Rural School Administ rat ion - Travel 58-7 $11. 40 

Prepared by Checked by Posted by 

AM 
Comptroller 



17 

A LA BAMA C OLLEGE 
THE STATE COLLEGE FOR WOMEN 

MONTEVALLO. ALABAMA 

Mr. James F. Simon 
Julius Rosenwald Fund 
Chicago, Ill. 

Dear Mr. Simon, 

Jan. 14, 1939. 

Attached I am sending you, at your suggestion, 
e statement of my expenses to the recent Conference held in 
Atlenta which were not taken care of in Atlanta. 

If you will remember, my wife occupied the 
room with me for which there was en additional charge. You 
took care of the hotel bill. 

'!he Conference was one of the best I ever 
attended and I appreciated the opportunity of meeting with 
the group. 

I enjoyed very much meeting you, your wife end 
other officiels of the Fund. 

With all good wishes, I am 

~ ·7~ 
M. L. Orr 

Head Education Department 

O/p 



ALABAMA COLLEGE 
THE STATE COLLEGE FOR WOMEN 

MONTEVALLO. ALABAMA 

Expenses of M. L. Orr 

Julius Rosenwald Conference 

Atlanta, Ga. 

Jan. 6-7, 1939 

Expenses not taken care of in Atlanta 

6 meals estimated 
Round trip R.R. fare 
Incidente.ls 

$3. 00 
7.40 
1.00 

$11.4~ 



1 . 
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~ 
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Remarks : 
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Julius Rosenwald Funa 1 lRAL SCHOOL 
4901 Ellis Avenue p□nGRAM 

CH I CAGO ~\ ' 

To 
r . H. Councill Trenhol, President 

The St to T~chera College 

ontgomery, ilabua 

Payment Voucher No. 7694 

Date J anuar:, t, , 19.::9 

Rei~hureemcnt tor e;.pan1eo 1.ncurred n connec,1on •1th attendance 

at mo&t iag or Council on Rural Education J nnu1.1.ry 6- 7, 1939 - - - - l~. 90 
~~-~~~~~i;:.~~~ 

Ck. 20765 

Accounts 

Rural School Administration - Travel 

Prepared by Checked by Posted by 

All 

Appropriation No. 

58- 7 

Debit 

$15.90 

Credit 

Comptroller 



,. 

H. COU NCILL TRENHOLM, PRESIDENT 

1he State Teachers (9ollege 
At 

c7v1ontgomery, Alabama 
FOUNDED IN 1874 

January 18, 1959 

------
:..rs. Margaret S . Simon, Secretary 
The Julius Rosenwald Fund 
4901 Ellis Avenue 
Chicago, Illinois 

Dear J.'adam: 

Please find enclosed my eypense account incident to the meeting 
of the Council on Rural Education held at Atlanta University 
January 6 and 7. 

Hoping that this statement is in satisfactory form, I am 

HCT :S 

Enc . 



THE PULLMAN COMPANY- hmn11r•s 
Cllt; II. Tl ldHtltJ :n~~••edatitnl ,urctu:Hd. 

MOtUGOMEHY to ATLANTA, Ga. t'-
-----~ - -----1 M 

Ml LOW;_:UTH lt ~6 

r re,ertr takH Into nr WIii lte entire 1, et ownu•a rllk ('I 

OFrlCl 22-16 FOUi 1 S2.40 



1-0Ule a (E if:N1\~\l.l•-LE RAILROAD COMPANY ... o. 
11•&7 ( O L.D ..... ,t) 

___ R_E_C~£~1~V~-E-D_O_F _____ f-_________________________ DO L LARS 

STAMP 

HERE 

{ FOR T ICKETS FROM _______ To ~f~\NTA. r~ ~R,,/2 Z/4 J-?--"No k .3 ~--I 
f: 7.( 

I\ ) cos-r OF TICKET S $ _____ _ 

.J d 
'),,- ' -, p 

: COST OF P U LLMA N $ 



.. 

TBA VEL EXPENSE ACCOlliT 70Jl 

H. COL'NCILL TREFHOD! 

TO ATLANTA FOR HEETING OF COUNCIL ON RURAL EDUCATION ( JANUARY 6-7, 1959) 

Round Trip Railroad Ticket Montgomery - Atlanta $ 8 . 75 

Pullman AccoTllI!lodations - one way - J'contgomery to Atlanta 2.40 

$ 11. 15 

t;eals ( Breakfast & Supper ) 2 days Fri day & Saturday 2 . 00 

Taxi Fares . 75 

~ 15.90 I<., 

' 0 

~~~ 
NOTE : 

Used room at Atlanta University Dormitory Friday morning 8 :50 to 

Saturday evening 6 :00 

Had lunch on Friday and Saturday at Atlanta University Dining Room 

with the Council 



Julius Rosenwald Fund 
t.Ju • ..i.Jua... 

To 
#. t lnnt.8 Univ r el\7 

Atlanta, Georgia 

4901 Ellis Avenue 
C HI C A GO 

PROGRAM 
Payment Voucher No. 7692' 

Date Jauunry ~ l), l9t9 

lour stt.te ent dat,d l/18/~9 for expenoee incurred i n connection 

_:::::!~~~;t!:~..2.!l~!!r!~~uc tion J nu.tl'Y- G-7, 1939 - - - G0.16 

Ck.620761 

Accounts Appropriation No. Debit 

Rural School Administration - Travel !58- 7 $60.16 

Prepared by Checked by Posted by 

Credit 

Comptroller 



Atlanta, Ga., _ _J_an. . .18, _1939_ 

M _ _!he_ .JuliwLRo.aenwa.ld. _Fund 

To ATLA~rrA U N I VERSITY, Dn. 

Council on Rural Education 
January 6-7, 1939 

For: 

Accommodations, with board, 
for Messrs. Banks, ) 1 suite 

Trenholm, Cle.rk,) and 
Johnson, Drake ) 4 rooms 21 00 

Luncheons 

January 6 43@ 50/ 21. 50 
7 39 @ 50/ 19. 50 

41.00 
Less: luncheons for 5 

people stopping in dor-
mitory and charged at 
day rate 3. 00 38 00 

200 paper cups@ 58¢ per C l 16 

60 16 > 

-· or' 



ATLANTA UNIVERSITY 
ATL ANTA, GEORGIA 

O F FICE OF T H E PRE SIDENT 

J anuary 18, 1939 

Mr. J . c. Dixon 
Julius Rosenwald Fund 
4901 El lis Avenue 
Chicago~ Illinois 

'My dear Mr. Dixon: 

In President Cl anent ' s absence 
f r om the city, I am encl osi ng a state­
ment of expenses in connection with 
the meeting at Atlanta University of 
the Council on Rural Education. 

President Clement is gl ad that 
the University could be of ser vice. 

Encl osure 

Very trul y yo~s 

Secretary 

JfS 
MSS 

ff~ 



... Julius Rose!1wald Fund RURAL SCHO"□L 
4901 Elhs A venue 

To 
CHICAGO .., GRAM 

Payment Voucher No. 16 7 
Dr. ( Qrl ~. Di elo, Director 

Commhaion on Te ch r Education 
.AJ:lc~ican Council oo Education 
744 J ackson Place 
.ushin ton, D. c. 

Date J nnufil'y 2o, 19~9 

R~imturse!'f'ent f or expent-es incurred in connection with ottc.:.1di0g 

eet1ng of Council on Rural !ducnt1on J anuory 6-7, 195~ - - - - - St .es 

Accounts Appropriation No. Debit 

Rural School Administration - Travel 58-7 $52.65 

Prepared by Checked by Posted by 

Credit 

Comptroller 



OFF'ICE OF' THE DIRECTOR 

COMMISSION O N TEACHER EDUCATION 

AMERICAN COUNCIL ON EDUCATION 

7 44 JAC KSON PLACE 

WASHINGTON , D . C . 

January 18, 1939 

yf ~ <) 

Dr. Edwin R. Embree 
Julius Rosenwald :Fund 
4901 Ellis Avenue 
Chicago, I llinois 

Dear Embree: 

It was a great experience for me to attend the 
meetings of the Council on Rural Education. I learned 
a lot which it is good for me to know and had an oppor­
tunity to meet a number of people with whom I was glad to 
get acquainted. 

Since returning to Washington, I have attended 
the meetings of the Association of American Col leges. The 
Atlanta and the Louisville experiences were very differentt 

You will find a statement of my expenses enclosed. 
Please share my regards with the other members of your staff 
whom I so much enjoyed meeting. 

With best wishes, 

Sine ely yours, 

arl W. B. 
Director 



.. 

Julius Rosenwald Fund 
4901 Ellis Avenue 
Chicago, Illinois 

January 20, 1939 

To Karl w. Bigelow Dr. 
American Council on Education 
744 Jackson Place, N.W. 
Washington, D.C. 

Travelling expenses in connection with attendance at the meetings 
of the Council on Rural Education, January 6-7, 1939: 

Railroad and Pullman 
Washington to Atlanta and return 

Meals 
Taxis 
Tips 

$ 42.45 

5.30 
2.45 
2.45 



Julius Rosenwald Fund w~,~L ~LniUOL 
4901 Ellis Avenue nn n GRAM 

CH I CAGO I 

To Payment Voucher No. 77 e· 

Date J anuary 971 19l-~ 

R,.iu'b:..lr ement !or t r avel c:r..pe,u10 :J i nc11rred :!.n cor.n.ection tlth qeo~f . ..,,
0 

of tbe Council. o 1 Rural Ecucut.:.cn in l.t,lnnta - - - - - -
5 rt ... ........ 

Ck. /;00776 

Accounts 

Rural Sci.:,ol Awniuistrat10~1 - rrravel 

Prepared by 

DAB 
Checked by Posted by 

Appropriation No. Debit 

$24.70 

I 
,, 
J 

I 

24. 70 

Credit 

Comptroller 



RUR.At, EDUCATION COUNCIL, THE JULIUS ROSEIDVALD FUND 

DEBTOR TO: J . E. Brewton 

FOR : Expenses for trip to Atlanta, Georgia, and return to 
Nashville, Tennessee, Council on Rural Education, 
January 5- 7, 1939. 

Meals 

Transportation (Fare plus 
Pullman) 

Total 

$ 4 . 90 

19. 80 

(Signed~ . C. ;;J;~ 
J . E. Brewton 

January 23, 1939 



Julius Rosenwald Fund 
4901 Ellis Avenue 

CHICAGO 

To (!! "" } ~ a...q 
I 

Payment Voucher No. 7717 
~isp J ne F'l•anscth 

I Date Febr:.•· 'r/ ti , 19~9 
So~t~ Georgia T~ncnere College 

Collep.e~oro, Georgia 

Rt.imburse??:ent t·or exp~n:?-es incu::-x·ed ui connoctiou 'Witn ut:tending 

"ectl.n, of Council on Rurc.l Educt1'b.on - - - - - - - - - - - - - t 5. CS 

Accounts Appropriation No. Debit 

Rur~l 5chool bdIL..inlstrat ion - Travel 58- 7 fS . 65 

Prepared by Checked by Posted by 

All 

Credit 

Comptroller 



SOUTH GEORGIA TEACHERS COLLEGE 
COLLEGEBO RO , GEORGIA 

DIV ISION O F' 

ED UCATIO N , LABORATORY 
SCHOOL ANO PLACEMENT 

B Ul~EAU 

aua u1t ■ o,. &TAT£■■ Dilt0 

"<.:x"""en~e • cc.r,un t for "eals· 
ihlle. vl, r · ne the 
Confere co 0n Rural 

Educ~t · cn 

'i.hur cey evenint; •.......... :. £10 
2r.:.d'--.t ~ ~reakfast .........• . . z0 

Di .. J. ... 1er .. .......... . 1 . 5n 

7 , Sa tur .:ir y , ~ .. rca k~o st . . . . . . . . . 00 

" Dir er ....... . ... 1.50 

., Lunch . . . . . . . . . . . . 05 

Tol,"l .•... ... .... 5 . 65? 

DOROTHY A. ELVfDGE 



L Julius Rosenwald Fund 

_,_. 
1"'1. 

4901 Ellis Avenue • 
CHICAGO 

Payment Voucher No. 774~ To 
Mr. 

---~• ,. liiilit ma: 
Date febnw.ry G, 19~9 

Sotthern Univeroity 

Scotl.moviLle, Louisiana 

lieimbursement for exp nses incurrt;d in connect ion with t1.tt.endina 

i::ecting of the Council o Eur l Ictucation in ;t.louto - - - - -

Accounts Appropriation No. 

Rural School hdmi~istration - 1r~vel 

Prepared by Checked by Posted by 

l A 

Debit Credit 

Comptroller 



,. ... ... ... 

STATE:::I::NT OF .EXPENSES 
FELT01\T G. CLillK 

IE CONIIJECT 1.Jl" ~JI'I'H AT'IDIDA.~CE AT T9E 
l'EETIT'~G O:!' TILl ROSEh .. ,v'ALD COUNCIL ON 
RUR\L EDUCATION, ATLAJ•:TA, GEORGIA 

JAl\'UkW 6TH & 7'I""tl 
1939 

.... Round. trip railroad fc.re 
Eaton Houge to Atlanta 

••••••••••••••••••• '1? 

Round trip pullman fare 
New Orleans to Atlanta 

30 . 05 

7 . 50 

~ro taxi fares . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ?5 

Total )38. 30 
¼,, 
?. 

February 4 11939 



PURAL ~__;H~OLJulius Rosenwald Fund 

To 

PROGRAM 4901 Ellis Avenue 

( 
CHICAGO 

u ) ' 1.. Payment Voucher No. 
~ ,, 

.i.u-. Horne J1l1.un .oond Date 

F .. a Univ, rd .. ty 

Re cbur.c~cnt for travel expe sc~ inCUJ.-r din conr.cctio~ wi th 

t ~1.t.g Lit:et4,., :,f th Council on Rural Educ tio11 t /. 

Accounts Appropr iation No. 

P. ..u- 1 [ ch.:>o !. Ad minis tro. t io.i - Travel 56-7 

Prepared by 

1:-.-

Checked by Posted by 

Debit Credit 

Comptro ller 



J .... - -

Tr·ms normt i on: 

Expense Account , F . •-. Bond 
Acct . Atter..dance , _·,t1anta 

I.:eetin"' , Council on Rural 
..:c1ucation 

:-rnshville- ;.tlantc. , January 5th , 260 1'1iles @ 5;t ...... ~13. 00 
Atlantr- 1·as~1ville , J"-nuary 8th , 260 r.iles "' 5¢ . .•••. 13. 00 

:"eals : 

.;:'.;n Route , :Tash'!ille- Atlanta ...... .............. .... . 
:::::n !tou te , _,,_ tlunta-:Tashville .•......................• 

26 . 00 

. 65 

. 75 
"'l . 40 

Total •• •••••• •••• •••••.•................ ... ......... . .... $27 . 40£v 

~-i!' 



,, -.,Council on Rural Educati on 
Janu~ry6 and 7, 1939 
M. E. McKay 

hLlkxL w..,.l 

PRn., AJ\' 
Johnson: It became evident early in the deliberations of thi s Council 

that it was di ~ficult to generali ze about the South or to know very much 

about any parti cular area, and that i ndividual instances of good s i tuati ons 

or bad situati ons told us very l i ttl e about the..repr esentativeness of that 

parti cular type of s i tuati on. I t was suggested that as a first appr oach 

to the general problems of educati on we attempt to lay a basis in the 

social and economi c structure of the area by such uni ts as we could get 

measurable and fairly dependable. data on . There have been many attempts 

to treat the Sout h r egi onall y. You are famil iar wi th Dr . 0dum' s work. 

Vance, Parkins, and others try to break down a diversifi ed area i nto 

units that could be understood s i milarly. We have selected as the smallest 

possible uni t on whi ch we could get data the county. / We have taken 1104 

southern counti es and attempted to work out a device by whi ch we could class 

these count i es as necessary or analyze the avail able data on each county 

according to a number of selected indices -/ Seventy indices have been 

worked out. The atlas is i ntended as an educator ' s manual , not as an 

attempt to interpret directl y these problems. The first step in the devel­

opment of thi s atlas was i n setting up a basis by which we could describe 

fairly consi stentl y each county accordi ng to i t s domi nant economy. The 

s t eps by whi ch that was carri ed out ar e recorded in such a way that they 

can be understood by persons not famil i ar wi th the procedure. 

Ther e are eight general type areas with some subdivisions of 

each. 

Items used in classi fication of each county: 

1 . Populati on characteristics 
a . Total county population 
b . Percent change 1920-30 
c. Percent urban 
d . Percent Negro 
e . Major retail trade center 

(1) Name 
(2) Populat i on 
( 3) Locat i on 



2. Economic Index 
a. County population per income tax return 
b . Percent of all farm operaters who are tenants 
c. Percent of farm operaters who are full ovmers 

(1) White 
(2) Negro 

d. Agricultural characteristics 
(1) Total acreage harvested 
(2) Percent in dominant crop 

e. Percent of Negro males engaged in agriculture 
f. Industrial differentials 
g. Occupati onal distfiibution 

(1) Agriculture (percent) 
(2) Trade 
(3) Other 

3. General Orientation 
a. Percent illiterate 

(1) t otal 
(2) White 
(5) Negro 

b. Reading (subscribers per 100 county population) 
(1) Daily newspapers 
(2) Fifteen national magazines 

4. County type 
Cotton 
Tobacco 
Grain-subsistence 
Grai.~-livestock and dairying 
Vegetable-fruit 
Citrus fruit 
Ri ce 
Sugar Cane 

5. Educational Index 
a . Per capita school expenditure 

(1) Decile - white 
(2) Decile - Negro 
(3) Rati on Negro to white 

b . One-teacher schools 
(1) Number per 1000 whites 5-19 
(2) Number per 1000 Negroes 5-19 
(3) Ratio white to Negro one-teacher schools 

c . Roeenwald Schools 
(1) Number of school buildings 
(2) Classrooms per 1000 Negroes age 5-19 

Index for any county may be immediately obtained by following 

these 9oints. The second step is correlation of types with other social 

factors. This reveals group of very interesting facts which can be of 

considerable value both to educators and to other soc1 1 students . 

step is drawing together documentary materif which fr": color and 

/ 

inal 



3 

internal function of these areas. There are two assumptions: (1) The ob­

servations for~ known area when related to broad statistical index carry 

for areas in which intensive studies have not been made; (2) Vfe are able 

within certain limits to associate known factors with certain others which 

have not been quite as easily possible of objective index. 

AFTERNOON SESSION - Friday 

Campbell: Observations made in the reports are not progress report. 

Dogmatic statements are conclusions on basis of ,P~esent information. Ob-
~~A/l LJJ· 'I /'tL, ',1~:....-

servations wa.'1e,B:tr-lat~e~ part of morning on basis of visits to schools. 
l l.tQ._o..... . 

"\ {' • Visits not quite half~ () Any generalizations may be radically changed . 
(/ tL- t<-\µ!. 'Ji,1.J. t . 

Presented as incomplete information. There are some strong implications . 

Fowler: Is there any integration between Johnson' s and your materials? 

Campbell: We have started out to do everything possible towards getting 

all of essenti al information necesso.ry to attack on rural problem. Dr . 

Johnson's material ties in with ours. 

; Johnson: It is possible to place all the schools visited within the types. 

) Campbell: The basic information from his study must be secured by teacher 

~education institutions concerned with the counties. 

Keliher: We need a defini tion of rural education, rural mindedness . Planning 

for rural life as function of planning for rural education. Should we 

substitute a meaning which would be community consciousness? What is meant 

by good education? Shall we distinguish rural education from any other 

type of good education? 

Campbell: We of the Committee assume that in the large the school is a 

community enterprise. Basically we are interested in the school servp-ng 

the community of which it is a part. Our itself to th 

rural communities of the southern states. 

--' 
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