{Wyomilfﬁ"rc;m'lty Counts
'16 One-Pupil Schools
LARAMIE, Wyo., Jan. 10.—U.P).

Wyoming has gjxteen of th st
expensive grage school sfludents
in the west, a survey of rural edu-
cation in the Cowboy State showed
today.

Helen Nelson, superintendent of
schools here, said the sixteen
high-priced students attend “one
pupil” schols in isolated rural sec-
tions.

“It costs just as much for a
teacher and for fuel and supplies
to educate one pupil as it would
for twenty or more,” Miss Nelson
said. “As a result, every one of
these sixten isolated students costs
the state $700 per year.”

All sixteen of the one-pupil
schools are in Albany County, site
of Wyoming's famed Snowy Range.

The same county has sixtv-one
rural schools with only two pupils.
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lir« Edwin R. Embree
4901 Ellis Avenue
Chicago, Illinois

Dear lir. Embrea:

I want to tell you again that 1 certainly did
enjoy the council on Rural Bducation which 1 attended on Jm., bd.
Saturday. The discussions were quite stimulating and
essociations most pleasant.

If I had had the enclosed clipping for the ar=-
gunent 1 was in Friday afternoon, I believe I could have
carried my point. I would like to have soms of the folks
whe argue for the continuance of the one-teacher schools
explain how they would go about building a life-lik
gituation in these 77 schools of Albany county, Wyoming
(unless, of course, they are trying to develop hermits).

I enjoyed so much knowing the people from your
office. I do hope that they all find it convenient to
come back south again soon. Give my regards to Curtis
and Georgeé.

Very truly yours,

¢, . Lt

Herry A. Little, Head of
Department of Kducation and Teacher Training

HAL:iel
kinclosure
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COMBINING THEORY AND PRACTICE

A teachers college should serve the area represented by its
students. Therefore, the president and faculty need to know the needs and
resources of the communities or regions, conditidha, field problems, and
public school practice from first-hand contacts and experiences, in order
to set up justifiable, clearly defined objectives and to plan specific
courses to parallel student experiences. All departments should be aware
of, sympathetic toward and interested in the teacher education progream.

From the moment students enter professional courses, they should
contact children, with gradually increasing responsibilities. Through
graded participation, the "safety minimum of teaching ability" (Evenden)
should finally be reached.

(Type of children in Laboratory School - Consolidated)

Remedial work - small groups

Plays and Games

Public School Art

Public School Music

Children's Literature - Story-telling - Introducing books -
Library Period

Public Heelth Courses
Nature Study
History-Social Studies
Geography

Tests and Measurement
Psychology

Curriculum Courses
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November 3, 1938

Dear Mr. Favrot: You have sttended all of the meetings of the
Rural Council snd know, therefore, the sgenda
which have been followed in each of them. As you will remember
they have posed the problems of rural educetion largely from the
point of view of the rural scene, the rural school and the rural
teacher. In other words, the approach to the problems of rursl edu-
cation has been from the rursl teacher primarily. ©She is so nearly
the crux of the whole problem that we have felt justified in center-
ing our interest on her and her probleas.

The discussions in the Council and the genmeral
trends of our program - which we hope and believe are being set
more by the actual needs of the situation than by the personsl
philosophy of any of us - have more and more directed us to a con-
gideration which goes behind the teacher and her setivities. This,
of course, is the institution which trains her. We have been in
the position of analyzing the teacher's job and of assuming that
she should have certein knowledge sand abilities. Except for repre-
gentatives from those teacher training institutions with wihich we
have been cooperating we heve had little chance to know what
officials of such institutions thought of our approach. We have
not given them & chance to state their opinions, to guestion our
procedures, and to suggest modification of our program.

We feel, therefore, that the next meeting of
the Rural Council should devote much of its program to a considera-
tion of the problem from the point of view of the institution irain-
ing the teacher and it seems that there may be a very happy wey in
which to make the approach to such a plan. I have in mind the work
Bond and Brewton have been doing under Campbell's direction. They
have made enalyses of:

(1) The status of one-teacher schools in the United
States with particular emphasis upon the situation
in the southern states;

(2) The status of consolideted schools in the same
areaj and

(8) The status of rural school supervision iu thn
same area.



The Laboratory School should be the heart of a teachers college
and the director serve as the coordinator, really, for the whole school.
Of faculty members who need to make use of the facilities there, some may
feel uncertain, awkward, and unskilled, or hesitant about doing so. The
director can do much toward making the approach eagy and inviting.

We tend to teach a8 we are taught, or as scmeone sald yesterday,
"the way the students learn is the way they teach." Then practice should
exemplify theory. Environment at hand, or further removed, should be
used to confront the students with problems, and guidance given in finding
solutions and identifying inherent principles. Probably, reorganization
of individual courses into a few broad fields or as a core curriculum would
tend to give more continuity and flexibility in the education program,

Classrooms in the nature of workshops furnish not only & working
atmosphere but also some of the working tools. Professional books, state
adopted textbooks, supplementery books, bulletins, magasine, files, sample
tests, records and reports, samples of children's work, hectograph, lettering
pens, 1l.e., general supplies and materials are some of the working equipment.
A desk or table for each student and freedom to use the room, when he has
time from assigned responsibilities, make this an inviting place to which
the student returns frequently for study, conference aund discussion with
his teachers and classmates. (Anderson Hell)

Courses should be synchronized with required experiences so that

the interplay of theory and practice are natursal, i,é., methods and student

teaching. The classroom then affords thevsiu&enti? 5§lace to pool their

problems, discuss the implications, search for ans;;rs, and plan their pro-

cedures in the light of principle.



(Discuss Observe Evaluate
Contact problems (Read Plan
(Explore Try Out

Examples of interplay between theory and practice

Inventory - situation physical, children, commnity
Measure, weigh, record .

Health - exam, perents, planning program
Home visitation - sick child home, cane grinding, call
Reading - exam tests, prepare to give, fend, administer score,
compile, graph, analyze, plan and assist in remedial
work
Excursions - field trips
Organize bodies of teaching material
Visits to schools in county, meetings
Participation in conmunitf affairs - church, PTA
Records and reports - examine, read, assist
County library - book depository
Campus laboratory school - country day school
Supervision Group ‘
Denmark )
) exchange
Field )
Start from reality, use materials to come into possession of theory,
principle - plan work in light of
Theory and philosophy be an outgrowth of systematic obaarvatioﬁ

and participation in typical classroom procedures.



They have alsos

(1) Secured and enalysed descriptions of characteristics
of good rural elementary schools (which have been
prepared by state and county supervisors);

(2) Attempted to analysze the specific services of teacher
educating institutions with respect to rural life
and rural school problemsj

(3) Tried to develop evaluative criteriz snd, from these,
sn instrument which administrators, supervisors, and
others might use (a) in disgnosing needs of rural
schools, %b) in rating for standardisation purposes,
and (¢) in making surveys.

Now, what do you think of the plan of devoting
the first day - or as much thereof as may be necessary - of the Council
meeting to = consideration of the facts and implications of the
meterial Brewton and Bond have produced and the second day to secur-
ing the reactions of the people who are training teachers to the
questions and problems posed by this material?

If the agends follow the sbove plan we shall have
to include in the personnel of the Council more representatives of the
norazl schools and teachers colleges than heve been included in the
paste Te have in mind representatives from Troy, Alabems, Delta
State Teschers College, snd the echool a2t Richmond, Kentucky. No
one of us is familiar with the personnel at these institutions.

You know these institutions snd their personnel
more intimetely tham we do, If you agree to the teantative plans out-
lined above, won't you suggest & list of schools, or, better still,
individusls who you think would make a contributiom to the Council
meeting? If you know sny outstanding people ia teacher education in
the state departments of educstion you might also suggest their names.

The meeting of the Council is tentatively set for
Atlznta on the sixth and seventh of Januery.

Sincerely yours,
JCD:RW
Mr. Leo M. Favrot
General Education Board

49 West 49th Street
New York City
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COUNCIL ON RURAL EDUCATION

TS T

Atlente, Georgis, Jenusry 6 and 7, 1939
Notes of Meetings

Fridsy morning, Janusry 6

Dr. Doak S. Campbell took charge of the Friday morning meeting which

was given over to a discussion of the ways and means of improving elementary
gchoolg and rural life in the South. Dr. Bond reed & report on some significant
factors effecting community living in the rural south; and Dr. Brewton, a
report on the results of observations in rural schools. These reports, copies
of which are available, were based on some observations made from the visita-
tion of forty Negro and forty white one and two-teacher schools. The study
is not completed. Before it is, it will take in observations resulting from
the visitation of some two hundred Negro and white schools.

Dr. Little raised the question of what was meant by a rural school.
The question was commented on and more or less decided that any school. out-
side of a city of Z,500 could be designated as "rural".

Dr. Johnson reported on the compendium of information on southern
countiess

Early in the deliberations of this Council it became evident that
it was difficult to generalize sbout the South, and that individual instances
told very little. It was puggested that as a first approach we should attempt
to lay a basis in the socisl and economic structure of an area by such units
&s could be made measurable. We have selected as the smallest possible unit,
the county. Eleven hundred and four southern counties have been studied. In
attempting to work out & device by which we could classify these counties and
analyze available data we have set up seventy indices. The first step in the
development was that of setting up & basis by which each county could be

described according to its dominant economy. We have qﬁbkgd out eight general



type areas with subdivisions in each:

1. Populetion characteristics: total county population, percent

of change, percent urban, percent rural, percent Negro, etc.

2. Economic: measure of retail trade centers, county populztion

per income tax return, percent of tax.

3. Agricultural: total acreage harvested, percent of “egro and

percent of white engaged in agriculture. This to be broken deown

into major clessifications of those raising cotton, grain, tobsacco,
ete.

4. Industrial differentia

5. Occupational characteristics

6. General socisl orientation

7.

8. Educational index: expenditures made for Negrc and white schools,

number of one teacher schools, class rooms per thousand for Negro

and white, percent illiterate of Negro and white, distribution of
lynchings.

The second step was to take types and correlate them with other
social factors. The final step was the drawing together of the material
which gives more of the color znd general internal functioning.

First we attempted to give observations for a known area when rela-
ted to a broad statistical index. Second, we are able within certain limits
to associate these known fectors with certain others that have not been so
easily understood.

Dr. Brunner: (?) In commenting on Dr. Bonds report,spoke of the

necessity of changing the trends of migretion. The city is getting slightly
more than its share of the best rural youth, snd also more than its share of

the bad. If we are going to attempt to condition rural education, one of the

questions we must face is the migretion question which has ‘been the problem



s
of a century. The elementary school's enrollment has grown. I am sorry
thet the survey has given its attention only to the rural arcas. The towns
should have been included in the survey as they are the worst offenders.

Speaker (?) Population is shrinking, but the rural areas are
losing population in the very best farming sections. Reasons for this may
be restriction of crops, soil conservetion. Formerly people left the rural
areas to move to cities. Now, however, with the relief lines longest in
the cities the population is going where it can live cheapest, which is in
the Appslachian and Ogark regions. A clear distinction has to be made be-
tween good and bad land.

Dr. Pittman: The problem is whether or not a teachers college is

promoting rural education. Anything seems to be in order today for rural
education. (Dr. Pittman told of the experiment in Michigan where courses
by their name are shown es promoting a certain interest, namely, rursl
courses. When thet was done the people were scared away.) In the state of
Georgia, however, the situation is different. I feel Dr. Little is correct
in seying that everything in the offerings of the college is there for
everybody. If we put too much emphasis on rural education we might promote
the same type of consciousness that they have in small sections of Michigen.
It would be to the disadventage of rurasl areas of Georgia for us to §et up &
subject body of materisl designsted as rural material. I feel that we can
deal with the whole social and economic problem without any undue emphasis
on the rural as different from the urban. 7. gyt 58
‘éf?# Lot

Alice Kelliher: -7/It seems to me the problem is more zs=be whether
the schools are serving the purpose for which they are intendeg.* What we
need to make & "go" of life is the most important thing in education. Then

why not examine our schools and see if they are reaslly serving their purpose.

Take the subject of "health". What is really being doneﬂig the Health Servic@?



How does the teacher use the health service? Do we need more social workers
to bridge the gap between education and health? How much practice are these
people getting, how much theory? Shall we learn by theorizing or by doing?
What can be done? What is rural and what is not rural is not the question,
but what is humen and what is not.

Dr. Jaggers: When you make a study of this type we very often

leave out things, and thus get it into our heads that the study is invalid.
Sometimes it shows up things we don't like. I am wondering, since we don't

have more than thirty-five or forty courses named rural,/;nd since our discus-
sion indicates that more courses are rural than is apparent from the Catalogue,//
would it not be possible to have the Committee go into institutions in the South
and find out how many of these problems are receiving attention.' &e cannot
escape the fact that something is wrong witﬁrzeacher education program. That
there is something wrong is epparent from the figures quoted by Dr. Bond and

as shown by Dr. Brewton's visits. Whether we are to blame or not, it does

place before us the problem of examining these conditions to find out if we

are wrong or right, and what is to blame for the conditions. The important
thing is to let practice keep up with theory. If we are to train people to

teke leadership positions in the various communities, we must train leaders

to teach a way of life.

Dr. Donovan: "fz year ago I decided to visit a number of rural
schools. 1 went to & county east of my home county, Estill County, and asked
the County Superintendent to teke me to a number of different schools. I was
taken fo & one-teacher school taught by a man who had been one of our students.
He hed had three years training. This was one of the worst schools I have

ever seen or been in. The school grounds were bad, health conditions terrible,

teacher dirty, and everything was about as bad as it could'be. The teacher

had not been taught that way. We then moved on to betﬁﬁfﬁéchools, finally



arriving at a one-teacher school that was as good as our own college train-
ing school. It is the attitude that counts. Schools may teach what to do
but if the attitude of the teacher is wrong there is not much that can be
done;’/’

As & result of these visits aﬂ experiment was tried. A visiting
A «C ¥

program was put into effect? -ﬁpsspee%lve tewohers were taken zround to visit
different schools after which meetings were held Etiégégia;;;ngs were telked
over. This lsboratory course was open to the teachers of the schools visited.
The experiment actually changed conditions in the very bad school mentioned.

We decided that & form of teacher supervision was necessary. Kentucky has less
supervision than any of the southern states, and that is one of the things
Kentucky needs.

I think Dr. Beatty has put too much emphasis on teacher training
institutions. The tendency is to move to urban communities. Eighty percent
of our students hope to get to the cities to teach. It is hard for a teachers
college to overcome this practice. Jie used to have different courses for

elementary teachers, intermediate grade teachers and rural school teachers.

Alice Kelliher: We need in-service supervision of teachers. How

much active, effective participation do the students get before they have to
go out and tesch? When you do have a teacher participating then you begin to
get changes in that person's practice.

Pr. Beatty: Apparently a good many of our teachers are going
to spend time in a one-room rural school. How many teachers in training are
getting the teaching experience that will enable them to meet the problems
encountered in such a situation? (A show of hands was mede indicating seven
people who thought their prospective teachers were getting such training.)

How many institutions have some opportunity for the propsective teacher to



practice in a one room teacher school or its equivalent?

ERE: This group represents sbout 2/3's of the schools where people
might go to get their one-room teaching experience.

Dr. Donovan: My theory is that the student teacher should have
nine weeks teaching experience in the rural schools under the supervision of
& teacher, should go where the teacher does, live in the community and face
community problems.

h}&g&gﬁ_ﬁh{&ﬁé It seems as if the barriers restricting the oppor-
tunities for Negroes in other activities make every Negro ingituttion a
teacher training center. ’in some institutions there is a tendency to hold

up hands in holy horrcr when community relationships are mentioned. Will

’b

this study bring forth facts showing how these schools might be made effective

teaching centers? //

Dr. Little: Most of the schemes of equalization tend to im-
prove the one-teacher schools. I am opposed to one-teacher schools, as it
postpones further a good educational system for the ccuntry. We should con-
centrate on the consolidated schools and not spend time on the one-teacher
schools. (Much protest.)

M. E. Thompson:™ Relative to courses in rursl education, I have an
idea that if teachers can be made to think that their job of teaching is to
go into a community, find out its problems, and then work out the problems
of the community, they will accomplish somethingjf When this is done rural
Georgias will be working out the solution of its problem. Get away from the
idea that you are teaching from a text book. Let the problem originate from
the needs of the people and community, and then let text books be used in
solving these problems. The one-teacher or small rural school has never had

an opportunity to demonstrate what it could do. It has the poorest teachers,

shortest terms, poorest equipment, and has never had an ﬁéﬁﬁrtunity to deter-



mine if it could function ss & good unit.

gggg_/&f consolidation continued it would be 1990 before it could
be accomplished., Should teachers be trained for a job as it exists, or as
it is thought it might exist?

Dr. Little: Take the situation and do the best with it, but build
up larger schools rapidly.’?He then listed all the things a teacher of a one-
room school hed to do-) Can any one human being be so versatile? Where would
it be possible to find & teacher like thati,

JFS: The reason you can't find them is that you haven't been train-
ing them.

A. Kelliher: We've just been skating on the surface. The question
is what do we want the school to do in & community. Is the teacher the only
one who should work in and outside the school? Consolidation is doing some-
thing to our schools. What is it taking away from the community?

K. Houx: 1Isn't it a question of emphasis?

JQE; Little: (Related sn experience of his in Arkansas. Two families
lived in this certain community and they had two girls and seven boys. The
parents had plenty of money and wanted their children well educated so they
built a school, hired a good teacher, etc. But all their money could not
make a good school.) To have a good school you need children. The possibilities
of a good school are greater when you can get some people together to have a
community.

‘;T,;rgx: The superintendent of a large school in Georgia recently
complained that he realized that consolidation of schools in that county had
done something to the community, and he is attempting to find out what it is
so that he can replace what has been taken out.

L. Kelliher: If you can bring encugh children together and offer
certain courses you can get education. A

B. Fowler: (Gave an experience of hisg system.) .



Many ceses need to be studied to see if consolidation or the one-room
school is the thing.

Dr. Pittman: We have arrived at the question of which is b
better, to be or submerged. We have missed the issue as to
what is essential in order to make life good in the country.

f’;;, Zeigel: The question is how can we ﬁave better rural schools.
The needs of the boys and girls in the rural schools do not differ greatly
from the needs of the boys and girls in larger areas. There is only one

C Rt

one-teacher school in our county in Mississippi. (Waide) Better teaching
is needed to make better schools. We are too anxious for results. Such
a change in the educational system means educating the parents and the masses.
The materials used should be like the materials we have to work with in life.
Emphesis should not be placed on subject metter for itself, but as a means to
an end. If we could go into our schools today we would see a better type
of teaching than ever before. We would find the children able to do things
better than ever before. Conditions are better, materials better, etc. If
we have a new type of education for the musses, we need a new type of education
for the teachers. To have good teachers in rural schools and good teachers in
the high schools means we must work out a curriculum prograf;’/

(Dr. Campbell introduced Miss Whiting who described her work.)

Miss #hiting: (We have devised a scheme of prospective demonstration
centers. We feel that in the past the teachers colleges, etc. might have mis-
lead by using the term "demonstration school" so we have set up what we call

"prospective demonstration centers". We have a credit system. Every school in
Georgia is now operating and known as prospective center number one. They are
all checking themselves to see that they have an active program among the

teachers and supervisors. After a while when a supervisor feels that & school|

has met the requirements the school becomes known as ceﬁﬁﬁﬁ}number two. To be-



come center number three is the goal. After a school has become center
three it goes into experimental work.ﬁie have tried in our work to effect a
closer relationship between community and school. The state supervisor of
instruction is now the supervisor of these centered’

Dr. Brunner: Betting back to consolidated schools - the qﬁestion
is not one of consolidation but of the sociology of; the community. We are
getting consolidation without enacting legislation for the consolidation of
schools. However, we are always going to have one-teacher schools - so their
problem will have to dealt with. The best educational work I have seen done
was in New Zealand, and it was done through correspondence school. The
question comes back to getting better teaching. There is an experiment being
tried in southern Illinois near Carbondsle. Twelve per cent of the enrollment
is Negro. There are six one-teacher schools where practice teachers can teach
under supervision. This service is not being paid for. Lack of funds has
often stood in the way of this type of work but in this case the schools
which are cooperating are not being paid. When this experiment was started
the schools contacted asked for pay for the service they would render. They
were told, "Sorry, but we'll have to look for another school." In this way
schools were lined up. Thus the prospective teachers are receiving training
to fit them for community situations.

Dr. Beatty: If Dr. Little had limited himself to his last state-
ment everyone would have agreed with him.. that is, schools with one family
do not have the elements for a good school, but, saying that all one-teacher
schools should be done away with is another question. Earlier I have been
on the "consolidated school band-wagon", but work in consolidated schools has
phown that they are not alweays successful, while the one-room school has acted

es a community project that has taken, within the last years, a good many



o [

people off the relief rolls. The Indians have asked for the one-room
community schools instead of having their children sent off to the
village schools.

Dr. Jaggergg‘ Mr. Donovan's reference to Estill County brings to
mind an experiment of Elizabeth Daniels in one of the teachers colleges
in Alabama. She believed, while she was a fourth grade teacher, that learn-
ing could take place in a one-room school if the resources could be used and
a way of living taught. Her experiment was in one of the poorest spots in

Estill County. She would go into the school and teachers would come in

~

and observe, and see the school develop. Miss Daniels stayed here for six
weeks. When she left, she had a teacher whe—kzé;ge; three years college &fﬂ*-iﬁn.
“lu Lanhal Pwes

t:aini&élnsmain. The next year Miss Daniels would visit the school again.

Every activity that took place involved community life. The County
Superintendent has followed the idea, and that school is still the demonstra-
tion school, with the same teacher in charge. Miss Daniels had demonstrated

that learning could take place in such a school, of which there are 60,000
existing. (Mr. Jaggers told of his own experience in supervisingjthe activi-
ties of seventy teachers who went to summer school. He taught the college
classes, linking up teaching with experienci:l/}

(A. Kelliher introduced Fred Wale)

F. Wale: Teacher training courses are the greatest obstacles to the
training of teachers. Everyday teachers are being turned out without any pre-
vious training of how to ®ach in rural schools, and are going into rural
schools to teach. Our problem is to do something with the school in the nature
of a laboratory center. I believe we must get away from the nature of the work
done in institutions, and out into the field. The school’s program howevey,
should be tied to the institution, but the student teacheeruBt not live at the
school. The laboratory school will be fﬁ?}it' 4+t is necessary
for the observing teacher to live out with the people wﬁéﬁéitenﬂ the schﬁol

where the student teacher is practice teaching.
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Dr. Morrow: State Director of a state wide curriculum revision
movement,. We zre endeavoring to work with teachers in schools to improve
what is going on in the schools at the present time. We are aware of condi-
tions that have been pictured at this meeting, and I am ambitious to have
something done about it. One big thing that is wrong is that practice has
not been keeping up with theory, but I am not sure that it can unless some-
thing is changed. It mey be that we need a new set of teacher trainers.
What we have talked about under the hesding of methods is not
to this philosophy. Technigues of community study, and the techniques of
meeting community needs is more important than methods. We are reflecting
in the schools what we are lrying to do in the higher institutions. It may
be thet the teachers should be made aware of the problems and of what they
mezn toward the process of education.

L. Kelliher:/ You cannot‘change anything on a basis of insecurity.
You cannot ask the teachers to change in any respect if the administration
gives lip service to one idéa and operates on another basis. In the experi-
ment at Alabama, they are disregarding marks and schedules. The result is
that people come to the school for something they need and something they want
to teke back with them. Physical education is not taught through the use of
expensive equipment but in wading in the creek, hiking, dancing. Teachers in
training go with camping trips. Knowing must come through living. As long
as we teach methods courses we cannot haveeducation effective. The teachers
in teacher training institutions can be changei;)

Dr. Johngon: What is meant by the concept that education is

training for life?
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(Dr. Brewton was asked to explain his chart and the factors taken into
consideration in determining the different divisions.)

Dr. Brewton: A. Teacher's scholastic training, tekes in where she

went to school, what courses she took, courses taken for training in teach-

ing in rural schools. She was asked for the names of any definite courses

that had been of benefit in rural situations. Experience - took in number

of years of teaching experience. We found 100 of the teachers we interviewed
had had three or more years experience, 50 had had only two years.

We checked on professional connections, that is, whether they belonged to any
societies, parent-teacher associations, educational groups. "Rural mindedness"
somewhat determined by the length of time spent in the community and the parti-

cipation in community affairs, children's parties, etc.

{/”g: Conditions of teacher service.- We asked the superintendents why a certain

teacher was placed at such and such a school. Sometimes we found a teacher
had been a total fazilure at snother teaching position and was just shifted
to a school for want of a place to put her. We looked into housing conditions
for teachers. Could the teacher find a comfortable place to live at a reason-
able price. Tenure, pupil teacher load, average daily attendance, length of
previous year's term, salery, actual salary previous year, number of leaves
of sbsence granted - all these factors were looked into. We were surprised to
find a good many leaves of absence granted. We also investigated the
community facilities for providing recrcation, if there was & choir in the
community, provision for lectures, in short, just what & teacher could find
in the line of recreation in the community in which she was teach%gﬁ:”’)
C. Administration .

Karl Bigelow: Good and bad should be measured in the effects it has

on the children.
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A. Merrill
Saturdey - January 7, 1939
Dr. Bigelow: - General Education as a Basis to the Professicnal
; Courses

Everyone is satisfied that the conditions under which children
are growing up are not good, and there has been general agreement that the
te&cﬁer was the solution of the problem. Our present concern is with the
general educational courses. The lengthening school term has put pressure
- on our needs. We have become awere of the youth problem. We have come to
& recognition of the fact that with working conditions as they are, and
jobs as scarce as they are, that the youth of this country constitute a
problem which needs attention. Then too, there is an element of concern
under which finds itself.

Education is one of the means whereby a particular society per-
petuates its ability and social institutions. General education is &
guestion for the community. There is an effort now to see}gzlationships
which things bear to each other. We see the effort to bring things together
in the effort to integrate‘subject matters. In the second place we see this
effort to obtain unity in the increased desire of colleges and schools to
operate as a team, in the effort on the part of whole faculties to come to
agreement on some common practice. This effort at unity is shown further
in the decline of the Ivory Tower.

General education for teachers is important and will become greater
and greater in importance. Not only do teachers as human beings heve the
same general needs, but because of their profession it is particularly im-
portant that they should have superb general educations, and that they dould
understand at the time just what they can do.

Requisites of a good program : There are ways in which a faculty
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the
might go about improving general educational program; First, by exam-

ination of existing circumstances. Circumstances must be taken into
account in making plans. Look at your people, know the student himself.

It is necessary to be concerned about him. The fundamental thing is that

we need to get these teachers to care about the human beings. Any faculty
that wants to develop & good program must be aware of the people and

aware of the social situstions. What resources and obstacles does it offer?
What are the resources and obstacles of the particular institution.
Secondly, some formulation of objectives is necessary. What is it that we
want to accomplish? This must be put in specific terms of social needs.
What changes do you want to take place in the student to see thet he is a
good citizen? It is not enough to say that you want him to be a good
citizen. And that brings us to the functional purpose of education.
Thirdly, choose and begin to experiment with correctual procedures. Fourth,
we need a continued evaluation of what is going on, with emphasis on the
things that get students to participste and share in activities, and em-
phagis on individualization as students differ in their needs. 1In the pro-
gram there is to be an emphasis on brings one to a
close study of the individual student.

What is the place of specialization in a general educational pro-
gram? 1. Make first two years of college & general educational program and
not bother with specialization? I am not sure such a thing will work. 2.
Evaluation of subject - a way of checking on the program to see if it meets
the needs of the group. Such a thing is necesssery.

Dr. Beatty: There is danger in courses becoming pattern courses
and being passed on from institution to institution. But the erroneous
assumption is made that anyone with an education can pass on these courses.
It is difficult to answer Dr. Pittman's question as to whether or mot a
student who knows what he wishes to specialize in shoﬁi&ﬁﬁe able to |

go right into his special field. While there is more agreement as to the
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courses to be taught in the general education curricula, there is more
dissatisfaction with the professional courses. The point on which there
is the greatest dissatisfaction is on the subject of professional training
for teachers.

Dr. Campbell: One or two observations on the multiplicity of

courses and the additioﬁ of courses:

One of the things to which we can trust ourselves with intensity
would be to try to bring out a definition of what we mean by professional
courses. The current picture is that it means application of specific
courses dealing with steps that relate to the field of teaching. The
"education-ists" are no more at fault than are the rest of us in that
matter. A point of great significance is that the teacher training insti-
tutions have not developed the concept that professional education of
teachers is a concept of education on the one hand, and a series of organ-
ized courses on the other. We must develop concepts and procedures in which
whole faculties of an institution have a common stake in the individual.

It is not classicael versus professional.

If procedures cen be developed whereby the academic group and
professional group could work together we should find fading out this line
between academic and teacher education, and we should be inclined to have
an integrated program. Some clumsy steps are being taken in this direction.
Some institutions have taken a number of courses in education and have tried
to find out what constitutes each course and to compound them. Some school
in Buffalo took nineteen courses and compounded them into one. The faculty
is not satisfied, but it is an intermediate step. Several schools who are
represented at this meeting have met around the table with their faculties
in the attempt to name and work out courses. | ; é
//1y (Dre Campbell)
ERE: (took issue with Dr. Campbell's statemént that he/thought

a classisist and professionalist could get around & table and say, nlets
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integrate a nice little course.") Do medical men and Latin teachers
get together and decide on the Latin they want to teach prospective
doctors?

Dr. Jaggers: Teachers must know child psychology, must know

materials, and must have laboratory materials.

Dr. Bigelow: It is desirable that all .of the members of a faculty

who touch the lives of pupils should be able to sit down together and find
out how they can he‘l\p their pupils meet life's problems.

Dr. Beat?ﬂ}@iﬁ'fer' with Dr. Campbell in his thinking that Latin
has its place.

Dr. Cocking: Dr. Campbell has not stayed by the subject assigned
him. His subject was "professional education."”

Dr. Ziegle: The preparation of the curriculum must rest with
someone who is educational minded.

K. Houx: spoke on the interplay of theory and practice. A copy
of her talk is in the hends of Miss McKay.

Dr. Patterson told of the work being done at the two schools at

Tuskegee, one a one-room, the other & six-room school.

Dr. Beatty: Education and Research -

Education and research are too often put at opposite ends.
in the field of education we are faced with an imperfect set of assumptions.
Many of the research technigues which are being followed are themselves so
fallible that we mugt assume that their findings will be subject to revision.
Research and education in & desirsble organized teacher training institution
should go hand in hand. We have heard of having institutions serve the needs
of the community. There is a danger of having educational programs organlzed
to fit the needs of rural communities. It can't be done. No pattern can be

made that will fit every community. No pattern can bgqé&;ried into & community.
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The needs of a community may even change, but if the student has learned
how to study, analyze, and participate in community life, the needs of
a community cen zlways be determined.

Teacher training institutions ought to be teaching in terms of
discovery and research. A great deal of damsge is done in the high schools.
Subjects are taught in terms of what the world already knows. There is no
incentive. Educztion can be experimental, can be a research. (G; can teach
children in teacher training institutions that there is no fixed pattern of
education. We can teach them to analyze;/)kt the same time our course should
leave room for the explanation of new résearch which is teking plece within
the country in the field of education. Teachers colleges are ten years be-
hind in edﬁcation. If we could develop in student relations the idea that
things sre changeesble we would be doing the students & service. We cannot
blame teachers in the teachers colleges entirely. There 1s as much change in
the field of education as in the fields of other professions.

Then, research must be tied up with practice. So much of teaching
is in terms of "this is true" instead of "is this true?" Teachers colleges
own practice does not conform with what they tell students should be taught
in the class room. Research must be mede in understanding of human relstion-
ships and in finding out how things work instead of finding out informetion.
If there is any subject in the schools today lacking in knowledge, it 1s
education. New ways must be plotted to carry on research in ways of teaching.
There is room for & development of new research in the field of education.

Research is a contribution to knowledge. To summarize, the
three obligations under research are: 1. conducting investigations that may
advance knowledge and wisdom with reference to educational procedures.
Colleges are often handicapped in this because of lack of funds. 2. Research
attitudes - that of constructively organizing student'ﬁﬂgpproach to work so

that he can discover for himself the things he will waﬁﬁJgo know. 3. The
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development of techniques so that he can study for himself, so that
he can investigate as to the reality of many of the things which he is
taught.

Dr. Morrow: Limiting Enrollment

Two obstacles are encountered in teacher training institutions.
1. The numbers of teachers enrolled. 2. The obligation of state institu-
tions to take anyone.

I would 1like to raise & few questions. 1. Is selection sound in
principel, snd how is it justified? ﬁ{ Will the right prepsration interest
the good teacher? Selection protects the profession; protects the children
from poor teachers. Why is selection for professional work justified when
selection for general education is uot?ébﬁhat selection should we have?

We might reeruit from the high schools those that would make good prospects,
turn awsy handicapped people, or select according to locslity. 2. Has the
state an interest in selection? If the state depertment of education would
give some backing to the teacher training institutions of the state, they
would be more likely to institute some plan of selection. If the idea is to
protect the public and children, then the state should have an interest in
seeing that teacher training institutions do make some selection.

General Ludendorf tried to apply selection to the German irmy.
The men who were stupid and energetic should be put out, = the bright
and lezy should be the field generals, the bright and energetic should be
on the general staff. Similarly, the bright and laszy people should be
the administrators in education who should delegate authority to their
aids, the teachers, who should be the bright and energetic.

What is a good prospect? Freedom from physical defects, freedom
from bad diseases, some degree of scholarship, some degree of intelligence,

ability to use fair English in speech and wkiting, indpgtry, leadership

1)
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qualities, imagination, reasonably good appearance and personality, ana
for rural school teachers, some knowledge and understanding and sympathy
of rural life. In addition, rural teachers should be strong and healthy.

Is selection reslly sound? How is it justified? What degree
of selection is practical? What is the interest of the state in education?
fibat p articulsr selection is desirable for rural schools? 60111(1 it be
desirable to have the institutions in this state begin & plen of experi-
mental education backed by the state department of education with differ-
ent pleces trying different plans and then to have an evaluation of the
methodff/)

M. E. Thompson: In the general organization of teachers colleges
how can rural teachers be given some knowledge of farming, handcraft, heslth,
and homemeking, so that they can be of service in the community?

JFS: There are grounds on which we base our justification of
rural crafts. In the teachers college that tries to find out where its
gradustes go and discovers they go into rural areas they might ask them-
aélves the question: What are we going to do sbout it? Teachers going into
the rural areas will find the present conditions of schools bad, and living
conditions bad. They will discover that these conditons have existed a
long time, snd that they will continue to exist. They will also find that
there are agencies who are supposed to teke care of these conditions. They
will glso find that these agencies are not doing their jobs. One of the
reasong is that they do not get sround enough, that they do not have enough
home contact. The teachers colleges have realized this, and therefore have
set up courses in home economics, handcraft, etc. The egencies sasy "This
is our program for the year." whether it is going to be of help to a parti-
cular community or not. Often too, & teacher ié put iqlchérge of a class

in rural crafts who knows nothing about the teaching éﬂf@eading, writing,
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or arithmetic, and for that reason they get little or no cooperation from
the other teachers. There only social sgency in the community day by daf
is the school, and the only person in charge of this soclal agency is the
ordinary class room teacher. It is my belief that these teachers should
know about the following: 1. Health, 2. Home Economics, 3. Agriculture,
end 4. Manuel Training. We don't consider any single one of these items as
an end in itself. The fact that a teacher is well grounded in book learning
or agriculture does not constitute the only thing necessary, for not one of
these things can be successful without & working knowledge of the others.
Most important are sanitation and diet.(/;he teacher must not only know why
privies are necessary, but be able to convince the community that they are
necessary. This privy problem is definitely a home economics problem. The
teacher must also know, or be able to find out, where she can get instruction
on how to build a sanitary privy. This one thing takes care of two subjects,
hezlth and home economic%;J

On the subject of diet; there is no reason for going into a
school and teaching what vegetables to eat when such vegetables don't exist.
Thig therefore would involve a knowledge of agriculture - again this involves
the home economic aspects. I believe it is possible to teach teachers to be
conscious of the needs of these things, and to teach them to do something
about it. We don't expect a teacher to be thé\be all and end all: She must

and have

be aware of where to get information on the problems she meets{ knowledge
of free materia???of agencies set up for the purpose of doing the things she
wishes done. And regarding these agencies, very often if sufficient pressure

is put upon them they will function as they are supposed to function.

Porter Claxton: I have noted and was disappointed at the way mem-

bers of the council have shied at the word "rural®™. We have courses that

have been named "Rural Life 1, 2, and 3% .... We are getting to the place where
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we realize there is a little difference between the education needed in .

& big city and that needed in a place which we call rural. The trouble is
that we don't want to meet the subject squarely and so are apt to say,
HEducation is education wherever you meet it and why make any differentiation?"
Becsuse we cannot forsee where our students are going, we cannot know what to
give them so education goes on as it has gone on in the past. t;e must realize
however, that the background of the country children 1s different from that
of city girls and boys. (Mr. Clexton gave an example of this difference.
While visiting the Sand Hill School he saw a boy in the first grede drawing

a plcture. As the second grade was reciting and the rest of the room loafing,
he was interested in the youngster who was thus engaged, and spoke to him.

The boy explained his drawing was a farmhouse with chickens and a hawk in

the sky ready to swoop down on the chickens. It would be hard to plcture

.the city boy drawing on such a subject. Another example Mr. Claxton gave
was of his visit to Tallepoosa School. The School was closed but on the
teachers desk was & remnant of a French grammar and an old history of Rome.
fhile a1l around the schoolhouse were examples of erosion.))

(/;;e question of some people is, can we afford to teach a
child from the farm how to cook and how to farm? Don't they know those
things? A examination given on rural arts found great ignorance among the
children who were "supposed to know such things." ) The thing we are trying
to do is to teach rural children how to live, to teach them to farm better.

L school teacher should be able to take a hammer and saw and help students
do repair work on the schools.f/;n our school last year we taught phases of
gardening. This year we will teach shop work. In the teaching of these
subjects we use the type of tools which the country people are accustomed to
use.

The art of outdoor gardening was taught as follows: First,
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we started from the economic standpoint. Should the South feed itaelf?-
What good is diet? We had discussions of such subjects. Then we began
setting up budgets for the year. About 1/2 acre of land can grow: as

much food as an average family can use in a year. Next we began the study
of the soil - going into the field of geology. We made oulown tools for
surveying, thus making a mechanical enterprize of the subject. Our next
step was the planning of garden crops...then the planting... then the cul-
tivating, the picking, and finally the marketing of the crops.

e plan to handle our course in shop in & like manner.
Some of the things we are going to do is cut picture frames, cut glass,
study electric currents, learn to read meters.

Our Rural Arts 2 course seeks to establish philosophy in
the field of education.

Speaker ? One of our problems is how to provide experience for
prospective teachers on the college level. A great many feel it is right
to devote the first two years to general education. This was indicated
in the United States Survey of several years ago. But there is a certain
artificiality about this. If the problem is meeting the needs of a com-
munity then there is a certain danger?i pattern being set designating

certain experiences that should be provided which would serve the
certain needs of a certain type of community.

Before a person decides he is to become a teacher he has
certain requirements which needs be met. Educational experience should be
broad and related to these requirements. After he has decided he wants to
be a teacher, he is a changed person and needs other types of experience.
the kind of teaching he receives will influence the kind of teaching he will
do. One of the great problems is that of specialization. |

Mr. Jaggers: We have had no agreement as to what should be included
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in the program for general education. In setting up a program, however,
we must take into consideration the machinery we have.

I went to mention the name of & new book on education. It is
"General Education at the College Level."

Dr. Donoven: First year of education in the teachers college should
be general education, and selection should teke place'during this first yesr.
Let the program of professional educstion start in the second year, with
more emphasis in the third and fourth yesrs (if we can keep students for
four yeers). Only students who are high school graudates should be per-
mitted to enter the teachers college. If the aim is to get more education
for people, this is necessary. The program should provide for the selection
of only the good students for teachers. There is a great desl of criticism
about teachers colleges not meeting their responsibilities. This is due in
& large measure to the fact that most of the teachers in the teachers colleges
have been educated in liberal arts colleges.

Nolen Irby: In the training of teachers, is it wise to wait until
the end of the first or second or third year before beginning professional
training? Would it not be wiser to get to our fou§¥§ear high school students
and begin that early to point out to them the field of service for which they
are fitted?

Dr. Donoven: spoke of the procedure followed in enrolling students

in his school. They are given two intelligence tests, achievement record is
ascertained. Those who cannot resd are put into a clinic and taught to read.
About one third of the people entering college have sixth grade ability in
reading. Can they succeed in the work they are carrying in college during the
first year without being able to read? We have 131 people in our reading climic.
Of this number 119 asre going very poor work and will drop out.

Dr. Donovan asked if there were any institutionafusing any means for

evaluating personality.
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Dr. Little: We keep accumulative records of each pupil, according
to the type of thing a person does and type of person she is. These records
are used to give prospective employers an idea of the personality of the
one seeking employment. They are also used in conferences with the professor
in this way: the information is kept confidential but the professor uses
the data in his conferences and dealings with the student and endeavors to
correct the bad quirks of personality. These records are also turned over
to the critic teacher for the same use.

Dr. Pittman: The work of selection is being done unconsciously. We
need not worry about it. People who are financially unable to go on to
high school and college are being eliminated every day. People who go to
college do not know what they are going to become. The two year general
education is going to be used in sll institutions and during this time the
student is going to decide what he will become. Then people drop out at
the end of the first year, and at the end of the second and thus selection
goes OE;/f/f

Question: How can we trust to chance to pick out the best teachers?

Dr. Campbell: The greatest factor in selection is not economic status.
A good economic status does not presuppose intelligence and vice versa.

Dr. Donovan: The type of student found in the keachers Golleges today
is not as high ¢s that to be found at certain medical schools. Reason for
this is that the educational department of schools is not as good as other
departments in the same school. The poorer students today can be the
teachers. It is interesting to look back in history at the attitude of
the public toward teachers. In the early days the school teacher was pur-
chased by a master, and was anyone who could read and write. Thus teachers
were not held in very high esteem. The teaching profession has made amszing

progress, as great progress as other professions.
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I cannot help but wish for the day when people can be aelécted for the
teaching profession, selected according to their ability.

| Question: Has any research been madé on the subject of selection
for other professions? | i

Mr. Jaggers: Alsbame State College uses selection on a scholarship
basis, and‘in-service selection is going on at Ohio State University under the
direction of Leslie Love. In the last mentioned school they are trying to
determine the short comings of the student in order to strengthen these short
comings. |

| (Somecne suggested tbat the enroliment in state universities might
be limited by means of the amount of money given them and this limiting of
enrollment give rise to.some method of selection.)

Dr. Cocking: General educetion and professional education should not
be too separate.. I would like to see them coordinated. We have tried to in-
terest all departments of the University of Georgiz with regard to their obli-
gation'to the development of teachers. Our president sppointed a committee -
one representetive from every department in the University. This group became
known as the Committee on Teacher Educetion. The first job the Committee hes,
is to determine just what each department can contribute to the educetion of
a teacher, and incidentally to the education of & citizen. It is up to each
member to find out just what his department can do. It is up to the group to
determine what the things are z student will have to face when she becomes a
teacher, and to try to tie up the various departments so that each one can
contribute to what is needed.

Selection dses not tske place at any one point. It evolves over &
pericd of time. In order to be intelligent and to help an individual determine
his own future, we must use every means aveilable to help that individuel. In

line with this idea we are making a study of the individual. We want his per-
sonal history and family background. We are also trying Sb:get a picture of the

emotional stability of the student. We are using educstion intelligence tests,
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teachers! marks and records of scholarship, everything we can find that.
will contribute toward an understanding of the individual. It is pro-
posed to give examinations periodically during the student's career in
college. Then there will come the time when we will have to put awr stamp
on the individual designating him as a fit person for a teacher. What
should these final requirements be that shall merk & person for the business
of teaching? We hope that the finasl selection will be based on the indi-
vidual's ability to meet circumstances in a given situation, in the ability
he shows during a three-month practice teaching period.

Mr. Favrot: "Rural Teachers in the South"

We are getting away from the problems presented by Dr. Bond
and Dr. Brewton... that is, the things to be done to improve schools in the
rural sreag........ Selecting students in high schools and giving them train-
ing to fit them for teaching is being used in some sections of the South.

In some counties in the 8South the level of Negro teachers is so low that
teacher training would be in a position to do nothing. One thing that is

being tried to improve the teaching quality is the selectiom, by a superin-
tendent, of certain people among his pupils who he thinks can go out in the
field to supplant some of the teachers who are so poorly trained. These people
are given one year's training beyond high school. The experiment has been

so successful that the demand for teachers has increased to the point where
this school cannot supply the demand.

Teacher training is on one level, actual experience is on
another level. If we are to make a contribution to help the situation in
the South we must start here and now. Some schools are bringing in teachers
who were out teaching, giving them instruction and sending them back better
trained for the position in which they were in.

Is there anything Teachers Colleges in £hﬁ Scuth can do to

help the rural school and to hurry the day when we might look for some
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improvement in the teaching quelity in schools? If faculties could spend
just four hours in a rural school and see what is done they would change
the type of teacher training. One of the evils of the gystem is the rais-
ing of certificastes of the teachers already in service. This is very often
done on the bagis of credits received for French, or other subjects which have
done very little, if anything, to improve the quality of & teacher's instruction.
Then too, the fact that teachers in service are exempt from examinations has not
helped to reise the teaching stendards.

Dr. Ziegle: Work on the campus should be supplemented by work in the
field. The feculty of a school should know what work is going on in the
demonstration school.

Dr. Uonoven: (gave a resume of the first day's session.)

Dr. Campbell presented the report of Dr. Bond. We are satisfied that the schools
should be agencies of sociel action and should affect community life and con-
tribute to good living. Whet are some factors that the school should affect?
There are many from farming to reading. Dr. Bond's survey convinces us that

the school has not very greatly affected the community life and has not contri-
buted very much to good living. They are still using old methods of operation.
He presented a very discoursging picture, but, I believe, a true one of the
South. Humen learning has 2 value only as it can be put into the service of
mankind. It is the business of educators to determine the type of learning that
will best serve communities. They have the responsibility of bringing about
some improvement of instruction.

Dr. Brewton gave us a picture of school visits, while Dr. Johnson
geve us informetion that we believe is as valuable as Dr. Odum's report on
Southern Regions. During the morning we took up the essentizl factors that
make a teachers college. Dr. Brunner showed the necessity for a broader basis
for the training of teachers, and pointed out the factors_thﬁt contribute to

the training of teschers and to the betterment of education in genersl.
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Dr. Beatty spoke on research and what the problem of the teachers college is
to research. Every college should be interested in some type of research and
should create @ scientific approach to the solution of problems. 6;hen we had
a very practical statement of the interplay of theory and practice from Miss
Houx. One of the places where teachers colleges have fallen down is in that
they have had a beautiful theory about education, but their practice has been
entirely different. Miss Houx has been practicing & thing and drawing a
theory from it://}

Most of us were in agreement that some method of selection should be
used. One wey of improving the quality of work done in the teaching field is
by using some method of selection. The rural schools and in-service teachers
present a problem in education for the South. It is our responsibility more
then any other agency's to see that something is done. So far as our Institu-
tion is concerned we are going to do something.

Dr. Jaggers: The purpose of this conference was to look into the
problems of the rural elementery school. In setting up a school we should think
of what the community needs and then set up & progrem in terms of the needs,
interests, aﬁilities, and life practices of the community. The teacher in the
school should have training that will enable her to determine the needs of the
community, and since the needs of the South are rurel, then work should be ean-
chored in the needs of the rural community. Dr. Bigelow said we need a teacher
who cares, one who will find out what the problems are, one who will be willing
to experiment to find a combination that will click. Then our program needs to
be integrated. It should not be theory, but an interplay of theory with prac-
tice, and the teacher training schools must be the heart of the movement. They
must be willing to investigate and find out what these needs are. Dr. Morrow
raised the question of whether selection wes sound in principal. Finelly we

moved into the classroom snd strengthened our concept that the school program
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in rural areas should tie up with life. The State can do something about

this in & broad way. The State can supply teacher materials, can work with
agencies end develop curriculum for teachers. They can help remove the causes
of non-attendance, can lead in promoting the tie-up between theory and practice.
State Departments of Education can take the lead in getting local superinten-
dents to maske schools available as community centers. State Education Depart-

ments and Colleges should work cooperatively to develop all of their programs.
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FRIDAY MORNING, January 6.
A report of the survey of good and bad schoole which is being made
by Dr. Campbell, Dr. Brewton end Dr. Bond was presented during the morning
" sesslon.
Campbell: We have merely tried to present some materials which have been
developed during the process of study. The fundamental purpose
has been to discover ways and means of improving elementary schools and
through them to improve the quelity of life in the Eouth. The improvement
of the training of teachers has been found to be most important. We have had
to engage in a number of activities concurrently. Prerentation of materisls:
some significant factors affecting community living in the rural South is to
be presented by Dr. Bond; the results of observations in rural schools by
Dr. Brewton.
Dr. Bond and Dr. Brewton each read extensive reports, copies of
which are in the files.
 Little: What is a rur§1 school?

Bond (H.M.) Material derived from public school reports. Reported on besis

of census reports.

ocking: What is supervision?
Bond: A profecsionel supervisor regularly employed to supervise

what is being carried on by superintendent.

Donovan: As soon &g you label curriculum and teacher education as such
you scere your teachers away.

Max Bond: What was criteria for selecting 171 schools?

Brewton Catalogs. Basls of availability.



Dr, Johnson gave a report on the compendium of information on southern
counties:

It became evident early in the deliberatione of this Council
that it was difficult to generalize about the South or to know very much
about any particular aree and that individuel instances of good or bad
situations told very little about the representativeness of this particular
type of situation. It was suggested that as a first approach to the general
problems of education we should attempt to lﬁy a basis in the socisl and
economic structure of the area by such units as we could get measurable and
dependable data on.

There have been many attempts to treat the South regionally.
You are familiar with Dr. Odum's work. Vance, Parkins, end others try
to break down a diversified area into units that can be understood similarly.
We conceive of education as a part of the genéral social context so we
treated that factor in the picture. We selected as the smellest unit the
county. Eleven hundred four counties have been studied. We have attempted
to work out a device by which we could class these countles as necessary or
analyze the available date on each county according to a number of selected
indices. E£eventy indices have been worked out, The etlas is intended as a
student's manual, not as an attempt to interpret directly these problems.
The first step in the development of this atlas was that of setting up a
basis by which we could describe each county according to its dominant economy.
The steps by which that was carried out are detailed but are reoorded in such

a way as to be understood by persons not familiar with the procedure. We



have worked out eight general type aress with subdivisions in eech:

1.

€

B

5.

Population characteristics
a. Total county population
b. Percent change, 1920-30
c. Percent urban
d. Percent Negro
8. Major retail trade center
(1) Name
(2) Population
(3) Location
Economic Index
a. County population per income tax return
b. Percent of all farm operators who are tenants
¢. Percent of farm operators who are full owners
(1) white
(2) Negro
d., Agricultural charscteristics
(1) Total acreage harvested
(2) Percent in dominant crop
e. Percent of Negro males engaged in agriculture
f. Industrial differentisls
g+ Occupationel distribution
(1) Agriculture (percent)
(2) Trade
(3) Other
General Orientation
a. Percent illiterate

El) Total
2) White
(8) Negro

b. Reading (subscribers per 100 county population)
(1) Daily newspspers
(2) Fifteen national magazines
County type
a. Cotton
b. Tobsacco
c. Grain-subsistence
d. Grain-livestock and dairying
e. Vegetable-fruit
f. Citrus fruit
g. Rice
h. Sugar Cane
Fducational Index
&. Per cgpite school expenditure
(1) Decile - white
(2) Decile - Negro
(3) Ration Negro to white
b. One-teacher schools
(1) Number per 1000 whites 5-19
(2) Number per 1000 Negroes 5-19
(3) Ratio white to Negro one-tescher schools
¢. Rosenwald Schools
(1) Number of echool buildinge '
(2) Classrooms per 1000 Negroes age 5~19



We had access to a total of some 500 specisl studies. They
are listed for each county and are included in each county index by county
and for the state. These together constitute a total index for the county.

The second step was correlation of types with other social
factors. This reveals a group of very interesting facte which can be of
considerable value to educatore snd to other socisl studente. The final
step is drawing together documentary material which gives more of the color
and general internal functioning. There are two assumptions: (1) the ob-
servations for a known area when related to broad statistical index carry
for areas in which intsnaive studies have not been made; (Z) we are able
within certain limits to associste known factors with certain others which
have not been quite as easily possible of objective index.

The final stages of the work were carried out in Nashville.
Finally, this first pert is ready for publication (to be published within
three weeks). Second and third parts are in fairly advanced stage of

preparation.

FRIDAY AFTERNOON

Campbell: Observations made in these reports are not progress report.
Dogmatic atatementg are conclusions on basis of present

information. Observations this morning were made on basis of visits to

schools, The vieits are not guite half finished. Any generalizations may

be radically changed. Presented as incomplete information. There are some

strong implications. This afternoon there will be & discussion of teachers

colleges.



Fowler: Is there an integration between Johnson's and Dond's and

Brewton'e reporte?

Campbells Yes. The materials which Dr. Johnson presented tie into this

plcture. We have studied schooles in representative arezs. It
is our belief that basic information which can be secured through Dr. Johnson's
study must be secured by teachers institutions so that they may attack the

problem within their own areas.

~?< Thompson: Possibility of distribution of the Rosenwsld ['und report?

¥

ERE: We will mimeograph the first report of "good and bad echools,"

Johnsons: It is possible to place all the schoole visited within the
types.

Campbells: The basic information from his study must be secured by teacher

education institutions concerned with the counties.
Kellher: Several striking issues of material., Definition of rursl edu-
cation, rural mindedness - plenning for rural life as the
function of planning for rural education. It would help my thinking to have
the group discuss whether we ahoul& gubstitute & meesning which would be,
"what ere our major objectives?" Let all of these data fall in line eccording-
ly. What is meant by good education?/]éhall we distinguieh rural as separate
from any other kind of education?
Campbell: In the lsrge a echool is a community enterprise; basically we
are interested in the school serving the community of which it
is a part. Our interest restricts itwell to rursl communities in the

southern states.



Little: All of our courses in the training of leachers are training
them for the state of Georgie as it exists today - entirely
rural. ost of our people come from rural areas and go back to the rural
areas. All of the courses have "rural" in mind although it is not mentioned
in the catalog.
Campbells ¥e did not even say it was the thing to do. We are only re-
porting the emphasis of the teachers colleges according to
their catalogs.
Keliher: Would it be & fair presentation that there are certain thinge
which must be met. The issue is whether or not we are using
good sound psychological approach in education to meet those needs. One of
the most significant criticismshas to do with a type of participation which
goes back to the basic root of our psychology today. I would like to see a
further discussion of psycnology of learning.
Beatty: Conditioning for rural teaching. I am mot in a position to
testify as to what teacher training institutions in the South
are doing., I have had to do with other states. Teachers are conditioned
against rural areas; they are taught to look forward to teaching in cities,
where recompense is higher. The quality of the educationsl pr&fession in
rural schools is much lower than would be necessary if the teacher looked
on rural schools as worthy of her doing.
Keliher: The attitude is rooted in our culture. Are we going to inter-
pret the good school in terms of numbers of teachers? If the
teacher is properly conditioned she will not care whether she is in a two-
or a four-or a six-teacher school.
Beatty: It goes back to & statement of Judd's last yesr: "A certain

proportion of all children on farms sre{gb;ng to cities."



I challenge it. You can create 2 rural situstion in which you will send
children to urban areas. You can compare rural Americs with the rural areas
of any other country of-the world and the other countrles will be supporting
their rural populetion more satisfactorily. Our schools are fundementally
to blame. Teacher training institutions are the ones which lead teachers to
breed that kind of attitude. "You are a bright boy and should go to the
city and get a good Job.," OQur teacher training institutions are conditioning
their products to destroy rural life.
Brunner: We might look at two or three thinge. Studies of migration,

such as they are, show that ahbout half of our rural youth
go to the cities. That may be right or wrong, but that hass been the fact.
Schools must take that fact into account. Studies of migration show that
cities get slightly more than their proportionate share of the best rural
youth; also more than their share of the bad. Studies show that a large
proportion of the people lesave for the city in Missouri and the Appalachian
communities, Those statements are an interpretstion of a good many studies
which have been made. If we are going to attempt to condition rural educe-
tion, that we are going to change that irend, we are golng against the
trend of the century.

This definition of rural shuts out an increasing proportion
of the picture of rural education, especially in this area. There has been &
sharp advance in elementary school enrollment in towns and villages. In the
high school area, even in the towns, two fifths of the students originste on
farms., Marion Bush's study of Louisisna of rural town schools. PRural tow
schools must be taken into account.
Raper: This farm situation particularly in the South: it is quite

clear thet population density is very much lower there then-in



than in other parts of the world. The population is sneaking up on best
land of the South. The figures are clear that in the best farming sections
of the South, the best sections of southwest Georgla, Texas are losing
population. Reason: restriction of crops, soil conservation crops. These
people formerly left these rurasl areas to move to cities. With longest
relief lines in the cities they are not staying there. Population going back
to Ozarks and Appalachians. It doesn't divide between rural and urban
gituation but between good and bad land and whether population is decreasing
or increasing. That means that when we are spesking of this rural school
population there needs to be & close approach to good soil.

Brunner: Thoroughly sound. Another factor: where the good land is

the avefage size of the farms is incressing.
Pitiman: To come back to first question. Problem of whether or not e

teachers college is promoting rural education., It depends
upon where the college is located. In Michigan where you have the smell
unit control, it is necessary to have in your cataloge quite a good deal
that refers to rural school. When you do thet you scare away & certain
number of folks but those who do go into those courses know what they are
going into. You heve to have a departuent which is consecrated to pro-
moting rural courses.

In the state of Georgie the situation is very different. I
feel that Dr. Little is to a large degree correct in saying that the entire
college offering is there for everybody. We might promote this same sort of
consciousness. In Georgla we have the salary schedule - e&n important factor
in the opinion of students. I find myself in this situation. It would be
to the disadvantage of the rural ereas of Georgla for us to set up & special

body of material designated as rural because we would meke a difference



between a teacher who will be & rural teacher and one who will go into an
urban situation. We can deal with the whole social and economic, and
therefore rural, problem without undue emphasis on the rural., The situa-
tion in the different states is a very big factor.
Keliher: It seems to me the problem is more nearly one of whether the
gchools are serving the purpose for which they are intended.
Take the subject of health. What actual practice is be;ng given in our
teacher education institutions (1) to make teachers aware of health services;
(2) how does teacher use them; (3) do we need more sociel workers to bridge
gep between services and schools; (4) how much practice are these people
getting in the whole community set-up? Learn to do by doing. Could we
discuss ways of getting practice in working out the problems together?
What is rural and what ie not rural is not the gquestion, but what is human
and what is not.
Campbells It seems that the trouble with teacher education institutions is
that they know what is wrong but do not do anything about it.
That is the underlying idea - to elevate living wherever it is.
Jaggers: When you meke a study of this type there are so many things
left out that we think it 1s invalid., It showe up things
which appear to be worse than they are. ©Since we don't have more than
thirty-five or forty courses which are rural and since our discussion
indicates that more courses are rural than is apparent from the catalog, I
wonder if it wouldn't be a good field of investigation by some process to
take a sampling of institutions and meke a detailed study of offerings

and see the implications for rural education for those colleges.
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Campbell: We hope to go into institutions and see whether these probleme
are not receiving attention by another name.
Jaggersy We cannot escape the fact that something is wrong with our
education program. From the figures quoted by Dr. Bond
there is evidently something wrong with our program. Are institutions to
blame - the low aalariast The important thing is to let our practice
catch up with our theory. If we are to train teachers for leadership, we
must imow the way of life in the areas where they will teach. It doesn't
matter whether we call it rural or urban, if we synchronigze.
Donovan: A year ago I decided to visit a number of rursl schools. I
went to a county east of my home county, Estill County, and
asked the county superintendent to take me to & number of different schools.
I was taken to a one-teacher school taught by & man who had been one of our
gtudents. He had had three years training. This was one of the worse
schools I have ever seen or been in, The schoolgrounds were bad, health
conditions terrible, teacher dirty, and everything was about =& bad as it
could be. The teacher had not been taught that way. We then moved on to
better schools, finaelly arriving &t a one-teacher school that was as good
as our own college training school. It is the attitude that counts. Schools
may teach what to do but if the attitude of the teacher 1s wrong there ic
not much that can be done.

As a result of these visits I took three people on my staff
and plenned schedules so that they could visit schools. Teachers of methods.
On Friday evening we met with teachers in the county for laboratory course.
Ir one county not much has been done because of a lack of interest on the

part of the superintendent. A young man who tasught badly last year hes
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completely chenged; he is above average now. We have to follow through
teachers with some sort of supervision. Kentucky has lese supervision than
any other stete.

In reply to Mr. Beatty's statement - I bellieve he places too
greet & burden on teacher training institutions. I do not believe they are
directing people away from rural commnities. There are so many other
factors. The tendency is to move to urbean communities, if possidble. ¥e
get & good many studente from the mountsins. Eighty per cent hope to get to
Louisville or Covington. It is hard for & teachers college to overcome this
problem. We used to have a curriculum for rural teachers. From eastern
Kentucky the young men and women who are capable but do not take college edu-
cation go to Akron and Toledo to get jobe in the factories.

Keliher: The in-service supervision. Psychology of participation. The
reason the teacher made such extended progress was that she

waé working in a real situation. We still must go back to the kind of treining

students get in service. How much active participation in improving health in

the community do students get? When you do have & teacher who is participating

you begin to get changes in that person's practice.

Beatty: A very high proportion of teachers are going to spend some time
in one-room rural schools. How many of the institutions repre-

sented here give training in one-room schools before the student goes out?

(Seven institutions represented have at least one one-teacher school for

prectice purposes.)

ERE: This is a highly selected group for that parficular item.

Beatty: In Indien service, one can't get demonstration teachers for one-

room schools.
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Donovans I have a theory about thet: I don't belleve we are going to
gét them on our college campus; to have them adequate, I
would like to go out to the adjoining county to stay nine weeks with the
teacher. Go where teacher goes, live in the community. Eight semester
hours. Do student teaching actually in the field. It is & question of
money. I have to pay the teacher's salary in the school. I heve to buy
my way in,
Max Bond: It seems as if the barriers restricting the opportunities
for Negroes in other activitieq make every Negro institution
& teacher training institution. In some institutions there is a tendency
to hold up hends in holy horror when community relationships ére mentioned.
Will this study bring forth facts showing how these schools might be made
effective teaching centers?
H.M.Bond: If I understand the guestion - I have vigited six or eight
liberal arts schools ihich do not clsim to trein teachers
for rurel areas. Our particular interest so far h#s been in state

institutions.

Little: Most of the equalization schemes which put money into one-

room schools appease communities by tiding over rather thean
by really training. I am opposed to bullding up one-rcom schools. We

should concentrate on the consolidated schools and not spend time on the

one~teacher schoolsg. (Loud protests)
Thompson: Relative to courses in rural education, I have an idea that

if teachers can be made to think that their job of teaching
is to go into a community, find out its problems, and then work out the

problems of the ccmmunity, they will accomplish something.
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Instead of planning abstract units, rural and urban teachers in Georgia
summer schools made & community survey of their own communities. They
plenned program of what they were going to do in their own situstion.

Rural teachers will be planning & solution of their problem. Let

problem originate from community needs. Use text books to help in soclution
of that problem, .

(In answer to Little) The one-teacher school has never been
given an opportunity to demonstrate what it could do. Teachers are
poorly trained, ealeries poor, eguipment bad. In my opinion the small
school has never had an opportunity to determine whether it can function
as a good school. I bellieve it can appear in a new program of teaching
in which you desl with children ux individuels. Thirty children repre-
senting four or five grades are not essentially different from thirty
children in one grade.

JCD: If consolidation continues as it hes in the past, it would be

1990 before it could be accomplished. Should a teecher
training inetitution train teachere for a jJob as it existe today?

Little: Take the situction as it is snd do the best poseible, but build
up larger schools rapidly. Rural schools “should be eliminated

a8 fast as possible. We should build up sentiment for larger schools.

Rural teachers have to do so many things. You cannot find people who

can do them.

JFS: The reason you don't find them is that you haven't been treining
them.

Little: Atianta tekes the good ones.

Kelihers ¥What do we want the school to do in a community. If you are
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critical because a school is not ol cervice to a community, how large a

community can you heve? What is consolidation taking away from communities

which one- and two-teacher schools have opportunity to give?

Houxs A study was made of the duties of teachers. ¥e found that
they numbered 101%. Isn't it a question of emphasis?

Littles In a certain community in Arkansas there were two familiee
who had two girls and seven boys. The parents had plenty of

money and wanted their children well educated so they built a school,

hired a good teacher, etc. But all their money could not meke a good

school. To have a good school you need children. The possibilities

of a good school are greater when you can get some people together to have

a community.

Irby: Illustration of Miss Keliher's discusgion: the superintendent
of & large school in Georgla recently complained that con-

golidation in his particular county had done something to thet community.

It had taken something from the community, which he wante to replace.

Keliher: If you can bring enough children together so that you can
supply not only grade teachers but speclal teschers and

count your services you get better education. It does not constitute better

education to have a music teacher, however.

Fowler: Do we have to be all consolideted or all omne-room schools?
Where center of socisl life is in villesge it must be better

in some arees to have consolidated schools. Either/or situstion.

Campbells Consolidation should apply where it 1s indicated. We have
confused consolidation in administration with consolidation

in program.
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Pittmans It seems to me we have arrived at the guestion which is better,
to be sprinkled or lmmersed. What is it that provides the good
1ife? We are concerned with the good rural life. We would get further if
we dealt less with the limitations as we find them and more with what ie
egsential.,
Zeigels The question is how can we have better rural schools. The
needs of the boys and girls in the rural schools do not
differ greatly from the needs of the boys and girls in lerger ereee. There
is only one one-teacher school (white) in our county in Mississippi. Better
teaching 1s needed to make better schools. We are too anxious for results,
Such a change in the educational system means educating the parents and
the masses. The materials used should be like the matefiala we.have to work
with in life. Emphasis should not be placed on subject matter for itself,
but as 2 means to an end. If we could go into our schools loday we would
see & better type of teaching than ever before. We would find the children
able to do things better then ever before. Conditions &re better, materiale
better, etc. If we have a new type of ecducation for the masces, we need &
new type of education for the teachers. To have good teachers in rursel
gchools and good teachers in the high schools means we muet work out a
curriculum program.
Campbell: One of our purposes is to stimulate teacher training colleges
as to whet needs are in communities. We would like to have
some examples of good rurasl schools. (Cialled on Mra. Whiting to describe

her work in supervision)



Whiting: It is quite a story. I will confine my remarks to one phase.
fie have a scheme of prospective demonstration centers,
"Demonstration school" is a misleading term. In the past the teschers
colleges and normal schools in using the term misled the teachers by
doing the wrong thing. We have sent out to our workers a check list based
on teaching procedures and so forth; a graded scheme. Thare are three grades of
centers. The schools are working now to check themselves on stendards for
Center One. ©Schools may stay put for five or six years to come. But they
are aspiring and have an activity program to attain fundemental standards
in various levels. When supervisor feels that schosl has arrived, she has
it checked and without any ado or publication, it is known as Center Two,
and later on es Center Three. When they have reached Center Three, they
are through. After that they go into experimental endeavors. We have tried
in our work to effect a closer relationship between community and school.

The state supervisor of instruction is now the supervisor of these centers.

Campbell: What things are you trying to develop? Is community interest
important?
Woitings It is on the program. We are striving tn accumlate cases

and distribute thento workers.

Campbell: The procedures you recommend &re ones that have been carried
out?

Whiting: fie are at the point where we can have demonstration teachers.

Favrot: Mrs. Whiting, would you mind expressing your judgment about

small schools? Hase there been success in the small schools?
Woiting: In the colored population one-teacher schools have thelr
place. They sre a stabilizing agency. Consolidation creates

a disintegrating force.
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Brunners I want t¢ get beck to coneclidated schools. The proportion
of open county esttendance in village schoole ig elmost as
lerge in non-consolideted &s in consolideted ereee. The queetlion is not
one of consolidation ageinst one-teacher schools, but of the egociology
of your communitﬁ. You heve one-teecher echools which are doing sn excellent
job end which ehould continue. From the point of view of population density
we are alweys going to have 50,000 one-teacher schools - those will have to
be worked with. The best educationsl work in New Zeeland hes been from
correspondence school children. The guestion comes back to getting better
teaching, I have been thinking of work that is being done s{ the Southern
Illinoie State Kciwel University near Carbondale. Twelve per cent of the
enrollment is Hegro. There are six one-teacher schoole where practice
teachers go for practice. Thie service ie not being paid for. Lack of
funds has often stoocd in the way of this type of work, but in this csse the
gschools which are cooperating are not being éaid. They camnot he con-
golidated becauce of reciel groups - German, French, and several others.
There are PTIA's; rural sociology class shares with community. That work
is being done in terms of modern spproasch and in terms of utilizing the
skill which the teacher hes to guide the sctudente. The school le doing
all the training, and practice teaching is fitting the teachers into
commmity eituation - the type of people, the attitudee. The work of
changing those attitudes has been a part of the job of prectice teschers.
Beatty: I think if Mr. Little had limited himeelf to hie last speech
ve would have agreed with him, Where there are only one or
two families and it ie reesoneble to consolidate, it is all right. If that

leade him to the conclueion that this ie the case everyshere, I dissgree.
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I would have been on the consolidation band-wagon three years ago. Worklng
in arees of the Indian Service I heve found that consolidated schools ere
not alwaye successful. In one area a consolidated group destroyed community
spirit. 8School has been the center of community subsistence gardening.
All that has taken place in community groups. Where one-room schools have
acted es rehabilitation agents, they have taken people off relief rolls,
With the building of good roads schools might have been consolideted, which
would have destroyed cohesive influence. While I think there is a value
for consolidated schools in many areas we would make & grave mistake to
think that the one- and two-teacher school has no function.
Jaggers: A community may be the sgize of & one-room school or a two-
room school or & ten-room school, but we must let the thing
be decided by the community.

Mr. Donoven's reference to Estill County brings to mind en
experiment of Elizabeth Daniels in one of the teachers colleges in Alabame.
She believed, while she was a fourth grade teacher, that learning could
take place in a one-room school if the resources could be used and & way
of living taught. Her experiment was in one of the poorest spots in
Estill County. ©She would go into the school and teachers would come in
and observe, and see the school develop. Miss Daniels stayed here for six
weeks. When she left, she had a teacher with three years college work
carry on. .The next year Mise Daniels would visit the school again. Every
activity that took place involved community life. The county superintendent
has followed the idea, and that school is still the demonstration school,
with the same teacher in charge. Miss Daniels hed demonstrated that
learning could tske place in such a school, of which there are 60,000

existing. (Mr. Jaggers told of his own experience in supervising the
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the activities of seventy teachers who went to summer school. He tasught
the college clasees, linking up teaching with experience.)
Keliher: I should like to have Mr. Wale tell something of what he has
done in Alabama.
Wale: I was almost going to say that teacher training institutions
are the greatest obstacles to the training of teschers. Most
of the teachers have never been in a rural school before. To land in a
rural school is a misfortune for them. It is & Bad mark. It is my
immediate problem to.do gomething with a school which has recently been
built., To do something in that school - leboretory center. We must get
away from the nature of the work which is done in the institution - get out
into the field itself. The program‘should be tied to the institution, it
is true, because perhaps we can change what happens in that institution.
The students must not live in that institution. Our laboratory school will
be sponsored by it. I don't know where we will get the teachers who would
be gualified. I believe that the observing teachers, the students in that
institutioﬁ, have got to live in the community of the school which is being
observed. The teacher training institution must be persuszded to give the
students that opportunity.
Morrows I feel that a great many of us have had the sort of philosophy
which has been presented here, and we have been more or less
aware of conditions. Personally, my reaction is one of impatience to get
to doing something about it. Certainly practice has not kept up with
theory. I don't know either, Mr. Waia, whether or not practice can be
made to catch up with theory. Maybe we need a new set of teacher irainers.
Mzybe we need to deliberately change ourselves in order to bring practice
up with theory. We have talked about methods more or less here today. I

have been thinking that what we have talked about under the heading of
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methods is not appropriate to this philosophy. Methods for teacher training
have to do with the discovery of resources and needs of communities znd
also to do with the ways of meeting those needs end utilizing those resources.
Campbells If we have & besic philosophy regarding living in a community
and the school's relation to living there, would we assume
that & primery obligation of the teacherg institutionswould be for them to
become a part of that processti It is encouraging thet meny feculties in the
southern area are struggling right now to get that awareness. FWe are not
farming out to the educationists alone.
Kelihers You cannot change anything on & basis of insecurity. You
cannot ask the teachers to change in any respect Jf the adminie-
tration gives lip service to one ldea and operates on another basis. In the
experiment at Alabama, they are disregerding msrks and schedules. The result
is that people come to the school for something they need and something they
want to take back with them. Physical education ie not teught through the use
of expensive equipment but in wading in the creek, hiking, dancing. Teachers
in treining go with camping tripe. Knowing must come through living. As
long as we teach methods courses we cennot have education effective. The
teachers in teacher training institutions can be changed.
Johnson: I am tempted to take advantage of the presence of a large
number of educators and point the discussion to criteria for
Judging good and bad schools, What iz meant by the concept frequently used

that education is training for life, that it is effective living?

EREs Mr. Brewton, will you follow through with what criteries are?
Brewton: Objectiveness. First item: teacher's scholastic record.

Rating; what type of general education, special education for
teaching in rural school, practice teaching in rural school, Has she had

any definite courses which have given her help in rural situation?
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Subjective, as far as teacher is concerned. Experlence: more than three
years, full credit; two years, fifty per cent; one year, twenty-five per
cent. Professional connections: does she belong to, attend, participate
in various local, community, and state organizatione of & professional
nature? BRural mindedness: does teacher live in the community all of the
week, during the week, less thaen half the time, not at all? (This explana-
tion by Mr. Brewton was to clarify criteria charte which he had with him.)
We asked the superintendents of counties we visited why a
certain teacher was placed at such and such a school. Sometimes we found
a teacher had been a total failure at another teaching position end was just
shifted to a school for want of a place to put her. We looked into housing
conditions for teuchers. Could the teacher find a comfortable place to live
at a reasonable price? Tenure, pupil-teacher loed, average daily attendance,
length of previous year's term, salary, actual salary previous year, number
of leaves of absence granted - all these factors were looked into. We were
surprised to find & good many leaves of sbsence granted. We also investigated
the community facilities for providing recreation, if there was & cholr in
the community, provision for lectures; in short, just what a teacher could
find in the line of recreation in the community in which she wes teaching.
Bigelow: What ies the justification of the fact that a teacher living
in a community ie a criterion of rural mindedness?
Cocking: Are all of these items comparable on & percentage scole, or
are they independent?
Brewtons Participation in religious service, club work, participation
in social activities, parties, picnice - all of that is made
into one composite, rated independently and then combined.

We realize that the pattern itself hes ite weaknesess.
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Clement: Emall Negro schools are betler. In seven items Negro schools
reach one hundred per cent; only four white schools reach one

hundred per cent.

Brewton: We have found many-ﬂegro one-~ and two-teacher schoole which
are far superior to white one- and two-teacher schools.

Consolidation has taken the best away from the small white echools,

Pittman: One-teacher school serves a Negro community better than white?
Brewtons That would depend on the local situation.

Zeigel made the statement that there are not more than one or two one-room

schools in hie county.

H.¥.Bond: Your county has an aristocratic waite population. White schools
represent & logical social organization.

Zelgelt Tendency is for people in Delta area to congregete in towns
and commute to their farms.

Bond: The problem of the one-teacher school is that of the share-

cropper and not of the land owner. And the share-croppers

support town dwellers.

SATURDAY MORNING

Various members of the Council had been ssked to discuss the five
essentials in a good teachers college (as listed in the Fund biennial report).
The order was changed somewhat, and Mr. Bigelow spoke first on the second
essential - sound general education as the base on which to build the pro-
feseional studies.
Bigelow: It seemed to me yesterday that thers were a number of Important

arguments: (1) We seem satisfied that conditions under which
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children ere growing up are not good &nd that we want to do something about
them. (2) The teacher is the key to the solution of the problem. I felt
thet certain thinge stood out. Teachers need to be sensitive to the needs
of the children. 4lso, they must want to do something about those needs,
but it is not enough to want to do something. It is necessary to be sble
to do something - understanding children, knowing about their needs, ways
in which their community circumsteances affect them. Finelly, it seemed to
be clear that teachers must act on the basis of that knowledge and that
action needs to be in cooperation with other persoms, with other sgencies
in the community, end with the meaning of the needs of the children. This
left us with the question of how to produce teachers whe would be able to
improve conditions under which children are growing up.
The present concern with general aducation, which is so
widespread, grows out of & number of developments:
1. The lenpthening period of formal education has put
pressures on college educators; more eand more boys
and girle are going through high school end et
least into college. This has made it evident that
the needs must be met by educstion. There has
developed dissatisfaction even on the college level.
The traditional program is not meeting the needs of
the students. They aren't getting much out of edu-
cational experiences.
2. Another factor contributing to this situation is
an awareness of the youth problem; recognition of the
fact that, with jobs fewer and farther between, the
youth in this country constitutes a problem.
5. The element of concern over which democracy finds
itself., Wo have to be aware of the fect that there
are competing ways of life. Education is one of the
meang wiereby a particular soclety perpetuates its
politicel end soclal institutions.
I think that genersl education, as a good meny people are

talking about it, represents some sort of reaction agaiﬁat specialization,
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In the relationship which things heave to eech other, we see an effort to
bring together things which go together. (1) There is an effort to integrate
gubject matter. (2) There is en effort to attein unity in the increesesed
desire on the part of college and school feculties to work together &s a
teamy ‘There 1s an effort on the pert of whole faculties to come to agree-
ment on some common practices. (&) There is an effort in unity shown in
decline of the Ivory tower ideaz, bresking down educetional institutions from
the outeide world, (4) Concern with {ntegration of personslities of boye
snd girls thet are involved in general education program. That concern
provides all of us with common focus of atiention. (5) Concern with
strengthening and meintenance of democratic social unity. Pareone ere
concerned with genersel educatlon which has both & general and socisl implica-
tion. In facf, I think most persone worrying sbout genersl education more or
less &gree on the ends - it 1g the means to that end which is cesuelng the
dissgrecment, |

It seems perfectly clear that the general educstion of teachers
is importent and thet concern with the problem of general education for our
teachere is becoulng grealer end greater. W®ith the lengthening of pro-
feceionel educetlon more time and opportunity is being provided for those
individuals who are going to be the most significent influences for providing
general educatlon for the next generations. Becausge of their very pro-
fesslon it is perticularly lmportant that they should have spuperb general
education so that they will be more eware of whet they cen do leter on.

Requlsites of a good program: Waye in which a faculty cen

improve general =ducstion progream.
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1. Exaninetion of conditioning circumsiances - clrcumstances
which exist in a situation. You have to looit at young people, at students
themgelves, I1 is nscessery to know as much about them as possible. The
fundsmental thing said yeeterday was that we must get these people to
caring about boye and girls, ifust learn to be concerned about humen beings.
Any feculty muct become very much aware of studentc and needs and problems.
Equally, it must become swere of community, socisl situation. Attention
must be glven to local circumstences - what 1e present in the particular
Institution; what cen they and can they not do.

2. Some formulatlon of objectives, ¥hat do you want to accomplish?
They muet be put into pretly specific terme. Epecific changes of behavior
on the part of students involved. Which changes do you want to see take
place? Needs concept comes in definitely. Meening of personal soclal needs.
Functional view of education and the dynamic view. Those needs are going to
change. Dyrnamic element extiremely important.

&, Changes and experiments with curriculer procedures. Survey
coursee goling on throughout the country. System had to be there. Greatest
mistake to be mede ie to sey thet "some school has 2 gond scheme, let's take
that over., That won't work. Patterns of courses that are designed to
cover the heritege of race. Personnelly, I think it is better to set wp
thet pattern in terms of an ares. Theyer Commiseien,

4. Enphésis on activity. Getting students to participate.

Share in responsibility. Help plan and carry on ectivities. Baphasis on
individualization as students differ in their needs.

6. In these programs emphesis should be on guidance. Guidance
sort of program. Close and continuous study of individual studgnt. Two™
more things. What is the place of specialization. Hqéﬁlusual is to say v
we will make first two years general education progra;;tii am not satisfied

that that ie necessarily right. You can't tell a stua;ntihe mst walt two
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years before getting into his particular interest.
6. Program of evaluation should be there from the outset. Adopt
a new plan and then begin to advertise it. (1) Conditioning circumstances;
(2) choosing and formulating of objective in specific terms; (3) experimental
choice and use which seem to promise to advance those circumstencee; (4) con-
tinuous evaluation - willingnese to make changes.
Beatty: With regard to pattern courses and passing on from institution
to institution, isn't one of problems that the assumption is
made that almost anyone can do the new things, instead of realizing that the
old teachers giving new kinds of courses will do the presenting just exactly
as they did before? Specific kind of teacher, specific kind of presentation.
Pittmens If a student enters with no idea of whet he wents, can't he
go ahead with general education until he finds out what he
wants to do.
Bigelow: Most institutions seem to be saying thet 1s ell you can have
during the first two years. Experimentation at Bennington
and Beye reversing that. Emphasis and focus on what they are interested in,

and then broadening.

Keliher: — —Questionof "se€léction. (to-be-discuseced-later)
ERE; Much more agreement on necessity of general education than

on courses in professional education. The profession of edu-
cation is relatively new profession. Great deal of diessatisfesction with so-
called professional courses given in teachers colleges. More controversy
in methods courses. Educational psychology; professional subjects.

Greatest dissatisfaction et point of organized professional training.
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Mr. Campbell presented the third essential of a good teachers college -
professional training. Understanding of the arts and sciences underlying
the profession: psychology, child growth and development, techniques of
teaching, the social structure of which the school is & part.
Campbells Try to bring out definition of what we mean by professional
courses and professional educetion of teachers. There 1s
no sgreement on that point. Current picture - it means application of
specific courses dealing with techniques and concepts. We have built up
separateness between those courses and rest of education of individuel
quite in line. As I see it, educationists are not to be damned any more
than are 8ll the rest of us. A year ago at the meeiing of the classical
essoclation: the group was greatly disifubed because they are losing ground.
The world is mbout to be lost because Latin and Greek are receding from the
picture. The reason that this is happening is that the educationists have
come in and usurped the power and driven out this heritage. We have
assumed that the science of education exists separate and apart from the
total process. Therefore, we have not developed the concept that the pro-
fessional education of teachers is a matter of general education plus
professional education. It seems to me that we must develop concept and
procedures, probably together; that the whole faculty of an institution,
large or small, has a common stake in the individuel, and thet it isn't
classical versus technicel. Professor of Latin has his obligetions.
Can't farm this out to damnable educationists. Can't possibly arrive at
any agreement, in my opinion, with respect to age-old quarrel, es between
different types of individuals who contribute to professionsl education of
a teacher. Suggestion: procedures can be developed whereby the acedentd

group and the education group could develop procedures and whereby they
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together envision the process of educating a human being who has the
sbilities end attitudes necessary to develop the growth of children. We
shall find fading out this line between acedemic end teacher educetion,

so thet we should be inclined to have an integrated program. I have seid
thet we assume that is the right direction. We shall probably find our-
selves, in my opinion, confronted with the necessity of taking intermediary
steps. We have already taken some very clumsy steps in that directlon.

You know that there are institutions in this country which have taken great
array of separate courses - so-called professional courses - and have tried
to examine what are real scales involved and have tried to weave those in.
It seems to me that that does represent intermediate step. Perhaps one of
the most prominent features is found at Buffalo. HNineteen courses reduced
to one common sequence of four courses - a total professional sequence.

Can such a thing be done? I have been heartened by some experiences which
have taken place in facultlies where the members of academic staffs had
assumed they had large stake in professional espects of education and

have tried to work out agreements es to what procedures should dominate in
professional education. In that direction, in smaller inestitutions, such e
procedure has a great deal of promise. It has tended to break down
animosities.

If we follow the suggestions which I have mede, it probably
means that in the development of our professionsl sbilities on the job that
the practice school will form more largely the center and will be in the
realm of the educationists, but will be quite &s much in the realm of
academic subjects.

In order to clarify, any particular naming of courses with
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specific reference to small bits of the process, if the direction I have
indiceted here is the one, will tend to fall out completely. Bulk courses
will tend to fell out. If education is a science there will be places in
it to develop special ekills. I am not of the opinion that we have to
integrate everything in the sense of naming it integration.
ERE: Dr. Campbell, you say in effect that these education ¢ourses
are not very good. Are there rcalms in which there are specific
professional groups of subject matter which are comparable to pathology,
medicine?
Campbell: Always in a dangerous position in an snalogy between educa-
tion and medicine. We are confronted with developing so-called
professional person in a length of time which sedical student leaves to
background work.
Jaggerss The teacher (1) must understand behavior of children, (2) know
the type of organization and physical materials with which he
must work, (8) have an integrated process of try-out in laboratory school.
Bigelow: An important thing which Hr; Campbell was saying is that it
is desirable that all of the members of a faculty who touch
the lives of prospective teachers should recognize their responsibility.

Recognition of common past and common responsibility.

Beatty: I differ with Dr. Campbell in hie thinking thet Latin has its
place.
bell: I have been trying to state that we should not turn over to

the professor of Latin the whole business of telling us what
we should do in the profession of education of teachers. I am saying that
if professors of Latin and English have a stake in an individual, I would
prefer to have them around the table when planning college life of the

individual. Cean get farther than by planning separately.
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If I were to criticlze my good frieand, Campbell, I would on

thie basie: he hasn't entirely stayed by the subject assigned

him. When we get a&ll these five or six zteps finlshed, then perhaps

Dr. Campbell's discussion would have a place.

Keliher: A movement is going on in acedemic education for orientation
! courses., Maybe we will get to the point where we can fuse end
f reshape the whole program.

f Zelgel: There must be leadership in fusing by someone who has confidence

1 in the whole faculty.

Miss Houx presented the fourth essential of a good teachers college - & wisely

planned interplay of theory and practice, learning and experlence. 4 copy of

thie talk is available,

Mr. Beatty presented the fifth essential of & good teuchers college - continued

study and experiment to increese knowledge and understending in the field.

Beatty: The one thing that bothers me most is that education end research
are opposites. At one end is the educator; at the other end 1s

the ressarch man, invested with curlosity. And never the twein shall meet

until the research man has established to the satisfaction of others the

correctness of his challenge and then his results are trancsferred over into

the column of eternal verities. In the field of education, particularly,

we are faced with & very imperfect set of assumptions upon which we are

operating our schools. Many of the research techniques today being followed

are themselves so fallible that we may assume that thelr conclusions will

be subject to revision., It seems to me that research and education in a desirably

organized teachers inetitution should go hend in hend. In meny cases we are

studying a pattern community with the idea of fitting that pattern in any

community. It closes students' minds to the fact that patterns change. TYou

can't go into Gainesville and assume that you cen carfy §ver any pattern.

There are other needs which, if the student has learned how to study and to
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analyze their perticipation in community life, can be determined. I
believe that the entire teaching in our teecher training institutions

ought to be teachimg in terms of discovery and research. A student should
not be given the idea thet he 1s simply learning what everybody else knowe.
He should not have the job of discovery taken from him. Education can be
experimental, can be a source of research, We can teach children in
teacher training institutions that there is no fixed pattern of education.
We can teach them to analyze. At the same time our courses should cer-
tainly leave room for exploration of new research which is taking place
throughout the country in the field of educatinn. The average teachers
college is at least ten years behind what 1t might be if 1ts own feculty
would become interested in experimental resesrch. If we could do nothing
more then come to a realization that the verities are changing, we would

be geining something. Research has to be tied up with practice. So much
of our teaching is in terms of "this is true," and "is this true?", with

no experience for student of going out to find out. In that pariicular
field there needs to be research of & different nature thanmany of us think
of. There needs to be an understanding of human relations. It is impor-
tant that our colleges devote some time to experimental research. Are
assumptions facts, and can facts be introduced and play their part in
modifying curricular procedures? In that aree there is a resl need for
people in our colleges to plot new ways of carrying on educationel reseerch.
There 1s room for research techniques. Room for development of & new phrase

or for d definition of two kinds of research.
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To summarize: There are probably about three obligations
under the title of research. (1) Conducting investigations that mey ad-
vance our knowledge and wisdom with regard to educational procedures.

(2) Two types of research attitudes; (a) constantly organizing student's ap-
proach to work so that he can discover for himself facts he will need in
development of program; (b) development of techniques on his part to study
intelligently the pupil, the community, and the needs of the school in which
he is teaching, and (c) the courage to modify in accordance with what he finds.
(3} Investigation on student's own part as to the reality of meny things he
hag been taught. If whole program were organized from the standpoint of
new discovery, effort to bring to baﬁr all of new thought in thinking
through of problem rather than acceptance of pattern, we could turn out
much larger group who can go into community and become part of it.
#dr. Morrow preseﬁted the first essential of & good teachers college -
rigorous selection of students.
Morrow: For a little over fifteen yeers, in four different states, I
have been helping with teacher training but have never had
any first-hand contact with the selection of students. I hed encountered
two obstacless (1) desire of heads of teacher training institutions for
numbers; (2) policy of state institutions of taking students who manage to
fulfill entrance requirements for any courses in institutions, Selection
ie often in the hands of students themselves who come into teaching because
it is easy. Professional certificate is a sort of insurance policy,
perhaps because it is an easy vocation to get into. In my classes there have
been students without arms, without legs, in various degrees of blindnecs,
hearing, some who had twists of personality, some very poor in appearance,
some timid, some dishonest, one who died within & year of cancer of liver,
etc. These I have had slong with good material. All I g¢an do 1s to raise

questions for which I would like to have answers. (1) e selection sound
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in principle? How to Justify it? Idealist point of view that realities

of material, right preparation will make good teachers. Selectlon protecte
children and people from imposition of poor teachers. My opinlon, a
practical minimum plan of sslection ie sound and desiraeble, first, because
the period of preliminary training of teachers is short at best. Every-
body who wants to teach does not have to - there are other professioas.

(2) ¥hat kind of selection seems desirable? We should recruit from high
schools those people who would make good teachers. We should turn away
probable failuree. 8Select according to education level and according to
locallty, (3) Hae the state an interest in selection? If the state depart-
ment of esducation would give some backing to teacher training institutions
in this state they would be more likely to initiate some plan for selection.
If selection is to protect the pudblic and children, then the state has a
place., (4) What is a good prospect? Freedom from severs physical defects,
obvious physical handicaps; some degree of scholarship, ability to use fair
English; industrious kind of person; energy; leadership qualities;
imagination; personality. For rural school, sympathy and understanding in
rural regions. Qualitles of leadership and industry and understending and
sympathy with rural 1life. To me these are important for rural teachers.

A rural teacher should be a strong, healthy person.

Is sslection reelly gsound? How is it justified? What degree
of selection is practical? What particuler selectlon is desirsble for rural
schoole? Would it be desirable to have the institutions in this state begin
a plan of experimental education backed by the state department of education
with different places trying differsnt plans and then to have an evaluation

of the methods?
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SATURDAY AFTERNOON

ERE: £ixth point. Homely and prectical matters; namely, how

rural teachers can be given some knowledge of farming and
crafts, health and home-maxing, so that they may be of help to the community.
JFEs There are certain grounds on which we base our jJustification

of rural crafts. Any teachers college which sets itself the
task of finding where 1ts graduates go and discovers that a large mumber
80 into rural areas might ask what can be dome about it. It will be found
that present conditions of the schools are bad, homes bad, standards of
living low, health facilitles few. It will be discovered, also, that these
condiiions have exlsted for a long time. On further analysis it will be
discovered that there are agencies already existing which should be taking
care of these conditions; these existing institutions are not doing the
Job, for whatever reason. One of my own reasons ies that they don't have
continuous enough contact with the people. The teachers college haslaaid,
end the various educational agencies have said, "we will prepare special
teachers to teach health, home economics, etc." These speclal teachers ere
usually coanirolled by outside agencies - the federal government, for
instance. All too frequently they (epecial teschers) are put in charge of
a school, knowing nothing about ecademic subjects. They don't know any-
thing about teaching of reeding, writing, and arithmetic. There is little
or no cooperation.

After all, the only sscilal agency that 15 in a community is
the school. The only person in contact with the community constantly 1s
the ordinary classroom tescher., My belief is that teachers should know
something about these four problems; health, home economics, agricultﬁra,

manusl dexterity. Since they ere the only ones in the community who are

P F
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expected to do something with the people and with the children they must
know something of these four things. We can't expect teachers to command
respect of community unless they fit into community life. We don't con-
sider sny single one of these items an end in itself. No single one of these
four thinge can be successful without & working knowledge of the others.
Most important are senitation and diet. The teacher must not only know why
privies are necessery, but be able to convince the community that they are
necessary. 7This privy problem is definltely a home economics problem. The
teacher must also know, or be able to find out, where she can get instruction
oan how to build a sanitary privy. This one thing takes care of twn subjects,
1ezalth snd home economics. On the subject of dlet; from the point of view
of health 1% does no good to go into a school and teach the students sbout
proper vegetsbles when they do not exist. ESome knowledgs of agriculture
tz neaded. This involves the home economic aspect agsin, that is, tesching
the children how to preserve vegetables. Mechanical aspect; storage cellar.
None of these things is of any use in itself, I rsalize that a knowledge
5 all thess things is sxpezting a lot of a teacher. I beliave we are
seeing that 1t 1s possible to teach tsachers of the need for these things
and the possibility of doing something about them, even in a small way.
The teacher ig not expected to be 2 be-all and know-all. If
a problem arises to which she does not know the anewer but about which she
tnows the existing literature in the field, she should be able to solve the
problem herself. But in a great many cases she doesn't know that such
meterial ie svaileble from various agencies,
Clsxtons I have been disappointed at the rhying of 2 number of us from
the term "rursl.” Reeson: we have orgenized and attempted

to tesch three new courses. There is a2 distinction iﬁuﬁhe type of education
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which we call rural that makes it a little different from education in
generel. If we seek to abandon the term "rural," do we really appreciate
its significance? We are inclined to rationalize and cell education educa-
tion wherever you meet it. Because.we canpot foresee where our students are
going and because we do not know whether or not we should give them rural or
urban education, education must be based on what has happened in the past.
We must realize, however, that the background of the country children is
different from that of city girls and boys. (Mr. Claxton gave an example
of this difference. While visiting the Sand Hill school he saw & boy in
the first grade drawing a pictufe. As the second grade was reciting and the
rest of the room loafing, he was interested in the youngster who was thus
engaged, and spoke to him. The boy explained hie drawing was a farm house
with chickens and a hawk in the sky ready to swoop down on the chickens.
It would be hard to picture the city boy drawing such & subject. Another
example Mr. Claxton gave was of his vieit to Tallapoosa school. The school
wag closed but on the teachers desk wes a remnant of & French grammar and an
old history of Rome; Wwhile all around the schoolhouse were examples of
erosion.)

The question of some people is, can we afford to teach a child
from the farm how to cook and how to farm? Don't they know those things?
An examination givén on rurel afts found greet ignorance among the children
who were "supposed to know such things." We are trying to teach our rural
people to live in the country better, to d> & better job of farming. A
school teacher should be able to use a hammer and saw. She should be eble
to show a ltudent.how to paint the house properly, and put a roof on, if

necessary. In our school last year we taught phases of gardening. This



37

year we will teach shop work. In the teaching of these subjecis we use the
type of tools which the country people are accustomed to use.

The art of outdoor gardening was teught as follows: first,
we started from the economic standpoint. Should the South feed itself?
What good is diet? We had discussions of such subjects. Then we began
setting up budgets for the year. About one-half acre of land can yield
as much food ag an average femily can use in a year. Next we began the study
of the soll - going into the field of geology. We made our own tools for
surveying, thus making a mechanical enterprise of the subject. Our next
step was the planning of garden crope, then the planting, then the culti-
vating, the picking, and finally the marketing of the crops.

We plan to handle our course in shop in a like menner. Some
of the things we are going to do is cut picture frames, cut glas:, study
electric currents, learn to reed meters.

In our Rural Arts 2 course we sre seeking to establish =
philosophy in the field of education. In that course we talk about the
philosophy of rural education - wholesome attitude about living in the
country.

Bigelows Problem of deciding how to develop experiences of teaching

on the college level. Should the first two years be devoted
to general education, as was indicated by a United States survey several
years ago? There is a certain artificislity about that which bothers me.
If the keynote is the meeting of needs and if an individual 1s an
integrated person and if, because he lives in society, his needs are inevitably
colored by community circumstances which surround him, there is denger of
dividing him up. Other experiences will be provided which rise out of pro-

fessional needs. It seems to me that before a persoh decides he wants to
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must be broad and rich and related to those requirements. He is a2 changed
person when he makes his decision. FEducational experiences ought to be
provided which will serve those needs. In other words, elthough some
courses or experiences.are being planned to solve his own problems of
health, and social relations, nevertheless I think those experiences are
apt to have relevance to professional needs., The kind of experiences
which are particularly provided as needs for the proepective teacher help
to perfect the stsbiiity of the individual's own personality.

One great problem is the one of specialization - the tendency
of teachers thinking in their own particular subject. Best way out is to
focus attention on a common concern.

JCDs Implication of this for people in fleld of certiflcation.
Jaggerss As I see our general education program, there is emall agree-

ment as to what we should include in our progranm.

Mr. Bigelow called the attention of the group to & book which will be out

shortly: General Education at the College Level.

Bigelow: I am dubious about general education for the first two years.

Before Miss Keliher left the meeting she left some written remerks with
Mrs. Simon, to be read if needed:

The question of the choice of persons to be teachers 1is
poesibly the key question pertinent to all of our discussions. The same
points we have made about growth, development and personslity for children
and edults as learners must apply‘as well to teachers. It is clear that

the same basic needs operate in the lives of those whqiﬁ#ach as in those

58
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®who learn. In many cases these produce personalities unfitted to teach,
i.e., the person who needs too much power, the person who is too fearful
of status to enter real experimentation. I believe that no methods so
far devised are sultable for pre-selection along these lines prior to the
first year of college. Therefore, it seems urgent that the first two years
be general education, incorporating rich life experiences of all kinds -
especially with people, infancy through old ege. At the end of this general
period, there can be an inventory time when the tremendous issue of suita-
bility for teaching may be dacided. But it is urgent that there be other
avenues open - avenues ylelding as much status. The trouble now is that
the percon who now finds himself unfitted to teach has elready committed
himself to teaching or nothing else (except with serious readjustments)
because of the direction his educetion has teken. All of the eplendid
things described at this meeting are fruitless if we fail to take very
seriously our responsibility for encouraging well-fitted persons to go
into teaching and weeding out‘those who should not.
The evaluation must be in terms of what we expect these
teachers to do in their professional life.
MSS: I would also say that a rigid selection - in these rural
southern areas - should be made at college entrance. I
mean the eliminatlon of actual illiterates. We need too much to dissipate
the energles in trying to get these people up. And unfortunately they get
through and go out and perpetuate the system which produced them.
Donovan: This first year in a teachers college should be general edu-

cation and the selection should take place during this first
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year. If we can poselbly keep the people four yeare, let the program of pro-
fessional educstlion start in the sophomore year. Ae the program of pro-
fessional education increases, general education decreases.

Selection: the laws of most states would require teachers
colleges and others to accept any etudent who is a high school graduate.
This may be wise, that is, perhaps more people should get more general edu-
cation. Twenty per cent of persone who come to teachers college should not
be teachers. '

There has been & great deal of criticism of teachers colleges -
they have failed to meet their responsibilities - but we must remember that
half of the teachers in America have been educated in liberal arte colleges.

We have an extensive guidance program. What would student
like to do if he cannot be a teacher?

Irby: In the selection of teachers, is it wise to wait until the

end of the first, second, third, or fourth college year?
Fouldn't it be wise to select a plan by which we could get to our genilor
high school students - those who are alert. Get to them early, tell them
that it is a field of service.
| Donovans: There can be a selection made before studénts get into

teachers colleges.
Patterson: Confused. Not more than two weeks asgo we had a visit from

supervisors of vocational agriculture. One of the things
talked about - criticism that so few profeseional courses were offered in
the first years of curriculup.

If we have the right quality of students to begin with they
will adjust themselves.

Littles Criteria of who would be teachers and who wouldn't.
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Donovan: (1) Ve give an intelligence test when gtudents arrive. We

give a battery of tests to find out their achievement record.
Those who cannot read are put into reading clinic. About one third of the
freshmen who come are at an eighth grade level in reading.

(2) Can they succeed in college courses during the first year?

There are 1%l people in the reading clinic now. At the end
of the quarter 119 of the 131 were doing unsatisfactory college work. By
the end of the year half of these students will be doing satisfactory work.
Beatty: Students who come to college in that condition haven't gotten

any education along the wey.

MSS: If you can't select, cannot you get them in certification?
Fowler: Are any institutions here keeping check on behavior
description?

| Little: We keep cumulative records of each pupil, according to the
|

type of thing a person does and type of person ehe 1s. These
records are used to give prospective employers an idea of the personality
of the one seeking employment. They are also used in conferences with the
professor in this way: the Information is kept confidential but the
professor uses the data in his conferences and dealings with the student and
endeavors to correct the bad quirks of personality. These records are also

turned over to the critic tescher for the same use.

worry about it. People who are financially unable to go on to

\ Pittman: The work of selection is being done unconsciously. We need not

high school and college are being eliminated every day. People who go to
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college do not know what they are going to become. The two-year general educa-

tion is going to be used in all institutions and during this time the student

is going to decide what he will become. Then people drop out at the end of

the first year, and at the end of the second and thus selection goes om.

Blair: Mechanical theory of selection: after we start working, do we
dare depend upon mechanical process of selection?

Campbell: Economic status is not the only factor in the matter of
selection. It seeme to me that natural selection is a real

point - if soclety assumes that these proceseses do operate.

| Donevant The type of student found in the teachere colleges today is

' not as high as that to be found at certain medical schools.

' Reason for this is that the educational department of schoole is not as good
as othar-departmenta in the same school. The poorer studente today can be
the teachers. It is interesting to look back in history at the attitude
of the public toward teachers. In the early days the school teacher was
purchasedby a master, and was anyone who could read and write. Thus teachers
were not held in very high esteem. The teaching profession has made amazing
progress, as great progress as other professions, I cannot help but wish for
the day when people can be selected for the teaching profession, selected
according to their sbility.

Emiths It might be interesting to note that Counts saye that one of
the bulwarks of democracy in this country is the poorer

teachers.

Gunnt Waiting for the day when we can pull in students who we know
have sbility. There are those who ought to come in but cannot,

economically,
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f Smithe Has any research been made on the matter of selection in other
professions?
Beatty: The tendency to sympathize with public schools is & misplaced

sympathy. We are doing & process of selection on bases which
are not sound,
Jaggers: Seleétion on the basis of scholarship only has been done by

M. G. Nelson at Albeny College. In-service selection ig being
done at Ohio Stete University by Leslie Love; here they discover short-
comings of student and then supply him with experiences which will avercome
those shortcomings.
Cocking: Don't you think that we have a lot to learan from modern per-

gonnel practices? As I have become somewhat familiar with
these practices, some of the techniques are sdaptable to teacher selection.
Dual job: educating good citizens as well as teachers. It would appear to
me that this matter of general education and professional education need not
be separate.

Coordinationt we are trying to make all departments at the
University of Georgia see that they each have an obligation in the education
of teachers. The President has appointed & committee - made up of a repre-
gentative from each department. The first job that this committee has ig this:
what can my department contribute to the education of a teecher, and inei-
dentally to the education of a citizen? What are actusl problems which
the teacher will have to face when she becomes a teacher? The second
problem is to throw out before them sctuel tasks which teachers have to

perform.
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One of the difficulties which some of us have felt in genercl
education is that so much of the teaching has been sbstract in nature.

On the matter of selection: I don't believe that selection
takes place at any one point. We cannot draw a line &t the end of any one
year. In order to be intelligent and to help an individual to develop his
own destiny we should bring to bear every technique we know of. Ve are now
busy building up sn examination. We want all of a person's personal history,
all of his treditional beackground, family background. We are trying to get
& picture of emotional stability. We are using such intelligence test
materials as we cean bring to bear. A teacher should be an educated individuel.
One difficulty in Georgia 1s the fact that those of us who are teaching hsve
had scant opportunity to know anything about the world and how children learn.
We propose not to give this examination &t one given time, but on through the
gtudent's career in college. By that time we will finally be able to determine
whether we can put the stamp of approv&l on a student as a teucher. What shall
be the final requirements to license this teacher for the business of £eaching?
Favrot: Rural teachers in the South.

I cen't help feeling that with all this discussion we are
getting away from some of the problems which were presented yesterdsy. It
seems to me that we ought to spend the remaining forty minutes or so in
getting back to a consideration of those problems. These children described
yesterday are with us here and now. We must do gomething immediately. Come
teachers never have been to & teachers college. Some things have been done;
for example, the selection of teachers in high schools and giving to those
teachers some training which would fit them for teaching.

There is a device belng used now by & superintendent in a
county where the situation is deplorable. It is a county where the level is

go low that a teacher training institution has no plece. He is undertaking
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to give some kind of tralning to some of the students in the county and then
letting them supplant the teachers who are so miserably trained. The demand
has increesed to the extent thet that particular school cannot meet the
demand.

It seems that we have always gotten to a discussion of the
things as they ought to be, on a high level, when they are reelly on a low
level.,

There is an interesting undertaking in New Mexico where the
University of New Mexico has set up an institution which was designed sc= a
practice school to the University. It is an experimental school to teach
these Spanish speaking children. They have sent some of thelr gradustes
out into the schools, and they have brought in teachers already in the school
for training. I would like to know whether there is anything teachers
colleges in the South can do in sssuming responsibility in helping.
fﬂ;ﬁ;ﬁgggl In thinking of what white teacher training institutions can do.
|

Certification for in-service teachers. In one county teachers
were raising their certificates through extension service - study of French.
It seems that many who teach summer school didn't know what it wae all asbout.
State teachers certification includes work which has been done in the summer

schools, which are ordinarily bad.

Mr. Dixon asked Mr. Donovan and Mr, Jeggers to summarize the discussions of

the Council.

Donovan: Yesterday morning Dr. Bond talked of schools as agencles of
soclal action; they should affect community life. He pro-
ceeded to analyze what they had found out in the South. Thelr swumvey

convinced them that the school has not very grestly affected community life,
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and has not contributed to the good 1life. The school is still a formsl
institution, and the children are being taught by eantiquated methode.
Teachers are not putting into operation what they heve learned in teachers
colleges. This is a discouraging picture, but it is correct. We are not
accepting this with a2 defeatist attitude. We shall go back and make our
work more practical, Humen learning has a value only as it can be put into
the service of mankind. One conclusiont we have a responsibility in the
field, and toward bringing about some form of supervision. Teacher training
is not just a four-year job.

Dr., Brewton drew a very vivid picture of eighty schools. It
was & dismel picture, from which the same sort of conclusion may be drawn.

The afternoon was full of stimulation and debete. There was
some kcen thinking done.

On Saturday we took up the essential factors which make up
2 good teachers college. Mr. Bigelow showed the necessity for & broader
base in training teachers. Youth movement. Movement on part of the public
to have everybody become better educated. Mr, Beatty spoke of the part that
research should play in a teachers college, saying thal every teachers
college should be interested in some type of research - scientific approach
to solution of problems. Then we had & ver; practical statement of the
interplay of theory and practice from Miss Houx. One of the places where
teachers colleges have fallen down 1s in that they have had a beautiful
theory about education, but their practice hes been entirely different.
Miss Houx has been practicing a thing and drawing 2 theory from it.

We had a discussion of the selection of students (led by
Mr. Morrow) - there was no solution to the problem, except a genersl agree-

ment that some sort of selection should be made.
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The rural school is the problem of education in the ESouth.
It is our (teachers colleges) responsibility more than any other institution.
So far as our institution is able to affect the region in which we are working
we are going to do so. It is a chellenge we have been offered. We must admit
how poorly it has been done.
Jaggers: The purpose of this Council is to look into the vicissitudes of
the rurel elementary school. We have been confused by a long
discussion of what a rural school ls. We do not care whether it is con-
solidated or not as long as it fite the size of a community.

There was this general feeling; in setting up & school we
should think of what the community needs, select classes, and orgenize this
need in terme of the community - interests, abilities, life problems. The
teacher in the school: her training should follow the needs of the community.
A rurel community may be as large as 60,000 people.

I was impressed with the discussion that Mr. Bigelow gave
concerning the needs of generel education. Core - we need a teacher who
cares, cne who will find out what the problem is, will formulate objectives,
be willing to experiment with curriculum, look it over and see whether it
works. Key to that teacher one who ceres about rural children and rural life.

Dr. Campbell said that the teachers college should be the inte-
grating, wiring system of the program. The entire progrem of education should
be integrated. The program should not be theory, but interplay of theory and
practice.

In & discussion of selection of students Mr. Morrow brought up

the question of whether or not selection is sound in priamciple.
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Finally, we moved into the clessroom - the relationship of
the classroom to the community life - which Mr. Simon presented in a very
graphic way., Mr. Claxton carried Mr. Simon'e discussion farther, saying
thet the frame of referénce of the rural child must be the experience he
has had, with emphaéis upon the environment.

The states can do gomething about thie in a broad way. They
can supply teaching materlials, work with teacher training institutions,
and curriculum. They can help remove the causes of non-ettendance in develop-
ing &n adequate supervisory program. There haes not been & tie-up beitween
theorlsts and practitioners. Lead in getting local superintendents to meke
schools available ac centers of teacher training. 8tats departments and

colleges should develop cooperatively sll of their progrzas.
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Postscripts:

Dr. Brunner:

Mr. Collins:

Mr. Thompson:

Mrs. Whiting:

You're terribly busy, I know, but I hope very much that you
will be able to join us in this meeting. You mey enjoy
it and I am sure you will help us in our deliberatione.

You're quite busy, I lkmow, but I thought that in view of the
fact that this meeting was being held in Atlantas you might
find it possible to sit in with us part of the time if not
all of the two days. We will be happy to have you do so.

Though you are terribly busy, I know, you are so interested
in the whole problem of teacher education, I think you ought
to sit in with us on this conference during thecse two days,

if you possibly can. I will see you in Atlante some time
within the next two or three weeks and tell you more about it.

You are working so closely in and doing so much to help solve
the specific school problems in which we ere interested I
hope you will find it possible to attend thece meetings.




Little: You said the institutions were doing nothing in rural education
because the catalogs did not use the wcrd'"rural".
Campbell: We only quoted the catalc;gs.
Little: 411 of our courses in tfaining of teachers are training teachers
for Georgia as it is today, almost enfirely rural. Most of our people
come from rural areas and go back. Most of our courses are mean£ for
rural people, although they are not called that.
ampbell: We did not even say it was the thing to do. We are only re-

porting the emphasis of the teachers colleges according. to their catalogs.
Keliher: Would it be right to say that there are certain fundamental
needs and it is not necesséry to differentiate between rural and urban?
I would like to see further discussion of the psychology of learning.
Beatty: I have had & great deal of contact in teacher training institutions
in other then southern states. Teachers are conditioned againgt rural
aréas.d’fie quality of(;ducational profession in rural schooléj;uch lower
than necessary if the teacher looked on rurel schools as worthy of her
doing. > I

/’keliher: The attitude is rooted in our Eulture. Are we going to interpret
the good‘school in terms of numbers of teachers? If the teacher is properly
conditioned she will not care whether she is in a two or a four or a six
teacher sch001:// '
Beatty: I challenge the statement that students are going to leave the rural
areas. The assumption that the rural areas of the United States are sup-
porting anything like the number bhey can support is fiction. European
natioﬁs support much higher population. We are conditioned to think that

we must leave the farm in order to live effectiwely and aatiafyingly. Teachar

conditions pupils to be wage-minded. Schools have de%}h@te part in deter-

mining attitude of people as to what is a good life. qgcher trainlng
f’ -
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schools are conditioning teachers against rural life.

Brunner: Studies of migration, such as they are, show we have hsd about

half of rural youth going to cities. To some extent the schools must take that

into account. With certain exceptions the studies of migration show the

city gets slightly larger than their porportionate sharq of best rural youth.

Also more then share of lower. From southern regions much larger proportion

of best leave for city. Also those who have not advantages offered by com-

mnity. If we are going to attempt to condition rursl educstion that we are

going to change in any marked degree thet minimum, we are setting ourselves

against the trend of the century. - Dr. Keliher's question suggested: Def-

inition of rurel which we must take into account shuts out inecreasing proportion

of picture of rfural education. There has been sharp advance in proportion

of elementary school enrollment in villages and towns. Almost two-fifths

of Esfg_youngsters originate in EEEE‘ The worst culprits are town schools.

Raper: The matter of farm situation in South: It is quite clear population

is lower in South. The population is actually _ in

best land. The population is crowding on poor land, not on good. In the bes£

farm sections the counties are losing population: the restriction of crops

and soll conservations crops. People formerly left rural areas and moved

to cities. They are actually going to places where they can live cheapest.
Education should not be divided between rural and urban but between

good and bad land. High birth rate is in poor ereas. There needs to be a

clear distinction between rich and poor soil aresas.

Brunner: Where the good land is, average size of farms is increasing.

Pittmen: Whether or not a teachers college is promoting rural education de-

pends on where the college is located. In & state likeiMichiganﬂiher? there -

is small unit control end lots of one-teacher schools{j‘t is neeaaSary

specifically to have in your catalogs quite & lot th&t[ﬂ?pCLflcally refera

f - Ty = o '.__.




rural education.  When you do that you scare away a certain number of

folks but those who do go into those courses know what they are going

In the state of Georgia in general the situation is very different.”/
Dr, Little is correct that everything that is in the entire offerings of
the.college is there for everybody. We might promote consciousness which
there is in Michigan. In this state the salary is the same vherever the
teacher teaches and that is the most important factor in opinions of stu-
dents. It would be to the disadvantage of the rural srea of Georgi; to
set up a special body of material designasted asg rursl material, We can
deal with the whole social end economic and therefore rural problem without
undue emphasis on tﬁe rurai.

;Keliherr Isn't the basic issﬁe to examine what is going on in education to
see whether it is meeting human needs?/ We. Fadl mabesiuill oh health. I would
like tocﬁgise the question of what actual picture is being given in teacher
education to make teachers aware of health services end how the teachers
use the materials and do we need more socizl work? How much practice are
these people getting in community set-up? What are the techniques? Are
we still theorizing? We have known for a long time there are health problems
in the South. What can we do about it? It seems to me it is what is human
end what isn't, not what is rural and what isn't.

Gamgbellr”fz'seems that the trouble with teacher education institutions is
that they know what is wrong but don't do anything about it. That is the
underlying idea - to elevate living wherever it isa,f

Jaggers: When you meke a study of this type, we aﬂeave out so much that we

think the report is invalid. OSometimes it shows up things we don't like or -
Y it fr 4 |

S

things that appear really worse than they are. Sihcuf:*idon't'have in the
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25 or 40 courses names "rural" and since it seems many more are rural than

is apparent, couldn't the Committee take a sample of institutions and make

a detailed study of their offerings and see the implications for rural edu-
cation for those colleges?

Campbell: TWe hope to go into institutions and find out how many problems

are being dealt with under whatever name.

Jaggers: We can't escape the fact that something is wrong with our teacher
education program. There is evidently something wrong witﬁ our program.

The obligation is ours to examine what we are doing and see what we cen do.
Whether the institutions or the social order or the low salaries ere to blame,
we must ask the question, what 8o figures mean to us? We should let our
practice catch up with our theory. ’ff we are to train teachers for leadership
we must know the waylof life in the aress where they will teach. It doesn't
matter whether we call it rural or urban, if we synchronize’}

Donovan: A year ago I decided to serve a number of rural schools. In county
east of us I started out with worst school in county. MNost of teachers in
county are our students. Young man with three years of college work. Poorest
school I have ever seen. School ground, building, teacher, and children were
dirty. Heard lessons in five-minute periods. He had not been taught that. .
We moved on to ether schools, finally arrived at one-tescher school as good
as our training school. Teacher alsoc had three years of college work. Shows
range of performence among your students. Primarily en attitude. We do not
do enough to create the right attitude. rK: e result of visit I took three
people on staff end planned schedules so that they could visit schools.

Teachers of methods. On Friday evening met wiﬁh téachers in county for lab-

T
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oratory course. In one county not much_done_ﬂéqusé“quiack dfﬂihtg$es£ afL—

superintendent. Young man who taught badly last yeaﬁj'm f

/i
|
\
&

completely changet
i ;




o

}\ above average now. We have to follow through teachers with some sort of
supervision. Kentucky has less supervision than any other states. /T thinle

too greetu burden is-placed-on-tescher ¢€dweetion institutions.

(’igrgggggx: I think the colleges are trEining to make students come back. But
thiere are-vther-fectorsymLer . '
Donovan: We get children who hope they will get into Louisville or Covington
schools. We used to have e curriculum for rural teachers. We found that of
100 only 10 would want rural training. All our teachers are rural teachers,
but anyway the students will go where they can get more money. TFrom Bastern
Kentucky the young men who have good native ability but little education go
to Akron, etc., and get jobs in the factories.

Keliher: Go back to responsibility of inmstitution for supervision. Reason
for astounding progress was working together of teachers and children.
Kind of participation we give students in training is very iﬁportant. Changes
in practice can be seen wherever teacher can see things happen.
Beatty: High proportion of teachers are going to spend gome time in one-room
rural school. Do teachers colleges give practice teaching in one-room
schools? When they have a lot of teachers they grade the schools.
Favrot: Asks for show of hands of institutions offering practice teaching
in one-room school. Seven institutions.
Embree: That mekes up atleast half if in two-thirds of schools in South
they have realistic training schools.

q /E@gﬁ&x: In Indian service, one can't get demonstration teachers for one-

Lﬂiﬁ# room schoolél/)

Donovan: We can't get them on the college campus. I would like to send

teachers out for nine weeks in rural school teaching: under supa:nia n. oIt -
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is a question of money. I have to pay the teacher's fﬁ%gry in the school.

I have to buy my way in.
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Max Bond: It seems as if the barriers restrict the opportunities for
Negroes participating in activities other then teaching. All Negro insti-
tutions are teacher training institutions to a great extent. In view of
certain stereotypes, there is a tendency to hold up one's hand iﬁ?igrror
at "community relations". Is the study going to have anything to do with
that problem? How can these schools be made effective teaching centers?
Horace Bond: So far I have been mostly interested in state institutioms.
Little: Most of the equalization schemes which put money imto one-teacher
schools appease community by tiding over rather than really training. I
am constitutionally opposed to one-teacher schools. I am against building

them up.

Thompson: I have been administering transcripts of credit. I was dis-
turbed over titles. Relative to coursefin rursl education: courses come
in best in rural sociology or methods in rursl education. If teachers
can be made to think that their job is to go into community, find out
problems, fit curriculum to problems. In Georgis summer schools, rural

teachers and urban teachers made community survey and planned during the
course a program which they wanted to carry on in their own school situation.
Rural Georgia teachers will plan for solution or rural problems. Get away from
idea that you teach from textbook. Let problems originate from community
needs, Use textbooks as other materisls as tools in solution of problem.
Rural problem does not become & specizl problem.

In reply to Little: one-teacher school has mever been given a

chance to demonstrate what it can do. Poor teachers are there, poor equip-

small
ment, short terms, least supervision. In my-opimion rnral/schgel haﬁ}not =

been given opportunity to prove itself “believe it.?&n appear in new

\

program of teaching in which you deal with children a%Ilmdlvu.duals. T;hirty[

>
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children representing four or five gredes are not essentieslly different from
thirty children in one grade.d’r

Dixon: Brewton seid that if consolidation proceeded as it is now, it would
be 1990 before it would be done. Should teachers be trained for that?
Little: Rural schools should be élimineted as fast as possible. We should
build up sentiment fo? larger schools. Rural teachers have to do so many
things. You can't find people who can do them.

Simon (J): The reason you: can't find them is that you haven't been training
them.

Little: Atlanta takes the good ones.

Keliher: I think we are skating on the surfsce of the problem: What do we
want the school to do in the community? If you are critical becszuse the
school is not of service in the community, how large & community can you
have? The community can't be too big. Will they care zbout it if it isn't
close enough for them to be near a place of recrestion? What is ke con-
solidation taking away from the community?

Houx: A study was mede of the duties of teachers. 1013 duties. Only a
question of different emphasis for rural teachers.

Little: One teacher school in Arkansas with iﬁcome of £,000, more than
they can spend. Schools in which there are not enough pupils. Possibilities
more where teacher can have a socizl existence.

Irby: TIllustration of Keliher and answer to Little. Superintendent of
school in South Georgisz who realized coneolidation of schools had done
something to community and he was going to spend time attempting to replace
whet he had teken away.

Keliher: Strong tendency to feel that if you can bring auough éﬁlldrF £
together you can provide better education because of S ¢1al teachers and

; /I ./
so forth. Simply education of special teachers does nqﬁ necessarily mean |

‘-1..
|

better teaching.
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,G;;Qggz Do we have to be all consolidated or all one-room é;:;£:¥s2n Where
center of social life is in village, it must be better in some areas to have
consolidated schooli;/)

Cempbell: We have confused consolidation in administration with consolidation
in program. g

Pittmen: It seems to me we have arrived at the question which is better, to
be sprinkled or immersed., What is it thset provides the good life? We are
concerned with the good life. (&é would get further if we dealt less with
the limitations as we find them and more with what is essentiﬁij In order
to meke life good in the country whether served by a small or a large school.
Zeigel: Being a beginner in the conference, I have hesitated to join in
discussion, which is interesting to me. The issue is how can we have better
rural schools. Stripped of all other things, I am not so sure how much the
needs.of boys and girls in the country differ from children in villages,
small towns, and cities. The main problem is to get better teschers. We
are impatient for results in this country. The matter of changing the
teaching in the schools os America cannot come in a short time. It means
the education of not only teachers but of parents and the masses. We have
to produce an education using subject matter as & mesns to an end. If we
could go into schools todey, young boys and girls, we would find, are better
than ever before as teachers.

Campbell: We have discussed at length what is wrong with the schools. That
is good. The schools should be stimulated to find out what zre their needs.
But we should have pointed out to us the more heartening things. (Called

on Mrs. Whiting)

ﬂrs. Whiting: It is quite a story. I will confine my rapzarks to one bhase. cj a2

We have a scheme of prospective demonstration centers;/\ﬁﬂemonstration scho

/ Al 7
0 s | B
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is & misleading term. In the past the teschers colleges and normsl schools
in using éhe term misled the teachers by doing the wrong thing. We have
sent out to our workers a check list based on teaching procedures and

so forth; a graded scheme.; There are three grades of centers. The schools
are working now to check/%ei::; on standards for Center One. Schools méy
stay put for five or six years to come. But they are aspiring and have

an activity program to attain fundamental standards in verious levels.

When supervisor feels that school has arrived, she has it checked and

without any ado or publication, it is known as Center Two, and later on

as Center Three. When they have reached Center Three, they are through.

After that they go into experimental endesvors. ALL'Cllfy?\ 6 S Sy i

-

Campbell: What things are you trying to develop? Is commnity interest ‘
important?

Whiting: It is on the program. We are striving to accumulate cases and
distribute them to workers.

Campbell: The procedures you recommend are ones that have been carried

out? ada®
O

Whiting: We are at the point where we can have demonstration teachers.
Favrot: Would you express your judgment about schools. Do you feel
that there has been some success in one-teacher schools?

Whiting: The one-teacher school has its plsce with the colored population.
It creates & disintegrating force if the schools are consolidated.
We-trope—te—here-conbors-efeoniars. If one is excelling, it may be.
Brunner: The pattern of concolidated schools where interest is turned
toward village is the pattern of America. Open country attendance in

village schools is almost as lerge ss where there is”réguiar cﬁﬁgélidgtién.{

The question is not of one-teacher school versus cons?i#ﬂfted school but 4

of the society of the community. We will always havel ut sixty thoudand 5
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of the one-teascher schools. The best educational work in New Zesland was
by correspondence school children. The question comes back to getting
better teaching in both situations. (Geve example of work dome in Southern
I1linois State Normal University at Carbondale, where six one-teacher
schools were used for practice schools, relativéiy near Carbondale.) It
will be a long time before there is complete consolidation in the South,
because of racisl lines. The college does not pay for the teachers in
practice schools. ©Schools use the drama and music and art people of the
College. Work is done both in terms of modern epproech snd of utilizing

the skill of teachers who guide students along those lines. Further away,
in a farmlcommunity of 800, there is no school within eight miles. A
consolidated school is used for practice teachers. What this school is
doing is fitting into the community situation, the type of people, attitudes
and work of changing attitudes is part of educational process and work of
training teachers.

Beatty: If Mr. Little had limited himself to his last speech, we would

agree with him. Where there are only & few pupils, end it is reasonable

for consolidation, it is all right. Three years ago I should have been

on the consolidation band-wagon. But workjfgiﬂ.areas of the Indien Service,
I have found that consolidated schools do not function where they break

up a community. But where the one-room school has acted as & rehabilitation
agent, they have brought many families off relief. The first difficulty
we find is in getting teachers who realize the function of the small com—
munity school.

Jaggers:/ﬁ community may be the size of a one-room schqol\or & two-room
school or a ten-room school, but we must let the thi;gﬁﬁé-decfAed by-the '
T

ey

Estill County has & possible set-up for a teaeher §;q;5§§g,ﬁrograﬁ.

f = e o= = g
! | f
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The supervisor Xhe»=, Miss Daniels, believed that learning could take

place in a one-room school if you knew how to employ comminity resources.
She picked that county which is shabby county. Started term in two sem-
esters and took first six weeks herself. Teachers could come to watch.

Then she picked out a teacher with three years of college to carry on.

She came back the second year and started sgain. Everything that happened
in the community the school participated in. The influence of this has
spreed.

Keliher: Miss Daniel put her students wheels to see the finest implications.
Wale has other instances of ways of using the community.

Wale: Teacher training institutions are the greatest obstacles to the
training of teachers. One county where the college has been turning out
teachers, exposed to & few weeks of urban school practice. Most of teachers
in county are rural. Most of the teachers have never been in a rural school
before. They consider it a misfortune to land in & rursl school. I have

to do something with a school which has just been built as a laboratory
center. I don't think it can be done through the college. I think the
program should be tied to the institution to change the function of the
college. The students must not live in the institution. The laboratory
school will be sponsored by it. The students have to live right with the

people in the community where the school they are observing is.

Morrow: I feel that a great many of us have had the philosophy presented
here and been aware of the conditions pictured. Personally my reaction is

one of impatience to get doing something about it. Practice has not kept up

with theory. I don't know whether it can be made to in the hands ofpﬁresent

teacher trainers. Maybe we need a new set. Maybe we nebd to delibe tely I

change ourselves in order to bring practice up with tﬁﬁ&ry We have talked

|||| ' l
about methods. I have been thinking that what we havélhéen talking about
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under the head of methods is not appropriate to this situastion. Methods
has to do with the discovery or resources and needs of communities and also
~to do with the ways of meeting those needs end utilizing those resources.
Technigues of meeting community needs. Various plans are just single ways
of meeting needs.

Campbell: If we have a philosophy regarding living in a community and the
school's relation to living there, the primary obligation of teacher training -
institutions is to become a part of that process. Maybe the faculties of
institutions should be made aware of problems.

Keliher: We have plenty of illustrations that faculties will change. We
cannot change on & basis of insecurity. You cen't ask a teacher to change
if you are rating her on the old basis. The same things have to be carried
on in the teachers college.

Johnson: What is meant by the concept frequently used that education is
training for life, effective living?

Brewton: (Explanation of chart; criteria of good and bad schools)

Teachers scholastic record: general education, amount of
training, in what school, any special education for rursl school; practice
teaching in rural school; any definite courses that have given her help in
rural situation. Bxperience - more than three years gives grade of 100.

No attempt has been made to evaluate. Professional connections - does
she belong to, attend meetings of, and participate in professional organ-
izations. Rural mindednmss - lives in commnity full time, during week and
held of weekends, during week, or less than half of time or not et all.

One and two room Negro schools in the South are in general better

y

then one and two room white schools. Consolidation has taken best awry _

from the small white schools. ' ’\

1{9

|“'\-..

Pitmann: One teacher school serves a Negro communit é£ r than white?

___-._
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Brewton: That would depend on local gituation.

Zeigel: (Thinks there are not more than one or two one-room schools in
his county.)

Horace Bond: Your county has an aristocratic white populztion. White

schools represent a logical social organizations County organization.

Zeige Tendency is for people in Delta country to concentfate in towns.
Y S O, , I

e
ple Wi} peelEST-Sometinme -l-im towns ansega-swt=to farms.

Borig eoAtenaE " tHat" 3ﬂhre-crop§3§%”@ﬁﬁ“ﬁm{ﬁ%own dwellers.

Keliher: &#ny evaluation has to be looked at in movement.

SATURDAY
Bigelow: Everyone was satisfied that the conditions under which children
are growing up are not good, and that we want to do something about them;
Yhat the teacher was the key to the solution of the problem. I felt certain
things stood out. Teachers need to be sensitive to the needs of children.
Not only sensitive but want to do something, the things that will help to
improve the condition. But it is not enough to want, but to have the knowledge
to do it intelligently. The importance of understanding children and
adolescents. Ways in which the community circumstances affect children.
Teacher must act on basis of that knowledge. Action must be in cooperation
with other persons - other agencies concerned with improvement of living
conditions. The question is how to produce teachers who could do that
sort of thing.

The present concern with general educetion rose out of (1) lengthen-

ing period of formal education for everyone in this coﬁntfy put”ﬁiesepres

on secondary schools and college educetion. (s) Awaravﬁas of" youth problem |-
_ AV 4
jobs few and far between. (3) Element of concern ove#ﬂﬂhe sxtuation in |




17

which democracy finds itself. Young people may not necessarily grow up
to be good citizens of democracy. Other ways of life have their appeals.

General aducatioﬁ can best be characterized as representing some
sort of quest for unity. An effort to see the relationships which things
have to each other; to bring together things th;t go together. This is
shown in (1) effort to integrate subject matter; (2) incressed desire on
the part of faculties to work together as a team rather than seapartely;

(3) reaction from the ivory tower idea of secusion of students; (4) concern
with the integration of personslities of students; gives us a common pur-
pose; (5) concern with the strengthening and meintenance of democratic
social unity.

Most persons zxm anxiﬁus to do a good job in general educetion
are agreed about ends. It is only in the ideas of means that there is
disagreement.

General education of teachers is unusually important. Same forces
operate in field with respect to teachers as with other human beings. But
because of their very profession, it is particularly importent that they
should have superb general education and should be made to understand what
is happening to them at the time.

How & good faculty goes sbout trying to improve general education:
(1) examine the conditioning circumstances. Look at the students; know as
much as possible sbout them, their needs. Teacher must care about the boys
and girls. Become aware of the community or socisl situation - how it bears
on the individual. Resources and obstacles. Local sircumstances: what are tﬂe
resources and in institution. (2) Formulation of objectives.
In terms of specific changes of behavior. Objectives qhbuld be set
terme of social needs, Functional and dynamic view ofégducatlon. (3) Choose

and begin to experiment with curriculum procedures tha%‘éeem to be calculated

S ¥y

Lol / = = = |
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to obtain objectives. All kinds of different experiments: survey courses
(greatest mistake is trying to take over somebody else's plan); evidence
of patterns of courses. Emphazsis on ectivity. Emphasis on individualization.
Emphasis on guidance, close and continucus study of individual student.
What is the place of specislization: It is most usual to make the junior
college a general education program, not permitting specialization. Maybe
this is not right. General education should be fitted into specialization.
(4) Program of evaluation essentizl to checking on weys in which the pro-
gram adopted is working.

Eggggxz,/ﬁith regard to pattern courses and pessing on from institution to
institution, isn't one of problems that the assumption is made that almost
anyone cen do the new things, instead of realizing that the old teachers
giving new 'kindsiof courses will do the presenting just exactly as they
did befor?;,/’

Pittmane” If a student enters with no idea of what he wants, can't he go
ghead with general education until he finds out what he wants*iiﬂfi;*’,)
Bigelow: The problem has not yet been solved. -

Keliher: Significance given to selection.

Embree: There is more agreement on question of general education than

on courses in professional education. General courses have been developed

for centers. Basic subject matter well orgesnized. Profession: of education
relatively new and teachers college a new school. More controversy in methods
courses. Greatest dissatisfaction with the point of organized profesgionsl
training.

| == ‘ 4 =

Campbell: We need a définitim of what we mean by px:ofesé‘:li}dhal courses..

S e ] B
L
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The current picture is that it means application of specific courses that
concern concepts related to the act of teaching. Classicists are concerned
because they are losing ground. Reason that is happening is that educa-
tionists have come in and usurped the power. We have assumed that the
science of education exists separate and apart f?nm the total process.
Therefore we have not developed the concept that the professional educastion
of teachers is a matter of general education plus professional education.
Series of well organized courses on one hand., WMust also have well organized courses
on the other. The whole faculty of an institution, large or small, has =
common stake in the individual. It isn't classical versus technical, or
enything versus anything else. We cannot arrive at any agreement with
respect to age or quality between the different typesof persons who con-
tribute to professional education of a teacher. If procedures can be
developed whereby they together envision the total process of educating

one being who has the abilities and attitudes necessary to develop the
growth of chiidren, we will find the shading out of the line between the
various things, and an integrated program. There is good history in other
professional fields.

We will be in the position of having to take steps from the sep-
arated program toward the integrated program. There are clumsy steps being
teken in that direction. Several institutions have taken the great arrsy
of separate courses and tried to examine the concepts involved and woven
them into one course in professional education (Buffalo: 19 courses re-
duced to common sequence of four courses. Faculty doesn't feel that is
the end point, but an intermediate step). Can such 2 thing be done? I
have been heartened by experiences that have teken place in feculties where
the members of the academic staff have assumed that th?j\have a stake in

the professionsl aspects of education and have tried t$$ﬁ§rk out agreements
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in what should dominate in professional education.

If we follow the suggestion, it probebly means that in the realm
of development of professional abilities on the job, the practice school
will form more largely the center and will be in the realm of the education-
ist, but also in that of the academic subject faculty. This is not new.
Possibility of developing away from damaging position with respect to
professional courses. Any particular naming of courses with specific
reference to small bits of the process will tend to fall out completely.
Courses will tend to fall almost complefely out. Not completely because
there will be places in education for courses that are designed to devel-
op certain skills and abilities.

Embree: Leading into next subject: interplay of practice and theory. You
say in effect that education courses aren't very good. All right, let's
meke up a program that is good. That is not the way it is dealt with in

other fields. Are there realms in which there are specific zomrses

groups
of subject matter which are comparable to other professional fields?
Campbells That is a dengerous analogy. If the medic were put in as tight
a compartment as we are, there would be more disturbances. 47
P Honvra
(”Egggers: The teacher (1) .has te understand behavior of children, (2))type
of organization and physical materials with which he mist work, (3) Z‘Z’gri“.‘“
ted process of try-out in laboratory schoo%;’;’/
Bigelow: It is desirable that all of the members of a faculty who touch
the lives of prospective teachers should recognize their common responsi-
bility and should be willing to cooperate in providing what the teachers
need.
Beatty: I don't think academic has very much to contribute to professional

education

Campbell: We should not turn over to the academic depa.‘?ﬁién‘b the whole
900 11) /
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business of telling us what we should do in the professionsl education of

teachers. If the academic staff has a stake in the individual, I should
rather have them around the table in planning college life of the individual.

Professor of Latin should get educated in what it is 211 about.

Cocking: Campbell hasn't stayed by the subject of subject metter in pro-

fessional education. How are we to get all these things tied together

into one whole? Better program would come out of common understanding.
eliher: A movement is going on in academic education for orientation courses.

Maybe we will get to the point where we can fuse and reshape the whole

program. X

Zeigel:s There must be leadership in fusing by someone who has confidence

in the whole faculty

* (Miss Houx presented fourth point)

Beatty: I am bothered most’ by education and research being put as opposites.
You are given the verities on the one hand to use, and the research man
is working on new things, and never the twain shall meet, until the re-
infallible

search man's findings become ixwsdmukie. In the field of education par-
ticularly, we are faced with a very imperfect set of assumptions upon which
we are operating our schools. Many research techniques now followed are
themselves so fallible that we may assume their conclusions will be sub-
ject to revision. Research and education in a desirably organized teacher
training institution should go hand in hend as one and the same thing.

The implication has been that we are studying a pattern commnity.
Closes the student's mind to the idea that patterns change. You cannot
cerry over any pattern of community participation from one community tp
another. There are gross needs, which if the student has'learned how to

study, analyze their participation in community life, ?%ﬁ}be met. Teaching
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should be in terms of discovery and research. Studen£1:;ould not be
given the idea that he is simply learning what everybody else knows.

He should not have the joy of discovery taken from hi%y) Education can
be experimental. It can be a source of research. We can teach students
a pattern of curiosity, pattern of research.

Our courses should certainly leave room for the exploration of
new research changes teking place throughout the country. The average
teachers college in the country is at least ten years behind what it could
be if the faculty knew what was going on. Not necessarily because of the
sort of instructors: they have been given neither stimulous nmor time.
Students should be given the idea that the verities sre changing.

There is in education as much of a background of change and
growth and body of knowledge as in any other profession.

Research has to be tied up with practice. So much of our teach-
ing is in terms of "this is true" or "is this true?" without actual in-
vestigation on the part of the student. Teachers colleges in practice do
not conform to what they teach is good preactice. Some experimentation
should go on between students and other students and children with whom
they work in humen relationships.

There is necessity to mpxm plot new ways of carrying on educational
research., There is room for perfection of research techniques. There is
room for either development of new phrase or division into two types of
educational research.

There are three obligations under title of research: (1) con-
ducting investigations that may advance our knowledge and wisdom with re-
gard to educational procedures. (2) research attitude of constantly or-
ganizing student's approach to work so that he is dble;ﬁgldiscover for
hingelf the facts he will need to know in dSwelopsent GPABFogrsns and the



R3

development of techniques of studying the community, pupils, needs of
school in which he is teaching, and the courage to modify in accordance
with what he finds. (3) investigation on his own part as to reality of

what he has been told.

Morrow: Two general observations about selection: (1) Desire of heads
of teacher training institutions for numbers. (2) Policy of state insti-
tutions of taking students who manage to fulfil entrance requirements.

Selections in hands of students themselves who come into teaching
because it is easy. Preliminary to marriage or as insurance policy. A
vocation that is easy to get into. There have been students without arms,
without legs, with various disabilities of vision, hearing; the mentally
dull, the mentally lazy. Poor in appearance, timid, dishonest, with physical
ailments.

Questions: Is selection sound in principle and how to justify.

We disagree about what a good teacher is and whet success is. It is dif-
ficult to judge prospects for uncertain qualities. There is the idea that
the right preparation will insure a good teacher. But for selection it mey
be said that other professions practice it; it protects the profession.
Further it protects the children and the public from poor teachers.

In my opinion a practical minimum plan of selection is desirable:
The period of preliminary preperation is short at best. Everybody who
wants to teach doesn't have to - there are other professions. Children and
the public do deserve protection from teacher who fails from the start.

We should recruit from high schools those people who would make
good teachers. Turn away failures because of severe handicaps. Select
within teaching persons for particular job: level, locg}ity.

Is State interested in selection? If State ﬁgﬁ;rtments would giva{f

a2



backing, institutions would initiate. If objective is protect publie, it
is the business of the State.
: severe ;

What is a good prospect? Freedom from/physical difficulties.
Some degree of scholarship. Ability to use fair English in speech and
writing. Industry. Leadership qualities. Imagination. Reasonably.good
appearance and personality. OSympathy and underatanding. Some experience
in living in rural regions. For rural teachers, leadership, sympathy and

understanding are most important.

J. Simon: Any teachers college that sets itself the task of finding out
where its graduates go and finding that a goodly number go into rurel-
areas, will find that.present conditions of schools are bad, homes are
bad,lstandards of 1living low, health facilities few. These conditions
have existed a long time, will probably exist for a long time to come.
Agencies which alreédy exist are supposed to deal with these problems.
They do not do the job, for whatever reason. There is not continuous
enough contact with people.

The teachers college has said, "We realize this difficulty, there-
fore we will prepare special teachers." These teachers are interested
only in their special subject. They are controlled by outside agencies,
Federasl government, with offices a long way off. The spelcial teacher is
often put in charge of the school. Knows nothing of teaching, has no
academic training. The regular teachers get little or no cooperation.

The teachers college discovers there are small schaols which
. cannot support special teachers. They cannot realize that the only agency
which is always there is the school, and the only person constantly iq
contact with the comhunity is the teacher. That teacher:should.thereﬂore.
know something about the four problems: health, home %é&ﬁpmics, agri-

culture, and menual dexterity. We cannot expect the té#é@gr to cogman&
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the respect of the community unless she knows how to do these things. No
one of these four items is enough in itself. Much learning in one subject
is no use, The teacher needs a working knowledge of others.

It is possible to teach teachers to know about these things.
She should know where to get information about them. Either from pamph-
lets and other free material, or from agencies set up for the purpose.
Claxton; Education should be based on previous experience rather then on
what is going to happen. Living in the country is what we are trying to

teach our children to do better.

Bigelow: The question of general education for teachers has not been settled
yet. There are those who think the first two years should be devoted to
general education. There is an artificislity about that. If the keynote

is the meeting of needs and if the individuel whose needs are to be met is

an integrated person and if his needs are colored by social and community
circumstances which surround him, there is danger in dividing him up. Before
a person decides he wants to become a teacher, he has needs which must be

met. Education provided should be related to those needs. He changes when
he decides he should become a teacher, and education should serve him as

this new person. What the teacher is taught shoudl have definite implications
not only for the professional but for the personal needs of the individual.
Same thing happens when the & teacher decides to be a certain type of teacher.
Jaggers: There is such small sgreement on what one should include in a
general education program that one is hardly in a position to translate it

to our machinery.

Beatty: The teachers colleges are hardly in a position_tq-advise-studgnts.

Donovan: The first year in a teachers college should @%wgeneral education. |
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Selection should take place in first year. Professional education can

start in sophomore year with more in junior year and still more in senior

year. As professional education increases, general education decreases.
Problem of aelectio : State require one %? accht any student

OhL e

who is a high school graduate, ;;;Qe ise'iﬁﬁbre people should get more

general education. Twenty per cent of persons who come to teachers

college should not be teachers.

- There is criticism of teachers colleges heving failed to meet
their responsibilities. Hslf the teaLhers of America are educatéd in
liberal arts colleges and they haven;t met theirs either.

Irby: In selection of teachers is it always wise to wait until end of first,
second, third, or fourthlcollege year. Couldn't a plan be tried tentatively
that we get to senior high school students and point out teaching as a field
of service?

Donovan: Intelligence tests when students arrive. Battery of tests to find
out achievement. Those who can't read are given remedizl reading. Success
in college work dﬁring first year. |

Fowler: Are any colleges doing testing on behavior of prospective teachers?

Little: Descriptive report of person as his teachers come in contact with

him. Everyone who has contact with student reports on him.

Irby: How many do you eliminate?

Little: Grades are only method of elimination.

Bigelow: How often are reports made?

Little: Every quarter.

Bigelow: What use is made of reports in helping individual to overcome fauits?
Little: Students hold conferences with teachers.

Beatty: Whet do you do to train your staff to recognigé;personality diffi-

culties?
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Little: Conferences.

Pittman: Ordinary forces that operate do the selection. Twenty-five per
cent of high school students go to college. If genersl education is desirable
we will give students who get to college a chance.

Blair: In human evolution, selection has been left to chance, and it doesn't
seem to have done so well. -

Donovan: An important thing is the attitude of the public toward teachers.
The poorer sort are teachers.

Smith: It is said that one of the bulwarks of the democratic nation is that
teachers are the poorer sort. Isn't the teaching profession moving forward
as well as other professions?

Gunn: We should hope for the day when we can not only eliminate those who
are not fitted, but pull in those who are.

Beatty: Sympathy with public school beacuse it can't select ismisplaced.

OQur standards are really much more arbitrary.

Jaggers: Selection is done on the basis of scholarship at Albany State
College. In-service selection at Ohio State University (Leslie Love)-

try to discover the shortcomings of student and supply experiences in which
the shortcomings will be overcome.

Cocking: We have a lot to learn from‘personnel practices., Some of tech-
niques could be used in teacher selection. We are trying to educate not
only a teacher but a good citizen. Would like to see professional and gen-
eral education coordinated to the point of fusioén.

Favrot: We are getting away from the problems presented by Bigelow and
Beatty. Get back to discussion of whether anything can be done about
present situation. How many teachers are there who have never even been
to a teachers college? There have been done some things in the selection

of teachers in high schools, and giving those_iéacheraégééé training after
I /
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they have reached high school. In some places the level is so low that
the teacher training institution has little influence.

If we are going to mske any contribution to handling the situa-
tion, we should do something here and now. Is there anything that the
teachers college can do right now to hasten the day when we may look for
some improvement in one-room rural schools.

Bond: What can the white teachers college do to help Negro schools.
Courses in catalog which are given for certification which have no relation
to what the teachers have to teach.

Claxton: How can we judge teachers except by the way their students turn

out?

Donovans Dr., Bond on thesis that schools should be an agency of social
action. Should affect community life, contribute to the good life. What
factors the school should affect: farming, reading, church, genersl edu-
cation of people. ©So far the school has not contributed to the good life.
Still formal school, taught with antiquated methods. Teachers not putting
into operation what little they have learned in teachers college. Dis-
couraging picture but a correct one. I am not accepting it persohally with
a defeatist attitude. Rather it is a challenge. Human learning has value
only as it can be put into the service of mankind. It is our ==k business
to see that we afford the student the type of learning that can be put in
the service of people we have to service. We have a responsibility in the
field and for supervision.

Dr. Brewton gave a vivid picture of schools, also a dismal picture.

Most of us are in agreement that selection must be done. How it
can be done is a matter for debate. Al
The rural school is the problem of edﬁcation%%ﬁéihe Soﬁth. ;t

is the job of the teachers college to see that it is ddﬁg.! - _ =S, =
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Jaggers: Purpose of conference to look into vicissitudes of the rural
elementary school. Confusion through long discussion as to what the rural
school is. If the school is the size of the community, it doesn't matter
whether it is consolidated or not. In setting up a school, we should think
of what the community needs and then select and elass the program in terms
of community needs. In terms of interests, aptitudes, abilities, life
purposes. Training of teachers should follow needs of community. Since
entire South is rural, southern teachers must have fural training.

Mr. Bigelow told us we need & teacher who cares. Will find out
what the problem is, will formulate objectives, be willing to experiment
with curriculum, look it over and see whether it works. We must have a
teacher who cares about rural children.

Dr. Campbell said the teachers college should be the integrating
wiring systems of the program. Program should not be theory but interplay
of theory and practice. Continued study. We can't ever be satisfied,
keep an exploring mood.

Mr, Morrow said if we are to have order in the curriculum, we
should have order in those who pursue the curriculum.

Education in rural areas must follow the way of life. The frame
of reference of the rural child must be the experience he has had or will
have.

The states can do something about it in a broad way: Teaching
materials, work with teacher training institutions, development of curriculum,
removal of causes of non-attendance, leading in cooperation between local
supervisors and teacher training institutions, leading in getting local
superintendents to make the schools availebel for teacher training. State
Departments should develop cooperatively on a}}_prbgra@ééa_lf we can féuuve

stigma of inferiority from rurasl teacher ??t?
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o RURAL SCHOOL
. DPRTIRD AN
COUNCIL ON RURAL EDUCATION FRUbRAM

Atlanta, Georgias, Jenuary 6 and 7, 1939
Notes of Meetings

Friday morning, January 6

A report of the survey of good and bad schools whieh is being made
by Dr. Cambell, Dr. Brewton and Dr. Bond was prgsented during the morning
session.
Campbell: Ve heve merely tried to present some materials which have been

developed during thé process of study. The fundamental purpose

has been to discover ways and means of improving elementary schools and through
them to improve the quality of life in the South. The improvement of the
training of teachers has been found to be most important. We have had to
engage in a number of activities.concurrently. Presentation of materials:
some significant factors affecting community living in the rural South is to
be presented by Dr. Bond; the results of observations in rural schools by
Dr. Brewton.

Dr. Bond and Dr. Brewton each read extensive reports, copies of which

are availsble.

Little: What is a rural school?
Bond: iiaterial derived from public school reports. Reported on basis

ofr census reports.

Cocking: What is supervision?
Bond: A professionasl supervisor regularly employed to supervise what

is being carried on by superintendent.

Donovans: As soon &s you lebel curriculum and teacher education &s such

you scare your teachers away. 4uaua-it—a-aanal-schnnl_gggg&sz&gf
a?fa’y;:;ill get morma\(? )
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J i, BOND: What was criteria for selecting 171 schools?
Brewton: Catalogs. DBasis of availability.

Dr. Johnson geve & report on the compendium of information on southern counties:

-

It became evident early in the deliberations of this Council
that it was difficult to generalize about the South or to know very much about
any particular area and that individual instances of good or bad situations
told very little about the representativeness of this particuler type of ‘/?
situation. It was suggested that as a first approach to the general problemsj
thet we should attempt to lay a basis in the social and economic structure of
the area by such units as we could get measrrable and dependable data .t ¢

There have been, tt ts to/;r thf)gouth reg nally.

M._) o 6 A ,4{”, v-'-“\\ raace, Pm au.;; _; S a8

Wie conceive of education as a part of the Zgeneral social context so we treated
that factor in the picture. We selected as the sma%i?st unit the county.

Eleven hundred counties have been studied. lieans of analyzing available data

F d
U.A..ﬁd_;Uo '{ix ﬂt Neldy ) _/
on each county - we have selected seventy indusimies for analysis. 2% is:a

QpTon

m Ak student's manual.an an attempt to interpret directly these problems. The first
L
step in the development of this was that of setting up & basis by which we

could describe each county according to its dominent economy. The stepes by

which that was carried out sre detailed but are recorded in such a wey as to
Q_ > g ""“\
be understegadable. We have worked out eight general type areas with subdivisions

in e&chiféiii

€. 1. Population characteristics: total county population, percent
ufﬁ} of change, percent urban, percent rural.

2. Economic: tenants, owners.

v/
R:b“ 3. Agricultural characteristics

.
N

4, Industriel differentisz




5. Occupational characteristics:
8. Generasl social orientation

7. County type itself which breaks down into these major
classifications: cotton, tobacco, vegetables, sugar cane, etc.

8. Educationsl index: capital school expenditures, number of
one-teacher schools, number per thousand of white children
five to nineteen, number per thousand of Negro children five
to nineteen, distribution of Rosenwald schools, classrooms
per thousand Negroes

(I velieve an exact copy of these eight general type areas is svailable)
We had access to a total of some 500 special studies. They

are listed for each county and are included in each county index by county

and for the state. These together constitute a total index for the county.
Corral alsv v

The second step was te—%&keﬂtypes ané—corretave~then with other
social factors. This reveals a group of very interesting facts which can be

of considerable value to educators and to other social students. The finesl

Aocircinsant an
step is the drawing together Of the material which gives more of the color
/ T\.P [0 W S
and general internal functioning.” The two assumptions ese (1) the observation

of a §;§>&Jﬁ when related to broad stestistical index (?), (2) we are
: M%U“w
eble within certain limitations to associazte these normal-fsctors with certain
others which have not been quite &s easily possible of an objective index.
The final stages of the work were cerried out in HNashville.
Finally, this first part is ready for publication (going to (published within
three weeks). Second and third perts are in fairly advanced stage of
preparation.
Friday afternoon il
Nor. —mee Ko
(ﬁ ERE: The obpervations this morning were made on the basis of visits
u’ } £ A
X QA““f'itgka to schools - visits not guite helf done. This afternoon there
|

will be a discussion of teachers colleges. ; | VY '




Fowler: Is there an integration between Johnson's and Bond's and Brewton's
reports?
Campbell: Yes. The materials which Dr. Johnson presented tie into this

picture. We have studied schools in representative areag. 1t
is our belief that basic information which can be -secured through Dr. Johnson's
study must be secured by teachers institutions so that they may attack the

problem within their own areas.

Thompsons Possibility of distribution of the Hosenwald Fund report?
¢ ,k:b ERE: We will mimeograph the first report of "good and bad schools."
A{, ==

Keliher: Several striking issues of material. Definition of rural educa-

tion @ rural mindedness;-blanning for rural life as the function
of planning for rural education. It would help my thinking to have the group
discuss whether we should substitute a meaning which would be '"what are our
major objectives?" Let all of these data fall in line accordingly. WVhat is
meant by good education?l Shall we distinguish rural as seperate from any
other kind of education?
Campbell: In the large a school is a community enterprise; basically we

are interested in the school serving the community of which it
is a part. OQur interest restricts itself to rural communities in the
southern states.
Little: All of our courses in the training of teachers are training

them for the state of Georgia as it exists today - entirely
rural. Most of our people come from rural areas and go back to the rural
areas. All of the courses have "rural" in mind slthough it is not mentioned

in the catalog.

@wﬁlm o Ry et |<




Lelihers: Viould it be a fair presentation thet there are certain things
which must be met. The issue is whether or not we are using

good sound psycholog&Fngroach in education to meet those needs. One of the

most significant criticisms has to do with a type of Rff;icipation which

goes back to the basic root of our psychology todayig A further discussion

of psychology of learning.

Beatty: Conditioning for rural teaching, I am not in a position to
testify as to what teacher ;raip%ng institutions in thé South

Lo 7 Yo I A J

are doing. I have had to do with other ‘states. ’.qejohsm are taught to look

A!_L, e k':ﬁ

forward to teaching in cities, where recompense is higher__

Keliher: Are we to interpret good schoolg in terms of the number of
;
teachers? Fﬂif’h*{k$°
Beatty: It goes back to a statement of Judd's last year: "A certain

proportion of all children on ferms are going to city." 1
challenge it. You can create a rurel situation in which you will send
children to urban areas. You can compare rurasl America with the rursl areas
of any other country of the world and the other countries will be supporting
their rural population more satisfactorily. Our schools are fundamentally
to blame. Teacher training institutions are the ones which lead teachers to
breed that kind of attitude. "You are a bright boy and should go to the city

and get a good job." Our teacher training institutions are conditioning their

products to destroy rural life. ,!f -0
S e —eemp [
Brunners: fie might look at two or three things. Sofan-as-we—heve—dmd
Q‘»An\&!"dﬂﬂr

ﬂabout half of our rural

youth going to the cities. That may be right or wrong, but thet has been the
TAAAA T

fact. Schools ere.gaing io haye-te take that fact into gccount. Ttudies of
N |
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migrations show that cities get slightly more than their proportionate share
brat s ot gt B bt

of peopte (?} Studies show that a large proportion of the people leave for
the city in Missouri and the Appalachian communities. Those statements are
an interpretation of a good many studies which have been mede. II we are
going to attempt to condition rural education that we are going to change
that trend we are going againstxthe trend of tne centurﬁjr

This definition of rural sgaota @ out an inereasing propor-
tion of the picture of rural education, especially in this area. There has

PPN | JR I o

been gharp advance %ﬁ’schoolgﬁln towns &nd villages. In the high school area
even in the towns 2/5 of the students originate on farms. Merion Bush's
study of Louisiana of rural town schools. Rural town schools must be taken
into account.
Raper (%) This farm situation particularly in the South: It is quite clear
( owN) Qowsers J o0

that population density is very much less than other perts of
the world. The population is sneaking up on best land of the South. <= Jg
piling-up-on-goot~denad. The figures are clear that in the best farming
sections of the South, the best sections of $he southwest Georgia, Texas are
losing population. Reason: restriction of crops, soil conservation crops.
Ii_peans.that.lie.work.oppertunitdes . These
people formerly left these rural areas to move to cities. ¥With longest relief
lines in the cities they &re not staying there. Population going back to
Ozarks and Appslachians. It doesn't divide between rural and urban situation
but between good and bad land and whether population is decreasing or increasing.
That means that when we are speaking of this rural school population there
needs to be a close approach to good soil.

Brunner: Thoroughly sound. Another factor: where the good land is the

4 |
+ A

average size of the ferms is increesing.




Pittm=n: To come back to first question. Problem of whether or not a

teachers college is promoting rural education. It depends
!
upon where the college is located. In liichigen where you have the small “]J(ﬂ“
T - . e ﬁpb L
unit control. oRdelt.40 _sNViiing. dhiwstabewidi g4, it is necessary (¢
to have in your catalogs quite a good deal that refers to rural schoolff’f;;"
have to have a department which is consecrated to promoting rursl courses.
In the state of Georgia the situation is very different. I feel that
Dr. Little is to & large degree correct in saying that ewemybhimng-im the ﬁbvtzkfb¢“¥

college oifering is there for everybody. We might promote this same sort of

consciousness. In Georgia we have the salary schedule - the SETETy Schedute—
CLAA M*{\_;._..- th&%t_#l‘l } m_('lf-}df
is-the-mest important iacto:{’ I find'myself inlthis situation. It would be

to the disadvantage ol the rural areas of Georgia for us to set up a special
body of material designated as rural because we would make a difference be-
tween a teacher who will be a rural teacher and one who will go into an urban

M?Lﬂ.ﬂo«'ffm /ﬂ\.-d.»‘-,_/) " __/——?"—f el §
situation. We can deal with the wholetl The situatz?; in the‘different states

is a very big factor\{; \Yh
., ‘331

Keliher: Espiirmating—aii—anua—aware»et*needﬁ-fnmthemeeamunziloa2 he

had a greet deal of meterial on heslth. What actusl practice
is being given in our teacher education institutions (1) to make teachers
aw;re of health deégtgiggggg; (2) how does teacher use those; (3) do we need
more social workers to bridge gap between services and schools; (4) how much

practice are these people getting in the whole community set-up? Learn to

Lol
do by doing. “Tf-we-could discuss ways of getting practice in working out
the problems together.? V) aa i g e ‘) } /‘l’/ J

\ J
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Campbell: /égacher training institutions taken as a whole say that they
know this is true . . « « . « but do nothing about it.,///

Jaggers: When you make & study_?f this type there are so many things

left out we—ge%ré%oné;—our—neads—bhat it is invalid. It
shows up things which appear to be worse than they are. ﬁfifce we don't have
more than thirty-five or forty courses which are rural, w%nder if it

wouldn't be a good field of investigation $e by some rocess to teke a
% v Yoo )
sampling of institutions and meke a detailed study sé—*mpééeztzsés ;f7
Campbells: = hopeﬁ to go into institutions and see whether these problems
are not receiving attention by another name.
f&\

Jaggerss We can't escape,that something is wrong with our education pro-

choa :
gram, ji-wrigures quoted by Dr. Bond there is evidently some-

thing wrong with our program\semeway-or—ather Bre institutions +to blame - ﬁi

P

the low salaries?

-

The important thing is to let our practice cateh up with
our theory. It spplies—not-only to rural but fo urban.ss. well.

Donovan: G_eri"ect observetion. A year ago 1 decided to visit & number of
I,*fﬁfal schools. Either Went to éﬁunty east of my home county. Asked the
zuounty superintendent to take me téga number of different schools. #ost of
the teachers in thet county are our SQudents — one year up to college
graduates. One of the schools taught Ebéf a product of ours was one of the
worse I have ever seen. He had not been\ﬁaught that way. Ve moved to one

: slightly better. Finally we arrived at a one-teacher school as good as the

training school on our campus% a rea{lt of that visit, I have taken three

people on our staff to vieit schools in nelghboring counties. Ve had &

course in the community called Laborestory ira ing. Thefvery bad“h&hooﬁ has



vision. There is less supervision in Kentucky thanin other states. We are

following our product throu%E;,)
i.‘“fn.'gl‘ r—p— w ‘:- < g

-
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" In Yeply to the statement of Mr. Beatty. I don't believe
teacher treining institutions are directing people away from rural communities.
There are so meny other factors. The tendency is-to move to urban communities,
if possible. We get a good meny students from the mountazins. Eighty per cent
hope to get to Louisville or Covington. Hard for a teachers college to over-
come this problem. We used to have a curriculum for rursl teachers. From
eastern Kentucky the young men and women who are capable but do not teke
college education go to Akron and Toledo to get jobs in the factories.
Kelihers: The in—service{§zfervision. Psychology of participation. The
, ]
reason they (?) maéé such extended progress was that tne—i&ncher
was working in a real situation. We still must go back to the kind of training
students get in service. How much active participation in improving heazlth
in the community do students get? When you do have a teacher who is par-
ticipating you begin to get § o EAAM (f‘» ailica. \
Beatty: A very high proportion of teachers are going to spend some time
in one-room rural schools. How many of the institutions repre-
sented nere give treining in one-room schools before the student goss out?

Keliher: Falls anyway because community situation doesn't exist.

r::s) Ap B An
(Biztt institutions represented have at least one one-teacher school for

practice purposes.)
This is & highly selected group for that perticular item,
E%_ \chhii _
Donovan: I have & theory about that: I don't believe we are going to

get them on our college campusg; to have them adequate, I would

= !
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like to go out to adjoining county to stay nine weeks with the teacher. Go
where teacher does, live in the community. Eight semester hours. Do

student teachpfffﬁtually in the field. '/Euestion of money. _I have to buy my.

—w&y—xn-.}/ /t{_ze_ﬁ—f)"\_/ /J/’g’*’c.:@_\

J.M.Bond: It seéms as if the barriers restricting the opportunities for
Negroes in other activities make every Negro institution &

teacher tralnlng institution. W#ill this-etudy-have. anything to do-with-this

provrem? RJuarv- q= CI

H.M.Bond: If I understand the question - I have visited six or eight
schools - liberal arts - which do not claim to train teachers

for rural areas. Our particular interest so far has been in state institutions.

Little: Most of the egualizati(%‘/phemes which put money into one-room

OPRRAANL . A s
schools & @) 7\Opposed to building up one-

room schools. . Ejpﬁﬂ

(Loud protests)

Thompson: ’E have an idea thet if teachers can be mede to think that their

0)”1; job of teaching is going into the communlty ey will find out

sbout thelr problems,, Instead of plenning abstra j{uu%;mmde e community
survey of their own communityc\ They planned program of what they were going
to do in their own situation. Rural teachers will be planning solution of
problem. Let problem originste Irom community needs. Use text books to help
in solution of that problem.

7(_ T /A ﬁ‘t’t{‘_ﬂ\r One-teacher school ha§ never been givenI &m to demonstrate

what it could do. Teachers are poorly trained, salaries poor, equipment bad.

In my opinion the small school has never had an opportunity to determine
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JCD: (of Little; Sh&gld a teacher training institution train teachers for

whether it can function as a2 good school.

& job as it exists today?
Little: Take our situation as it is and do the best possibley ‘ut

build up lerger schools rapidly. CD}7¥1.’}

JFS: The reason you don't find them is that you haven't been
treining them, [ ( g
ol i [};gﬁLbefi{ggwf{ ot thoe grﬁﬁfs; Myl
Keliher: What should school do in & cbmmunity. If you are crit}cal
7oy i) s ) = N "
b ow large a community unité —ve—

A _.a-;-,:,,wyj # N

are-to-find a way -for-eiffeective. follow-upe —How-can.they.plant. school
gerdens?/ Question: what is consolidation teking away from community which

one-and fwo- tepachepfschools havepopportunity to give?
'j‘f (/"/EZZ?FL’!QI/\P

Houx: Isn't it a guestion of emphasis? . ,,J
i 4N . b? - "J"‘\-')
fartte ., QM -, R, gl

roy: Illustration of iiiss Keliher's discussion. (Superintend ntqwho A

compleained that consolidation in ) partlculer county had done

something t that community. Gnn5aLidatinn—deas-ﬁeneihing’fﬁfﬁ

]
| v
e wants to replece ‘

Keliher: ITf you can bring enough children togethe{ﬂthat you can supply not

only grade teachers but specizl teachers and count your services
you get better education. It does not constitute better educetion to have a
music teacher, however.

Fowlers Either/or situation. _’_)u_’t,\(\ '{h\f ‘7'“

Cempbell: G Consolidation should apply where it is indicated. '

,. k:»u ﬂw;_ el A Cenanbadl Be P oL Araraas =
‘b':;"t‘h“‘““‘ UJ:@L Lena- £4 iﬂ-z’d‘w mé’.“r‘" “J{I...Mr v _ ‘
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Pittmans What is it that provides the good life? lie are concerned with

the good rural life.

b6 -CoLNLT 0 "b\,tK R‘\\\

Zeigels: What are needs.of boys eand gir

in the country? Are they

different in the coun in the towns. Work out curriculum

S, 8
rurel areas. ! 3 'f:'

Campbell: One of our purposes is to stimulate teacher training colleges

for teachers who are to teach j

as to whet needs sre in communities. We would iike to have
some examples of good rural schools.
Mrs. Whiting described her work in supervision. D?Lz7u IJ H “.\'\L
Favrot: ‘/;;;tﬂggzglng, would you mind expressing your judgument about
small schools? Has there been success in the small schools?
Mrs. Whiting: In the colored population one-teacher schools have their place.
They ere a stabilizing agency.\«e‘ &CA..-&M W o  Bliasant ‘D"‘:‘

With our problem of health, we have many devieges.

tius

Brunner: I want to get back to consolidated schools. The pattern which
Fowler illustrated of people head;ng into urban communities.
noeloelta
The proportion of open county attendance (? )Ai;“3§’5=t as large in non-'
consolidated as in consolidgted areas. The guestion is not one of consolidation
ageinst %:‘I;eacher schools. Themmosiion-ie-one of the sociology of your
community. You have one-teacher schools which ere doing en excellent job and
which should continue. From the point of view of populztion density we are
always going to have 50,000 one-teacher schools - those will have to be worked
with. The best education?,l work in Hew &ealand, has been from correspondence

mxdmwm c.A_T& 47&1‘% (SE 88 2T O
scnool ldren A I have been thinking of work tha ib~doing—din-sowrthern™

+31lineis« Twelve per cent of the enrollment is N.grg, “Tﬁéfé are six oée— _

;u/f\ i
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teacher schools where practice teachers go for prectice. / They cannot be

consolidated J 44+ of racial groups - Germen, French, and seversl
others. There are PTA's; rural sociology class shares with community.
That work is being done in terms of modern approesch and in terms of utiliz-
ing the sk41¥ which the teacher has to guide the studentsRL The hool is
doing all the training, and practice teaching is fit[f/;o community situa—
tion - the type of people, the attitudes. The work ofjchanging those
ettitudes has been & part of the job of practice teachers.
Beatty: I think if Mr. Little had limited himself to his last speech

e would have agreed with him. Where there are only one or two

./( /"r" A e O\
;ﬁ W
ies} If that leads him to the conclusion that this is the case every-

/

: ._'_-_. N R T ¥ X - N ga ,\" R R m,‘l{mu_ TR
where,‘,l have thanght-%ha? consolidation was-good. In one &rea g_consoli—
L" ft‘rx«r L Onlonn it (b ?l.uﬁ 4l (,1.
& dated group destroyed community spirit. In arﬂﬂ_me.hﬁxeﬁno
111 2 g T t4 h e Pt o == G F~

/ néﬁnxane—roonmsehoeis School has been center of community subsistence
gerdening. All that has teken plece in community groups. With building

of good roads schools might have been consolidated, which would have des-
troyed cohesive influence. While I think there is & value for consolidated

the
schools in many sreas we would make & grave mistezke to think that/one-and

el f/ 4-'7/??5& GBo & ML g.a%@d‘aﬁ-w d_—_”—"{i.t-*-'}-lri

¥§ two-teacher school has no function.
3 |
igﬂa Jaggers: A-commnity may be the size of & onemy-bwo=;"06¥ teén-room school
,\. 'z i . %’CK? l3 .
=
3 Donovans: (aefe ed to Estill County. It has some implications. The
(,b < kind-ev MiSe-Deniels. In Alebama. She believe that learning
3
3 Ei“ could tgke place in a one-room gcho you used the resources of the
£y
$
.3 co ty. ©She picked a school in & bad area (phy ly). ©She sterted
J
R
{ o (i M
o3 A -\i\‘q.\u
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two successive terms. She stayed there for six weeks and then picked out

& teacher who regulerly employed for that community. When Miss

Daniels left that girlwgarried on a program which was thoroughly integrated.
County superintendent has fo ed that idea up. The influence of that
school haes spread through the community? (Miss Daniels) is thoroughly

satisfied that learning in an effective way can take plac

schoo%

hes been successful.

Egtill County progrem has been carried on for four years and

Keliher: I should like to have Mr. Wele tell something of what he has
done in Alzbame £33 le/'
liales I was almost going to say that teacher{institutions are the

greatest obstacles to the training of teachers. Most of the
teachers have never been in a rural school before. To land in a rural
school is a2 misfortune for them. It is a2 bad mark., It is my immediate
problem to do something with a2 school which has recently been built. To
do something in that school - laboratory center. We must get away from the
nature of the work which is done in the institution - get out into the
field itself. The progrem should be tied to the institution, it is true,
because perhaps we can change what happens in that institution. The stu-
dents must not live in that institution. Our laboratory school will be
sponsored by it., I don't know where we will get the teachers who would
be qualified. I believe that the observing teachers, the students in that
institution, have got to live tg’?he community of the school which is
being observed. The teacher‘i%nstitution must be persuaded to give the

students that opportunity.
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Morrow: I feel that a great many of us have had the sort of philosophy
which has been presented here, and we have been more or less
aware of conditions. Personally, my reaction is one of impatience to get
to doing something about it. Certeinly practice has not kept up with
theory. I don't know either, Mr. Wale, whether-or not practice can be
made to catch up with theory. iaybe we need a new set of teacher trainers.
Maybe if-seme—of~ws~comtinmue™(?) we need to deliberately change ourselves
in order to bring practice up with theory. We have talked sbout methods
more or less here today. I have been thinking that what we have talked
about under the heading of methods is not appropriaste to this philosophy.
Methods for teacher training have to do with the discovery of resources
and needs of communities and also to do with the ways of meeting those
needs and utilizing those resources.
S R TTIRE TR o 1 A0 i iadioi
garding living in a communiiq% would we esswtme that a primary
obligation of the teachers institution would be for them to become & part
of that process. It is encouraging that many faculties in the southern
aree are struggling right now to get that awareness. We are not ferming

out to the educationists alone.

Keliher: faculties will change, but we will have to go back to dynamics
j;“gy\ ‘Q‘\ of ¢ e. If you wish change you want that change. You
3

cannot ask a teacher to c e methods-of-tesehing-{2}-1if if you are

rating her on the old basis. It se me that we have to look all down
the line to see what we want to develop for parents children in a

community. We cannot do what we tell our students not to do.* Situation
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developed: \ there are men and women who haven't jobs, and who have children

to support. Their security comes first. You say to them: we know you have
a certificate and chedits to get. There is something far more importent.
We are not going to schédule you today. The day has integrity. No schedul-
ing for the day. May spend‘whole day interviewing county health officer.
May spendwhole day sitting with“ghildren. What is it that springs (?) from
children's behavior.
As long as we continue to Yeach methods courses. Can't take
methods, practice in a package and have it\be effective.
Johnson: I am tempted to take advantage of the presence of a large
number of educators and point the discussion to eriteria for
judging good and bad schools. What is meant by the concept frequently used
that education is training for life, that it is effective living? Anether

. ~k-aidn*t KhoW wWHether

the.group was going to attempi.te-discuss-some-of.these.criteria.
ERE: Mr. Brewton, will you follow through with what criteda are?
Brewton: Objectiveness. First item: teacher's scholastic record.

Rating; what type of general education, special education for
teaching in rural school, practice teaching in rural school. Has she had
any definite courses which have given her help in rural situation?
Subjective, as far as teacher is concerned. Experience: more than three
years, full credit; two years, fifty per cent; one year, twenty-five per
cent. Professional connections: does she belong to, attend, participate
inp various local, community, and state organizations of a professional
neture? Rural mindedness: does teacher live in the community all of the
week, during the week, less than haelf the time, not at all? (This explana-

tion of Mr. Brewton's was to clarify criteria charts which he had with him.)

(L\.h'\ r | X‘\--’) B 1, ::__’;H
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Bigelows What is the justification of the fact that a teacher living
in a community is a criterion of rural mindedness?

Cocking: = Are all of these items comparable on a percentage scale, or
are they independent?

Brewton: Participation in religious service, club work, participation
in social activities, parties, picnics - all of that is made

into one composite; rated independently and then combined.
We realize that the pattern itself has its weakness.

Clement: Small Negro schools are better. In seven items Negro schools
reach one hundred per cent; only four white schools reach

one hundred per cent.

Brewton: We have found many Negro one- and two-teacher schools which

are far superior to white one- and two-teacher schools.

Saturday morning

Various members of the Council had been asked to discuss the five essentials
in a good teachers college (as listed in the Fund biennial report). The
order was changed somewhat, and Mr. Bigelow spoke first on the second
essential - sound general education as the base on which to build the pro-
fessional studies.
Bigelows It seemed to me yesterday that there were a number of important
arguments: (1) We seem satisfied that conditions under which
children are growing up are not good and that we want to do aomethiné about
them. (8) The teacher is the key to the solution of the problem. I felt
that certain things stood out. Teachers need to be sensitive to the needs
of the children. Also, they must want to do something about those needs,

but it is not enough to want to do something. It is necessary to be able
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to do something - understanding children, knowing about their needs, ways
in which their community circumstances affect them. Finally, it seemed
to be clear thet teachers must act on on the basis of that knowledge and
that action needs to be in cooperation with other persons, with other
agencies in the community, and with the meaning of the needs of the
children. This left us with the question of how to produce teachers who
would be able to improve conditions under which children are growing up.

The present concern with general education, which is so wide-

spread, grows out of a number of developments.
lengthening period of formel education has put pressures on college edu-
cators; more and more.boys and girls are going through high school and
at least into college. This has made it evident that the needs must be
met by education. J There has
Tt
developed diss?tisfaction even on the college level. ;rraditional program
is not meetlng ‘needs of theIx students. They aren't getting much out of
educational experlenees.cbhnother factor CQntributeé”%o this situation A§
awareness of youth problem; recognition of the fact that,with jobs fewer
and farther between, the youth in this country constitute a problem.
Cé;““IIy, the element of concern over which democracy finde itself. Ve
have to be aware of the fact thet there are competing ways of life. Edu-
cation is one of the means whereby & particular society perpetuates its
political and social institutionf:,&} think that general education, as a
good many people are talking about it, represents some sort of reaction
against specialization.
In the relationship which things have to each other, we see

cf—"
an effort to bring thimgs togather& (1) ZThere is an effort to 1ntegrate
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subject matter. (2) There is an effort to attein unity in the increased
desire on the part of college and school faculties to work together as a
teamy There is an effort on the part of whole faculties to come to agree-
ment on some common practices. (3) There is an effort in unity shown in
decline of the Ivory tower idea, breaking down éducational institutions
from the outside world, (4) Concern with integration of personalities

of boys and girls that are involved in general education program. That
concern provides all of us with common focus of attention. Growth—eand——
development of ezch-individual-through-the [ .. s 17 Ap,;::‘t"'

(5) Concern with strengthening/bf democraticfﬁhity. Persons @A
concerned with general education which has both a general and social impli-
cation. In fact, I think most persons worrying about general education
more or less agree on the ends - it is the means to that end which is
causing the disagreement.

It seems perfectly clear that the general education of teachers
is important and that concern with the problem of general education for
our teachers is becoming greater and greater. With the lengthening of pro-
fessional education more time and opportunity is being provided for those
individuals who are going to be the most significant influences for pro-
viding general education for the next generations. Because of their very
profession it is particularly important that they should have superb general
education so that they will be more aware of what they can do later on.

Requisites of a good program: Ways in which a faculty can
improve general education program. I1i seems. io-me-thab-fundansntald.s s
examination of conditioning circumstances - circumstances which exist in

a situation.



—20-~

%—"71;" You have to look at young people, at students themselves.

It is necessary to know as much about them as possible. The fundamental
thing said yesterday was that we've got to get these people caring sbout
boys and girls. Must learn to be concerned asbout human beings. New (or any)
faculty must become very much aware of students and needs and problems.
Equally, it must become aware of community, social situation. Attention
must be given to locel circumstances - what is present in the particular
institution; what can they and can they not do.

2. ©Some formulation of objectives. What do you want to accom-
plish? They must be put into pretty specific terms. Specific changes of
behavior on the part of students involved. Which changes do you want to
see take place? Needs concept comes in definitely. Meaning of personal
social needs. Functional view of education and the dynemic view. Those
needs are going to change. Dynamic element extremely importent.

3. Changes and experiments with curricular procedures. Survey
courses going on throughout the country. System had to be there.

Greatest mistake to be made is to say that some school has a good scheme,
let's take that over. That won't work. Patterns of courses that are
designed to cover the heritage of race. Personally, I think it is

better to set up that pattern in terms of an area. Thayer Commission.
Emphasis on activity. Getting students to participate. Share in responsi-
bility. Help plan and carry on activities. Emphasis on individualization.
Students different.

"@ngigf)ln these programs emphasis should be on guidance.
Guidance sort of program. Close and continuous study of individual

student. Two more things. What is the place of speciglization. Most

usual is to say we will make first two years general education program.
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I am not satisfied that that is necessarily right. You can't tell a
student he must wait two years before getting into his particular interest.
4, Program of evaluation should be there from the outset.

Adopt a new plan and then begin to advertise it. (1) Conditioning circum-
stances; (2) choosing and formulating of objective in specific terms;
(3) experimental choice and use which seem to promise to advance those
circumstances; (4) continuous evaluation - willingness to make changes.
Beatty: (’ﬂith regard to these courses becoming pattern courses and

\$ passed on from institution to institution is not one of

ultk(‘\ ‘ . After they go into huddle to decide what ought to be done,

they meke assumptions that anyone can dg:) Specific kind of teacher;

@ specific kind of presentation.
Qﬂ]ﬂl&kﬂﬁ”%*--—j; .
kh&tF\E\ Bigelow: liost institutions seem to be saying that is all you can have

during the first two years. Experimentation at Bennington and

Beye (?) reversing that. Emphasis sit-these-piases and focus on what they

—

are interested in, and then broadening.ﬂba&u &A;‘&Avqﬁkgﬁﬂ
Keliher: Question of selection. (%ater)
ERE: Much more agreement on necessity of general education, ( &= "%~

The proflession of education is relatively new profession.
Great deal of d%ssatisfaction with so-called professional courses given
“Pnd LBk Mape o Liie bt topoples LBALNALTY

in teachers colleges. rﬁducational psychology; professional subjects.

Greatest dissatisfaction at point of organized professional treining.

Mr., Campbell presented the third essential of a good teachers college -
professional training. Understanding of the arts and sciences sad under-
lying the profession: psychology, child growth and development,

techniques of teaching, the social structure of which the school is a part.
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Campbell: Try to bring out definition of what we mean by professionsal
courses and professional education of teachers. There is no
agreement on that point. Current picture - it means application of specific
courses dealing with techniques and concepts. We have built up separateness
between those courses and rest of education of individual quite in line.
As I see‘it, educationists are not to be damned any more then are all the
rest of us. A year ago at the meeting of the Classical Association: the
group was greatly disturbed because they are losing ground. The world is
about to be lost becazuse Latin and Greek are receding from the picture.

The reason thatthis is happening is that the educationists have come in

and usurped the power and driven out this heritage. Greet—sigmifiesmce
{_.\._LL Pl oy o..-‘;;;\._ Wy s --'h.a._‘t‘.—‘ o {)R.-t-“u-—ﬂ

-*a—tuuehena—ina&éﬁuii-ls.Atﬁggcation(E?EEEEETexists separate and apart

&

gAY

from the total process. Therefore, we ﬁg;e no%'éeveloped concept that pro-
fessional education of teachers is a matter of general education on the one
hand plus professional education on the other. It seems to me that we must
develop concept and procedures, probebly together; that whole faculty of
institution, large or small, has a common stake in the individualj;and that
it isn't classical versus technical. Professor of Latin has his obligations.
Can't farm this out to damnable educationists. Can't posgibly arrive at any

£G4"

agreement, in my opinion, with respectézo age-old quarrel, as between different
w
types of individuals who contribute (7.

Suggestion: procedures can be de-

veloped whereby the academic group snd the education group could develop
G

rogedures ;%éne they together envision the process of ke edugat Jﬂ??
uﬁi'gmnbﬁk aﬁiﬁ.ﬂ’uzywn yaﬁ-f- v a2 ‘n.u,t—ww‘-g-‘b i.:‘prx'( & uEL umﬁ_. i‘j 84{&47-1,-&/'.& ;«u’;)

e human beingy [Pe shall find fading out this line between, so thdt we
ol { A A cadimmic ¢+ Lol }Zfﬁl{tﬁ&w
‘Lﬁégie'been inclined to have integrated program (f) I have said that we

essume that is the right direction. We shall probably find ourselves, in my



opinion, confronted with the necessity of taking intermediary steps.

We have slready taken some very clumsy steps in that direction. You know that
there are institutions in this country which have taken great array of
separate courses - so-called professionasl courses - and have tried to examine
what are real scales involved and have tried to weave those in. It seems to
me that that does represent intermediate step. Pefhaps one of the most
prominent features is found at Buffalo. Nineteen courses reduced to one
commnon sequenca of ,courses, - a total p;ofessional sequence. Can such a
AQHL%A zch{GMmLH‘
thing be done? ﬂSome experiences which have taken place in faculties where
the members of academic staffs had sssumed they had large stake in professional
‘A ‘?ﬁdo ét\w e G e OMEL b B
ey have tried to work out agreements as to what procedures e >
e, Clns (ol srepal. ﬁ&tcatﬂ)&.
__———w In that direction, in smeller institutions, such a procedure has a
great deal of promise. It has tended to break down animosities.
| If we follow the suggestions which I have made, it probebly
means that in the development of our professional abilities on the job that
the practice school will form more largely the center and will be in the
realm of the educationists, but will be quite as much in the realm of &academic
subjects.
In order to clarify, any particular naméfﬁ% courses with specific
reference to small bits of the process, if the direction I have indicated here
is the one, will tend to fall out completely. Bulk courses will tend to fall
out. If education is a science there will be places in it to develop special
skills. I am not of the opini?n that we have to integrate everything in the
sense of naming it integration. We—shall probably.have g long time
for-persons-

think we could get so enthusiastic that we could run wild on it. Therein lies

in it a practical approach. ¢ v ; J
Ak
"'J) \f I

i|II|||
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ERE: Dr., Campbell, you say in effect that these education courées

ere not very good. Are there realms in which there are specific
professional groups of subject matter which are comparable to pathology,
medicine?
Campbell: Always in a dangerous position in snelogy between education

and medicine. We are confronted with developing so-called
professional person in a length of time which medical student leaves to back-

ground work.
L

g;@bjgﬁﬁde Bigelow: @ An important thing which Mr. Campbell was saying is that it

is desireble that all of the members of a faculty who touch‘LL;L ilaéba
' 4 A
teachers should recognize their

rgsponsib%t}ty. Recognition of common past and common responsibility.
Cagggzif: I have been trying to state that we should not turn over to

the professor of Latin the whole business of telling us what
we should do in the profession of education of teacher. I am saying that if
professors of Latin and English have stake in individual, I would prefer to
have them sround the table when planning college life of individual. Can
get farther than by planning separately.
Cocking: If I were to criticize my good friend, Campbell, I would on

this basis: he hasn't entirely stayed by subject assigned him.
When we get all these five or six steps finighed, then perhaps Dr. Campbell's

discussion would have a place.

_w( K { Keliher: I4-is-importani-to-point-oub
o5\ ss Houx presented the fourth essential of a good teachers college - a wisely
Al
Q‘ planned interplay of theory and practice, learning and experience.
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Houx: I feel that I am repeating part of what Dr. Bigelow and Dr.

Caﬁpbell have said. A teachers college should serve the
area represented by the students. The faculty should know the community.
4’All departments should be aware of teacher education program. From the
moment students enter professional courses there should be contact with
children. Type of children in laboratory school should be representative
of the area to which students will go eventually. From the very beginning
there could be remedial work in small groups of children. Public school art,
music, children's literature, introducing books to read, public health
courses, nature study, academic side, history, social studies. The laboratory
school should be the heart of the teachers college. We tend to teech as we
are taught. Practice should exemplify theory. Reorganization of individual
courses into a few broad fields would tend to give flexibility. Courses
should be synchronized with methods of student teaching. Classroom affords
place to pool problems, plan procedures in light of principle.

‘.'H,__

/Miss Houx described the practice schools at Statesboro. Dr. Patterson

{ﬁescribed the practice schools at Tuskegee.

Mr. Beatty presented the fifth essential of a good teachers college - con-

tinued study end experiment to increase knowledge and understanding in the

field. :
y Il&u,r. {‘:Lﬂ—.«w + MA-E.-CLI\,UQ—
Seattys The one thing that bothers me most is that[%here are opposites.

At one end is the educator; at the other end is the research
man, invested with curiosity. And never the twain shall meet until the re-
search man has established to the satisfaction of others the correctness
of his challenge and then his results are trensfemed over into the colan

of eternal verities. In the field of education, particg}ﬁrly, we are faced | 4
i
iy 8
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with a very imperfect set of assumptions upon which we are operating our

T AL AA ST

schools. llany of the research techniques today being followed are the&_ .-
LLJ—t
selves so j&“*-#'»gh&hat we mey assume that therﬁ'conclusion‘qkﬁé gtlt seems

L

to me that research and education in a desirably organized teachers institu-

tion should go hand in hend. In many cases we are studying a pettern community

s QuLb a4r1ywov~u4u¢¢y
smmundby=out Y} It closes students!'

minds to the fact that patterns change. You can't go into Gainesville and

¥ith the idea tha

{}_“&_’) 7 st Tl Wi E 2 yivretetsd
the student has learned how study, can be determined@! believe that the

1

entire teaching in our teacher training institutions ought to be teaching in
terms of discovery and researclB / l’?"h 2 K 1'3 e e - \

Education can be experimental, cen be source of research.

assume that you cen carry over ag% pattern. , There are other needs which, if ‘!

(f/zgtgnall,-%here“Iﬁ"ﬁB“TiiéH'ﬁdfféfd of education. Qegin to analyze these
({?{%;f1‘édﬁmunitisf}) At the same time our courses should certainly leave room for
exploration of new research which is taking place throughout the country in
the field of education. The average teachere college is at least ten years
behind what it might be if its own faculty would become interested in
experimental research. If we could do 1§Ehing‘morq than come to a realiza-
s (rot & 3:*—‘*—'-”‘-8
tion that the verities afe changing,\ Research has to be tied up with
practice. So much of our teaching is in terms of "this is true," and"is this
true?", with no experience for studenf of going out to find out. In that
particuler field there needs to be research of a different nature than many
of us think of. There needs to be an understanding of human relations. It
is importent that our colleges devote some time to experimental research.

Are essumptions facts, and can facts be introduced and play their pert in

modifying curricular procedures? In that area there is a real need for people
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in our colleges to plot new ways of carrying on educational research. Room
for research techniques. Room fo; development of new phrase or for defini-
tion of two kinds of research.
To summarize: There are probably about three obligati-ns under
the title of research. (1) Conducting investigations thet may advance our
Ondl Lnn- e

knowledge’with regard to educational procedures. (2) Two types of research

attitudes: (a) constantly organizing student's approach to work so that

he cen discover for himself facts he will need in development of program;

(b) development techniques on his part to study intelligegiii the pupil,
/"the communityf.‘% 3) Investigation on student's own partfﬂ 1eality of meny
things he has been taught. If whole program were organized from the stand-
point of new discovery, effort to bring to bear all of new thought in think-
ing through of problem rather than acceptance of pattern, we could turn out

( much larger group who can go into community and become part of it.

Mr. Morrow presented the first essential of a good teachers college - rigorous

selection of studentse.

Morrows For little over fifteen years, in four different states, I have
been helping with teacher training but have never had any first-

hend contact with selection of students. I had encountered two obstacles.

1) fltrua. BE) Ua..&-a a’b'&meu M ““’“""”5 "“"A'T"I;"'tr“&m ‘}"" I iing

(2) Policy of state institutions of taking studentsb&{éjha&uLsﬁ-to fulfill

entrance requirements for any courses in institution§>- Professional certificate

1 s £ W -ﬂm#r-f
| 1s sort of an insurance policy, perhaps becauseti 4 M ¥m eas to ge
' Aot Kane Baead otudey ja'

into. M&tm@sln my classes|without erms, without
'smme who had twists

A _
legs, adwanee-de,various degrees of blindness, hear

of personality, some very poor in appearance, some timi@)w&ome dishonest, one \ .

J
. TP % e 2 LT w«..*fLa.. Reinba ? Y TR oy 2tk Autan W‘*M L‘”‘"‘
|
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who died within a2 year of cancer of liver, etc.} Along with good material}r

All I can do is to raise gueations for which I would like to have answers.
(i?ﬁybiection séund in principle? How to justify it? Idealist point of view

that realities of material, right preparation will meke good teachers.?ﬂr
Selection protects children and people from imposition of poor teachers. My
opinion, z practical minimum plan of selection is sound and desirable, first,
because period of preliminary treining of teachers is short at best. Every-

body who wants to teach doesn't have to $each —thane are ’T‘ﬂ“”"‘ I__;.'A"J’%"“"";"M
(2)I Whet kind of selection seems desirsble. We should recruit from high

schools those people who would make good teachers. We should turn awey

probable failures. Select according to educational levelJ&AA-ELKQw?féijiiriﬁkigfz
(3) Has state an interest in selection? If the State Uepartment of Edﬁcat;5§}
im~veewrgia would give some backing to teacher training institutions in this

state they would be more likely to initiate some plan for selection. If

selection is to protect the public and children then state has a place.

4' What is & good prospect? Freedom from severe physical defects,
obvious physical handicaps; some degree of scholarship; ability to use fair
English; industrious kind of person; energy; leadership qualities; imagination;
personality. For rural school, sympathy and understanding in rural regions.
Qualities of leadership and industry and understanding and sympathy with rural
life. To me these are important for rural teachera.)\ﬁural teacher should
be a strong, healthy person.

Is selection really sound? How is it justified? What degree

of selection is practicel? What particular selection is desirable for rural

schools? Ct\"\ \ \?\f\

N
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Saturday afternoon
ERE: Sixth point. Homely and practical matters; namely, how rurel
teachers can be given some knowledge of farming and crafts,

health and home-making, so that th Z. be of lp to the community.

Dhona @ O Rnsrrandlos One G4 M ‘talcsr. o) Rtral

JFS: teachers gollege which sets itseli the tatk of Yinding Caolls

n&&,.uﬂ.bt t AL 7 4
lél’:_ et Hhere 11 wents—$0-g0 G./ iarge number goﬂ into '

rurel areas &nécdaskm R % .ta—d-o ebout it. They wjll find
are-we-going g
A\ \ : ARy &z.w fkﬁ)

Rtowdand 4 J/Mﬁeun))
that present conditions of the schools ere lgad, homes b&dA They will
discover, also, that these conditions have existed for a long time. On
o s further lysis they will discover that there are agencies already exist-
b gM R 5 % Horee Con Lo ns
They will find that the existing institutions are not doing the
Job, for whatever reason. One of my own reasons is that they don't have
continuous enough contact with the people. The teachers college has said,

"
and the verious educational agencies have seid, we will prepare special

] - »
teachers to teach health, home economics, etc. Ia-the—first~place, dheg & ‘faii-m“-&w

-5 . A
sa@e-~controlled by outside agenciesgefederal government, for instance. e u»..u.q_g%—
A

All too frequently they (special teachers) are put in charge of & school,
knowing nothing about academic subjects. They don't know anything sbout
teaching of reading, writing, and arithmetic. There is little or no
cooperation.

After 9.].1‘J the only social agency that is in a community is

[
the school. The only person in contact with peeple constantly is the

ordinary classroom teacher. My belief is that,\geacflérs should know some-

thing about these four problems} I_pelieve-bhet-the-ordinery-eiassroom -
tescher-can.be prepared-iy health, home economics, agriculture, manual

dex‘berity- Since they are the only gg#e in the community mmﬂe &
W‘}uﬂf - R ( 8 ljr;,dﬁ..%v
bus&\_(\cm‘-«éxpect.\m to do something with the people and with the! children, el i) i a
' f |
cen't expect teachers to command respect of community u.ﬁi-eqa they fit { |
I| || ||

into community life. We don't consider any single one oﬁlthese items an
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end in itself. No single one of these four things can be successful without
Dot L Py PO g VT
a working knowledge of the others. : senitation and diet

(sanitary privy). Diet: from the point of view of health it does no good

to go into a school and teach the students sbout proper vegetables when - fq@ﬁ,
485 b
they do not e E l Some knowledge of agriculture is needed, Home economic
aspect teach the children how to preserve vegetables. Mechanicsl aspect:
storage cellar. None of these things is of any use in itself. I realize
sy e
the &5 expecting a lot of a teacher. I believe we are seeing that it
is possible to teach teachers of the need for these thlngs and the possi-
bility of doing something sbout them, even in a smell way.
The teacher is not expected to be a be-sll and know-all.,
If a problem arises to which she does not know the aznswer but about which
she knows the existing literature in the field, she should be able to solve
the problem herself. But in a great meny cases she doesn't know that such

material is available from various agencies.

Porter Claxton: I have been disappointed at the shying of & number of us

from the term "rural." Reason: we have organized and
~attempted to teach three new courses. There is a distinction in the type
of education which we call rural that mekes it a little different from
education in general. If we seek to abendon the term "rursl," do we really
appreciate ite significance? We are inclined to rationalize and call edu-
cation education wherever you meet it. W¥e-are Because we cannot foresee
where our students are going and because we don't know whether or not we

should give them rural or urban education, education must be based on

what hes happened in the pastisﬁ.\’h (? 52 ‘G
21 —>l‘ue are trying to teach our.rurel-people-live i};.:bhe ouxztry, =

0m m g
i
bettex) dia'os%h;aol teacm qg%d me to use a 'hamer j

and s&w. She shoulfi i
Y - y

be able to show a student how to paint the house'prop" "i and put & roof r
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In our Rursl Arts 2 course we are seeking to establich

& philosophy in the field of education. In that course we talk about the
philosophy of rural education - wholesome attitude ebout living in the
country.
Bigelow: Problem of deciding how to develop experiences of teaching

on the college level. Should the first two years be devoted
to general education, as was indicated by & United States survey several
years agdt There is & certain artificiality about that which bothers ne.
If the keynote is the meeting of needs and if en individual is an
integrated person and if, because he lives in society, his needs are
inevitably colored by community circumstances which surround him, there is
danger of dividing him up. + Other experiences will be provided
which rise out of professional needs. It seems to me that before a person
decides he wants to become sz teacher he has certain needs which must be
met. His experiences must be broad end rich and related to those require-
ments. He is a changed person when he makes his decision. ZEducationel
experiences ought to be provided which will serve those needs. In other
words, although some.courses or experiences are being planned to solve his
own ;ﬂj problems of health, and social relations, nevertheless I think
those experiences are apt to have relevance to profgfsional needs.,
The kind of experiences which are particularly provided as needs for the
prospective teacher help to perfect the stability of the individual's own
personality.
con-be-put-into.ang. BT ENTLNET . F Wy r
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One great problem is the one of specialization - the tendency
of teachers thinking in their own particular subject. Best way out is to
focus attention on a common concern.

JCD: Implication of this for people in field of certification.
Jaggers: As 1 see our general education program there is small agree-

ment as to what we should include in our program.

Mr. Bigelow called the attention of the group to a book which will be out

shortly: General Education at the College Level.

Bigelow: I am dublous about general education for the first two years.

Before Miss Keliher left the meeting she left some written remarks with
Mrs. Simon, to be read if needed:

The question of the choice of persons to be teachers 1s
poseibly the key question pertinent to all of our discussions. The same
points we have made about growth, development and personality for children
and adults as learners must epply as well to teachers, It is clear thet
the seme basic needs operzte in the lives of those who teach as in those
who learn. In many cases these produce personalities unfitted to tesach,
i.e., the person who needs too much power, the person who is too fearful
of status to enter real experimentation. I believe that no methods so
far devised are suitable for pre-selection along these lines prior to the
first year of college. Therefore, it seems urgent that the first two years
be general education, incorporating rich life experiences of all kinds - *
especially with people, infancy through old sge. At the end of this general
period, there cen be an inventory time when the tremendous issue of suite-

'
s

bility for teaching may be decided. But it is urgent tﬁafat there be

A1, e

other avenues open - avenues yielding as much status ﬁ%&#e troublé now is [
e B ,.
f/
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that the person who now finds himself unfitted to teach has already
committed himself to teaching or nothing else (except with serious readjust-
ments) because of the direction his education has teken. All of the splendid
things described at this meeting are fruitless if we feail to take very
seriously our responsibility for encouraging well-fitted persons to go
.into teaching and weeding out those who should not.
The evaluation must be in terms of what we expect these
teachers to do in their professional life.
Mrs, Simon: I would also say that a rigid selection - in these rural
southern areas - should be made at college entrance. I
mean the elimination of actual illiterates. We need too much to dissipate
the energies in trying to get these people up. And unfortunately they get
through and go out end perpetuate the system which produced them.
Donovans This first year of -gewers¥eduretiden in a teachers college
should be general education and $hat the selection should
take place during this first year. If we can possibly keep the people
four years, let the program of professional education start in the sopho-
more year. As the program of professional education increases, general
education decreases.
Selection: The laws of most states would require teachers
colleges and others to accept an-y student who is a high school graduate. )LQN Pwl
There has been a great deal of criticism of teachers colleges -
bb“hmd;ci;gn,h;mﬁbowuuxiyiﬁctlbﬁ
they have failedh( but we must remember that half of the teachers in
America heve been educated in liberal arts colleges.

We heve an extensive guldance program. What would student

like to do if he cannot be a teacher? ~ LA o a J o v
— 4 .. f ) .'/./I
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Irby: In the selection of teachers, is it wise to wait until
the end of the first, second, third, or fourth college
year? Wouldn't it be wise to select a plan by which we could get to our
senior high school students - those who are alert. Get to them early, tell
them that it is a field of service. .’
Donovans: There cen be a selection made before students get into
teachers colleges.
Patterson: Confused. Not more than two weeks ago we had a visit
from supervisors of vocational agriculture; One of the
things talked sbout - criticism that so few professional courses were
offered in the first years of curriculum.
If we have the right quality of students to begin with

they will adjust themselves.

Little: Criteria of who would be teachers and who wouldn't.
Donovan: + (1) Ve give an intelligence test when students arrive. We

give a battery of tests to find out their achievement record.
Those who cannot read are put into resding clinic. About one third of the
freshmen who come are &t an eighth grade level in reading.

(2) Can they succeed in college courses during first yeer.

There are 131 people in reading clinic now. At the end
of the quarter 119 of the 131 were doing unsatisfaectory college work. By the
end of the year half of these students will be doing satisfactory work (?)
Beatty: Students who come to college in that condition haven't gotten

any education along the way.

MSSe If you can't select, cannot you get them in certification?
Fowler: Are any institutions here ‘keeping qheﬂkﬁq?Jbehgyfor. J - 9
A/ | '- - 4
deseription? ZJXR i
| g g N | _
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Mr. Little des ~ibed the work which his school is doing in the way of
behavior description work.
Pittman: In fhe matter of student selection, there are ordinery forces

k which do & great deal in the way of neatural selection.

Blair: Mechanical theory of selection: after we stert working,

do we dare depend upon mechanical process of selectionl
Campbell: Economic status is not the only factor in the matter of

selection. It Seemzﬁtgzt natural selection is a reel point -
if society assumes that these processes do operate.
Donoven: Another phase in this problem of selection is 'the attitude

of the public toward teacher. None but the poorer people

n be teacher.

Smith: It might be interesting to note that Counts says that one

of the bulwarks of democracy in this country is the poorer

teachers. N
s
Gunns liaiting for the day when we can pull studente = Whﬂf we know
There are

have sbility. /those who ought to come in but cannot, economically.
Smith: Has any research been made on the metter of selection in

other professions?
Beattys: The tendency to sympathize with public schools is a misplaced

sympathy. We are doing & process of selection on bases which
are not sound.
Jaggers: Selection on the basis of scholarship only has been done

by M. G. Nelson at Albany College. In-service selection is
being done at Ohio State University by Leslie Love; here they have discover
ghortcomings of student and then supply him'with expezigﬁces ﬁﬁi&h !#ll avj§' 3_z’
come those shortcomings. | Zj\§ 4 =
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Cocking: Don't you think that we have & lot to learn from modern

personnel practices? As I have become somewhat familiar
with these practices, some of the techniques are sdaptable to teacher
gelection. Dual job: educating good citizens as well as teachers.
It would appear to me that this matter of genersl education and professional
education need not be seperate.

Coordination: we are trying to meke ell departments 2t the
Oniversity of Georgia see that they each have an obligation in the educa-
tion of teachers. The President has appointed a committeé — made up of
a representative from each department. The first job that this committee
has is this: what can my depﬁrtmant contribute to education of teacher,
and incidentally to the education of citizen? What are actual problems
which teacher will have to face when she becomes a teacher? The second
problem is to throw out before them actual tesks which teachers have to
perform.

One of the difficulties which some of ug have felt in generzl
education is that so much of the teaching has been zbstrect in nature.

On matter of selection: I don't believe that selection
takes place &t eny one point. We cannot draw a line at the end of any
one year. In order to be intelligent and to help an individual to develop
his own destiny we should bring to bear every technique we know of,
We are now busy building up an examination. We want all of personsl
hisﬁory, gll of traditional background, family background., Ve are trying
to get a plcture of emotional stability. We are using such intelligence
test materials as we can bring to bear. A teacher should be &an educeted
individual. One difficulty in Georgie is thra_fset that 'lihose jh

/g

ere teaching have had scant opportunity to know anyth}Jiaabout

'?- .. ...

suslisgts , and how children learn. We prapese not to
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et one given time, but on through the student's career in college. By
that we ﬁll finally be able to determine whether we can put the stamp
of zpproval on a student as a teacher. What shall be ﬁhe final require-
ments to licenge this teacher for the business of teaching?
Favrot: Rural Teachers in the South.

I can't help feeling that with all this discussion we are
getting away from some of the problems which were presented yesterday.
It seems to me that we ought to spend the remaining forty minutes or so
in getting back to a consideration of those problems. Theée children
described yesterday are with us here and now., We must do something
immedistely. ©Some teachers never have been to a teachers coilege. Some
things have been done; for example, the selection of teachers in high schools
and giving to those 'teachers some training which would fit them for teaching.

There is & device being used now by a superintendent in 2
county where the situation is deplorable. It is & county where the level
is so low that & teacher training institution hae no place. He ic under-
taking to give some kind of treining to some of the students in the county
and then letting them supplant the teachers who are so miserebly trained.
The demand has increased to the extent that that particulsr school cannot
meet the demend.

It seems that we have always gotten to a discussion of the
things as they »ught to be, on & high level, when they are reelly on a
low level.

There is an interesting undertaking in New Mexico where the

Univergity of New Mexico has set up an institution which was designed as

a practice school to the University. Itbisigg,axgerimﬁnmql schogl ?j tegch
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these Epanish speaking children. They have sent some of their gradustes
out into the schools, and they have brought in teachers already in the
school for training. I would like to know whether there is anything

teachers colleges in the South can do in assuming responsibility in helping.

H.M.Bond: In thinking of what white teacher training institutions can do.

Certification for in-service teachers. In one county teachers
were raising their certificates through extension eervice - study of French.
It seems that meny who teach summer school didn't know what' it was 211 sbout.
State teachers certification includes work which has been aone in the summer

echools, which are ordinarily bad.

Mr. Dixon seked Mr. Donoven and Mr. Jaggers to summarize the discussions of
PARE

the Council.

Donovan: Yesterdsy morning Dr. Bond talked of schools being an agency

of sociel action; they should affect community life. He pro-
ceeded to analyze what they had found out in the South. Their survey
convinced them that the school has not very greatly affected community life,
end has not contributed to the good life. The school is still a formal

institution, and the children are béing taught by antiguated methods.

'Teachers are not putting into operation whet they have learned in teschers

colleges. This is a discouraging picture, but it is correct. We are not
accepting this with & defeatist attitude. We shall go back and meke our
work more practical. Human leerning has a velue only as it can be put into
the service of mankind. One conclusion: we have a responsibility in the

field, and toward bringing about some form of supervision. Teacher training

is not just a four-year job. = wr G //

_ )l

Dr. Brewton drew & very vivid picture Oﬁ ﬁightzy schools. It

was & dismal picture, from which the same sart ofrconéﬁﬁﬁ#on mey be ﬂr*wn. r/
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The afternoon was full of stimuletion and debate. There was
some keen thinking done.

On Saturday we took up the essential factors which make up
a good teachers college. Mr. Bigelow chowed the necessity for a broader
base in training teachers. Youth movement. Movement on part of the public
to have everybody become better educated. Mr. Beatty spoke of the part
that research should pley in a teachers college, saying that every teachers
college should be interested in some type of research - scientific approach
to solution of problems. M ;

OmbLne oro. G_m’\ Q‘).‘-‘-g

We had a discussion of the selection of students (led by
Mir. Morrow) - there wss no solution to the problem, except & general sgree-
ment thet some sort of seiection should be made.

| The rural school is the problem of education in the South.

It is our (teachers colleges) responsibility more then any other institution.

So far as our institution is able to affect the region in which we are working

we are going to do so. It is & challenge we have been offered. Ve must admit

how poorly it has been done.
Jaggers: The purpose of this Council is to look into the vicissitudes
of rerel the rural elementary school. We have been confused by & long dis-
cussion of what a rural school is. We do not care whether it is con-
solidated or not ae long as it fits the size of & community.

Tjiduhﬂ.UJﬁﬂ fhis general feelingj in setting up & school we sghould think

of what the community needs, gelectfclapses, ond orgenize thie need in

terms of the community - interests, abilities, life problems. The teacher

in the school: her training should follow the needs dﬂftyﬁ c@“@ﬁnffYJ A

Al
rurel community may be as large as 60,000 peoples ﬁf\ﬁl oy
il 4 _
W _a—_________./'/ -0 e
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I was impressed with the discussion that Mr. Bigelow gave
concerning the needs of general education. Core - we need a teacher who
cares.Jhe teaseher-wieo—eeres—ic one who will find out what the problem
s 28 _LpramalodZ. - :;;;43{, Lghtdi€4A1E; .cdﬁuha~bugﬁ'u*1?

!1objectives it over and see

whether it works. Key to that teacher one who gares about rural children
m_mw&ma

and rural lifi?.-ltizggﬁgd be the integrating, wiring system of the progrem.

The entire program of education should be integrated. The program should
not be theory, but interpley of theory and practice

In & discussion of selection of students Mr. Morrow brought
up the question of whether or not selection is sound in principle.

Finally we moved into the classroom - the relationship of

the classroom to the community life - which Mr. Simon presented in & very

e«&«

graphic way. Mr. Claxton carried Mr. ©imon's discussion ewen farther, ga ngé&f}‘!s

that the frame of reference of the rural child must béTﬁJ-ﬁﬂ#le“‘e'mith

emphasis upon the environmeff:, The states can do something esbout this in

a broad way. They can supply teaching materials, work with teacher train-

ing institutions, and curriculum. They can help remove the causes of
non-attendance in developing &n adequate supervisory program. There has
not been & tie-up between theorists and practitioners. Lead in getting
locel superintendents to make schools available as centers of teacher
training. OState departments and collegee should develop cooperatively all

of their programs.
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PRAIRIE VIEW STATE NORMAL AND INDUSTRIAL

COLLEGE
PRAIRIE VIEW, TEXAS e
l'\i__ RAL gLlMUul
OFFICE OF PRINCIPAL P "'\f: D E :h.:;i‘ i':’!i
January 9, 1939
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Dr Edwin R Embres
The Julius Rosenwald Fund
4901 Ellie Avenue
Chicago, Illinois

Dear Dr Embree:

I am attaching hereto an itemized statement
of expense incurred attending the Council on
Rural Education in Atlanta, Georgia, January
6-7, 1939.

I want to teke this occasion to thank you for
meking it possible for me to attend this most
valuable and challenging conference.

I trust that someday you will have a chance to
visit Prairie View State College, and get some
first-hand information as to what is going on
at our institution.

I am
Yours truly,
‘777% ,/W
W R Banks
Principal
WRB:W
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Mr. Egwin R. Embree
Julius Rosenwegld Fund
4901 Ellis Avenue
Chicago, Ill,

Dear Egwin:

Thank you for the opportunity you gave me to come to
your Atlanta Meeting., It wes exceedingly useful to
me professionally and more then delightful personally.
I hope it 1is only the beginning of many onportunities
to work and play together.

I read your fascinating report during my travels and

I ceme out with a more intense admiraestion for the quiet
subtle way in which you lead people to see how bad they
are without lesving them completely devastated by the
knowledge.

Thank you especlally for the autogreph.

Cordislly yours

j)z‘

AVK: }sc
Encl.
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Hr. Edwin R. Embree, President
Julius Rosenwald Fund

4901 Ellis Avenue

Chicago, Illinois

Dear President Hmbrees

This is to express my appreciaztion to you and to Mr.
Dixon for your invitation to attend the Rural Confer-
ence in Atlanta last week. I believe the conterence
struck at the heart of the problem when it emphasized
the importance of the training of the rural teacher
for ner job., I am very much in hope that you will
continue to emphasize this important problem in your
activities and believe it will make a dent in the
apparent indiff'erence of public school administrators
To0 the seriousness of the problem.,

This letter is to pledge you my services waen you can
Tind use for thnem in helping you to promote the in-
terests of rural teacher education and the rural schools
in general.

Please convey to those of your staff, who attended tne
meeting, my good wishes,
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January 10, 1939

Dr. Edwin R. Embree, President
Julius Rosenwald Fund

4901 Ellis Avenue

Chicago, Illinois

Dear Dr. Embrse:

The recent rural education
conferences and discussions held
at Atlanta were helpful and en-
couraging to me.

I liked the free and open
manner in which you conducted the
meetings.

A number of suggestions were
given that will be of aid to me in
certain phases of my work at the
Delta State Teachers College.

Very truly yours

William H. Ze
Dean of the Faculty

WHZ:GC
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Mr. Edwin R. Embree
4901 Ellis Avenue
Chicago, Illinois

Dear lr, Embree:

It alweys seems that the last meeting of the Council
on Rural Education is the best. This last one seemed particu-
larly rood. Perhaps because it aided me materially to clear
up some knotty problems of my own.

My natural self was restrained during the two days.
I like to talk, But this time I would have of necessity spoken
of sctivities in another State, or else those which the Dean
can best describe.

As alwasys before, I thank you for the invitetion to

attend the council meeting.,

Sincerely yours,

PBhllene. THV, @\75

Nolen 1i, Irby
Director of Field Studies

WMI/cs
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Mr. Edwin R. Embree,
Julius Rosenwald Fund,
4901 Ellis Avenue,
Chicago, Illinois.

Deer Mr. Embree:

I did not get to see you after the meeting
Saturday to tell you what & splendid conference it was.
From my point of view it was the best of the four of
which I have had the privilege of attending. It gave
me genuine inspiration. I am going to work at once
to try to accomplish two or three things which the
meeting inspired me to underteke. Many thanks for the
opportunity to participate.

Both Miss Houx and Miss Franseth enjoyed it
very muche.

Sincerely yours,

s



Jamuary 20, 1938

Dear Mr. Davis: All of us regretted that you were
unable to attend the meeting of the
Rurel Council. Mr. Favrot was there of course but
unfortunately for me I didn't get a chance to talk with
him much during or after the meeting. He has undoubtedly
talked to you about the discussions which went on in the
group. On the last day these began to have & tendency
to get eway from the major interests of our program
and fortunately for ue Mr. Favrot in that very ex-
cellent way of his called the deliberations of the group
back to the main problems of rural education.

The significant part of the meeting,
I think, was that we were able to get several people who
are actually operating teacher training institutione to
consider some questions and problems to which heretofore
they had devoted little attention. No one knows how
thoroughly convinced some of them were of the philosophy
presented by Mr. Favrot but there is no question irn my
mind but that all of them went home asking themselves
many questions about their own programs.

With regards to yourself and
Mr. Favrot, I am

Sincerely yours,
JCD:RW
Mr. Jackson Davis
General Education Board

49 West 48th Street
New York City



January 20, 1933

Dear Dr. Brunner: ¥r. Embree has been away
from the office ever since
the meeting of the Conference on Rural Education
in Atlanta. This explains why there has been a
delsy in reimbursing you for your travel expenses.

& check for $69.80 is enclosed.

Shortly alter your letter
of Januery 9 was received, we sent coples of the
Aognuel Report Lo Mr. Loomis and Professor Lyon.
Both of these reports should have been received
gome time ago.

Very truly youre,

DE: AN DoroTHY A. ELVIDGE

Dr. fdumnd deS. Brunner
Teachers College
Columbia Univereity
New York City
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Rosenwald Fund |-

Chicago, Illinois - %#%%;1 | oy
Dear Nr. Simon, m/ e g’g 2/5

I want to thank the Rosenwald Fund for glving
me the privilege of belonging to the Council on
Rural Education this year. The whole conflergnce was
a great inspiration to me. I came bick to work with
renewed light and vligor to tackle once more the
problem of helping our schools meet the real. life
problems more effectively.

I wish all of you could have been with us last
Monday night when our college faculty joined in a
meeting to discuss the problems presented at the
Rosenwald conference. I am so glad that we have
a college faculty and prdsident who are so willing
to accept challenges. You will be interested to
know that we now have a eommlttee working on the l
problem of selectlon of students for our school. |*

I gathered from an announcement made by
Mr. Embree that we should send our expense accounts
o you. My hotel room bill was left at the BlIltmore
Hotel. I had my mesls at the Blltmore, too, but
I pald 4 BA.0n the enclosed sheet, you will find
my bill for the meals.

Sinecerely yours,

a

Jane Franseth




January 20, 1939

Dear Dr. Clement The meeting of our Council on
Rural Education which we held
in Atlanta was cuite satisfactory to most of us. We felt
that we had reasonsble discussions and enough particips-
tion of various members to develop interest on the part
of some of those members who had not attended the Council
meetings prior to this one. You undoubtedly saw what
ve were driving at at this meeting since we included so
many people from the normal schools in the persomnel
of the group. I surmise that the questions asked sbout
the whole area of teacher education msy ceuse some of
the normal schools to evaluate their progrems in the
light of some of the information presented by Hessrs
Bond and Brewton, and this is of course Just what we
wanted.

Various elements contribute
to meking & meeting of thie kind satisfeactory, and by no
means the least of these elements is & comfortable place
of meeting and satisfactory living conditions. For both
of these we are indebted to you and to the University,
and in Mr. Embree's behalf I wish you to know that we
appreciate the privilege which you extended to us.

Very iruly yours,

JCD:RW
Dr. Rufus Clement, President
oL et _'.'.._.I_" : ‘ol e .
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January 21, 19%9

Dear ¥r, Banks: Thank you for your nice note

about the Rural Council. I
had hoped to get some time to talk with you while
we were in Atlanta together, but the nights as
well as the days seemed to be unusually full, I
am still looking forward to the time when I may
make a visit to Prairie View. Heanwhile, my best
wishes to you and your institution.

Very truly yours,
ERE: JW Epwin R. EMBREE

¥r. W. H. Banks, Principal
Prairie View State Normal and Industrial College
Prairie View, Texas
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January 21, 1939

Dear Alice: Thank you for your nice note about

the Rural Council. It was & delight
to finally see your bubbling personality in action.
You contributed a great deal to the discussions -
and I admire the persistence with which you kept
making your point that first afternoon quite as much
as the point itself. It took about six digs before
you mede any impression on the group but you finally
made your point. At least half a dozen of the men
were more interested in your statement than in any
other single contribution.

I hope when I am in New York or you
in Chicago that we may carry on this acquaintance.
deanwhile, more power to you, if such a thing is
possible.

Very truly yours,

EowiN R. Fwrrer

ERE:JW

Miss Alice V. Keliher, Chairman
Commission on Human Relations
Progressive Education Association
30 Rockefeller Plaza

New York City
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January 23, 1939

Mr. Je Ce Dixzon
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

Dear Mr., Dixon:

Thank you for your letter of January
20 and its expression of setisfaction on the
part of the Julius Rosenwald Fund for the ser=-
vices which Atlenta University rendered the
members of the Council on Rural Education dur-
ing the recent meeting in Atlanta., We were
indeed pleased to have you meet with us, and
trust that you will want to hold another con-
ference here at some future date,

Personally, I can say that I was in-
tensely interested in all of the discussions
which took place during the meeting of the
Council, Like many other new members, I am
sure I learned a great deal,

With kindest regards, I am

Sincerely yours,

Ry i

REC:S
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¥r. Curtis Dixon, ot '; | &
4901 “11is hvenue, s
Chicego, Illinois. ey oas i,

Dear Mr. Dixon: i \ \ i ‘

I am sorry I didn't see more of you &nd Mr.
Embree and other members of the Rosenwald Fund femily st the
Rurel Council Meeting at Atlanta during the eerly part of the
month, I want you to know, and wish you to say to Mr. Embree,
thet in my opinion this meeting of the Council was the best meeting
I have attended. I am especially interested in the study of Dr.
Bond's and Mr. Brewton's and hope that their report can come to
Council members for further study.

I suppose you have heerd that Mr. Barrow has been
nemed High School Supervisor in the Stete of Louisizna end that I
em to have a new assistent beginning February 1.

Yours very truly,

A. C. Lewis

ACL:L
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ien \ _to
Mr. J. C. Dixon Wi Uj&f'

Director for Rural Education .
Julius Rosemwald Fund & b
4901 Ellis Avenue
Chicago, Illinois.

Dear Mr. Dixon:

This letter will express to you formally, my thanks for the
opportunity to attend the recent meeting of the Rural Council, I
am also grateful to you for thinking that I have enough interest
in the problem of rural education to be considered a member of
your group.

Attending the conference means much to me, not only by way
of learning more about rural education, but by way of affording
inspiration and stimulation to actually do something about one of
the most significant problems in life, that is, that of providing
adequate lives for those whoflives are governed by rural factors.

Please remember that we are still expecting you to visit
Southern University, with the hope that you will have more time
than Your usual five or ten minutes.

Very truly yours, g 5 >
FGC:t sident.
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CIL ON RURAL EDUCATION
Atlanta, Georgla, Vanuary 6 and 7, 1939

« Comrined notes of reetings \

FRIDAY MORNING, Jenuary 6.

A report of the survey of good and bad schools which is being made
by Dr. Campbell, Dr. Brewton and Dr. Bond was prgsented during the morning
session.

Campbell: We have merely tried to present some materials which have been
developed during the process of study. The fundamental purpose

has been to discover ways and means of improving elementary schools and

through them to improve the quelity of 1life in the South. The improvement

of the training of teachers has been found to be most important. We have had

to engage in‘a number of activities concurrently. Presentation of materials:

some significant factors affecting community living in the rural South is to

be presented by Dr. Bond; the results of observations in rursl schools by

Dr. Brewton.

Dr. Bond end Dr. Brewton each read extensive reports, copies of
which are in the files.

Little: What is & rural school?
Bond (H.M.) Material derived from public school reports. Reported on beasis

of census reports.

Cocking: What is supervision?
Bond: A professional supervisor regularly employed to supervise

what is being carried on by superintendent.
Donovan: As soon zs you label curriculum and teacher education as such
you scare your teachers away.
Max Bond: What was criteria for select 171 schoqlg?
g i

Brewton Catalogs. Basis of availabi ty. f};
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Dr. Johnson gave a report on the compendium of information on southern

counties:

It became evident early in the deliberations of this Council
that it was difficult to generalize about the South or to know very much
sbout any perticular area and that individual instances of good or bad
situations told very little about the representativeness of thls perticular
type of situation. It was suggested that as a first approach to the general
problems of education we should attempt to lay a basis in the social and
economic structure of the area by such units as we could get measurable and
dependable data on.

There have been many attempts to treat the South‘regionally.
You are familiar with Dr. Odum's work. Vance, Parkins, and others try
to break down a diversified aree into units that can be understood similarly.
We conceive of education as a part of the general social context so we
treated that factor in the picture. We selected as the smellest unit the
county. Eleven hundred four counties have been studied. We have attempted
to work out a device by which.we could class these counties as necessary or
analyze the available data on each county according to a number of se]_.ected
indices. Seventy indices have been worked out., The atlas is intended as a
student's manual, not as an attempt to interpret directly these problems.
The first step in the development of this atlas was that of setting up a
basis by which we could describe each county according to its dominant economy.
The steps by which that was carrled out are detailed but are recorded in such

e way as to be understood by persons not familiar with the procedure. We
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have worked out eight general type areas with subdivisions in each:

1. Population characteristics
a. Totel county population
b. Percent change, 1920-30
¢. Percent urban
d. Percent Negro
e. Major retail trade center
. (1) Name -
(2) Population
(3) Location
2. Economic Index
a. County population per income tax return
b. Percent of s8ll farm operators who are tenants
¢. Percent of farm operators who are full owners
(1) vhite
(2) Negro
d. Agricultural characteristics
(1) Total acreage harvested
(2) Percent in dominant crop
e. Percent of Negro males engeged in agriculture
f. Industrial differentials
g. Occupational distribution
(1) Agriculture (percent)
(2) Trade
(3) Other
3. General Orientation
a. Percent illiterate

(1) Totel
(2) White
(3) Negro

b. Reading (subscribers per 100 county population)
(1) Daily newspepers
(2) Fifteen national magazines

4. County type

a. Cotton

b. Tobacco

c. Grain-subsistence

d. Grain-livestock and dairying

e. Vegetable-fruit

f. Citrus fruit

g. Rice

h. ©Sugar Cane

5. Educational Index

a. Per capita school expenditure
(1) Decile - white
(2) Decile - Negro
(3) Retion Negro to white

b. One-teacher schools
(1) Number per 1000 whites 5-19 .
(2) Number per 1000 Negroes 5-18 - / - a—
(3) Ratio white to Negro ﬂne—teachepiabhools

¢. Rosenwald Schools ‘ JJJE 1
(1) Number of school buildings | T ¥

(2) Classrooms per 1000 Negroes ageﬁﬁ§19
il
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Wie had access to a total of some 500 special studies. They
are listed for each county and are included in each county index by county
and for the state. These together constitute a total index for the county.

The second step was correlation of types with other social
factors. This reveals a group of very interestiﬁg facts which can be of
considerable value to educators and to other sociai students. The final
step is drawing together documentary material which gives more of the color
and general internal functioning. There are two assumptions: (1) the ob-
servations for e known area when related to broad statistical index carry
for areas in which intensive studies have not been made; (2) we are able
within certain limits to assoclate known factors with certain others which
have not been quite as easily possible of objective index.

The final stages of the work were carried out in Nashville.
Finally, this first part is ready for publication (to be published within
three weeks). Second and third parts are in fairly advanced stage of

preparation.

FRIDAY AFTERNOON

Campbells Observations made in these reports are not progress report.
Dogmatic statements are conclusions on basis of present

information. Observations this morning were made on basis of vieits to

schools. The visits are not quite half finished. Any generalizations may

be radically changed. Presented as incomplete information. There are some

strong implications. This afternoon there will be a discussion of teachers

colleges.
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Fowler:

Campbell:

Is there an integration between Johnson's and Bond's and
Brewton's reports?
Yes. The materials which Dr. Johnson presented tie into this

picture. We have studied schools in representative areas. It

is our belief that basic information which can be secured through Dr. Johnson's

study must be secured by teachers institutions so that they may attack the

problem within their own areas.

Thompsons
ERE:

Johnson:

Campbells:

Kelihers:

Poseibility of distribution of the Rosenwald Fund report?

We will mimeogreph the first report of "good and bad schools.,"
It is possible to place all the schools visited within the
types.

The basic informetion from his study must be secured by teacher
education institutions concerned with the counties.

ngeral striking issues of material. Definition of rural edu-

cation, rural mindedness - planning for rural life as the

function of planning for rural education. It would help my thinking to have

the group discuss whether we shouls substitute & meaning which would be,

"what are our major objectives?" Let a2ll of these date fall in line eccording-

ly. Vhat is meant by good education? Shall we distinguish rural as seperate

from any other kind of education?

Campbell:

In the large a school is a community enterprise; basically we

are interested in the school serving the community of which it

is & part. Our interest restricts iteelf to rural communities in the

southern states.
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Little: A1l of our courses in the training of teachers are training

—

them for the state of Georgia as it exist today - entirely

rural. Most of our people come from rural areas and go back to the rural

areas. All of the courses have "rural™ in mind although it is not mentioned

in the catalog.
Campbells: We did not even say it was the thing to do. We are only re-
porting the emphasis of the teachers colleges according to
their ceatalogs.
Keliher: Would it be a fair presentation that there are certain things
which must be met. The issue is whether or not we are using
good sound psychological approach in education to meet those needs. Ome of
the most significent criticismshas to do with a type of participation which
goes back to the basic root of our psychology today. I would like to see a
furthef discussion of psycholegy of learning.
Beattys: Conditioning for rural teaching. I am not in & position to
testify as to what teacher training institutions in the South
are doing. I have had to do with other states. Teachers are conditioned
against rural ereas; they are teught to look forward to teaching in cities,
where recompense is higher. The quality of the educationsl profession in
rural schools is much lower than would be necessary if the teacher looked

on rural schools as worthy of her doing.

Kelihers The attitude is rooted in our culture. Are we going to inter-

pret the good school in terms of numbers of teachers? If the
teacher is properly conditioned she will not czre whether she is in a two-

or a four-or a six-teacher school.

Beatty: It goes back to & statement of Judd?s 1ast year°' "ﬁ“ce tein

proportion of all children on farns‘arei 43



I challenge it. You can create a rural situation in which you will send
children to urban areas. You can compare rural Americe with the rural aress
of any other country of the world and the other countries will be supporting
their rursl population more satisfactorily. Our schools are fundamentally
to blame. Teacher training institutions aré the_ones which lead teazchers to
breed that kind of attitude. "You are & bright boy and should go to the
city end get a good job." Our teacher training institutions are conditioning
their products to destroy rural 1life.
Brunner: We might look at two or three things. Studies of migratiom,

such as they are, show that sbout half of our rural youth
go to-the cities. That mey be right or wrong, but that has been the fact.
Schools must take thet fact into account. Studies of migration show that
cities get slightly more than their proportionate share of the best rurel
youth; also more than their share of the bad. Studies show that & large
proportion of the people leave for the city in Missourl and the Appalachian
communities. Those statements are an interpretetion of a good meny studies
which have been made. If we are going to sttempt to condition rural educa-
tion, that we are going to change thet trend, we are going ageinst the
trend of the century.

This definition of rural shuts out an inereasing proportion
of the picture of rural education, especially in this area. There has been a
rshari) advance in elementery school enrollment in towns and villages. In the
high school area, even in the towns two fifths of the studentes originate on
farms. Marion Bush's study of Louisiana of rural town schools. Rural town
schools must be taken into account.
Raper: This ferm situation particularﬁy in the South: itis qPite -

. T ]
clear that population density ids very mg)*ﬁlower there ﬁhan iﬂ
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than in other parts of the world. The population is sneaking up on best
land of the South. The figures are clear that in the best farming sections
of the South, the best sections of southwest Georgia, Texas ere losing
population. Reason: restriction of erops, soil conservation crops. These
people formerly left these rursl areas to move to cities. With longest
relief lines in the cities they ere not staying there. Population going back
to Ozarks and Appalachiens. It doesn't divide between rural and urban
gituation but between good and bad }and and whether population is decreasing
or increasing. That means that when we are speaking of this rural school
population there needs to be & close epproach to good soil.

Brunner: Thoroughly sound. Another factor: where the good land is

the average size of the farms 1s inecreasing.
Pittman: To come back to first question. Problem of whether or not a

teachers college is promoting rural educetion. It depends
upon where the college is located. In Michigan where you have the small
unit control, it is necessaery to have in your cataloge quite a good deal
that refers to rural school. When you do that you scare awsy a certain
number of folks.but those who do go into those courses know what they ere
going into. You heve to have a department which is consecrated to pro-
moting rural courses.

In the stete of Georgia the situation 1s very different. I
feel that Dr. Little is to & large degree correct in saying thet the entire
college offering is there for everybody. We might promote this same sort of
consciousness. In Georgia we have the salary schedule - en important factor
in the opinion of students. I find myeelf in this situation. It would be
to the disadventage of the rural areas of Georgis for ﬁﬁ;ﬁo ae;"ﬁ"ﬁ_!,i-”a!spc-;'c-__-"'I
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between & teacher who will be a rural teacher and one who will go into an
urben situation. We can deal with the whole social and economic, and
therefore rural, problem without undue emphasis on the rural. The situa-
tion in the different states is a very big factor.
Keliher: It seems to me the problem is more nearly one of whether the
schools are serving the purpose for which they are intended.
Take the subject of health. What actual practice is being given in our
teacher education institutions (1) to make teachers aware of health gervices;
(2) how does teacher use them; (3) do we need more social workers to bridge
gep between services and schools; (4) how much practice are these people
getting in the whole community set-up? Learn to do by doing. Could we
discuss weys of getting'practice in working out the problems together?
Fhat is rural end what is not rurel is not the question, but what is humen
and what is not.
Campbell: It seems that the trouble with teacher education institutions is
that they know what is wrong but do not do anything about it.
That is the underlying idea - to elevate living wherever it is.
Jeggers: When you meke a study of this type there are so many things
left out that we think it is invalid. It shows up things
which appear to be worse than they are. Since we don't have more than
thirty-five or forty courses which are rural end since our discussion
indicates that more courses are rural than is apperent from the catalog, I
wonder if it wouldn't be a good field of investigation by some procese to
take & sampling of institutlons and meke a detailed study of offerings

and see the implications for rural education for those colleges.
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Campbells We hope to go into institutions and see whether these problems
&re not receiving attention by another name.
Jeggers: We cannot escape the fact thet something is wrong with our
education program. From the figures quoted by Dr. Bond
there is evidently something wrong with our program. Are institutions to
blame - the low salaries. The importent thing is to let our practice
catch up with our theory. If we are to train teachers for leadership, we
must kmow the way of life in the areas where they will teach. It doesn't
matter whether we cell it rural or urban, if we synchronize.
Donovan: A year ego I decided to visit a number of rural schools. I
went to a county east of my home county, Estill County, and
asked the county superintendent to take me to a number of different schools.
I was teken to a one-teacher school taught by a man who had been one of our
students. He had had three years training. This was one of the worse
schools I have ever seen or been in. The schoolgrounds were bad, health
conditions terrible, teacher dirty, and everything was sbout as bad as it
could be. The teacher had not been taught that way. We then moved on to
better schools, finelly erriving at a one-teacher school that was as good
as our own college training school. It is the attitude that counts. Schools
may teach what to do but if the attitude of the teacher is wrong there is
not much that can be done.
As a result of these vlsits I took three people on my staff
and planned schedules so that they could visit schools. Teachers of methods.
On Fridey evening we met with teachers in the county for laboretory course.

In one county not much has been done because of a lack of interest on the
part of the superintendent. A young manwhjt&nght badly last year t*as > o
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completely changed; he is above aversge now. We heve to follow through
teachers with some sort of supervision. Kentucky has less supervision than
any other stste.

In reply to Mr. Beatty's statement - I believe he places too
great & burden on teacher training institutions. I do not believe they are
directing people away from rural communities. There are so many other
factors. The tendency is to move to urben communities, if possible. We
get & good many students from the mountains. Eighty per cent hope to get to
Louisville or Covington. It is hard for 2z teachers college to overcome this
problem. We used to have a curriculum for rural teachers. From eastern
Kentucky the young men and women who are cepsble but do not take college edu-
cation go to Akron eand Toledo to get jobes in the factories.

Keliher: The in-service supervision. Psychology of participation. The
reason the teacher made such extended progress was that she

was working in a reel situation. We still must go back to the kind of treining

studente get in service. How much active participstion in improving health in

the community do students get? When you do have a teacher who is participsting

you begin to get changes in that persom's practice.

Beatty: A very high proportion of teachers are going to spend some time
in one-room rural schools. How many of the institutions repre-

sented here give training in one-room schools before the student goes out?

(Seven institutions represented have at least one one-teacher school for

practice purposes.)

ERE: This is a highly selected group for that particuler item.
Beattys In Indien service, one can't get demonstration teachers for one-

room schools. ) ‘ =



12

Donovant I have a theory about that: I don't believe we are going to
get them on our college campus; to have them adeguate, I
would like to go out to the adjqining county to stay nine weeks with the
teacher. Go where teacher goes, live in the community. Eight semester
hours. Do student teaching actually in the field. It is a question of
money. I have to pay the teacher's salary in the school. I have to buy
my wey in.
Max Bonds: It seems as if the barriers restricting the opportunities
for Negroes in other activities make every Negro institution
a teacher training institution. In some institutions there is a2 tendency
to hold up hands in holy horror when community relationships are mentioned.
Will this study bring forth facts showing how these schools might be made
effective teaching centers?
H.M.Bond: If I understand the guestion - I have visited six or eight
liberal arts schools which do not claim to train teachers
for rural areas. Our particular ;nterest so far has been in state
institutions.
Little: Most of the equalization schemes which put money into one-
room schools appease communities by tiding over rather than
by really training. I am opposed to building up one-room schools. Ve

should concentrate on the consolidated schools and not spend time on the

one-teacher schools. (Loud protests)
Thompson: Relative to courses in rurael education, I heve an idea that

if teachers can be made to think that their job of teaching

is to go into a community, find out its problems, &nd then work out the

problems of the community, they will accdmplrSh“snmethihgil 4
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Instead of planning abstraect units, rural and urban teachers in Georgia
summer schools made & community survey of their owmn communities.. They
planned program of what they were going to do in their own situation.
Rural teachers will be planning a solution pf their problem. Let
problem originate from community needs. Use text books to help in solution
of that problem. |
(In answer to Little) The one-teacher school has never been
given an opportunity to demonstrate what it could do. Teachers are
poorly trained, salaries poor, equipment bad. In my opinion the small
school has never had an opportunity to determine whether it can function
as a good school. I believe it can appear in a new program of teaching
in which you deel with children as individuels. Thirty children repre-
senting four or five gfades are not essentially different from thirty
. children in one grade.
JCD: If consolidation continues as it has in the past, it would be
1290 before it could be accomplished. Shou;d a teacher
training institution train teachers for a Job as it exists today?
Little: Take the situation as it is and do the best poseible, but build
up larger schools rapidly. Rural schools ehould be eliminated
as fest as possible. We should build up sentiment for larger schools.
Rural teachers have to do so meny things. You cannot find people who
can do them.
JFS: The reason you don't find them is that you haven't been training
them.

Little: Atlanta takes the good ones.

Kelihers What do we want the school to /do in & éoﬁm&ﬁityq””ff'yqu are
- i II..l .
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critical beceuse & school is not of service to a community, how large a

community cen you have? What is consolidation taking awsy from communities

which one- and two-teacher schools have opportunity to give?

Houx: A study was made of the duties of teachers, We found that
they numbered 1018. Isn't it a quéstion of emphesis?

Little: In a certain community in Arkansas there were two families
who had two girls and seven boys. The parents had plenty of

money end wanted their children well educated so they built a school,

hired a good teacher, etc. But all their money could not meke a good

school. To have a good school you need children. The possibilities

of & good school zre greater when you can get some people together to have

a community.

Irby: I1lustration of Miss Keliher's discuscion: the superintendent
of & large school in Georgle recently complained that con-

solidation in his particular county had done something to that community.

It had teken something from the community, which he wants to replace.

Keliher: If you cen bring enough children together so that you cean
supply nof only grade teachers but special teachere and

count your services you get better education. It does not constitute better

education to have & music teacher, however.

Fowler: Do we have to be all consolidated or &ll one-room schools?
Where center of sociel life is in village it must be bettler

in some areass to have consolidated schools. Fither/or situstion.

Campbell: Consolidation should epply where it is indicated. We have

confused consolidation in administration with congolidation

]
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Pittmen: It seems to me we have arrived at the guestion which is better,
to be sprinkled or immersed. What is it that provides the good
1ife? We are concerned with the good rural life. We would get further if
we dealt less with the limitations as we find them and more with what is
essential. L
Zeigels The qguestion ig how can we have better rural schools. The
negds of the boys and girls in the rursl schools do not
differ greatly from the needs of the boys and girls in larger areec. There
is only one one-teacher school (white) in our county in Mississippi. Better
teaching is needed to mzke better schools. We are too anxious for results.
Such & change in the educational system means educating the parents end
the messes. The materials used should be like the materiels we havelto work
with in life. Emphesis should not be placed on subject matter for itself,
but as a means to an end. If we could go into our schools today we would
see a better type of teaching than ever before. We would find the children
able to do things better than ever before. Conditions ere better, materiels
better, etc. If we have a new type of education ?or the messes, we need a
new type of education for the teachers. To have good teachers in rursl
schools end good teechers in the high schools means we must work out a
curriculum program.
Campbell: One of our purposes is to stimulete teacher training colleges
as to whet needs afe in communities. We would like to have

some examples of good rurasl schools. (Called on Mre. Whiting to describe

her work in supervision)
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Whiting: It is quite a story. I will confine my remarks to one phase.
We have a scheme of prospective demonstration centers.
"Demonstration school" is a misleading term. In the past the teachers
colleges and normal schools in using the term misled the teachers by
doing the wrong thing. We have sent out to our workers & check list based
on teaching procedures and so forth; a graded scheme. There are three grades of
- centere. The schools are working now to check themselvees on stangerds for
Center One. Schools may stay put for five or six years to come. But they
ere aspiring and have an activity program to attein fundamental standards
in various levels. When supervisor feels that school has arrived, che has
it checked and without eny ado or publication, it is known as Center Two,
and later on as Center Three. When they have reached Center Three, they
ere through. After that they go into experimental endeavors. We have tried
in our work to effect & closer relationship between community and school.

The state supervisor of instruction is now the supervisor of these centers.

Cempbells: What things are you trying to develop? Is community interest
important?
Whiting: It is on the program. We are striving to accumulate cases

and distribute themto workers.

Campbells The procedures you recommend ere ones that have been carried
out?

Whiting: We are at the point where we cen have demonstration teachers.

Fevrot: Mrs. Whiting, would you mind expressing your judgment ebout

smell schools? Has there been success in the small schools?

Whiting: In the colored population one-teacher schools have their
plece. They are 2 stabili; g aééngy. ﬂqh5011dation éreates : ;/
a disintegreting force. ‘ ; J ‘;rrj‘?\ — ‘| '
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Brunner: I want to get back to consolidated schools. The proportion
of open county attendance in village schools is almost as
large in non-consolidated as in consolidated aress. The question is not
one of consolidation against one-teacher schools, but of the sociology
of your community. You have one-teacher schools which are doing an excellent
Job end which ghould continue. From the point of view of populstion density
we are always going to have 50,000 one-teacher schools - those will have to
be worked with. The best educational work in New Zealand has been from
correspondence school children. The question coﬁes back to getting better
teaching. I have been thinking of work that is being done at the Southern
Illinois State Normal University near Carbondele. Twelve per cent of the
enrollment is Negro. There are six one-teacher schoole where practice
teachers go for practice. This service is not being paid for. Lack of
funds has often stood in the way of this type of work, but in this case the
schools which are cooperating are not being paid. They cannot be con-
solidated because of racisl groups - German, French, and several others.
There are PT4's; rural sociology class sheres with community. That work
is being done in terms of modern approasch and in terms of utilizing the
skill which the teacher has to guide the students. The school is doing
all the treining, end practice teaching is fitting the teachers into
community situation - the type of people, the attitudes. The work of
changing those attitudes has been a2 part of the job of prectice teschers.
Beatty: I think if Mr. Little had limited himself to hies last speech
we would have agreed with him. Where there are only one or
two families and it is reasonable to consolidate, it is all right. If that

leads him to the conclusion that this is the case :_evérﬁxlfé'}e, 1"6'1'5&&%;
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I would have been on the consolidation band-wagon three years ago. Working
in areas of the Indien Service I have found that consolidated schools are
not always successful. In one area a consolidated group destroyed community
spirit. School has been the center of community subsistence gardening.
411 that has teken place in community groups. Where one-room schools have
acted as rehabilitation agents, they have teken people off relief rolls.
With the building of good roads schools might have been consolidated, which
would have destroyed cohesive influence. While I think there is a value
for consolidated schools in meny areas we would make & grave mistake to
think that the one- and two-teacher school has no function.
Jaggers: . A community may be the size of & one-room school or a two-
room school or & ten-room school, but we must let the thing
be decided by the community.

Mr. Uonoven's reference to Estill County brings to mind en
experiment of Elizabeth Daniels in one of the teachers colleges in Alebama.
She believed, whilelshe wae & fourth grade teacher, that learning could
teke place in a one-room school if the resources could be used and & way
of living taught. Her experiment wes in one of the poorest spots in
Estill County. ©She would go into the school and teachers would come in
and observe, and see the school develop. Miss Deniels stayed here for six
weeks. TWhen she left, she had a teacher with three years college work
carry on. The next year Miss Deniels would vlsit the school again. Every
activity that took place involved community 1ife. The county superintendent
has followed the idea, and that school is still the demonstration school,
with the same teacher in charge. Miss Daniels hed demonstrated that
o

learning could teke place in such a school, tf which tﬁgré araféﬁ Doq

‘ien?f inﬂéﬂﬁervieing tha
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existing. (Mr. Jeggers told of his own e
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the activities of seventy teachers who went to summer school. He taught

the college classes, linking up teaching with experience.)

Keliher: I should like to have Mr. Wele tell something of what he has
done in Alzbama.

Weles I was almost going to say that teather training institutions

are the greatest obstacles to the training of teachers. Most
of the teachers have never been in a rurel school before. To land in &
rural school is a misfortune for them. It is a bad mark. It is my
immediate problem to do something with a school which has recently been
built. To do something in that school - leboratory center. We must get
away from the nature of the work which is done in the institution.- get out
into the field itself. The program should be tied to the institution, it
is true, because perhaps we can change what happens in that institution.
The students must not live in that institution. Our laboratory school will
be sponsored by it. I don't know where we will get the teachers who would
be qualified. I believe that the observing teachers, the students in that
institution, have got to live in the community of the school which is being
observed. The teacher training institution must be persuaded to give the
students that opportunity.
Morrow: I feel that a great many of us heve had the sort of philosophy
which has been presented here, and we have been more or less
awere of conditions. Personally, my reaction is one of impatience to get
to doing something sbout it. Certainly practice has not kept up with
theory. I don't know either, Mr. Wale, ﬁhether or not practice can be
mede to catch up with theory. Maybe we need a new set of teacher trainers.
Maybe we need to deliberately change ourselves in order to bring pracﬁice [
up with theory. We have talked sbout method[ mor% orz as here. today. ‘
WA 7

have been thinking that what we have talked about undéi_ﬂhe heading of
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methods is not appropriate to this philosophy. Methods for teacher training
have to do with the discovery of resources and needs of communities and
also to do with the ways of meeting those needs and utilizing those resources.
Campbell: If we have & basic philosophy regarding living in a community
and the school's relation to living there, would we assume
thaet a primery obligation of the teachers institution would be for them to
become a part of that process. It is encouraging thet many faculties in the
southern area are struggling right now to get that awareness. We are not
farming out to the educationists salone.
Keliher: You cannot change anything on a basis of insecurity. You
cannot ask the teachers to change in any respect gf the adminis-
tration gives lip service to one idea and operates on snother basis. In the
experiment at Alebama, they are diesregarding marks and schedules. The result
ie that people come to the school for something they need and something they
want to take back with them. Physical education is not taught through the use
of expensive equipment but in wading in the creek, hiking, dancing. Teachers
in training go with camping tripe. Knowing must come through living. A4s
long as we teach methods courses we cannot have education effective. The
teachers in teacher training institutions can be changed.
Johnsons I am tempted to take advantage of the presence of a large
number of educators and point the discussion to criteria for
Judging good and bad schools. What is meant by the concept frequently used

that education is training for life, that it is effective living?

ERE: Mr. Brewton, will you follow through with what criterie are?
Brewton: Objectiveness. First item: teacher's scholastic record.

Reting; what type of general education, special gdaeatirn for

teaching in rursl school, practice teaching in rural ?iﬁﬁol. Has she had ‘

Al AW 2 \ Y
any definite courses which have given her help in rurfyﬁqﬁtuation? )
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Subjective, as far as teacher is concerned. Experience: more than three
years, full credit; two years, fifty per cent; one year, twenty-five per
cent. Professional connections: does she belong to, attend, participate
in various local, community, and state organizations of & professional
nature? Rural mindedness: does teacher live in the community all of the
week, during the week, less than half the time, not st £11? (This explana-
tion by Mr. Brewton was to clarify criteria charts which he had with him.)
We asked the superintendents of counties we visited why a
certain teacher was placed at such and such a school. Sometimes we found
a teacher had been a total failure at another teaching position and was just
shifted to a school for want of a place to put her. We looked into housing
conditions for teachers. Could the teacher find a comforteble place to live
at a reessonable price? Tenure, pupil-teacher load, average daily attendance,
length of previous year's term, salary, actual salary previous year, number
of leaves of absence granted - all these factors were looked into. We were
surprised to find a good many leaves of absence granted. We 2lso investigated
the community facilities for providing recreation, if there wes & choir in
the community, provision for lectures; in short, just what a teacher could
find in the line of recreation in the community in which she was teaching.
Bigelow: What is the justification of the fact that a teacher Iiving
in & community is & criterion of rural mindedness?
Cocking: Are all of these items comparable on & percentage scale, or
are they independent?
Brewtons Participation in religious service, club work, participation
in socisl activities, parties, picnice - 211 of that is made
into one composite, rated independently anﬂJthen combiggﬁd P ‘

self Fas Eﬁfaweakﬁes§as.
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Clements Smell Negro schools are better. In seven items Negro schools
reach one hundred per cent; only four white schools reach one

hundred per cent.

Brewton: We have found many Negro one- and two-teacher schools which
are far superior to whiée one- and two-teacher schools.

Consolidation has taken the best away from the smell white schools.

Pittman: One-teacher school serves a Negro community better than white?
Brewton: That would depend on the locel situation.

Zeigel made the statement that there are not more than one or two one-room

schools in his county.

H.M.Bond: Your county has an aristocratic white population. White schools
represent a logical social organization.

Zeigels Tendency is for people in Deltas area to congregete in towns
and commute to their farms.

Max Bond: The problem of the one-teacher school is that of the share-
cropper and not of the land owner. And the share-croppers

support town dwellers.

SATURDAY MORNING

Various members of the Council had been asked to diacugs the five
essentials in a good teachers college (a5 listed in the Fund biennial report).
The order was changed somewhat, and Mr. Bigelow spoke first on the second
essential - sound general educetion as the base on which to build the pro-
fessional studies.
Bigelow: It seemed to me yesterday that there were a number of important

arguments: (1) We seem satisfied that c?pd;tiongfnndeﬂ which |
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children ere growing up are not good and that we want to do something about
them. (2) The teacher is the key to the solution of the problem. I felt
that certein things stood out. Teachers need to be sensitive to the needs
of the children. Also, they must want to do something about those needs,
but it is not enough to want to do something. It is necessary to be able
to do something - understanding children, knowing ebout their needs, ways
in which their community circumstances affect them. Finally, it seemed to
be clear that teachers must act on the basis of that knowledge and that
action needs to be in cooperation with other persons, with other sgencies
in the community, and with the meaning of the needs of the children. This
left us with the question of how to produce teachers who would be able to
improve conditions under which childfen are growing up.

The present concern with general education, which is so
widespread, grows out of & number of developmentss

1. The lengthening period of formal education has put
pressures on college educators; more and more boys
and girle are going through high school znd at
least into college. This has made it evident that
the needs must be met by education. There has
developed dissatisfaction even on the college level.
The traditional program is not meeting the needs of
the students. They aren't getting much out of edu-
cational experiences.

2. Another factor contributing to this situation is
an awareness of the youth problem; recognition of the
fact that, with jobe fewer and farther between, the
youth in this country constitutes a problem.

3. The element of concern over which democracy finds
itself. We have to be aware of the fact that there
are competing ways of life. Education is one of the
means whereby a particular society perpetuates its
political and socisl institutions.

I think thet general education, as a good meny people aIe

talking about it, represents some sort of re*ction'agaiﬁ#t specialization,
r'jf".l\{: _= |



In the reletionship which things have to each other, we see an effort to
bring together things which go together. (1) There is an effort to integrate
subject matter. (2) There is an effort to attain unity in the increessed
desire on the part of college and school faculties to work together as =&
team; there is an effort on the part of whole faculties to come to agree-
ment on some common practices. (3) There is an effort in unity shown in
decline of the Ivory tower idea, breaking down educational institutions from
the outside world. (4) Concern with integration of personalities of boys
and girls that are involved in genéral education program: That concern
provides all of us with common focus of attention. (5) Concern with
strengthening and maintenance of democratic social unity. Persons are
concerned with general education which has both a general and socigl implica-
tion. In fact, I think most persons worrying about general education more or
less agree on the ends - 1t is the means to that end which is causing the
disagreement.

It seems perfectly clear that the general education of teachers
is important and that concern with the problem of general education for our
teachers is becoming greater snd greater. With the lengthening of pro-
fessional education more time and opportunity is being provided for those
individuals who are going to be the most significant influences for providing
general education for the next generations. Because of their very pro-
fession it is perticularly important that they should have superb general
education so that they will be more aware of what they can do later on.

Requisites of a good program: Ways in which a faculty can

improve generzl education program.
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1. Examination of conditioning circumstances - circumstances
which exist in a situation. You have to look at young people, at students
themselves. It is necessary to know as much about them as possible. The
fundamental thing said yesterday was that we must get these people to
caring about bofs and girls. Must learn to be concerned about humen beings.
Any faculty must become very much aware of students and needs and problems.
Equelly, it must become aware of community, social situation. Attention
must be given to locel circumstances - what is present in the particular
institution; what can they and can they ﬁot do.

2. Some formulation of objectives. What do you want to accomplish?
They must be put into pretty specific terms. Specific changes of behavior
on the part of students involved. Which changes do you want to see take
place? Needs concept comes in definitely. Meaning of personal social needs.
Functional view of education and the dynamic view. Those needs are going to
change. Dynamic element extremely important.

3. Changes and experiments with curricular procedures. Survey
courses going on throughout the country. System had to be there. Greatest
mistake to be made is to say that "some school has a good scheme, let's take
thet over. That won't work. Patterns of courses that are designed to
cever the heritage of race. Persomnally, I think it 1s better to set up
that pattern in terms of an aree. Theyer Commission.

4. Emphasis on activity. Getting students to participate.

Share in responsibility. Help plan and carry on asctivities. Emphasis on
individualization as students differ in their needs.

5. In these progrems emphasis should be on guidanée. Guidance
sort of program. Close and continuous study of individual student. fwo P
more things. What is the place of speCialithiQn* ng\.nsual is to say ‘/
we will meke first two years genersal educatiLn pfbgraégjﬁ am' not satisfied |
[ |

that that is necessarily right. You can‘? fell a student Ee must wait two| -
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years before getting into his particular interest.
8. Program of evaluation should be there from the outset. Adopt
a new plan and then begin to advertise it. (1) Conditioning circumstsnces;
(2) choosing and formulating of objective in specific terms; (3) experimental
choice and use which seem to promise to advance those circumstances; (4) con-
tinuous evaluation - willingness to meke changes.
Beatty: With regard to pattern courses and passing on from institution
to institution, isn't one of problems that the assumption is
made that almost anyone can do the new things, instead of realizing that the
old teachers giving new kinds of courses will do the presenting just exactly
as they did before? gSpecific kind of teacher, specific kind of presentation.
Pittmen: If & student enters with no idea of what he wants, can't he
go shead with general education until he finds out what he
wants to do.
Bigelow: Most institutions seem to be saying that is ell you can have
during the first two years. Experimentation at Bennington
and Beye reversing that. Emphesis and focus on what they are interested in,

and then broadening.

Kelihers: Question of selection. (to be discussed later)

ERE: Much more agreement on necessity of general education than

| on courses in professional education. The profession of edu-
cation is relatively new profession. Great deesl of dissatisfaction with so-
called professional courses given in teachers colleges. More controversy
in methods courses. Educational psychology; professional subjects.

Greatest dissatisfaction at point of organized professional training.
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Mr. Campbell presented the third essential of a good teachers college -
professional training. Understanding of the arts and sclences underlying
the profession: psychology, child growth and development, techniques of
teaching, the social structure of which the school is a part.
Campbell: Try to bring out definition of whal we mean by professional
courses and professional education of teachers. There is
no agreement on that point. Current picture - it means application of
epecific courses dealing with technigues and concepts. We have built up
separateness between those courses and rest of education of individual
quite in line. As I see it, educationists are not to be dammed any more
than are all the rest of us. A year ago at the meeting of the classical
association: +the group was greatly distrubed because they are losing ground.
The world is about to be lost because Latin and Greek are receding from the
picture. The reason that this is happening is that the educztionists have
come in and usurped the power and driven out this heritage. We have
assumed that the science of education exists separate and apart from the
total process. Therefore, we have not developed the concept that the pro-
fessional education of teachers is a2 matter of general education plus
professional education. It seems to me that we must develop concept and
procedures, probably together; that the whole faculty of an institution,
large or small, has a common stake in the individual, and that it isn't
classical versus technical. Professor of Latin has his obligations.
Can't farm this out to damnable educationlists. Can't possibly arrive at
any agreement, in my opinion, with respect to age-old guarrel, as between
different types of individuals who contribute to professional education of
& teacher. Suggestion: procedures can be veibped'ﬁﬁéféﬁy tﬂ;_gﬁadgmié { _ﬁfﬁ

group and the education group could develop-froce¢ure§{%éd vhereby they 9
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together envision the process of educating a human being who hags the
ebilities and attitudes necessary to develop the growth of children. TWe
shall find fading out this line between academic and teacher education,

so that we should be inclined to have an integrated program. I have said
that we assume that is the right direction. We shall probzbly find our-
selves, in my opinion, confronted with the necessity of taking intermediary
steps. We have already taken some very clumsy steps in that direction.

You know that there are institutions in this country which have taken great
array of separate courses - so-called professional coursesl- and have tried
to examine what are real scales involved and have tried to weave those in.
It seems to me that that does represent intermediate step. Perhaps one of
the most prominent features is found at Buffalo. Nineteen courses reduced
to one common sequence of four courses - a total professional sequence.

Can such a thing be done? I have been heartened by some experiences which
have teken place in faculties where the members of academic staffs had
assumed they had large stake in professional aspects of education and

have tried to work out agreements as to what procedures should dominate in
professional education. In that direction, in smaller institutions, such e
procedure has a great deal of promise. It has tended to break down
animosities.

If we follow the suggestions which I have made, it probably
means ‘that in the development of our professional abilities on the job that
the practice school will form more largely the center and will be in the
realm of the educationists, but will be quite as much in the realm of
academic subjects.

In order to clarify, any particular naming of coprses-w?th-
_ ‘ {IJ” -
B .
I

AN

—

i
I
EaEy



29

specific reference to small bits of the process, if the direction I have
indicated here is the one, will tend to fall out completely. Bulk courses
will tend to fzll out. If education is a science there will be places in
it to develop special skills., I am not of the opinion that we have to
integraete everything in the sense of naming it integration.
ERE: Dr. Campbell, you say in effect that these education courses
are not very good. Are there reelms in which there are specific
professional groups of subject matter which are comparable to pathology,
medicine? |
Campbell: Alweys in a dangerous position in an analogy between educa-
tion and medicine. We are confronted with developing so-called
professional person in a length of time which medical student leaves to
background work.
Jaggers: The teacher (1) must understand behavior of children, (2) know
the type of organization and physical materials with which he
must work, (3) have an integrated process of try-out in laboratory school.
Bigelow: in importagt thing which Mr. Campbell was saying is that it
is desirable that sll of the members of a faculty who touch
the lives of prospective teachers should recognize their responsibility.

Recognition of common past end common responsibility.

Beatly: I differ with Dr. Campbell in his thinking that Latin has its
place.
Campbell: I have been trying to state that we should not turn over to

the professor of Latin the whole business of telling us what
we should do in the profession of education of teachers. I am saying that

if professors of Latin and English heve a stake in an individual, I would

prefer to have them around the table when p nni:E coljége 1life of the

. A
individual. Cen get farther than by plannin% se rat?%#ﬁ' | | ‘
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Cocking: If I were to criticize my good friend, Campbell, I would on
this basis: he hasn't entirely stayed by the subject assigned
him. When we get all these five or six steps finished, then perhaps
Dr. Campbell's discussion would have a place.
Keliher: A movement is going on in academic-education for orientation
courses. Maybe we will get to the point where we can fuse and
reshape the whole program.
Zeigel: There must be leadership in fusing by someone who has confidence
in the whole faculty.
Miss Houx presented the fourth essential of a good teachers college - 2 wisely
planned interplay of theory and practice, learning and experience. A copy of
this talk is availlable.
Mr. Beatty presented the fifth essential of & goo& teachers college - continued
study and experiment to increase knowledge and understanding in the field.
Beatty: The one thing that bothers me most is that education and research
are opposites. At one end is the educator; at the other end is
the research maﬁ, invested with curiosity. And never the twain shall meet
until the research men has established to the satisfaction of others the
correctness of his challenge and then his results are transferred over into
the column of eternal verities. In the field of education, particularly,
we are faced with & very imperfect set of assumptions upon which we sre
operating our schools. Many of the research technigues today being followed
are themselves so fallible that we may assume that thelr conclusions will
be subject to revision. It seems to me that research and education in a desirably
organized teachers institution should go hand in hand. In many cases we &re

studying a pattern community with the idea oT fitting thqt pattern 1n‘any

community. It closes students' minds to the fact‘tha tterns ohange.
A,

can't go into Gainesville and assume that you can carrﬂﬁpmer any pattern

There are other needs which, if the stude?t has leaﬂned how to study and to .
J / : 1



analyze their participation in community life, can be determined. I
believe that the entire teaching in our teacher traeining institutions

ought to be teaching in terms of discovery and research. A student should
not be given the idea that he is simply leearning what everybody else knows.
He should not have the job of discovery taken from him. Education cen be
experimental, can be a source of research. We can teach children in
teacher training institutions that there is no fixed pattern of education.
We can teach them to anelyze. At the same time our courses should cer-
tainly leave room for exploration of new research which isltaking place
throughout the country in the field of education. The'gverage teachers
college is at least ten years behind whet it might be if its own faculty
would become interested in experimental research: If we could do nothing
more than come to a realization that the verities are changing, we would

be gaining something. Research has to be tied up with practice. So much
of our teaching is in terms of "this is true," and "is this true?", with

no experience for student of going out to find out. In thet particular
field there needs to be research of a different nature thenmany of us think
of. There needs to be an understanding of human relations. It is impor-
tant that our colleges devote some time to experimental research. Are
assumptions facts, and can facts be introduced and play their pert in
modifying curricular procedures? In thet ares there is a rezl need for
people in our colleges to plot new ways of carrying on educationasl research.
There is room for research techniques. Room for developmen£ of a new phrase

or for a definition of two kinds of research.

] | = |
= T — = 5 =
1A | |
Ay \
al i




3R

To summarize: There are probably about three obligstions
under the title of research. (1) Conducting investigations that may ad-
vance our knowledge and wisdom with regard to educational procedures.

(2) Two types of research attitudes; (a) constently organizing student's ep-

proach to work so that he can discover for himself facts he will need in

development of program; (b) development of techniques on his part to study

intelligently the pupil, the community, and the needs of the school in which

he is teaching, and (c) the courage to modify in accordance with what he finds.

(3) Investigation on student's own part as to the reality of many things he

has been taught. If whole program were organized from the standpoint of

new discovery, effort to bring to bear all of new thought in thinking

through of problem rather than acceptance of pattern, we could turn out

much larger group who can go into community and become part of it.

My, Morrow presented the first essential of a good teachers college -

rigorous selection of students.

Morrow: For a little over fifteen years, in four different states, I
have been helping with teacher training but have never had

any first-hand contact with the selection of students. I had encountered

two obstacles: (1) desire of heads of teacher training institutions for

numbers; (2) policy of state institutions of taking students who manage to

fulfill entrance requirements for any courses in institutions. Selection

is often in the hands of students themselves who come into teaching because

it is easy. Professional certificate is a sort of insurance policy,

perhaps because it is an easy vocation to get into. In my classes there have

been studentes without arms, without legs, in various degrees of blindness,

hearing, some who had twists of personality, ‘seme very poor 1n?&?peafrnce, A

some timid, some dishonest, one who died within a yeaﬁj % caneer of liver,
) e './I
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etc. These I have had along with good mater#al. All[J

guestions for which I would like to have angwers. (l}fIﬁ'Eeiﬁéttﬁﬁ”sound
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in principle? How to justify it? Idealist point of view that realities

of material, right preparation will make good teachers. Selection protects
children and people from imposition of poor teachers. My opinion, a
practical minimum plan of selection is sound end desireble, first, beceuse
the period of preliminary training of teachers is short et best. Every-
body who wants to teach does not have to - there are other professions.

(28) What kind of selection seems desirable? We should recruit from high
schoole those people who would meke good teachers. We should turn away
probable failures. Select zccording to education level &né according to
locality. (3) Has the state en interest in selection? If the state depart-
ment of education would give some backing to teacher training institutions
in this state they would be more likely to initiate some plan for selection.
If selection is to protect the public and children, then the state has a
place. (4) What is = good prospect? Freedom from severe physical defects,
obvious physical handicaps; some degree of scholarship, ability to use fair
English; industrious kind of person; energy; leadercship qualities;
imegination; personality. TFor rural school, sympethy and understending in
rural regions. Qualitieé of leadership and industry and understanding and
sympethy with rural life. To me these are importent for rural teachers.

A rurel teacher should be a strong, heslthy person.

Is selection reelly sound? How is it justified? What degree
of selection is practical? What particuler selection is desireble for rursel
schools? Would it be desirable to have the institutions in this state begin
a plen of experimentel education backed by the state department of education

with different places trying different plans and then to have an evaluation

of the methods? o ‘——ﬁ_ 2 j;?ri f,—hq_J
S\ _
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SATURDAY AFTERNOON

ERE: Sixth point. Homely and prectical metters; namely, how

rurel teachers cen be given some knowledge of farming and
crafts, heelth and home-meking, so that they may be of help to the community,
JFS: There are certain grounds on whicll we base our justification

of rural crafts. Any teachers college which sets itself the
task of finding where its éraduates go and discovers that a large number
go into rural areas might ask what can be done sbout it. ;t will be found
that present conditions of the schools are bad, homes bad, stendards of
living low, health facilities few. It will be discovered, elso, that these
conditions have existed for a long time. On further analysis it will be
discovered that there are agencies zlready existing which should be taking
care of these conditions; these existing institutions are not doing the
job, for whatever reason. One of my own reasons is that they don't heve
continuous enough contact with the people. The teachers college has said,
end the verious educational agencies have said, "we will prepare speciel
teachers to teach health, home economics, etc." These special teachers sre
usually controlled by outeide egencies - the federal government, for
instance. All too frequently they (special teachers) are put in charge of
& school, knowing nothing about academic subjects. They don't know any-
thing about teaching of reeding, writing, and arithmetic. There is little.
or no cooperation.

After ell, the only social agency that is in a community is
the school. The only person in contact with the community constently is

the ordinary classroom teacher. My belief is that teachers should know

manuel dexterity. Since they are the only o
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expected to do something with the people and with the children they must
know something of these four things. We can't expect teachers to command
respect of community unless they fit into community life. We don't con-
sider any single one of these items &n end in itself. No single one of these
four things can be successful without & working knowledge of the others.
Most importent ere sanitstion and diet. The teacher must not only know why
privies are necessary, but be able to convince the community that they are
necessary. This privy problem is definitely a home economics problem. The
teacher must also know, or be able to find out, where she can get instruction
on how to build a sanitary privy. This one thing tekes care of two subjects,
health and home economics. On the subject of diet; from the point of view
of health it does no good to go into a school and tezch the students about
proper vegetebles when they do not exist. Some knowledge of egriculture
is needed. This involves the home economic aspeet again, that is, teaching
the children how to preserve vegetables. Mechanical aspect; storage cellar.
None of these things is of any use in itself. I reelize that a2 knowledge
of all these things is expecting & lot of a teacher. I believe we are
seeing that i1t is possible to teach teachers of the need for these things
and the possibility of doing something sbout them, even in a smell way.
The teacher is not expected to be a2 be-all egnd know-all. If
a problem arises to which she does not know the answer but zbout which she
knows the existing literature in the field, she should be able to solve the
problem herself. But in a grest many cases she doesn't know that such
materiel is aveilsble from various agencies.
Claxton: I have been diseppointed at the shying of 2 number of us from
the term "rural." Reason: we have org&niwed angd attempted 8 5
to teach three new courses. There is a dist ct%f iq{ﬁge type ef educatlﬂJ {
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which we call rural that mekes it a little different from educetion in
general. If we seek to abandon the term "rurel," do we really appreciate
its significance? We are inclined to rationalize and call education educa-
tion wherever you meet it. Because we cannot foresee where our students are
going and because we do not know whether or not we should give them rursl or
urban education, education must be based on what has happened in the past.
We must realize, however, that the background of the country children is
different from that of city girls and boys. (Mr. Claxton geve an example
of this difference. While visiting the Sand Hill school he saw & boy in
the first grade drawing & picture. As the second grade was reciting and the
rest of the room loafing, he was interested in the youngster who was thus
engaged, and spoke to him. The boy explained his drawing was a farm house
with chickens and a hawk in the sky ready to swoop down on the chickens.
It would be hard to picture the city boy drawing such & subject. Another
example Mr. Claxton gave was of his visit to Tallapoosa school. The school
was closed but on the teachers desk wes & remnant of a French grammar and an
old history of Rome; while all around the schoolhouse were examples of
erosion.)

The question of some people is, can we afford to teach a child
from the farm how to cook and how to farm? Don't they know those things?
An examination given on rureal arts found greet ignorance among the children
who were "supposed to know such things." We are trying to teach our rural
people to live in the country better, to do a better job of farming. A
school teacher should be able to use 2 hammer ‘and saw. She should be sble
to show a student how to paint the house properly, and put a roof on, if

. o S "l- ,:\.—AI" s o
necessary. In our school last year we taughﬁ pheses oﬁjgﬁrdenﬂgé. Téis
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year we will teach shop work. In the teaching of these subjects we use the
type of tools which the country people are accustomed to use.

The art of outdoor gardening was teught as follows: first,
we started from the economic stendpoint. Should the South feed itself?

What good is diet? We had discussions of such squects. Then we began
setting up budgets for the year. About one-hslf acre of land can yield

as much food as an average fémily can use in & year. Next we began the study
of the soil - going into the field of geology. We made our own tools for
surveying, thus making a mechanicel enterprise of the subject. Our next

step was the planning of garden crops, then the planting, then the culti-
vating, the picking, and finelly the marketing of the crops.

We plan to handle our course in shop in & like manner. Some
of the things we are going to do is cut picture frames, cut glass, study
electric currents, learn to resd meters. ‘

In our Rural Arts £ course we are seeking to establish a
philosophy in the field of education. In that course we telk about the
philosophy of rural education - wholesome attitude about living in the
country. '

Bigelow: Problem of deciding how to develop experiences of teaching

on the college level. Should the first two years be devoted
to general education, as was indicated 5} a United Stetes survey several
yeaia ago? There is a certein artificislity zbout that which bothers me.

If the keynote is the meeting of needs and if an individual is an

integrated person and if, because he lives in society, his needs are inevitably
colored by community circumstences which surround him, there is danger of
dividing him up. Other experiences will be prowvided gh%gh;:ise/gniﬂof pro- |

feesional needs. It seems to me that before perron %ﬁ?%deS;hé wante to
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become a teacher he has certain needs which must be met. His experiences
must be broad and rich and related to those requirements. He is a changed
person when he makes his decision. Educational experiences ought to be
provided which will serve those needs. In other words, although some
courses or experlences are being planned to solve his own problems of
health, and social relations, nevertheless I think those experiences are
apt to have relevance to professional needs. The kind of experiences
which are pesrticulerly provided as needs for the proepective teacher help
to perfect the stability of the individual's own personality.

One great problem is the one of specialization - the tendency
of teachers thinking in their own particuler subject. Best way out is to
focus attention on 2 common concern.

JCDs Implication of this for people in field of certification.
Jaggerss As I see our general education program, there is small agree-

ment as to what we should include in our program.

Mr. Bigelow celled the attention of the group to a book which will be out

gshortly: General Education at the College Level.

Bigelow: I am dubious about genersl education for the first two years.

Before Miss Keliher left the meeting she left some written remarks with
Mrs. Simon, to be read if needed:

The question of the choice of persons to be teachers is
possibly the key question pertinent to 21l of our discussions. The same
points we have made about growth, development and personality for children

and adulte as learners must apply as well to teachers. It is elear tJat

the same basic needs operate in the lives of rhcselwhof%gpch es In thoge

i
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who leaern. In meny cases these produce personalities unfitted to teach,
i.e., the person who needs too much power, the person who is too fearful
of status to enter real experimentation. I believe that no methods so
far devised are suitable for pre-selection along these lines prior to the
first year of college. Therefore, it seems urgent that the first two years
be general education, incorporating rich life experiences of all kinds -
especially with people, infency through old sge. At the end of this general
period, there can be an inventory time when the tremendous. issue of suita-
bility for teaching may be decided. But it is urgent that there be other
avenues open - avenues yielding s much status. The trouble now is that
the person who now finds himself unfitted to teach has already committed
himself to teaching or nothing else (except with serious readjustments)
because of the direction his education has taken.  All of the splendid
things described at this meeting are fruitless if we fail to take very
geriously our responsibility for encouraging well-fitted persons to go
into teaching and weeding out those who should not.
The evaluation must be in terms of what we expect these
teachers to do in their professional life.
MSS: I would also say that & rigid selection - in these rural
southern areas - should be made at collegé entrance. I
mean the elimination of actual illiterates. We need too much to dissipate
the energies in trying to get these people up. And unfortunately théy get
through and go out and perpetuate the system which produced them.
Donovans - This first year in & teachers college should be general edu-

cation and the selection should take place during this first
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year. If we can possibly keep the people four years, let the program of pro-
fessional educetion start in the sophomore year. As the program of pro-
fessional education incresses, general education decreases.

Selection: the laws of most states would require teachers
colleges and others to accept any student who is & high school graduate.
This may be wise, that is, perhaps more people sﬁould get more genersl edu-
cation. Twenty per cent of persons who come to teachers college should not
be teachere.

There has been a great deal of criticism of teachers colleges -
they have failed to meet their responsibilities - but we must remember that
helf of the teachers in America have been educated in liberal arts colleges.

We have an extensive guidance program. What would student
like to do if he cannot be a teacher?

Irby: In the selection of teachers, is it wise to wait until the
end of the first, second, third, or fourth college year?

Wouldn't it be wise to select a plan by which we could get to our senior

high school students - those who are alert. Get to them early, tell them

that it is a field of service.

Donovens There can be a selection made before students get into
teachers colleges.

Patterson: Confused. Not more than two weeks ago we had a visit from
supervisors of vocational agriculture. One of the things

talked about - criticism that so few professional courses were offered in

the first years of curriculum.

If we have the right quality of students to begin with they
will adjust themselves.

!

> o
Littlez Criteria of who would be teachers and who wouldn't. ‘
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Donovan: (1) We give an intelligence test when students arrive. We

give a battery of tests to find out their achievement record.
Those who cannot read are put into reading clinic. About one third of the
freshmen who coﬁe are at an eighth grade level in reading.

(2) Can they succeed in college courses during the first year?

There are 131 people in the reading clinic now. At the end
of the quarter 119 of the 131 weré doing unsatisfactory college work. By
the end of the year half of these students will be doing satisfactory work.
Beatty: Students who come to college in that condition haven't gotten

any education along the way.

MSS: If you can't select, cannot you get them in certification?

Fowler: Are any institutions here keeping check on behavior
deseription?

Little: We keep cumulative records of each pupil, according to the

type of thing a person does and type of person she is. These
records are used to glve prospective employers an idea of the personality
of the one seeking employment. They are also used in conferences with the
professor in this way: the information is kept confidential but the
professor uses the data in his conferences and dealings with the student and
endeavors to correct the bad quirks of personality. These records are also
turned over to the eritic teacher for the same use.
Pittman: The work of selection is being done unconsciously. We need not
worry about it., People who are financially unable to go on to

high school and college are being eliminated every day. People who go to
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college do not know what they are going to become. The two-year general educa-
tion is going to be used in all institutions and during this time the student
is going to decide what he will become. Then people drop out at the end of
the first year, and at the end of the second and thus selection goes on.
Blair: Mechanical theory of selection: after we start working, do we
dare depend upon mechanicesl process of selection?
Campbells Economic status is not the only factor in the matter of
selection. It seems to me that natural selection is a real
point - if society assumes that these processes do operate.
Donavan: The type of student found in the teachers colleges today is
not as high as that to be found at certain mediczl schools.
Reason for this is that the educational department of schools is not as good
as other departments in the same school. The poorer students today can be
the teachers. It is interesting to look back in history at the attitude
of the public toward teachers. In the early days the school teacher was
purchasedby a master, and wes anyone who could read and write. Thus teachers
were not held in very high esteem. The teaching profession has made amazing
progress, as great progress as other professions. I cannot help but wish for
the day when people can be selected for the teaching profession, selected
according to their ability.
Smiths It might be interesting to nmote that Counts saye that one of

the bulwarks of democracy in this country is the poorer

teachers.
Gunn: Waiting for the day when we can pull in students who we know
have ability. There are those who ought}to_come in but c:amneﬂ:.,I
economically. ﬂ h N ;ﬁfﬂﬂ o= ‘ )
N

2y - ‘ /
'-{IH . | 4 X
! . J [



43

Smiths Has any research been made on the matter of selection in other
professions?
Beatty: The tendency to sympathize with public schools is a misplaced

sympathy. We are doing & process of selection on bases which
are not sound. -
Jaggers: Selection on the basis of scholarship only has been done by

M. G. Nelson at Albany College. In-service selection is being
done at Ohio State University by Leslie Love; here they discover short-
comings of student and then supply him with experiences which will overcome
those shortcomings.
Coeckings: Don't you think thet we have a lot to learn from modern per-

sonnel practices? As I have become somewhat familiar with
these practices, some of the technigues are adaptable to teacher selection.
Dual job: educating good citizens as well as teachers. It would appear to
me that this matter of general education and professional education need not
be separate.

Coordination: we are trying to meke all departments at the
University of Georgia see that they each have an obligation in the education
of teachers. The President has appointed a committee - mede up of a repre-
sentative from each department. The first job that this committee has ig this:
whaet can my department contribute to the education of a teecher, and inci-
dentally to the education of 2 citizen? What are actusl problems which
the teacher will have to face when she becomes a teacher? The second
problem is to throw out before them actual tasks which teachers have to

perform.
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One of the difficulties which some of us have felt in generél
education is that so much of the teaching has been abstract in nature.

On the matter of selection: I don't believe that selection
takes place at any one point, We cannot draw a line at the end of any one
year. In order to be intelligent and to help an -individual to develop his
own destiny we should bring to bear every technique we know of. We are now
busy building up an examination. We want all of a person's personal history,
all of his traditional background, family background. We are trying to get
a picture of emotional stability. We are using such intelligence test |
meterials as we cean bring to bear. A teacher should be an educated individual.
One difficulty in Georgia is the fact that those of us who are teaching have
hed scant opportunity to imow anything about the world and how children learn.
We propose not to give this examination at one given time, but on through the
student's career in college. By thst time we will finally be able to determine
whether we can put the stamp of approval on a student as a teacher. What shall
be the final requirements to license this teacher for the business of teachiné?
Favrot: Rural teachers in the South.

I cen't help feeling that with all this discussion we are
gétting away from some of the problems which were presented yesterday. It
seems to me that we ought to spend the remaining forty minutes or so in
getting back to a consideration of those problems. These children described
yesterdey are with us here and now. We mugt do something immediately. Some
teachers never have been to a teachers college. Eome things have been done;
for example, the selection of teachers in high schools and giving to those
teachers some training which would fit them for teaching.

There is a device being used njw by = sﬁpér}ﬁtendéﬁ%ﬁin!a
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to give some kind of training to some of the students in the county and then
letting them supplant the teachers who are so miserably trained. The demand
hes increased to the extent that that particular school cannot meet the
demand.

It seems that we have always gotten to a discussion of the
things as they ought to be, on a high level, wheg they are really on a low
level.

There is an interesting underteking in New Mexico where the
University of New Mexico has set up an institution which was designed as a
practice school to the University. It is an experimental school to teach
these Spanish speaking children. They have sent some of their graduates
out into the schools, and they have brought in teachers already in the school
for treining. I would like to know whether there is anything teachers
colleges in the South can do in assuming responsibility in- helping.

H.M.Bond: In thinking of what white teachér treining institutions can do.

Certification for in-service teachers. In one county teachers
were raising their certificates through extension service - study of French.
It seems that many who teach summer school didn't kmow what it was all sbout.
State teachers certification includes work which has been done in the summer

schools, which are ordinarily bad.

Mr. Dixon asked Mr. Donovan and Mr. Jaggers to summerize the discussions of

the Council.

Donovan: Yesterday morning Dr. Bond talked of schools as agencies of
social action; they should affect community life. He pro-

ceeded to analyze what they had found out _in the South, Their survey .
ected commmnity life,

convinced them that the school has not very Jreatly aff
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and has not contributed to the good life. The school is still & formsl
-institution, and the children are being taught by antiquated methods.
Teachers are not putting into oéeration what they have learned in teachers
colleges. This is a discouraging picture, but it is correct. We are not
accepting this with a defeatist attitude. We shall go back and make our
work more practical. Humen learning has a value only &s it can be put into
the service of mankind. One conclusion: we have a responsibility in the
field, and toward bringing about some form of supervision. Teacher training
is not just a four-year job. I

Dr. Brewton drew a very vivid picture of eighty schools. It
was a dismal picture, from which the same sort of conclusion may be araﬁn.

The afternoon was full of stimulation end debate.l There was
some keen thiﬁking done.

On Saturday we took up the essential factors which make up
a good teachers college._ Mr. Bigelow showed the necesgity for a broader
base in training peachers. Youth movement. Movement on part of the public
to have everybody become better educated. Mr. Beatty spoke of the part that
research should play in a teachers college, saying that every teachers
college should be interested in some type of research - scientific approach
to solution of problems. Then we had a very practical statement of the
interplay of theory end practice from Miss Houx. One of the places where
teachers colleges have fallen down is in that they have had a beautiful
theory sbout education, but their practice has been entirely different.
Miss Houx has been practicing a thing and drawing a2 theory from it.

We had a discussion of the selection of students (led by

Mr. Morrow) - there was no solution to thé_zjdblem, excépt‘a general #gree_ =
; 4N :

ment that some sort of selection should be
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The rural school is the problem of education in the South.
It is our (teachers colleges) responsibility more than any other institution.
So far as our institution is able to affect the region in which we are working
we are going to do so. It is a chsllenge we have been offered. We must admit
how poorly it has been done.
Jaggerss The purpose of this Council is to look into the vicissitudes of
the rural elementary school. We have been confused by a long
discussion of what & rural school.is. We do not care whethér it is con-
solidated or not as long as it fits the size of a community.

There was this general feeling; in setting up a school we
should think of what the community needs, seiect classes, and organize this
need in terms of the community - interests, abilities, 1life problems. The
teacher in the school: her training should follow the needs of the community.
A rurel community may be as large as 60,000 people.

I was impressed with the discussion that Mr. Bigelow gave
concerning the needs of general education. Core - we need a teacher who
cares, one who will find out what the problem igs, will formulate objectives,
be willing to experiment with curriculum, look it over and see whether it
worke. Key to that teacher one who cares about rural children and rural life.

Dr. Campbell said that the teachers college should be the inte-
grating, wiring system of the program. The entire program of education should
be integrated. The program should not be theory, but interplay of theory and
practice.

In a discussion of selection of students Mr. Morrow brought up

the gquestion of whether or not selection is SQMQd-in_pr;ng;pletr__m ‘ : =
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Finally, we moved into the classroom - the relatiomship of
the classroom to the community life - which Mr. Simon presented in a very
graphic way. Mr. Claxton carried Mr. Simon's discussion farther, saying
thet the frame of referénce of the rural child must be the experience he
has had, with emphasis upon the environment. -

The states can do something about this in & broad way. They
can.supply teaching materials, work with teacher training institutions,
and curriculum. They can help remove the causes of non-azttendance in develop-
ing an adequate supervisory program. There has not been a tie-up between
theorists and practitioners. Lead in getting local superintendents to make
schools available as centers of teacher training. State departments and

colleges should develop cooperatively all of their programs.
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T e T T SN PN T P A LW e

Ck. #20688

Accounts Appropriation No, Debit Credit
Rural School Administrstion = Travel 38-7 $51.25

Prepared by Checked by Posted by
DAE Comptrolle:




e

—wrry

.

>

ADDRESS ONLY THE

REFER IN REPLY TO THE FOLLOWING: b COMMISSIONER OF INDIAN AFFAIRS

UNITED STATES
- DEPARTMENT OF THE INTERIOR
14 “ OFFICE OF INDIAN AFFAIRS
| WASHINGTON

e m————

TG Jenuary 11, 1939,

1 AGlhy |

Mr. J. C, Dixon,
Julius Rosenwald Fund,
4901 Ellis Avenue,
Chieago, Illinois.

Dear Mr. Dixon:

I certainly enjoyed our two day session in Atlesnts snd came
home with a number of interesting and valuable ideas for my own
use. My expenses in connection with the conference total $51.25.

This bresks up into rail and Pullmen faresS.cs.... £42.45

mesal s sTssssETIB I ELELIERENLS 4,00

cab fare and tips sesecescess 4,80

£)-> 5,, (f\(,,)\L\L

o L
e

Sincerely yours,

Willerd W. Beatty, .

Director of Educetion.




Julius Rosenwald F undi?‘ UivAL aLRUUL

PO nA
) 4901 Ellis Avenue I-‘ RuU L NA M
CHICAGO
To Payment Voucher No. 7470
Mr, He L. Donovan Date Jemuary 20, 19%9

Bastorn Kentucky State Teachers College

Richmond, Zentucky

Travel axpenses ineurred in connection with meeting of the Council

P o

R
on Fural Education in Atlantsa - = = - = - - - - - $26,55
- o e
Ck, #0882
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel BG=T $26,58
|
|
Pmmd by Checked by Posted by

DAE A

Comptroller:
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EASTERN KENTUCKY STATE TEACHERS COLLEGE
Office of the President
RICHMOND, KY.

January 9, 1939 //
20

<,

L L

Julius Rosenwald Fund
4901 Ellis Avenue
Chieago, Illinois

Attention of Mr,. D, A, Elvidge
Gentlemen:

I am enclosing receipts for my
expenses incurred in attending the meeting
at Atlanta, My expenses were as follows:

Round trip railroad fare $18,50

Pullman to Atlanta and lL
return 5,80 .4

Meals 2.25 \ Ja{;
TOTAL $26.55 s 0
\
It was & privilege to have the oppor-
tunity of attending the Atlanta meeting, and &
I want to0 express my gratitude to the officials CSUJ
of the Julius Rosenwald Fund for the invitation PVQ’
to be a member of that conference, <93
O
Q0

Cordially yours,

ELD:1b b $
Encls, i



To
Dr, Doak 8, Campbell

George Peabody College for Teschers

Hashville, Tennessee

Julius

. —— Y = b

Rosenwald Fund ~ = - - &

4901 Ellis Avenue IDAGRRAM
CHICAGO F’r\bunm.-f

Payment Voucher No.7854
Date January 20, 13909

Travel expenses incurred in connection with mecting of the Council

L e,
on Rurel Education in Atlants - « - == === - - - $25,80
Ck, #20688
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 38=7 $25.50
Prepared by * Checked by Posted by
DAE Comptroller _
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EXPENSE ACCOUNT
of
D. S. Campbell .
Meeting with Committee of Juliius Rosenwald Fund

Atlanta, Georgia, January 6, 7, 1939.

Railroad and Pullman Fares $ 19.80

Meals 4.05
Taxi, etc. 1.65

TOTAL $ 25'505“‘ UJY%(-'

% o
L ¢L
L
\IDGE
v ABY
3 [':. = D(‘“‘{OTH
LJ -
e il }.II- A
‘ r’r Ir)._lf [
iRl l
f _h - |



GEORGE PEABODY COLLEGE FOR TEACHERS
NASHVILLE TENNESSEE

o

January
12
1939

Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

Gentlemen:

I am enclosing herewith a statement of my
expenses to the recent meeting in Atlanta.
This covers all expenses except the hotel
bill, which was left for your treasurer
to pay.

Sincerely yours,

fWW

N’ ) == .
D. S. Campbell, Dean
Senior College and Graduate School

DSC shf
enc.,



¢

Julius Rosenwald Fund o[/ ' © = =

4901 Ellis Avenue :
CHICAGO P,\.__,_,n..&fvl
To Payment Voucher No. 7629
ir. :t. El J&ggars Date Jmum 29’ 1959

State Department off Education

Frankfort, Kentucky

Travel expenses incurred incomnection with maeting of the Council

on Sural Education in Atlants —« = « « « @ <« = = « =« £48,45
SRR S RIS o
Ck, #20681
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 28T $48,45
Prepared by Checked by Posted by

DAE Comptroller _




COOPERATIVE STUDY OF UNIFORMITY AND RECIPROCITY IN CERTIFICATION

COOFPERATING STATE

DIRECTORS :

ALABAMA
W. Morrison McCall

ARKANSAS
T, W. Stinnett

FLORIDA
M. W. Carothers

GEORGIA

M. B. Thompson
KENTUCKY

Richard BE. Jaggers

LOUISIANA
J. E. Lombard

MARYLAND
Merle 8. Bateman

MISSISSIPPI
D. R. Patterson
NORTH CAROLINA
James B, Hillman

SOUTH CAROLINA

H. B. Dominick
TENNESSEE

Lacy H. Elrod
TEXAS

C. L. Kuykendall

VIRGINIA
Thos. D. Eason

WEST VIRGINIA
Genevieve Starcher

SPONSORED BY THE SOUTHERN UNIVERSITY CONFERENCE WITH THE
COOPERATION OF THE SOUTHERN ASSOCIATION OF COLLEGES AND
SECONDARY SCHOOLS
DIRECTOR
RICHARD E. JAGGERS

STATE DIRECTOR OF TEACHER
TRAINING AND CERTIFICATION

FRANKFORT, KENTUCKY

e . kR o B 3. Lo
fsiidn 23— = = =h<e = = SRR
- WIEY e o4O
i e i:L R L% I8

5"“"
Jap— ¢ ey gmre 2,; &
fmﬁ 5—4-*‘—7 - = = w g ol
70¢92% pealn (2) £ = A = ~ 2. ST
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COOPERATIVE STUDY OF UNIFORMITY AND RECIPROCITY IN CERTIFICATION

SPONSORED BY THE SOUTHERN UNIVERSITY CONFERENCE WITH THE
COOPERATION OF THE SOUTHERN ASSOCIATION OF COLLEGES AND

COOPERATING STATE

DIRECTORS:
ALABAMA

W. Morrison MeCall
ARKANSAS

T. W. Stinnett
FLORIDA

M. W. Carothers
GEORGIA

M. E. Thompson
KENTUCKY

Richard E. Jaggers

LOUISIANA
J. E. Lombard

MARYLAND
Merle 8. Bateman

MISSISSIPPI
D. R. Patterson
NORTH CAROLINA
James E. Hillman

SOUTH CAROLINA
H., B. Dominick

TENNESSEE

Lacy H. Elrod
TEXAS

C, L. Kuykendall
VIRGINIA

Thos., D. Eason

WEST VIRGINIA
Genevieve Starcher

SECONDARY SCHOOLS

DIRECTOR ),/Q
RICHARD E. JAGGERS - /
STATE DIRECTOR OF TEACHER

TRAINING AND CERTIFICATION C\/{&

FRANKFORT, KENTUCKY

- S,



To

Dr, Paul R, Morrow

University of Ceorgias

Athens, Georgla

4901 Ellis Avenue
CHICAGO

A
|

i’“ i'\ =

Payment Voucher No. 7¢19%

=l i |

Julius Rosenwald Fund!!!! = - % ; UL
{

Date  Janmery 20, 1989

=)
1173 '\*“\

i

eimbursement for travel

expenses incurred ia cennection with meeting

S W——
of the Council on Rural Education held in Atlents - = - « -« « $#9,40
" IR e
Ckes #20753
Accounts Appropriation No. Debit Credit
fural School Administration - Travel BE-T 169,40
Prepared by Checked by Posted by
_ LAE Comptroller
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L

: RISIRLI G 8 s
Julius Rosenwald Fund R N

4901 Ellis Avenue s‘ l'\. LUl u“’\l 1
CHICAGO
To Payment Voucher No.78%5
Mr, Nolen M, Irdty Date January 20, 1959

The University of Georgia

College of Education

Athens, Georgia

Travel expenses incurred in connection with meeting of ‘the Councdil

Einy

—

on Rural Education in Atlants = - = « = - = = =« = = = =« =« 11,80

L BN ATt N Ry s
- R

Ck, #20687
Accounts Appropriation No. Debit Credit
Rural School Adminigtration = Travel 287 11,60
Prepared by Checked by Posted by

DAE . ' — = Comptroller



THE UNIVERSITY OF GEORGIA
COLLEGE OF EDUCATION

ATHENS, GEORGIA

January 10, 1939

Mro Je Fo Simon ! ) - gl
4901 Ellis Avenue Stz
Chicago, Illinois - :

Desr Mr. Simon: S A}f@. 'IH .._#&.&_h_‘.’/,}'ﬂ-;

I am presenting herewith my statement of expenses
incurred in connection with attendance at the Council on Rural

Education, Atlanta, January 6 - 7.
aroTHY A Em

Meals 8 5.90 D
Taxi 060
R. R. Fare 4,10
Tips 1.00

TOTAL $11.60 , G)V 4
I 17 v

My room was charged to The Julius Rosenwald Fund.
One item of personal charge for §1.25 was paid, and I hope not
presented with the bill. {/

-
\pq)
&,‘*’/\
< 2°

Studies

Sincerely yours, /\

7/%,, A,

Nolen M. Irby
Director of Fiel

WMI/cs




Julius Rosenwald Fun

4901 Ellis Avenue

L RV T

PROGRAM

CHICAGO

To Payment Voucher No. 7080
Hre Herry &, Little Date Jeanusry 20, 1859
Georgie ftate College for Women
Hilledgeville, Georgia
Reimbursemsnt for travel expenses incurred in comection with mesting

e ————
of the Council on Rural Education held in Atlants < =« « - = 117,98
\M-A_H-M - ,

Cke 520754

Accounts Appropriation No. Debit Credit
Fural School Administration - Travel 367 £17.35

Prepared by Checked by

DAL

Posted by

Comptroller



The South's rSU/}!( eme Totel

ATLARTA,GEORGIA oo

HEMLOCK 5200
W e PR ADDRESS
m" ‘Bi LTMORE ‘ATLANTA
g .
&y

an



Julius Rosenwald Fund ="' =000

IR ,.--.Jh.
4901 Ellis Avenue A
CHICAGO PROGRAN

To Payment Voucher No.7¢627
Mr. Burton W, Fowler Date January 20, 1079
Tower Hill Bchool

Wilaington, Delaware

Travel expenses incurred in connection with meeting of the Counecil on

" ._.d;gnr_..,m,_.m_

5. )

Rural Education in Ltlnnta - e e e e - == - - 850,70

o " AR

Ck. #20685

Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 58=T $59.70

Prepared by Checked by Posted by I = .

DAL Comptroller _




Tower HiLL ScrooL
WILMINGTON, DELAWARE

January 10, 1938

Dr. Edwin Embree
Julius Rosenwald Fund
Chicago, Illinois
Dear Dr. Embree:

Mr. Fowler has asked me to write you
that his expenses in connection with the
Atlanta meeting from January fifth to
eighth amounted to fifty-nine dollars and
seventy cents (Railroad and Pullman $50.55;

Meals and taxi $9.15).

Very truly yours, >



Julius Rosenwald Fund . | L

4901 Ellis Avenue B ‘{Il \ :__,l",’mr /i
CHICAGO kRN
To Payment Voucher No. 76:6
¥r., %. 8. Banks Date :&HM} ;0’ 1928

Prairic View State Normal & Industrial College

m

Preirie View, Teuss

Reimbursement for travel expepses incurred in connection #ith mee Llnﬁ" of

the Council on Rursl Educstion in Atlsnta = = == = = - - 062,69
— . 14 W e

TP

e S i
= o~

Ck, #20678

Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 887 f62.69
Prepared by Checked by Posted by

DAE Comptroller




Fofit R6-207-4—3M in Quad.—12-34

Original

Department ... Julius Rosenwald..Fund

PRAIRIE VIEW STATE NORMAL AND INDUSTRIAL COLLEGE
PRAIRIE VIEW, TEXAS

of official business.

Subseribed and sworn to before me, this

(Signed) //)/' ( p W

day of

Frof| s, SAmmAry @, = = ool 080 ol Jamuary. 7y oo, R e Woe %
Failure to itemize and follow in chronological order and other instructions in Fiscal Regulations will cause delay in payments
Railroad, Hotel
DATE ITEM Bus,other| Mileage | Pullman| and Meals Other
Convey- | Personal Room Travel
ances Cars Rent Expense
Purpose of Trip
To attend Council on Rural Education =
Atlanta, Georgia
Go:l_ng
Railroad fare = Prairie View, Texas
to New Orleans, lLouisiana 8,52 8,52
Transfer - New Orleans, la «25 25
Railroad fare = New Orleans to Atlanta| 14.85 14.85
Pullman 375 3.75
Breakfast «50 «50
Dinner 1.10 1.10
Supper 1.00 1.00
Breakfast «85 +85
Taxi = Atlanta, Georgia 2D « 2D
Returning
Railroad fare - Atlanta, Georgia
to New Orleans, Louisiana 14.85 14.85
Pullman 3.75 3.75
Supper 1.00 1.00
Breekfast «90 +90
Transfer New Orleans, La +25 25
Dinner 1.256 1.25
Supper 1.10 1,10
Reailroad fare -~ New Orleans to
Prairie View, Texas 8.52 8.52
— T s B e
s i s 47.49 | VPRI 1A. ELvibegne 62469,
STATE OF TEXAS; COUNTY OF ¢ P
I do solemnly swear that the above account is just and true in every respect as verified by memorandum kept by e and
that no part of this account has been paid to me. I further solemnly swear that all of these expenses were incurred on account

qv

19

(SEAL)

Notary Public in and for

County, Texas.



»

Julius Rosenwald Fund® |

4901 Ellis Avenue
CHICAGO

To Payment Voucher

Date Jgnvary 20

mAl ernnd

vl WS
OO0 ARG

) LKA

No. TéEd

1%
» 1989

Travel expenses incurred in connection with meeting of the Co

g vneil
\‘-‘-— o i Y
on RBurel Educetion in ftlenta - - = = = = « = - - 82,56
Ck, #20677
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel B8=T $52.36

Prepared by Checked by Posted by

DAT

Comptroller
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Missisaippi Delta State Teachers College
@leneland, Minsinsipyi

OFFICE OF DEAN J‘anuary 10 , 1039

- ITEMIZED STATEMENT OF EXPENSES -
TRIP TO ATLANTA, GEORGIA, TO ATTEND
COUNCIL ON RURAL EDUCATION

January 6, 7, 1939

Date ; Fare ; Hotel ; Meals ; Services
Jan. 4 :$25.60 :4 .85 one meal : § .30 cab
ticket : :
P o AL8h T
: Pullman:
Jan. 5 ;$2.00 : 2.15 three meals : .15 porter
z s . : .07 street car
.30 cab
Jan. 1.35 two meals
Jen. 7 : : 1.35 two meals : .30 cab
Jan, B »  1.85 ¢ 9.00 ‘s 2.00 tEPEs meals o .50 cab
: Pullman: : : .25 Red Cap
- g : : .07 street car
.15 porter
Jan. 9 : 1,80 : .65 one meal & - .07 street oir
: - g : .20 Red Cap
Totals : 29.30 :12.50 : 8.40 . 2.16
CRAND TOTAL $52.36 Mo

L N CZ&%&@

Nilllam H. Zefeey |

WHZ:GC

Dean of Facu ty ||



r

NAME

ZEIGEL W H 947 $3 JURF

CLEVELAND MISS 1-5-39 E

Aitbanta Biltmore

‘The Souths Supreme Hotel’
Atlanta, Ga.

R64033

MEMO.

DATE

EXPLANATION

AM'T CHARGED

AM'T CREDITED

BALANCE DUE

AN=6

W (00 (=1 |3 |1 [ (| |

-t
(=]

=
—

-
L]

e
7%

[
I

-
=1}

ot
=1

—
-

[
[+]

8e

BN R

AN=5-39

{i="7-39

ROOY wseo
ROOK

ROOY * 290

PID

-39

)\
'\

* 500
* 3200
* 300

500
: 6.00
i 9.00

Perfect service unobtrusively rendered; to have you regard the BILTMORE

as your Atlanta home; these are our aim.

REMINGTON RAND INC.

26M 3—38 A48 239—21933—B88

THE MANAGEMENT

N P. 1452

La-st balance is amount due

unless otherwise indicated.
Bills are payable when presented

Retain this receipf



"HOTEL CHISCA G No 12792

CHICKASAW HOTEL COMPANY

We appreciate your patronage and trust that cordial and efficient

NTS service has been rendered you during your visit. The Management

Accou ARE PAYABLE ON DEMAND will appreciate thoughtful suggestions that will assist us in im-
proving the service of this Hotel,

DATE | (

| BROUGHT FORWARD c; adD

ROOMS CD’? 5 |

|
RESTAURANT [ \
|

LOCAL TELEPHONES ‘

|

‘ I
L. D. TELEPHONES

1

1

1

TAILOR

LAUNDRY

BAGGAGE

TELEGRAMS

RAILROAD TICKETS

CASH

SUNDRIES ' |

|
|
|
TRANSFERS ’

TOTALS

CREDITS: CASH I! I py=— |
|

TRANS.: Allowances

f
]
BALANCE | } ||



- HOTEL

CHICKASAW HOTEL COMPANY
Proprietors

BROUGHT FORWARD
ROOMS

RESTAURANT

LOCAL TELEPHONES

L. D. TELEPHONES

TAILOR
LAUNDRY
BAGGAGE

TELEGRAMS

RAILROAD TICKETS

CASH

SUNDRIES

TRANSFERS
e
CREDITS: CASH
TRANS.: Allowances

BALANCE

CHISCA

G N? 13363

e
s "

/

We appreciate your patronage and trust that cordial and efficient
service has been rendered you during your visit. The Management
will appreciate thoughtful suggestions that will assist us in im-
proving the service of this Hotel,




Form 1575

ILLINOIS CENTRAL SYSTEM

SEIVED FROM DR H-ZEIGEL 5 60 FOR ONE
UND T IP TICKET H TO MEMPHIS AND J ST GLASS
BEYOND CLEVEL 11SSISSIPPI TO ATLANT GEORGIA
H ILL ILAND




OFFICE OF DEAN

Mississippi Belta State Teachers College
@leneland, Missinsipyi

January 10, 1939

Mr. James F. Simons
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

Dear Mr. Simons:

In conmpliance with your request
I em sending you an itemized state-
ment of my expenses to the Atlanta
meeting. I am including receipts for
the ma jor items of expense. The hotel
bills on January 5 and ¢ at Memphis
are due to the poor train connections
from Cleveland to Atlanta by way of
Memphis.

I enjoyed the meeting very much.
I considered it one of the best con-
ferences that I have ever attended.
With best wishes, I am
Very truly yours,

William H. Zeiggl
Dean of the Faculty

WHZ: GC



4901 Ellis Avenue

-1 B | ‘S |
B 4%

Julius Rosenwald Fund ="~

PRULKN/

CHICAGO
To Payment Voucher No. 7659
Dr. Walter B. Cocking Date  January 20, 1988
College of Education
University of Ceorgis
Athens, Georgia
Travel expenses incurred in connectlon with m:'etj._g_gm._g__g:; he Cour 3
Rurael Educaticn in Atlanta - = = =~ = =~ = =« = = = = = = §24,56
Ck. #20631
Accounts Appropriation No. Debit Credit
Rural School Administration = Travel 58«7 $24.55
Prepared by Checked by Posted by
DAE Comptroller




Januvery 10, 1939

Expense Account of Walter D. Cocking

Attending
Rural Life Conference, Atlanta, Georgia

Januery 5 - 8
1939

liileage Athens to Atlante and return

142 miles @ 5¢ per mile $ 7.10
Hotel 3 nights 9400
Meals 6495
Storage for automobile 1.50
;
$ 24.55 &
£ xg*



\V

| S

THE UNIVERSITY OF GEORGIA
COLLEGE OF EDUCATION

ATHENS, GEORGIA

OFFICE OF THE DEAN

January 11, 1939

/_""'--.._ S j
3 e H-IIL_‘--"""-- ,;Ir PRV _IJ
Miss Dorothy Elvidge 5-ﬁ‘/ / iy = A
“ 7 rl 'r-_"“‘""-u..____
Julivs Rosenwald Fund / / ,"‘*-H‘_ i ol
4801 Ellis Avenue St

e o)
Chicago, Illinois mu%ﬁﬁ““‘*ﬁuﬁﬁ_khl‘

Dear Miss Elvidge: T

I am enclosing my expense account incurred in connec-
tion with my attendance at the Rural Life Conference in Atlanta
January 5 - 8.

With kindest personsl regards, I am,

Sincerely yours,

s Gy

Welter D. Cocking
Dean, College of Education

WDC/cs

enclosure,




Julius Rosenwald Fund '~ UL

4901 Ellis Avenue 1Mo AM
CHICAGO PRULGRAM
To Payment Voucher No. 7774
Mr. A+ C., Lewip Date dJenuary 20, 193

State Agent for Negro Schools

Departuent fax of Education

Baton Rouge, Loulsiana

Travel expenses incurred in comnection with meeting of the Couneil on

Y A sl «

Rursl Fducation in Atlenle = = =« = = = = = « = =« =« =« « $60.85
Ck. #20654
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel . 287 $50,25
Prepared by Checked by Posted by .

DAE Comptroller



STATEMENT OF EXPENSES OF A, C. LEWIS
IN ATTENDANCE AT ROSENWALD RURAL SCHOOL COUNCIL MEETING
ATLANTA, GEORGIA
Januery 6 and 7, 1939

Transportation
Car, Baton Kouge to New Orlesns
and return - 166 miles at 5¢ $ 8.%0
Railroad fare - round trip 24.75
Pullmen 8.20
Busses 1.50
Incidentels 78
Meals 8,75
Total LU O O B B B ) %0.25“"
Signed:
A, C. Lewis

State Agent of Schools for Negroes
in Louisians.

DorotHy A. ELvipee




STATE OF LOUISIANA
DEFPARTMENT OF EDUCATION
BATON ROUGE

January 10, 1939.
5

\) :_J || > ;

Julius Rosenwald Fund,
4901 t11is Avenue,

Chicsgo, Illinois. | }

Attention: Miss Dorothy Eividge,
Comptroller

Gentlemen:
Attached, hereto, you will find my stetement of

expenses to the meeting of the Rural School Council, called by
the Rosenwald Fund at Atlente on January 6 and 7, 1939.

My opinion is that this conference was the best cne
ever held,

Yours sincerely, ’
Cf;;;’Zi:j’ﬂq—ﬁ A e
A. C. Lewis

State Agent of Schools for Negroes



Julius Rosenwald Fund 7|11/ © E HOOL

4901 Ellis Avenue BOMTmA L ‘A
CHICAGO PG OIA
To Payment Voucher No. 7977
diss Alice V, Keliber Date January 20, 19%9

Progressive Education Assoclation
80 Rockefeller Plaza

New York City

Travel expenses incurred in connection with meeling of the Council

- Aol T
on Rural Education im Atlsnta < « =« « = « = = = & = - $#8,50
V}/ A
Ufﬂ 3 1 ‘
v
)'/o 7
\ |
b,
o
¥
P A
P!
: 77
Accounts Appropriation No. Debit Credit
Furel School Administration - Travsl S8mT $8450

Prepared by Checked by Posted by .

Com_pt_roller




To

Dr, Charles S, Johnson

Fisk University

Neshville, Tennessee

|l 8 gA ~-,‘;'chLjL_

i\‘--"‘ L B

Julius Rosenwald Fund
.\r"\ ivi

4901 Ellis Avenue

CHICAGO
Payment Voucher No. 76f1

Date January 20, 1989

Travel expenses incurred in connection with meeting of the Council

€5,

on Rural Education in Atlants =« = = = = = = = « =« = = £17,00

Ck, #2068
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 55-7 17.00

Prepared by

DAE

Checked by

Posted by

Comptroller




STATEMENT OF EXPENSES
to the
JULIUS ROSENWALD FUND
Re'
MEETING OF THE RURAL EDUCATION COUNCIL
Atlanta, Georgia, January 6-7, 1939

Reilroad fare
Nashville=Atlantl seececescesocsccscsas $10020

Pullman fare
Nashville=Atlanta seescssccccsnsceccane 2.68

Incidentals scecsssvssssscssassccssssnssssssas 2,156
Hoals = TOUY susssssansvievesnsndsrseesseeass 2.00

$16.95 (,)\'/ K

)
Return to Nashville by ”' g <%
automobile, with Dr. Sonde

January 9, 1939



FISK UNIVERSITY
DEPARTMENT OF SOCIAL SCIENCE
MASHYILLE, TENNESSEE

CHARLES S, JOHNSCN
DIRECTOR

January 9, 193¢

Kiss Dorothy Elvidge
Julius Hosenwald Fund
4501 Ellis Avenue
Chicago, Illincis
Dear Miss Elvidge:
I am enclosing e statement of expen-
ses in connection with the meeting of the Rural Educa=-

tion Council which was held in Atlanta, Georgie, Janu-

ary E=Te

Sincerely yours,

csj-p



Julius Rosenwald FundRL ™" JLsTHE

To
an/gressi'm Education Associstion

o/o wiss Alice V, Keliher
30 Rockefeller Plaza
Kow Yerk City

s ' i

KubiA

4901 Ellis Avenue I"' r
CHICAGO
Payment Voucher No!“"%

Date January 20, 1939

A NG

i l

Relmbursement for air transportation bought for Miss Alice V, Keliher - 981,86

Cke #20680

Accounts

Hural School Administration - Travel

Appropriation No. Debit

367 38l.56

Credit

Prepared by Checked by Posted by
LAE

Comptroller




ALICE V. KELIHER, CHAIRMAN
RUTH BENEDICT

EARL T. ENGLE

LAWRENCE K. FRANK

WILMA LLOYD

ALAIN LOCKE

PROGRESSIVE EDUCATION ASSOCIATION
COMMISSION ON HUMAN RELATIONS

MARK A. MAY

30 ROCKEFELLER PLAZA. NEW YORK CITY AR SRR COTT
January 9, 1939 iﬁﬁﬁﬁiiuT
Item I - Expenses payeble to Alice V. Keliher ?W
Alrport buses and taxis ..... $4.50 afkb
o [ A e O SR ST IR S 1,50 }w
Meadker s TSI S e . v oo 2480 i
g8.50,

Item II -~ Expenses payable to Progressive Education
Assoclestion

For alr Eravel ... issesess i $81.86{ nie. gF

If 1t 18 not too much trouble I would appreciate having
my expenses in these two checks because the air travel
bill 1s pald direct to Progressive Ejqucation Assocletion.
If you will send both checks to me I will forward the
P,E.A, check with the proper notation,

Alice V. Keliher



Julius Rosenwald Fund <UL o id0L

4901 Ellis Avenue ORMRRAL
CHICAGO FRULRI“\M
To Payment Voucher No. 7652
Dr, Edmund deS, Brunner Date Janvery 20, 18859 B
Teachers College (¢ 4t Pt g

Columbia Univeraity

New York City

Travel expenses incurred in connection with meeting of the Council

on furel Education in Atlants « « « = w « w =« = = = $62480
Ck. #20684
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel E58=T $69.80
Prepared by Checked by Posted by S
D u e _ - g - . S L4 A
{ Comptroller




R -

TEACHERS COLLEGE
COLUMBIA UNIVERSITY
NEW YORK

January 9, 1939

J§S // AAS’ =

XD P

Mr. James F. Simon e f
Julius Rosenwald Fund .mug
4901 Ellis Avenue ]ﬂtﬁ

Chicago, Illinois 9€ 5% ,/ldJ

Dear Mr. Simon:

I am indicating below my expense account for the conference
at Atlanta.

Railroad and Pullman - §57.75
-'_(f' New York-Atlanta and return
i - axi (New York and Atlanta),
’: Pullman and porter tips .40
Seven meals, 4 on train
(2 cash paid in Atlanta) 8.65 d>¥§>
Total $¢9.80 GAG/

S

I regret very much that I could not stay through as it
seemed to be a very worthwhile meeting.
¢ oo oroHY A, ELVIDEE

Sincerely yours, 0

Lﬂ/ﬁ-——-«/ 7!'1:‘*’

Edmund deS. Brunner

/P .5. If you have not already included swr. C. B. Loomis and
Professor Ralph Lyon of the Greenville County Cowncil,
\\\ breenv1lle, South Carolina on the distribution list of
Embree's last report, I feel that it would be most
helnfu1 to both of these men if you would send them a
CODY «

fv'}k




Julius Rosenwald F und URAL

4901 Ellis Avenue
CHICAGO

To
Dr. M. L. Orr

Alabsma Stste College for Women

Montevallo, Alabama

Date January £35, 1989

P | ot ]

FROGRAM

Payment Voucher No. 7698

CLrrn!

Reimbursement for expenses incurred in connection with attending

meeting of Council on Rursl Education held Jenusry 6-7, 1989 - - - §11.40

SR e S TN S

Ck.$#20764
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 58-7 $11.40

Prepared by Checked by Posted by
AM

Comptroller




[ —

—

ALABAMA COLLEGE

THE STATE COLLEGE FOR WOMEN
MONTEVALLO, ALABAMA

Z)/:’_; [/?; Jan. 14, 1939.

Mr. Jemes F. Simon
Julius Rosenwslé Fund
Chicago, Ill.

Dear Mr. Simon,

Attached I em sending you, at your suggestion,
e stetement of my expenses to the recent Conference held in
Atlente which were not teken care of in Atlente.

If you will remember, my wife occupied the
room with me for which there was en sdditionasl charge. You
took care of the hotel bill.

The Conference was one of the best I ever
attended end I apprecieted the opportunity of meeting with
the group.

I enjoyed very much meeting you, your wife and
other officiels of the Fund.

With 8l1 good wishes, I &am

Yours very truly,

2o

M. L. Orr
Head FEducetion Department

o/p




ALABAMA COLLEGE

THE STATE COLLEGE FOR WOMEN
MONTEV ALLO, ALABAMA

Expenses of M. L. Orr
Julius Rosenwsld Conference
Atlsnta, Ga.

Jen. 6-7, 1939

Expenses not teken care of in Atlants

6 measls estimeted $3.00

Round trip R. R. fare T+ 40

Incidentels 1.00
11.40
$ A?




Remarks:

.
-

x7

X
oy o
V.



Julius Rosenwald Fund !l "' qoHOOL

4901 Ellis Avenue i'j, 3 J E\/i
CHICAGO RULK
To Payment Voucher No. 7694

Mr., H, Couneill Trenholm, President
Date January £5, 1989

The State Teachers College

Montgomery, Alabame

Reimburgement for expenses incurred ln connectlon with attendance

at mact.Ln.g of Council on Rursl Educstion Januery 6-7, 1959 - - - - §18.90

i A AR GBI s A,

Ck. 20768
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 58-7 $18.90
Prepared by Checked by Posted by
m cl ) s = e e
Comptroller




H. COUNCILL TRENHOLM, PRESIDENT

The State Teachers @o”ege }f__., |

At vV
C‘yv[onisomery, Alabama /

FOUNDED IN 1874
January 18, 1039

lrg., Margaret S. Simon, Secretary
The Julius Rosenwald Fund

4901 Ellis Avenue

Chicago, Illinois

Dear Wadam:

Please find enclosed my expense account incident to the meeting

of the Council on Rural Education held at Atlanta University
January 6 and 7,

o
-3

Enc.

o

Hoping that this statement is in satisfactory form, I am

Yours ve

H, Councill Trenholm

——

i

‘w-.l—_.-\‘.

<




THE PULLMAN COMPANY-—Fuunnr s
Check. To identify

MOBIGOMERY to ATLANTA, Ga. |13

fllm d LOWER BERTH CAR *
1 72— }é

Property taken into car will be entirely at owner's risk o .

oncc22-16 w1 $240 | £



i

/

7 MmN
L@U—IS@LLLQMA&H.\L[LLE RAILROAD COMPANY 58 o amens

/fé-"’_w-:lz_

- /‘7/

DOLLARS

STAMP

MHERE

¢ .IFOR ~TICKETS FROM

e

+o. ATLANTA, GA. f’“‘fém/g [ 27, L3 >

COST OF TICKETS §

e

COST OF PULLMAN $

5 P

Dt S

907,

(AICKET AGENT /




TRAVEL EXPENSE ACCOWNT FOR
H, COUNCILL TRENHOIM

TO ATIANTA FOR MEETING OF COUNCIL ON RURAL EDUCATION (JANUARY 6-7, 1939)

Round Trip Railroad Ticket Montgomery - Atlanta $. . 8415
Pullman Accommodations — one way - Montgomery to Atlanta R.40

$ 11.15
Meals (Preakfast & Supper ) 2 days Friday & Saturday 2.00
Taxi Fares «75

$ 15.90t$°'

%5

NOTE;
Used room at Atlanta University Dormitery Friday morning 8:30 to
Saturday evening 6:00
Had lunch on Friday and Saturday at Atlanta University Dining Foom

with the Council




4

Julius Rosenwald Fundi" Wi

4901 Ellis Avenue

To
Atlante University

Atianta, Georgis

CHICAGO

&

Date January £5, 1939

' Ll L
FROGRAM

Payment Voucher No. 7692

Your statement dated 1/18/89 for expenses incurred in connection

with meeting of_counc . ‘Iégcation Janury 6«7, 1989 « - « $60.16

Ck.F20761
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 88-7 $60.16
Prepared by Checked by Posted by
AM Comptroller




Atlanta, Ga.,_ Jene 18, 1939_

M_The Julius Rosenwsld Fund

el e
To ATLANTA UNIVERSITY,Dpe "\ A

Council on Rural Education
Jenuary 6-7, 1939

For:

Accommodetions, with board,
for Messrs. Banks,) 1 suite
Trenholm, Clerk,) and

Johnson, Drake ) 4 rooms

Luncheons

January 6 43 @ 50¢ 21450
7 39 @ 50¢ 19450

41,00
Less: luncheons for 5
people stopping in dor-
mitory and charged at
day rate 3400

200 paper cups @ 58¢ per C

—_——

21 |00

38 |00

X




ATLANTA UNIVERSITY
ATLANTA, GEORGIA

OFFICE OF THE PRESIDENT

January 18, 1939

Mr. J. Ce Dixon
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

My dear Mr. Dixon:

In President Clement's absence
from the city, I em enclosing a state-
ment of expenses in connection with
the meeting at Atlanta University of
the Council on Rural Educatione

President Clement is glad that
the University could be of service.

Very truly yours

@ ol

Secretary
(T
22 20
\ I,
Enclosure JFS ; !‘-f
MSS '




4901 Ellis Avenue VAl J

Julius Rosenwald Fund RURAL SCHODL

CHICAGO L

}vf';‘ifgﬁf.'v
To Payment Voucher No. 7637 VA ;
Dr. Karl W, Bigelow, Director
Date Junusry 235, 1989

Commission on Teacher Education
American Councll en Education
744 Jackson Place

Wasghington, D, €,

Reimbursement for expenses incurred in commection with attending

meeting of Council on Rursl Educstion Janusry 6-7, 1982 ~ = « - = 52,65

T e

Ck.#20766
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 587 $52.65
Prepared by Checked by Posted by

AM _ - Comptrollerf_



COMMISSION ON TEACHER EDUCATION
AMERICAN COUNCIL ON EDUCATION
744 JACKSON PLACE
WASHINGTON, D. C.

OFFICE OF THE DIRECTOR January 18, 1939

y| %% v
dfs

15 AL i

Dr. Edwin R. Embree
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

Dear Embree:

It was a great experience for me to attend the
meetings of the Council on Rural Education. I learned
a lot which it is good for me to know and had an oppor-
tunity to meet a number of people with whom I was glad to
get acquainted.

Since returning to Washington, I have attended
the meetings of the Association of American Colleges. The
Atlanta and the Louisville experiences were very different!

You will find a statement of my expenses enclosed.
Please share my regards with the other members of your staff
whom I so much enjoyed meeting.

With best wishes,

Sincerely yours,

aI'l W. B low =
Director



January 20, 1939

Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

To Karl W. Bigelow Dr.
American Council on Education
744 Jackson Place, N.W.
Washington, D.C.

Travelling expenses in connection with attendance at the meetings
of the Council on Rural Education, Jamuary 6-7, 1939:

Railroad and Pullman $ 42.45
Washington to Atlanta and return
Meals 5.30
Taxis 2.45
Tips —_Rehd
§ 52.65
1)




To
Hr. Jde Es Brewton
George Peabody College

Neshvills, Tennsssoe

Julius Rosenwald Fund ||| | 0L
4901 Ellis Avenue oo ey
CHICAGO PRUGRAM

Payment Voucher No. 7708
Date Jennary 27, 1089

Relubursenent for travel expenses incurred in connection with useling
e T B

of the Coumeil on Rurel Mducaticn in Atlants « = = = « « §24,70

-,

Accounts

Rural School Admimistration - Travel

Appropriation No. Debit Credit

(2 - |

S8-T $24,70

Prepared by Checked by
DAE

Posted by

Comptroller




RURAL EDUCATION COUNCIL, THE JULIUS ROSENWALD FUND

DEBTOR TO: Je Ee« Brewton

FOR: Expenses for trip to Atlanta, Georgia, and return to
Nashville, Tennesseey Council on Rural Education,
January 5=7, 1939. -

Meals $ 4,90
Trensportation (Fare plus
Pullman) 19.80
Totsl $24.70 ‘[g
1‘\.:
§f

(Slgned) 6 é ,

. E. Brewton

January 23, 1939

O

’ }5r%‘7'



»

To

—

Miss Jone Frenseth

Julius Rosenwald Fund

4901 Ellis Avenue

T~

|

South Georgls Teachers College

Collegeboro, Ceorgis

F

CHICAGO

Payment Voucher No. 7717

Date pebrusry &, 1019

Reimbursement for expenges incurred in comnection with attending

meeting of Council on Rural Educetion = = = = = = = = = = = = = $6.65
Cke4 20784
Accounts Appropriation No. Debit Credit

Rurzl School Administration - Travel

58-7 $5.65

Prepared by
AM

Checked by

Posted by

Comptroller




SouTH GEORGIA TEACHERS COLLEGE
CoOLLEGEBORDO, GEDRGIA

SUBURE OF BTATESEORO f\ \ \f\
1" 2%
DIVISION OF ~AD
EDUCATION, LABORATORY g%
SCHOOL AND PLACEMENT
BUREALU

™ o ] o e Fal I | —
Expense Account for Meals
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L amry ] 1 Julius Rosenwald Fund
' ' = 4901 Ellis Avenue -
1 | 3 CHICAGO
To \;DJ i il R (o, Payment Voucher No. 7743
Mr., Felton G. Clark, Presideat
. PRI e Date  February €, 1989
Southern University
Scotlandville, Loulsiana
Reimbursement for expenses incurred in conmectlion with attending
mecting of the Coumcil on Hursl Equestion in Atleuta = - = = - = = $£8.50
Ck.#20816
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 587 28.30
1“‘- :.“-"_"\
Prepared by Checked by ‘ Posted by |
A Compr.rolle_r




STATEMENT OF EXPENSES
FELTON G.CLARK
IV CONNECTION WITH ATTENDANCE AT THE
VEETING OF THE ROSENWALD COUNCIL ON
RURAL, EDUCATION, ATLANTA, GEORGIA
JANUARY 6TH & 7TH
1939

Round trip rallroad fare .isseessssesesesssetd 5005
Baton Rouge to Atlanta

Roungd trip pullman TATre. «esesvneserassasesas 750
New Orleans to Atlantsa

Two taxi fareSs.sssesssesssissscsssessssesas T

Total 338.30

.f'"f-'/
- \:}"
.:\.
February 4,1939 R
JL&—//
5 l\*l“
v
o
e
\ ¢
-~ ’. p
» I
= L x = 21
\ rl ‘ ‘ Ir/ |/ 7\ ; ‘5 (
A
44 Sl
f{r r.' J‘E:’ |
it N



r=y f § %
£ 1

“LRaL S0 1 Julius Rosenwald Fund
F- F“L: IS ANA 4901 Ellis Avenue
'\(-"u-‘*"--f"’.f'fs CHICAGO
To \ : AL nfaq, ) Payment Voucher No. 76;19
Mr. Horace Mann Bond e

February 7, la¢9
Fisk University

Naghviile, lenncssee

Relmburgenment for travel expenses lncwrred in connection with

at ‘ing meetiry of the Council on Rural Education in ftlonta « - £77,40
L’l\af!;’-uzvl?
Accounts Appropriation No. Debit Credit
Rurzsl E€chool Administration « Travel a8=-T §07.40

Prepared by Checked by Posted by
Bl

Comptroller




i
’ Expense Account, H, i, Bond
Acct. Attendance, Atlanta
Meeting, Council on Rural
Education
Transportation: -

Nashville-Atlanta, January 5th, 260 miles @ 5¢......$13.00
Atlsnta-Nashville, January Bth, 260 miles ® S5¢ssssee 13,00

26,00
Meals:

En Route, NaSh‘IillB-Atl&Ilta..-.....-......-.....--.. 7'.65
En Rcute, A’tlanta-ﬁash?ille.....-..............-.... |75
$1,40

Total..U.III.I.l...l.ll......l..-.I!I.l.l..ll'.l.lﬁ....'.$2?.40{v‘

5



~Council on Rural Education
January 6 and 7, 1939
M. E. McKay

S S :
NG i\i—\L tad s {

PROGRAM

Johnson: It became evident early in the deliberations of this Council

-

that it was difficult to generalize about the South or to know very much
about any particular area, and that individual instances of good situations
or bad situations told us very little about the representativeness of that
particular type of situation. It was suggested that as a first approach
to the general problems of education we attempt to lay a basis in the
social and economic structure of the area by such units as ‘we could get
measurable and fairly dependable data on. There have been many attempts
to treat the South regionally. You are familiar with Dr. Odum's work.
Vance, Parkins, and others try to break down a diversified area into
units that could be understood similarly. We have selected as the smallest
possible unit on which we could get data the county.‘/%e have taken 1104
southern counties and attempted to work out a device by which we could class
these countlies as necessary or analyze the available data on each county
according to a number of selected indicesyf Seventy indices have been
worked out. The atlas is intended as an educator's menual, not as an
attempt to interpret directly these problems. The first step in the devel-
opment of this atlas was in setting up & basis by which we could describe
fairly consistently each county according to its dominant economy. The
steps by which that was carried out are recorded in such a way that they
can be understood by persons not familiar with the procedure.
There are eight general type areas with some subdivisions of
each.
Items used in classification of each county:
1. Population characteristics’ - ‘ N 7 ‘ P
a. Total county population ‘ /[ _
b. Percent change 1920-30 f/;'l"‘-:. ‘ ‘
¢. Percent urban o _‘ T — \ y
d. Percent Negro | '
e. Major reteil trade center Uy _ .
(1) Name ' v =ag
(2) Population |} | f E RS I T
(3) Loecation o -/ : '



Economic Index
a. County population per income tax return
b. Percent of all farm operaters who are tenants
c¢. Percent of farm operaters who are full owners
(1) White
(2) Negro
d. Agricultural characteristics
(1) Total acreage harvested
(2) Percent in dominant crop -
e. Percent of Negro males engaged in agriculture
f. Industrial differentisls
g. Occupational distbibution
(1) Agriculture (percent)
(2) Trade
(3) Other
General Orientation
a. Percent illiterate
(1) Botal
(2) White
(3) Negro
b. Reeding (subscribers per 100 county population)
(1) Daily newspapers
(2) Fifteen nationsl magazines
County type
Cotton
Tobaceo
Grain-subsistence
Grain-livestock and dairying
Vegetable-fruit
Citrus fruit
Rice
Sugar Cane
Educational Index
a. Per capita school expenditure
(1) Decile - white
(2) Decile - Negro
(3) Ration Negro to white
b. One-teacher schools
(1) Number per 1000 whites 5-19
(2) Number per 1000 Negroes 5-19
(3) Ratio white to Negro one-teacher schools
c. Rogenwald Schools
(1) Number of school buildings
(2) Classrooms per 1000 Negroes age 5-19

Index for any county mey be immediately obtained by following

these points.

The second step is correlation of types with other social

Thisreveals group of very interesting facts which can. be oj
inal

considerable value both to educators and to other socﬂfl students.

step is drmwing together documentary materi#l which g%ééa color znd

[ II Il



internal function of these areas. There are two assumptions: (1) The ob-
gservations for & known area when related to broad statistical index carry
for areas in which intensive studies have not been made; (2) We are able

within certain limits to assoclate known factors with certain others which

have not been quite as easily possible of objective index.

AFTERNOON SESSION - Friday

Campbell: Observations made in the reports are not progress report.
Dogmatic statements are conclusions on basis of present information. Ob-
servations mada-&éfi:ghar—part of m;;;i;;i;nLgi:is of visits to schools.
é)kl_Visits not quite half qfﬂgy generalizations may be radically changed.

Presented as incomplete information. There are some strong implications.

Fowler: Is there any integration between Johnson's and your materials?
Cempbell: We have started out to do everything possible towards getting
all of essential information necessary to attack on rural problem. Dr.
Johnson's material ties in with ours.

JJohnson: It is possible to place ail the schools visited within the types.
Campbell: The basic information from his study must be secured by teacher
education institutions concerned with the counties.

Keliher: We need a definition of rural education, rural mindedness. Planning
for rural life as function of planning for rural education. Should we
substitute a meaning which would be commnity consciousness? What is meant
by good education? Shall we distinguish rural education from any other

type of good education?

Campbell: We of the Committee assume that in the large the school is &
community enterprise. Basically we are interested in the school serving,

f

the community of which it is a part. Our phasws re?fficts 1txslf to the ‘

i

rural communities of the southern stztes. ‘ |

1 | — ==
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