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FIFTFEN SOUTHERN STATES
SUMMARIZED REPORT OF ROSENWALD SCHUOLS

Bullt since July 1, 1320

Of the 4976 Rosenwald buildings erected in 879 counties of fifteen southern

states, since July 1, 1920, reports have been received (filled out and signed by

county superintendents for each school) from 863 counties on 4925 schools, showing

4791 in use in 1934-35, 76 burned (most of which have been or are being rebuilt),

and 58 consolidated with larger school centers. The 51 buildings on which no

reports have been recelved (7/30/35) are located in: Georgla (15), Louisiana (1),

Mississippi (23), and Texas (14).

The summarized statement of improvements and conditions of the 4790 schools

reported upon and now in use shows that since their erection in 1920 or later:
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632 clezgsrooms have been added to 323 schools.

888 (18%) of the schools have been repeinted inside, and
1,525 (32%) outside.

Repeirs have been made, within the past four years, on
3213 (67%) of these buildings at a total cost of §1,497,717,
an averasge of $468 per school.

$433,847 of government aid has been received for improvements
on 1339 (28%) of these Rosenwald Schools, an aversge of $339
per school.

The school grounds have been improved at 1,850 (38%) of the schools.

The county superintendents! rating of the conditions of these
buildings as "good" "fair" and "poor", shows 54% of the buildings
in good condition, the complete scores being as follows: Buildings -
54% good, 34% feir, and 12% poow; equipment - 33% good, 43% fair,
end 24% poor; grounds - 35% good, 50% fair, and 15% poor; and water
supply - 46% good, 33% fair, and 21% poor.
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Salary

James Simon

Explorers

Travel

Automobiles Purchased

James Simon
Margaret & James Simon (During stay at
the Foreman School)

Explorers
Advisors

Miscellaneous

STUDIES AND EXPERIMENTS IN RURAL EDUCATION

December 28, 1934

NRS

SIMON STUDY

Insurance

Auto Repeirs

Conference Expense

Supplies for Schools

Printing

Books

Postage

Telegrams

Belance Unallocated

(1) Thru June 20, 1935

(2) This amount will pay the explorers thru May 15th.

(3) Approximate amount that will be due Mrs. Cannon for depreciation on her car,

(4) In addition there will be available the amount received from the sale of cars

and cancellation of insurance policies (Estimated at $800)

oy

(1)
(2)

(3)

Budget Payments __ Balance
L_Ll{wfigé ¥ys
$ 2,450,00 $§.1,250.00 $ 1,200.00
14,281,59 6,276.59 8,005,00
1,500.00 988.91 511,09
1,432.49 1,432.49 =S
3,500.00 1,385.08 2,114,92
2,500.00 802,85 1,697.15
226.15 226,15 - e e
1,801.50 1,601.50 200,00
226.00 226,00 -———
100.00 49,73 50.27
300,00 82.89 2”17.11
50,00 21,54 28,66
200.00 75.48 124,52
50.00 26.79 25.21
20.00 3,01 16.99
P e 6.26 6426
1,362.27 - -~ 1,362.27 (4)
$30,000,00 $14,455,07 $15,544,93



RURAL SCHOOL EXPLORATION CONFERENCE
Nashville, April 27 and 28, 1935

Councilors

Dr. W. W, Alexander, Director, Commission on Interracial Cooperation,

Atlante, Georgia,

Mrs, Jessie H, Benjamin, Instructor in Rural Education, Forsyth

Dr.

Dr.

Normel School, Georgiae.
John J, Coss, Columbia University, New York City.

Micheel M, Davis, Director for Medical Services, Julius Rosen=
wald Fund, Chicago,.

Jdo C. Dixon, Georgia State Department of Education, Atlenta,
Edwin R, Embree, President, Julius Rosenwald Fund, Chicagoe.

Leo M, Favrot, Southern representative of the General Education
Board,

Burton Fowler, Tower Hill School, Wilmington, Delaware.

Nolen M. Irby, Arkensas State Department of Education, Little
Rock,

Charles S, Johnson, Director, Department of Social Science,
Fisk University, Nashville,

Charles He Judd, Director, Department of Education, University
of Chicago.

Aes C, Lewis, Louisiana State Department of Education, Baton
Rouge,

Fred McCuistion, Association of Colleges and Secondary Schools
of the Southern States, Nashville,

B. Schrieke, Director of Education of the Dutch East Indies,
Batavia, Java,.

and Mrs, James F, Simon, Julius Rosenwald Fund, Chicago.

Lloyd Warner, Division of Anthropology, Harvard University, Came
bridge, Massachusetts,

Arthur D, Wright, President, Anna T. Jeanes Fund and John F,
Slater Fund, Washington, D, C.

George F. Zook, Director, American Council of Eduéﬁtion, Wesh=
ington, D. C,.



Exglorers

Miss Florence Beatty, Columbia, Louisiana,

Miss Elizabeth P, Cannon, (Teacher), Red Oak School, Georgia,
Mrs, Catherine Duncan, (Teacher), Red Oak School, Georgias
Mr, Lewis Jones, Menefee Community, Arkansas.

Mr, Buford H. Junker, Perry, Georgia.

Miss Ruth Lockman, (Teacher), Fair Play School, Georgia,

Mr, and Mrs. E. C, Morgenroth, Fitzhugh Community, Arkansas,
Miss Nervie Purifoy, Mangham, Louisiana,

Mrs. Estelle Massey Riddle, Calhoun, Louisiana,

Mr, John Wilson, Fair Play Community, Georgia.

Guests at the Nashville
Meeting

Dr. Hollis Caswell, George Peabody College for Teachers,
Nashville,

Mr, John Gammon, Principal, Fitzhugh School, Arkansas.

Mr, Ed McCuistion, Director of Certification and Teacher=
Training, State Department of Education, Little Rock,
Arkansas,

Mr. S, L. Smith, Director for the Southern Office, Julius
Rosenwald Fund, Nashville,
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FITZHUGH COMMUNITY

By

John Gemmon Jr.
Smith-Hughes Instructor
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FITZHUGH COMMUNITY

Comparatively speaking the Fitzhugh Community is a small
place. It has an area of 36 square miles. It is bounded on the
northwest by the White River which is noted for its fishing
industry. A stretch of fertile timber land two miles wide
bordering on the river end extending down the entire west side of
the community provides excellent pasture lends. This land is =all
overflow land and tnere is very little hope of using it for cul-
tivation in the near future, however, it is ideal for the grazing
of cattle and hogs. This river bottom area is populated by a
rather undesirable type of poor white. They refuse to use schools
or churches. They provide the source for an occasional family
to pull out of that undesirsble situation and become sharecroppers
and renters in the other sections of the community. Across the
northern portion of the community there is an area known as
"the sand". Here the soil is sandy as the name implies and is in
contrast to the other two portions of the community--the gumbo
and silt areas. The latter type of land predominates =znd is the
most desirable. Negro and white farmers are almost equally dis-
tributed throughout the community; that is, there is no predomi-
nance of Negroes in certain neighborhoods or on certain types of
land.

There are 134 Negro families and 100 white families in
Fitzhugh. A survey of the Negro homes indicates that there are
14 two room homes, ZZ three room homes, 75 four room homes, 15
five room homes, and 7 six room homes., Thqre are 12 Negro
families without sources of income--on relfafqﬁyfhera are elght

colored land owners.




The school district is a consolidation of six former one room
schools--three white and three Negro. Personel contact with the
colored school has not been lost due to consolidation. The agencies
end orgenizations devised to maintain & feeling of community unity
end interest in the Colored School will be discussed later. The
Gonaolidatad‘ﬁfgio school offers twelve grades of work to 189 pupils.
The Negro school enrollment has decreased slightly during the past
few yeers and the white school enrollment has increased--this has
been due to the same trend in tenantry. There are four teachers
in each school. Both schools have an 8 months term. There is
comparative equality in salaries. There is Smith-Hughes work in
the colored school and not in the white.

The ferming system is typical of the average southern planta-
tion with the sharecropper predominating over the renter or owner.
The number of renters hes been slowly increasing; this latter situa-
tion is due t0o an incresse in white tenantry. Ninety per cent of
the land in this district is in the control of three families; with
one of these three in residence and control. This controlling land-
owner prefers Negro tenants and is largely responsible for the equal
finanéial support the Negro school has received. Iandowners in my
community encourage kitchen or truck gardens. This attitude is in
direct contrast to the situztion in the adjoining community where
cotton is planted right up to the door step and the land used by a
tenant for gerden purposes is remted to him for an extra fee. There

is a trzdition of long term, almost permenent, tenantry in Fitzhugh.
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There are no white churches in Fitzhugh community. The
principal of the white school sponsors a Sunday School which is
conducted by a retired preacher. An occasional revivel is the
only religious activity for the white adults.

There are five Negro churches - four Baptist and one lMetho-
dist. Attempts to consolidate the Baptist churches have never
met with success. The preachers are poorly paid and equally
poorly trained.

State Highway No. 33, an all weather gravel road, passes
through Fitzhugh and makes adequate transportetion to markets
possible. There is the customary plantation store where all
credit trading is done plus 25% of the cash trading; the balance
of the cash trade is carried on in nearby towns and through mail
order houses.

When I first came to Fitzhugh School three and one heslf years
ago I set up the following five year plan of work. Outside of the
regular day school activity I decided to carry on the following
activities as part of the vocational agriculture work:

75% of the homes screened (50% screened today)

85% of the homes with sanitary toilets (50% today)

256 of the families to grow lawns (25% today)

10% of the families to have flower gardens (10% today)

50% of the families to raise pure bred chickens (50% today)

85% of the families to whitewash homes (25% today)

85% of the families to grow all year round gardens (85% today)

90% of all families to send all children to school (after an

intensive campaign to increase attendance this part of my
plan was dropped as part of the ACTIVE work . . other

parts of the plan were intendeﬂ to bring about better
attendance).

?i;



e

100% of the families to fence gardens (100% today)

100% of the families to grow a full supply of food-stuff for
the livestock (50% today)

100% of the families to grow fully supply of food-stuff for
family use (75% today)

85% of famillies to put in at least one fruit for each member
of the family (15% today)

75k of femilies to practice crop rotation (60% today)

10% of femilies to put in kitchen sinks (5% today)

100% of the families to give special attention to health
of their children (15% todey). Though we must mark
the parents low on their attention to health problems
of the children it is necessary to note here that we
have had three health clinics for the children since
I have been at the Fitzhugh School.

75% to get at least ome milk cow (75% today)

To put in at least one pure bred bull (100% today)

To put in at least four pure bred boars (50% today)

To put in at least four pressure cookers for canning (125% today)

To raise the average number of garden plants (varieties) from
11 to 25 (100% accomplishment on this item)

To have the ship well eguipped

To beautify the campus (Won State Rosenwald Prize last Year)
To organize & market association (two have been organized)
Lo organize a barter system of exchange (This was necessary

for the first few months. It served a2 useful purpose
but is no longer necessary.)

To encoursge better care of work stock and farm property
To begin a "Better Homes Progranm"

To organize part-time evening classes for older boys

To organize evening classes for sdults

To orgenize dey unity classes for plder boys and girls
| had it :
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The program carried out to date has been developed largely
through PERSONAL CONTACT; by this I mean attempting to reach every
family and planning & progrem for each individual femily. Examples
of such programs for various families are - Developing projects in
poultry raising, hog reising, fall gardens, truck gerdens, etc.

I know every child and every adult in my community because
I heve made it 2 point to go to their homes. I know their nceds,
thelr weaknesses, their hesndicaps, thelr abilities to carry out =
farm practice program. 1 live in the community with one of the
tenent femilies. It has been necessary for me to gain the confidence
of the people &nd meke them feel that I am living in the same world
they are. As their confidence in my program has grown they sre do-
ing things out of respect for me rather than complete understanding
as to the benefit they will receive. Thig attitude on their part
gives me the additional task of meking them beginto evaluate their
work progrems on & besis 0of merit rather than my endorsement or the
opinions of others. I also try to make each family or person feel
that they are both necessery and useful to the community life.

Boys eand girls who have dropped out of school have been en-
couraged to return. They are mesde to feel that they will not
suffer embarrassment by being put in the lower gredes. Pupils
are classed by ege and social group as much &s possible. I
feel very strongly that the boy or girl from 18-25 who comes to
school for a few months in the winter learns & grest deal by just
fitting in to the school program whether he learns & lot or Arith-
metic or not. Whippings and severe puniahmsnts which have been
responsible for driving some awsy are Lo longer’practiced. By

keeping the pupils busy and engeged in samethip@ they find use-

ful end enjoyable interest in the school has been ravived. Those



boys who were not financiaslly able to carry on projects as part of
their school work have arrenged with me for thelr initisl eash out-
lay. 1 try to give the boy credit for his success in any project
he undertakes. He has the experience of paying back the initizl
cost and keeping the profit. This results in setisfsction and
learning on the part of the boy; interest on the part of his
femily; and the strengthening of the school's position in the
commnity. Girls as well as boys carry on these projects in hogs,
poultry, etc.

The older boys were first brought back to school by means of
part time classes held in the evening. Now these boys attend the
regular day school for as much time &s the ferm work permits.
This means that they spend two, possibly three, winter months in
daily attendance. The day unit classes which meet once each week
have also interested certain boys and girls. Some of the younger
people in the community who are merried come back to school for
the part time classes.

In developing the school progrem I found & better response
from the women in the community than from the men. However, as
time went on classes for the men were organized and showed fine
results. I interested the men by having them know that if they
failed their families failed. By giving them something definite

to do snd allowing for a reasonsble chance for success the men
have slowly become better farmers. Coptaot? witp the men fblk

.r'.i/"__ i[ _ y e |



were often brought ebout by my work with their boys. By provising
picnics and other social ectivities interest in the class work weas
heightened.

Many of the same reasons why the men were interested &lso apply
to the women. I found it much easier to plan a program for the
women by which they could recelve & small cash income. This is
largely carried on by the women folk and the men were and to =a
large extent still ere wrepped up in cotton farming. The treining
the girls received in school often attracted the mother's sttention
to the need for her psrticipetion in the adult study clubs to im-
prove homes.

Socials, clubs, athletics and other recreational activities
ag & reguler part of the curriculum were responsible for many
older boys and girls returning to school. This hess &lso provided
a well balenced daily program in the school room and made for
edded interest on the part of those children who were already in
attendance.

Next I will give you a brief description of the specific
egencies and orgenizations used in developing the program:

My first activity outside of the regular day school wes to
organize EVENING CLASSES for women. Later classes for men were
organized. There are now slx evening classes for women snd three
for the men. Though the work "evening" is used it indicates an
aefternoon meeting in meny cases. The FERA adult teacher has
taken over the active management of some of these classes this

year. Toplcs discussed in these evening clesses gre: year round
A o
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gardens, poultry, marketing, etc. During my first six months in
the community I spent much of my time becoming acquainted with
the people and talking ebout meny different subjects in the eve-
ning classes. Out of these discussions grew the plans for a
BETTER HOMES CONTEST. Interest in the Better Homes competition
was developed through friendly rivalry. We included the home,
the yard, the gerden and poultry in our early plans for the
Better Homes. Small prizes were offered. <+and owners supported
and encouraged the program.

I have taught them to improve their homes as a matter of
community pride. This year there will be no individuel cash
prizes, but three sections of the community will compete for a
trophy.

Occesional picnics and sociels combining all adult groups
have added & bit of exclusiveness to the classes and also en-
coursged a feeling of loyaslty to the school retner than neigh-
borhood factions.

A Community Fair held each fall is an additional sgency to
encourage better living, food preservation, art, beauty, home
mansgement and better farming.

During my first fall in the Fitzhugh Community & hop cholera
epidemic was instrumental in giving me a reacl opportunity to serve
the community in a way which helped me to establish friendly re-
lations &nd contacts that meant confidence in my work and ability
to do something for them which they could not do for themselves.
During this period I vaccinated over 500 hogs and-loa;.onlﬂ 15
of this number. In spite of this rather fgrtgéﬁ%a p;rcentage
there were still many skeptics in tneiGOmmuniﬁ%??ut gradually

L )
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there has been a break down in the general attitude of disbelief

in the beneflit of vaccination--one of the first new things the
community hes adjusted to. This year there are very few farmers
(both eolored =nd white) who 4o not reslize the value of protecting
their hogs from cholerai just before coming to this conference the
last of the rather vigorous did hards gave way and asked me to
vaccinate his hogs . .« « he hes been losing about 100 each ycar.

The P. T. 4. wes already organized when I ceme to Fitzhugh.
One of the snnuel activities of the P. T. A. has been to make &
crop for the benefit of the school. One of the land owners con-
tributed the land and the P. T. A. members did the work. One
year the school made three bales of cotton. The money obtained
from this activity was used to cerry on the Better Homes Contest,
the Community Fair and otner adult functions.

The POULIRY ASSOCIATION is one of the outstanding agencies of
service sponsored by the school. This associastion stands out as
one organization that has rendered service not to the Nezgro School
elone, but to the community &t large. The Pdoultry Associstion has
81 members and of this number 50 sre colored and 31 are white.

The association was organized with 18 members in 19393 and has
grown stesdily since that time. By marketing large quantitiea_of
poultry we have been zble to make & bld for an excellent market--
usually getting prices in excess of the market quotations. MNMem-
bers of the association bring their poultry to the school on ap~-
pointed sales days end sell their produce under competent super-

vision which insures fair weight and fair prices. There is s

small membership fee. Over 12,000 havé bea£ aoid)sinéa Jenuary 1

A

of this year for = totsl sum of $1440.00. |Th the assoeciation

over 5000 baby chicks will be distributed in the community this

sgeasone. . —
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This number plus about another 5000 grown from home flocks will
insure a total of sbout 7000 reaching meturity. A special market
has been developed for capons and the boys' classes in sgricul-

ture are given some training in ceponizing. This poultry problem
was approached as follows: The problems to solved were: (1) What
breed to grow; (2) What is the proper feed; (3) How to house them
properly; (4) Where to market them; (5) How to gether knowledge of
rearing and caring for chicks. The above problems were met as
follows: (1) Final decision to raise barred rocks; (2) Proper
feeding was mzde possible by growing larger grain crops end plant-
ing green feed for winter use; (3) Proper housing has been pertially
taken care of by building Z3 new hen houses, 2 laying houses, £9
poultry yards and 6 brooder houses; (4) Market problems have been
solved. Trucks drive up to our door; (5) Evening classes and

school work has increased tue general knowledge necessary to success-
fully raise and care for chickens, though there is much-room for
improvement here. 3eginnings sre just being msde in the raising

of pure bred flocks. Seven flocks have met hatchery requirements
this year for certified eggs at a guaranteed price.

The Hog Amd Cattle Associestion has not been as successful ss
the Poultry Association because the cash outlay required for these
projects is much grester. However, some marketing of hogs and
cattle has been carried on and has netted some $500 to $600 a year.
No active encouragement has been carried on in t.e matter of cattle
raising--only the incidental surplus has been sold. Hog raising

for the market has been encouraged. If the cotton acrelge reduction

be extenﬁad because af the |

will continue this field of work will
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increased supply of feed.

The CANNING CIUBS have for their purpose the training of the
housewives in using and operating pressure cookers. Canning great
varieties and amounts of fruits, vegetables and meats has become &
matter of much pride for members of the clubs. Many families have
been able to become self sustaining by preserving enough for their
own use, Some families canned as much as 300 quarts of vegetables,
frults and meats in one season. Members of these clubs graduaslly
became trained and able to operste the pressure cookers without
supervision. A few demonstrators were trained first and these
members took great pride in trsining others. The community now
owns five pressure cookers.

CHURCH LOCALS are organizations set up within the churches to
provide classes in Bible study. <in order to reach all individuals
in the community it became necessary for me to thrust myself upon
these groups. There was antagonism to my visits to these churc¢h
¢lubs, but this sttitute has changed until today they hafe in-
vited to become the club instructor in the Bible lessons. I
have used these invitetions to talk better homes and better farm-
ing in the name of Bible study. Todey these locals are a real
part of the agricultural progrem of the school--this in contrast
to their early feeling that they didn't even went me to attend
their meetings.

Next I will discuss with you certain obstecles which confronted
the progrem of work set up in Fitzhugh. One of the most difficult

obstecles which I first encountered wes the

C HURCH, og*rath?r,'thp' _
PREACHERS. They opposed every idea which *_adf#pced. Their objec- “
= . #;I J'llf .1‘: e

tions were not because the idea presented wes Hfﬁhg, but becauss ;t
was something new--somethiing different from the't which thﬁy'had been
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doing. A careful survey and check showed without & doubt that no
preacher in the community has ever plsnned his work beyond his
regular preaching day--snd thet i1t was usually dependent on how

the spirit moves him. any activity on the part of the schosl out-
side of the classroom was considered as a sin against the church anq
God. OSaseball, basketball, marbles, tesnnis, folk @ancing, school
pleys were all considered &s evil. I nave heard funeral sermons
preached on the evils of bsgeball games. The preachers rule the
people by fear -- preschning sbout destruction by storm, lighning,
high winds, drouth, floods and blizzards. The preeschers are in-
terested only in obtaining food and keep from the people in their
churches who have little enough to spare as it is. In several in-
8tances the preachers farm during the week -- and have been the

most unsuccessful farmers in the community. But I have been able to
slowly change even the most sntagonistic preschers. This chenge of
heart has been due in some measure to the pressure of the various
congregations in turning to the scetivities of the school and turning
away from the church for certein socizl sctivities which once center-
ed there. The fact that the school program has been of financial sid
to the people has been & factor which the preachers have not been
able t0 meet. The progrem of the school puts cesh into the pockets
01 the people and all they hear in the churches are please to turn
some of thatlmoney back to the preacher. When the people were agsk-
ed if they were sstisfied with the present type of leadefship in the
church the generzl reply was "yes". But the program of the school
hasg gﬁne on its way and in spite af-tje faqlingﬁﬁhat phﬁhcqurch was //”
alright they have graduslly turned to Efg Fhaﬂgéyoal,ggg,given i#;
better support than the churches. Beéauaé théﬁﬁ%eachers ha#e seéh

; ey Ml ;
& slow breeking down of their power théy have felt:.that the school
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program must be opposed. They rezlize thaft as the people become
enlightened they (the preschers) will be too inadequate to meet the
situation.  In their own words "I czun't preach to the children like
I cen to the 0ld folks. LIf you want your children to have the same
religion you have you must oresk awsy from the school"™. The preach-
ers themselves have admitted that if the present staff of tezchers
remains until the boys &2nd girls of today become men and women they
(the preschers) will not be able t0 serve the churches. The wife
of one of the most antagonistic preachers has this spring joined
one of our canning clubs and has teken on & projeet of 100 baby
ch;cks; thbs is something of an indicetion of how the school progrsm
hes grown in strength in three znd one half yesrs.

another great obstacle to the program of the school I have
chosen t0 designate as FALSE LEADERSHIP. By this I meean the fail-
ure of such organizations as Secret Fraternities, legro Banks,
Negro Insurencé'uémpanies, and Farm cooperatives. 90% of the fam-
ilies in my community have at some time or other in recent years
been victims of the failure of some of the szbove orgsnizetions.
They have often been victimized by white as well as colored agents
who cleimed they were, or representatives of business orgesnizations.
For instance et one time a man came through my community selling
memberships in Sears and Roebuck for $5.00 -- for this each member
received a catalogue. iepezted instances of such practices have
made the pedople in Fitzhugu very skeptical of any new idea sdvanced.
Any attempts to organize them into cooperative selling or marketing
groups had to overcome these old prejudices. In spite of the faot |
that the legro has been victimized by both Lhite and colorag agents //f

the begro fermer in my community stilﬂ—has‘muq&ﬁponfiﬁenﬂa in the
i'l i

opinions of his white neighbors. The slgnificence attachad=to the
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opinions of white tenant fsrmer neighbors has mede it necessary for
me To sell my progrem to the white fermers ss well as to the Negro
Lumbers of legro faermers did not accept my views until they found
they had been accepted by their white neighbors. Very fe& Negroes,
if any, would differ with my views on any problem if the whites
egreed with me.

Because of the landowners' approval of my program L found it
easier to convince the Megros ;f its worth. Under these conditions
it became absolutely essentiel to work with both white and colored
fermers, -and in so doing much has been accomplished to improve the
general stendard of living in the community at large. I found it
almost impossible to serve the Negro group without serving the
white group becesuse they live next door to one another and are
faced with the ssme problems. ©ome of my serviees to both groups
of farmers has been pruning trees, vaceinating hogs, culling chick-
ens, caponizing, loaning agricultural pamphlets, loaning money for
poultry raising, building chickens coops and brooder houses, spray-
ing trees and crops against insects.

During wy first year in the community OLD DEBTS were & real
obstacle to advencement. MlLegro farmers were fsced with the prob=-
lem of deciding whether to remesin on the plesces where they were and
attempt to pay out or move and mske & new stert. The aversge shar-
cropper owed and old debt of $100. The sverage tenant owed as much .
&8s w«00. He knew before planting = single seed that wita cotton
prices as they were plus his current debt that it wss impossivle

for him to dapend on the cotton crop for an incame for himaelf....

|
egll of it went to the landlord for bac% deb s...“hlte frrmers warr y

undoubtedly faced with the ssme problem_bué di Eat speak to me

about it beczuse they didn't know me. depeateﬁ“%ailures ot tha
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cotton crop in spite of incressed efforts and plantings finally
prepared them for = program which would help them meke & living
without depending on cotton.... in other words, they were willing
to try poultry as & means to insure tremselves of some cash if the
cotton erop fziled. By insisting that 0ld debts were to be paid be-
fore any new moves or ‘chenges of landlords should tazke place I not
'only gained the confidence of the landowners but L convinced the
Nggro farmer thet he hed certein responsibilities %o meet.

The WHITE SCHOUL program does not include Smith-Hughes work
&t present becsuse two attempts to carry on this work have been
fe:ilures due o the fact that the men sent to these positions were
not able to carry on a program with the type of farmer they were
called upon to desl with. Illembers of the loczl bosrd of education
have freely expressed their opinions on the failure of the Smith-
Hughes program in the white school. I feel that umy work can go only
so fer in serving the community and then I am more or less limited
in what I ean do. Unless & community development program sponsored
by the white school through Smith-Hughes work or some other agency
is instituted I feel that further progress on my psrt might bring
gbout jealousy or ill feeling which would disrupt the fine atti-
tudes and bslance between the races which how exists. I have lit-
tle or no control over this situation and I have been reluctant to
speak of it but [ sincerely feel that it is an obstacle to our
further growth.

One other difficulty which I have had to face has been the

.-/'

increase of my duties with inereasinngema#ds bn5my time. Becauée

I gm required to teach some of the 1i erafy w%ﬁk in the school ﬂ

have not had time to spend in the caanan.ty t[:ﬂ fthe lextent which 11—.

needs. <Lhere is work for two or tnﬁee tralned agricuitural and

g | | VE RS I T
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vocationsl workers in Fitzhugh. This is true because the people are
now receptive and ready for suggestions -- eszer Ifor help and advice.

I have been asked to discuss some of the weazknesses of my school
as I see them. Obviously to say that we need more teachers is not
& new or ususual weakness in a Negro School. The primsry department
in our school at Fitzhugh is expecizlly in need of one more teachers.
The work done there at present is excellent but the great numbers of
children in daily attendance make drill in the fundamental subjects
almost impossible.

L feel that the school progrew does not correlate with rursl
life as much &s I would like it to. I would like each teacher to
know more about what the other is fteaching and have some idea of
the general plan that we are aiming at. I am afraid that as it is,
one of us may be undoing what the other has done. For instance,
in my work in vocational agriculture I try to teach the boys to be
self-reliant, L let them alone to carry on certain jobs and If they
do them poorly we do them over and try to lesrn in the process, The
academic or literary part of the school does not encourege this
self-reliance to the extent that I would like to see it. I think
it is more or less direct opposition to it.

~ndother weakness, which cenndot really be placed on the should-
ers of the school, is that the agricultural or school tresining is un-
done &t home. Boys and girls are not able to practice the things
which are being taught in the school. <¥or this reason I have stres-
sed the work among the parents and the adults in the community.
However, much more needs to be done to reae# out aﬁd give tﬁs parf'

lo tor tnju.r children. I
have found that projects attempted by boys and|§ypls in Fitzhugh f

ents some idea of what the schaél can

nave been handicapped by the lack of Opportunities ta grow and | -
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expand. <Lhat is, they have not been able to secure zdditional land
or resources t0 enlarge the scope of their projects. The boy is
handicapped by the limitations his father and the landlord place
on him. In many ceses if the boy would be allowed to carry his
project to completion ( as he reslly would like to) he is unable
to do s0 because it would meske him independent of his father by
inerezsing the boys' income beyond tnat of the father. ZFProjects
have been repested but not permitted to grow from a small enter-
prise to a larger one. 3By this I meen & project that would invol-
ve growing poultry the first yesr, adding hogs the second year,
calves the third year and each year increasing the acreage neces-
sery to care for these activities. The boys and girls have demdn-
streted that they are capable of carrying such a long-time progrem
but they have not been able to meet the difficulty which the system
of farming as well as the attitudes of the parents has set up.
Another weakness in our school is the lack of stebility or
gsecurity in our jobs. I feel that we have better reason than many
schools to feel secure in our positions. we have been assured of
tenure for as long &s we want but generally speaking the program
which I have been esttempting to cerry out requires the assurance of
et lesst five or ten yesrs to complete it. For instance, I have
borrowed $400.00 to begin our poultry projects for this season and
on the bagis of year to year contracts I feel that projects that would
require a larger investment than that t00 great a risk. J'hislj.si
why more sttention has been paid to poultry - because of the small
cash outlay necessary and the comparsa lVel* quick return. I would
like t0 carry on gxtensive projects il hoqa aﬁé @attle.ﬂ This lattaf

activity would make the people in my Lommunityﬂﬁruly more aelf-aus-

taining then they are.

it = =) ‘ =y
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At present there is very little opportunity for the tenant
farmer in my community to become a land owner. At present 1 feel
that there are between 1l and 15 families out of 134 in my communi-
ty who are resdy for land ownership and would be able to meet
reagsonable obligetions and become independent lsndowners with the
supervision the present scehool program o0ffers them. OUne of the sims
of our schodol is t0 prepare the young people who come out of it
for land ownership but until more opportunity for suech activity
is provided we must continue to divide our efforts snd try to mske
good tenants out of them too. <+he landowners approve of the pro-
gram of the school in encourseging the sharecroppers to become ren-

ters and the renters to become landowners.
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I. Great atiention to first grade where stagnation occurs. An extenstve

reading readiness progranm.
Materials such as newspaper print needed.
Greatest curse wasted time. Inactivity of children must be done away
withe Work books, etc., must be provided.
More emphasis on oral English. (Miss Cheney let group tell riddles.)
Wuch easy materiel put up in smsll doses for children of early

grades. Based on environment. See Dixon oubline.

To children in first grades grammatical English is new and the
mechanics of reading are new. Do not add a third difficulty by introducing
& wholly new vocabulary.

Puzzle about mule.

Booklet about travel.

Material drawn largely from sociel science and gcience material,

Much easy supplementary materizl for those who are progressing.

Make them see that reading can bs fun.

II. Intermediate and upper grades.

Toé much integration in printed progranm.

Social science —- Flexible course

Sciente —————— Flexible course

Basic booklets written at low level. Provision for individual differ-
ences made through supplementary reports, graded exercises, extra reading,

ete.,

Strong emphasis in sclence booklets on health, agriculture, and the

breaking down of superstitutions. j i :

WAY 27 1936 = i




Strong emphasis in social sciences on home life, etiquette, community
life, and place in the nation. Government services.
Current events paper. Give idea of reading a paper.
Plen work in which all can participate. Garden, beautifying school
grounds, building a museum, making playground equipment such as a sand pile.
Great improvement in technique needed:
Challenging material
Avoid procedure likely to lead to memorizing
Use all time to good advantage
Use older children to help younger ones - get

= training in oral reading themselves.

ITII. Reading
Too much attention spent on going through the exercise of reading and
too little on building up a background so that reading will be easy and ;
measningful. Should stop reading lessons aloud.
Too little insistence on getting ideas from the printed page. Most
teachers failed to point out any comnection between the guestions in a text
book and the text. Saw not a single instance of reading being used to

clear up & point under discussion except when I taught Mr. Gaskins! class.

IV. VWhite Rural Schools
Much less of a problem than the colored schools.
Rural children doing good work in demonstration school in Athens.

Nothing wrong with children themselves.

school term.




Need for simple material because of poor teaching and inadequate

equipment should cease to exist.

V. Tests

Show clearly on part of colored children lack of Qdequate background.

VI. Reading problems in Miss Cheney's first grade due to
Low mentality?
Poor equipment?
Unsuitable reading materials?
Poor attendance?

Poor technique on part of teacher?
Interests of children less mature than might be expected.

VII. Children
Children can be stimulated. Taught lesson on green plants as food
factories to two groups. Good response.
Taught story of writing, solar system, and fishes to one unit each.
Read What Am I? with Miss Cheney's children.
Went with Miss Lockmen's children on & trip. Did two or three ex-

periments with Miss Lockman's children. Response good.

VIII. Whole problem complicated by
1. BState course of study. Revision of curriculum now
in progress.
2« Unwillingness on part of Negro schools to have a cur-

riculun not exactly ii!ﬂgﬁhat 1n§ ite gokso

school.,)



5. Fact that consolidation has gone on so0 rapidly in vhite

schools that it is perhaps too late to do much with

building the school into the community.
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RURAL SCHOOL EXPLORATION "

NRS
SIMON STUDY

-
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Journel Welling List

Counecilors

Alexander, Dr. W, W.
Resettlement Administration
Washington, D. C.

3088, Pr. John J.
Columbia University
Kew York City

Davis, Dr. Hichael M.
Office

mm’ nr‘ J. CO
State Department of Education
Atlanta, Georgia

Favrot, Mr. Leo
General Education Board
Baton Rouge, Lousiana

Fowler, Mr, Burton
Tower Hill School
Wilmington, Delaware

Irby, Dr. Nolen H,
State Department of Education
Little Rock, Arkansas

Johnson, ¥r. Charles S.
Fisk University
Nashville, Tennessee

Judd, Mr. Charles H.
Department of Education
University of Chicago
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Ile'i" fir. A. C.
State Department of Education
Baton Rouge, Louisiana

KeCuistion, Mr, Fred
Cotton States Building
Nashville, Tennessee

Newbold, Mr. N. C.
State Department of Education
Raleigh, North Carolina

Pattersoh, Hr. Frederick D.
Tuskegee Institute
Tuskegee, Alabama

Phelps, Dr. Shelton
Winthrop College
Rock Hill, South Carolina

'amﬂr’ KI‘- um

Department of Anthropology
University of Chicago

Mght. ¥r, Arthur D.
John F, Slater Fund
um, b. C.

Zook, Dr.
American Council of Education
744 Jackson Place

Washihgton, D. C.

Duncan, Mrs. Catherine
Spelmen College
Atlanta, Georgia
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Box 5393 /|
Ralezgh,,—&hmth Carolina
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Gasking, lr. Ralph
R.F.D. #2
Rutledge, Georgia

Junker, Mr. Baford H.
0/0 lMrs. L. D. Wharton
Smithfield, North Carolina

- e —

Aderhold, Prof. A. C.

University of Georgia
Athens, Georgia

Alschuler, NMrs. Alfred S.
485 Lincoln Avenue
Winnetka, Illinois

Arnett, Mr., Trevor
General Education Board
49 West 49th Street

*-» New York City

Beatty, Miss Florence
611 - 22nd Street
Cairo, Illinois

- Benjamin, lirs. Jessle
Forsyth Normal School
Forsyth, Georgia

Blats, Mr, Williem
University of Toronto
Toronto, Canada

Bond, Mr. and M¥rs. H. M,
Dillard University
New Orleans, Louisiana

Bousfield, #. 0.
Office

Bullock, #r. B. F.
Atlanta University
Atlanta, Georgia

Caliver, Dr. Ambrose
Ues S. Office of Education
Hurley-Wright Building
Washington, D. C.

General

Locknan, ¥iss Ruth
R.F ID. #
Rutledge, Georgia

'&elachhn’ ¥r. and Mrs.

Pine Mountain Valley Rural Community

Hamilton, Georgia

Capen, Chancellor Samuel P.
University of Buffalo
Buffalo, New York

Ca s Mr, Hollis
Peabody College
Nashville, Tennessee

Davis, Mr. Jackson
804 Grace-American Bank Bldg,
Richmond, Virginia

Davis, ¥r. Kingsley
Smnith College,
Horthampton, Hassachusetts

Davis, Miss Rebecca E.

381 St. Nicholas Avenue, Apt. 46

New York City

Day, Nr. Edmund
Rockefeller Foundation
49 VWest 49th Street
New York City

Easom, Wr. P, H.
State Department of Education
Richmond, Virginia

Elliott, Pres. Edward C.
Purdue University
Lafayette, Indiana

Gresham, ¥r. William D.
State Department of Education
Richmond, Virginia

Felton, Hr, J. B. ! |
State artnent of Education
Columbis, South Carolina
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General (continued)

Foreman, Mr. Clerk

Federal Emergency Administration

of Public Works
'll&ingtm, D. Cs

Gow, H¥re. Js Steele
Falk Foundation
1216 Farmers Bank Building
Pittsburgh, Pennsylvenia

ﬁall, w dney B.
State Board of Eduecation
Richmond, Virginia

Holmes, Er. . J.
¥+ Es Board

740 Rush Street
Chicago, Illinois

E’Jffmm’ Mr. J. Walter
State Department of Education
Baltimore, Maryland

Hutchins, Pres. Robert M.
University of Chicago

Jones, Mr. Thomas Jesse
Phelps-Stoke Fund
101 Park Avenue
New York City

KOPP‘].. lrs Fo P.

Carnegie Corporation
522 Fifth Avenue

New York City

Do
eqptan, Virginia

m, Ilr. Je Se
t of Education

m'tgm, Alabama

Wt, Hr. Robert A.

ockefeller Foundation
: 49th Street
i‘"Tork City

¥
# 'a_/a ‘Estate of Julius Rosenwald
| 900; South Homan
/ Chieago, Illinois
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Loram, Mr. Cherles T.
Graduate School
Yale University
New Haven, Connecticut

McLean, Dr. Franklin C.
0ffice

| Midkiff, Dr. Frank E.

Eemehameha Schools
Honolulu
(409 Castle & Cooke Bldg.)

National Education Ass'm of U.S.
att: Williem C. Carr
1201 Sixteenth Street
Washington, D. C.

Hlewbold, Nr. N. C.
State Department of Eduecation
Raleigh, North Carolina

New York Public Library
Fifth Avenue and 42nd Street
New York City

mtm, Bro ¥arvin S.
Se. Georgis Teachers College
Statesboro, Georgia

Penn School
att: Wiss Grace B. House
Frogmore Post Office
8t. Helena I.almti, 8. s

Pryor, Miss
HeCormick Y
Chicago, Illincis

Purifoy, Narvie (Mrs. White)
¢/o Mr. Fred D. White, Dean
Livingstone College
Salisbury, Horth Carolina

Reiney, Mr. Homer P.
American Couneil on Education
744 Jeckson Place

Washington, D. C.
| iy .
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General (continued)

Reisner, Mr, Jolm H,
156 Fifth Avenue
New York City

Ridall. rs, B, M.
680 Euclid Avenue
Akron, Ohio

Rieser, lir. Leonard M.
77 West Washington Street
Chicago, Illincis

Rorem, Dr, C. Rufus (0ffice)

Rosenwald, Mr. Lessing
Sears, Roebuck and Company

Philadelphia, Pennsylvania -

Rosenwald, Mr, William
Sears, Roebuck and Company
Slst Street and 9th Avenue
New York City

Russell, Mr, William F.
Teachers College
Columbia University
New York City

Sargeant, Mrs. J. Gordon
Box 385
Colorado Springs, Colorado

Mth' Mr. Mmt R.
Beaver Country Day School

Chestnut Hill, Massachusetts

Smith, Mr. S. L.
Cotton States Building
Nashville, Tennessee

Stern, Mr. Alfred K.
553 North Michigan Avenue
Chicago, Illinois

stm’ Mrs., Alfred K.
1701 Sheridan Road
Ravinia, Illinois

stm’ ¥r. and Mrs. Edg&r B.
11 Garden Lane
New Orleans, Loulsiana

Stokes, Mr. Anson Phelps
2408 Magsachusetts Avenue
lal'hington, : - O - 8

Sulzberger, Mr. Frank L.
537 South Peoria Street
Chicego, Illinois

Tanner, Mr, Dudley
210 War Memorial Building
Bashville, Tennessee

Taylor, Miss Katharine
Shady Hill School
Cambridge, Massachusetts

Teachers College ~ Library
Columbia University
New York City

Tidwell, ¥r. R. E.
Department of Education
University of Alabama
University, Alabama

Tireman, ¥fr. Lloyd S.
University of New Hexico
Albuguerque, Hew Hexico

Thompson, Mrs. Horma
Rockefeller Foundation
49 West 49th Street
New York City

ﬁ]omike’ Er. EI LO
Teachers College
Columbia University
New York City

Turner, Mr, W, E.

State Department of Education

Hashville, Tennessee

Waller, Dr. C. E.

United States Public Health Service

'&‘hlngton, D. C.

nm’ h! i. E._ AT
Yale University
School of Hedicine
Rew Hav}d;'.;-cozmemm .




General (continued)

Iarnar, Dr. . B,

Ohio State University
Columbus, Ohio

Wells, ¥r. I. J. K.
State House

Charleston, West Virginia

White, W¥r, George M.

Anerican Missionary Association
Chicago, Illinois

Whiting, #rs. Helen
Spelnan College
Atlanta, Georgia

Williams, ¥r. D. E.

State Agent of Public Imstruction
Capitol Building
Tallahassee, Florida

Wilson, Hr. John
855 Penn. Avenue
Atlanta, Georgia
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SIMON STUDY

Agreed as to necessity of making study and comparisoﬁ;

GOOD AND BAD SCHOOLS

Not to be done by one individual

Steff members should participate

Council Committee should participate

Criteria should be developed by 3 and 4, largely by 4.
Ask FRE to set up Council Committee.

Composition of Council Committee

Johnson Fowler
Warner or
Cocking
or
Judd

Agreed on Warner and Johnson and perhaps Fowler
Meeting of Council Committee to propose criteria
Mr. Sanchez to begin on check list (?) (tentetive) to be used by
Council Committee. Areas in which there are questions to which

we want enswers.

Tentetive outline to be ready for Council sub-committee

JepsMLu  1/21/37
Entire Rural School staff

g2 3




TO Mr. J. C. Dixon
FROM Derothy Elvidge
DATE April 29, 1937
SUBJECT: Salaries

Lockmen: We pay her §160 per month with no deduction for the amount she re-
ceives from the county. Our contract was for a nine-month period
beginning September 1lst. Therefore, she will receive her final
check at the end of May unless she leaves to take over her new job
< before then. Leave word with her to let us know the date she
leaves Fairplay and tc what address she wants her final check
mailed.

Cheney: She will receive $70.00 per month for eight months, less what she
y gets from the county. I have deducted seven county payments of
;Q/. $25.00 each. Miss Cheney began work on September £8th, so her
AR final check will be due May 28th. If I mszke one more county
deducticn, making eight deducticns of $25.00 each, will that
check with the amount she has received in salary from the county?

Gaskins: We pay Gaskins $160 less the $47.50 he receives from the ccunty.
g If he receives '@ totel of eight months' compensation from the
Lj county, he will have one more check due him from the Fund on
/ 7/ May 3lst for $160 less the $47.50 from the county, or $112.50.
Reddick: We srranged to pay her §50 per month for a seven-month period
with no deduction for the amount received from the county. She
¢ 4/ Dbegan work September £9th, and has received her full seven months'
&}f (,? compensation plus two additional days. Will she be teaching any

‘/,/’ time during May? 5
Duncan: We arranged to pay her $150 per month for a nine-month pericd with
no deduction for pay received from the county. She began work on
A\ September 1lst, therefore, her final check will be due on May 3lst.
‘ﬁ, (You will notice that Miss Reddick's contract expires one month
earlier than this.)

- What about the disposition of the three cars used by the explorers
in Fair Play?

2 What about the Teacherage?

We. advanced an additional sum approximately $100 for the coumpletion
of the building. We have been collecting the rent from Gaskins and
Lockmen to off-set against this sum. Arrangements m%re made by Jim
with Mr. Cwen that if the building was used as a Eé&nherage next year,
we would continue to get the rent ($6.00 per monthl.'lIf the schocl is
closed, we shall probably have to charge off this sum (approximately

$90) agsinst the appropriation for the Rural School Program.
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SIMOGIN

Several times during the meeting of the Council reference was
mede to exceptional school situstions and individusls - "good and bad variants"
from the average.

There seemed to be a general opinion that we need to know and to
have information on these. L1l of us elready have in mind schools of verious
types which we think of as good or bad. So also does each of us have in
mind exceptionally able people in various fields already related to or which
can be related to the Rural School program.

However, it is very likely that, except where we have been con-
sidering the use of or the cooperation with a school or a person, we have not
taken the time to formulate opinions which can be clearly stated. Much less
are we likely to have jotted down any specific information or facts to which we
can refer.,

The fellowship applications will furnish us a source of information
on people, but, not by any means, on all the people we might want to know guite
intimately.

As we travel we see schooly situsztions which might be of use either
as en actual pert of or as an example for, our program and we meet individuals
who have qualities or characteristics which we might at some time want to utilize.

Would it be worthwhile for us to prepare some type of written report
on striking situstions and exceptional individuals - the idea being to locate and
know these, to have others check owr evaluations, and to accumulate these into
a composite picture?

I'm not sure the value of this would validate the time required

for its doing. I am sure it would make sll of us more careful in our appraisals

and evalustions of individusls and schools.

Jed;mlu J'_;]_!'_!_i_! .
1/15/37 = ) oA S
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Should B, 8, C, continue iz the project? (:AJTFSzZﬁ i g 4

f

If s0, should it continue to supply both teschers or only one?

"If the letter, should she he exceptional (so &3 to demonstrate)

or everage (20 as to piteh project to level which can
be taken over by county)?

Should R. &, C., think of long tiume (five ysars, e.g.) cooperation
or should 1t definitely plan to get out greduslly or
st once?

Fhat hes the Coumcil hoped to schieve in these projects?

&, Improve school and community?
be Sell an idea?

¢. Fxplore? Experiment?

d. Demonstrste? If so, vhat?

e. Develop a tool for [urther use?

Of vhat results sre we apsured?

a. Weasurable?

b. Iameasureble?

Of vhat further use (to us) is this project?

B. If this project is to be continued should the K. 8, C. enter inte

cooperation with additionsl experimentsl schools? If
answer is uffirmstive
a8, How many?

b. Type?
1. Rural
B C:ml olidl M?
5., ¥hite?
é. Negro?
8. Small?




c. Vhere?
d. Criteris for selectingz?
1. "Good®
2, "Buad®
e. Connection or contact with Normal Scheol?
f. Ghould we or locsl suthorities selsct?

ﬂclmet\im, if the latter.

JCD1¥LU
Jenuery 12, 18387
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NOTE ON CIRCLE M PLANTATION Fialoe, o

The Cirele M plantation is located in Noxubee County in Mis-
sissippi, a few miles from Macon, the County seat. It originally
belonged to the lMcHenry femily but later came into the possession of
Mr. Marland, Oklahoma oil man. Until his death in 1928 Mr, Thomas
McHenry managed the estate for Mr. Marland.

Mr. Marland and lMr. McHenry decided uvon a project for the
plantation, such as had not previously been attempted in that part of
Mississippi. This was the operation of a commmnity center for the
plantation femilies. At a cost of §20,000 three buildings were erec-
ted - a main building, a school, and a teachers' home., The main
building was intended to contain an suditorium, reereation rooms and a
kitechen. Some of the features detemined were movies twice each week
and radio programs each night.

Before the interior of the main tuilding was completed Mr. Mar-
J;J.and lost heavily in the financial erisis and the farm passed from his
possession. A bank in Macon took ot over for operation and the Marland
plans were abandoned. The school was operated by the County Board of
Education and the main Wilding was used as a barn for storing hay,

The buildings constructed on the colonial style of architeeture

are set in a grove of oak trees. There are three buildings forming a

= — A /
triangle. The school is at the apex. At o+ cornL j\fhe baae is ‘ '
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#2. Circle M Plantation

the main building and at the other the plantation commisary. PEehind
the school building is the teachers' cottage.

Recently the farm was purchéaed by a group of lMinnesotans for
hunting. They have given some aid to the school, but have been deterred
by the southern opinions of the farm manager from making any attempt at
putting the plantation center into operation.

An interview with the prineipal of the school gave the following

information:

The present owners gave a $2850.00 appropriation for teachers'
books last year. One hundred and fifty dollers ($150.00) went
to teachers' salaries, and $100 for books. We used that to
extend the school term & month and whem that was out we zot
help from the government and instead of having 5% months we hed
7 months. The ecunty gave us two teachers for 6 months.,

They gave another teacher for 4] months. We were able, with
aid from the owners and the government, to run all three tesch-
ers for 7 months. Two teachers are paid $30,00 a month and
one teacher $20,00 a month. OQur enrollment last year wes
between 200 and 250 pupils, and the daily average was between
150 and 175. The school was built for four teachers and has
four recitation rooms.

The manager for the Minnesota group is: Mr. S. T. McKnight, 1236 MeKnight
Building, Minneapolis, Minnesota,




West View of Main Building

School

Communi ty Canning Clud in Grove at

Commumi ty Center with Commissary in
Backgzround
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MENORANDUM FOR THE ROSEMWALD ExLoRErs fHJMON S UbY
70 BE USED AS AN INCOMPLETE GUIDE 0 4
FOR THE RESEARCH PART OF THEIR ACTIVITIES (Vefke; Y

I. The field activities of the explorers can be divided roughly into
two general categories; in the first they will be participants in the activities
of the community in a manner very similar to that described by Mr. and Mrs.
Simon at the Chicago conference. In the second they will be research observers.
As the conference developed at Chicago it seemed necessary to briefly catalogue
the things that we should do in this latter division of the field work. This
was attempted by me in a short talk given to the councillors and explorers and
the following memorandum as written covers the same general field, in brief an
attempt to outline the kind of things we are to look for, such as the ideas,
activities and general behavior of the people living in the communities where
the observers are located, second the methods which the observers are advised
to use to got in intimate touch with the people of their communities, and third
the way the information gathered should be written up. We shall treat the last
first.

The writing up of the material: All of the interviews should be written

up daily if possible. This is not always practicable but an attempt should be
made to keep to this rule. Good strong notebooks should be purchased of a size
not smaller than this typewritten page. FEach entry should be dated and if there
is a change of place in the interviewing it should be noted. The nemes of the
persons who have been interviewed should be given and the spot where the inter-
view took place should also be noted, It cannot be too strongly stressed that
the writing up of any interview should err on the side of over-length, if such
is possible, and to too much detail rather than to brevity; further, to write
down what was actually said and what was actually done rather than a mere des=-
cription of it, It is well to note if a man smiled, 1aug§gdtor frowned, et

cetera, when he said a thing.
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II. The Thingg to Look For: There are a number of fundamental social

institutions and structures found in all our communities. I shall list each
below with a brief statement following to indicate the kind of material for
which to look when in the field., The informant will seldom talk directly and
explicitly about any one of the enumerated institutions but ordinarily he will
talk about what, "Dad said to mother," "What mother said to sister," or "Every-
thing's & racket now with taxes (government) going up," et cetera.

A. The family and household: This institution should be looked at

from the point of view of the immediate members who comprise it = husband-wife,
father-son, father-daughter, mother-son and mother-daughter - as well as the
general relations that exist between all of these people, The relation of this
immediate family to the larger kinship group, including the uncles, aunts,
cousins, et cetera, also should be given consideration. The more intimate de-
tails in the life of the people will be found of course in the family relations
and the norms which surround such relations.

The family, ordinarily speaking, performs two important functions in our
society; (1) it regulates the sexual behavior of people by marriage and (2) it
helps take care of the sub-adult population and orientate it to the community
at large., All the sexual behavior which is aberrant to this norm should be
studied and the attitudes taken toward it written down. There is a high likeli=-
hood that the sexual norms of certain of the negro communities of the United
States, as well as the white, are quite different than the norms of which we
ordinarily think,

B. Associations: Such social phenomena as clubs, secret societies,

fraternities and other formal groupings of this type should be examined. The
people who belong to them should be listed. The activities of these associations
should be studied and their place in the community known and' their ideas, beliefs

and avowed principles examined.



C. Class and caste: It seems fairly certain that in the south you

get two types of social stratification, one being caste and the other class.
The primary difference between caste and class is that in the former the person
in the lower group or in the higher cannot go out of one group into the other,
while in the latter one can pass out of one class into another either upward or
downward, "Race" in the United States besides being a term with a physical
reference has also a social referent which is really an expression for a two-
caste system.,

Within each caste there is a class situation because a peasant negro can
rise out of the lowest group of negroes into a higher class until he ultimately
reaches the upper group within his caste. The same is true for a white man. All
the phenomena of class and caste should be examined and the relations between the
two types of social stratification carefully understood.

D. Govermnment: The formal outline of the way the town and county

governments work will be of real significance and in particular the way they
affect the lives of the people studied. The local politics must be observed and
in particular the way they help organize the relations between the two races and
the behavior of the people within each race,

E., Churches: All the activities of the church should be carefully

examined, including the institution itself with its officers, congregation,
Sunday school, meetings, et cetera. In addition to this the beliefs and ideas,
the sermons, ceremonies, and the attitudes to these things should be carefully
noted because they form important parts of the thinking of the community. The
church calendar with its holy days and so on should be worked out.

F. Informal groupings: It will be noticed that certain people go

around together in primary groups; that is they will have their own little cir=-

nn

cles which can be called "our crowd," "our circle," "our group," "our gang,"

"our bunch," et cetera. The composition of these groups should be studied from



the point of view of the sex, age, social status, activities and so on. They
are very important in the formation of group opinion in any community.

G. Folklore, medicine, et cetera: The various beliefs surrounding

birth, pregnancy, marriages, deaths, sicknesses and so on, as well as graveyards,
burials, the weather and so on should be carefully recorded., It might be well
to state here the folk literature and folk song could also be collected if it is
an importent part of the daily life of the community in which you live,

H., Economic: A special emphasis should be placed upon the econcmic

life of the people and its relation to the other institutions of the community.
For this reason I am including the memoranda submitted to me by Mr. Allison Davis
and Mr, Burleigh Gardner, who are engaged in a research similar to our own in
Natchez, Mississippi.

Therel-are two problems which a worker with the negro schools should have
some understanding of before he can hope to institute any improvements of the
schools from within the schools and communities themselves; these are the econ-
omic structure both as a whole and specifically as it relatés to the negro, and
second the relationships between the whites and negroes.

The first thing to determine about the economic situation is whether it
is agricultural or industrial or both. In Louisiana probably the only industries
of importance will be saw mills and even where they are important agriculture
will probably be of equal or even greater importance, The industries should be
examined to see their labor requirements -- do they require a large seasonal
supply of labor or is the demand fairly constant, do they require specialized
labor or can they use untrained labor, do they use only men or both men and
women? They should also be examined to see what their affect is on the labor ==
do they tend to segregate their labor in separate communities such as levee

camps or saw mill towns or do they draw their labor from tﬁs?general communities

1, Submitted by Burleigh Gardner.



of the region; do they offer their labor a fairly uniform weekly or monthly in-
come or is it very seasonal so that individuals must turn to other sources of
income at certain periods; just what standards of living do they offer their
lebor in terms of income, housing, food, et cetera; and finally what opportunity
does the industry offer the worker for economic advancement?

The agricultural situation should be examined to see what it is based on
in terms of crops; is it based on an annual cash crop such as cotton, or truck
farming which gives several crops in a year, or on livestock or poultry? In
each case the situation must be examined to see the mechanism of producing the
crops in terms of the human elements involved, 1Is the land owmed in large tracts
or small, is the management in the hands of the owners, managers or tenants; is
the actual farming done by day laborers, by share renters, or by cash renters,
and in each cese how much control is exercised by the owners of the land and how
is it exercised? The crops must also be examined in the same manner as were the
industries in regard to their demgnds on labor -- do they require a large season-
al supply of labor or can they be handled by the families actually on the farms,
is there a large demend for the labor of women and children or is it restricted
to men? Also what do they offer the individual in living conditions, how is he
supported during the off seasons or must he depend on other income at those
periods, what is his opportunity for economic advancement, if a day laborer or
share farmer can he reasonably hope to become a land owner, et cetera?

In the matter of the relations between the races all the elements which
tend to separate them and to keep them separated must be examined. The actual
relationships between negroes and whites in all the different situations in which
they come in contact must be studied, under just what conditions the negroes are
subordinated and in what ways, under what conditions the normal relationships
are relaxed and the negro allowed to overstep the normal restrictions. This

subordination of the negro must be studied to determine how it restricts his



economic and social advancement == does it tend to prevent his becoming a proper=-
ty owner, does it restrict his opportunity for education, does it delimit his
standards of living, does it restrict his opportunities of earning a living, et
cetera?

After these problems have been thoroughly worked out for any specific
community the problems involved in improving the negro schools may be clarified
to some extent. The schools may be examined to see just what they offer to the
individual and how this fits into the total situation. Can an education aid the
individual to improve his economic situation within the community or does it
offer him no advantage? If there is no advantage in the education offered then
to really benefit by it the individual must move to some locality in which it
can be of value. If such a situation should become general what would be the
result to the community from which they move? If such a condition became general
it could be expected that the whites would oppose a system of education which
tended to threaten a necessary labor supply. On the other hand if the education
was such that the total community would benefit from it then the whites could
probably be induced to lend their support. In other words the schools to be
supported must be of value to the total community and not merely to a few isolat-

ed individuals,

35
Since it seems probable that most of the field-workers will be white,

it is evident, to begin with, that their most valuable contribution to our knowl-
edge of racial adjustments in the South will be material upon the white society's
techniques for subordinating the Negro along caste lines. Within eight months,
a field-worker should be able to collect adequate interview material (and thet

in the natural routine of his work in schools, without arousing suspicion in his

l. Submitted by Allison Davis.



subjects of any ulterior motive) upon such points as these:
L

1. The general economic system (c¢f. Gardiner's paper)

2. The division of labor by races. This subject includes such

question as: The degree of supervision of tenants (rural),
i.e., are all classes of tenants closely supervised by a
landlord or manager, or only the lowest class of tenants,
half-croppers? Does the gang-system of labor, with work "by
the bell" prevail? If so, are these workers croppers or
wage-laborers?

3. Does the advance-system prevail? Are advances made chiefly

by landlords, or by supply-merchants? How are landlords,
themselves, financed = by banks or by merchants? At what
seasons of the year are landlords willing to make advances
to tenants, and at what seasons are they unwilling? What

is the usual amount of money or food advanced to tenants per

month, per family (or by acreage in cotton, tobacco, etc.)?

4, Are arguments and physical conflicts between whites and
Negroes usually the results of economic reasons (orders to
plough, hoe, pick, etc, = arguments over care of mules,
stock, etc.,) or are they usually the result of Negroes'

breaking social taboos?

5. Is the crop sold by the tenant himself, or does the landlord

sell the crop, and then make a return to the tenant of his
share? Are "settlements" usually prompt and honest?

6. Is there a high mobility among tenants after harvest

(changing landlords), or are tenants more or less station-

ary? If they are quite stationary, why ? (Debt=peonage,



attachment to "home" "good landlord," etc.?)

7. Is there keen competition among landlords for tenants (vezz

imgartant), or is the labor supply greater than demand?

That means do landlords supply to attract tenants? (Advances;

good houses; 1/4 renting; no liens on crop?

All of these questions can be answered by white landlords and managers,
since they are related to his functions, and involve no racial prejudices or

myths. The same questions can be applied to an industrial system, in principle,

except that there the question of industrial caste in the types of employment

for whites and for Negroes enters.

II. The second main field for research among the whites is their conceptions

of the techniques of racial adjustment. Here, we must know their attitudes and

and techniques with regard to caste. Caste includes such manifestations as:

1. Legal: Arresting Negroes for crimes for which whites are not
arrested (drunken; soliciting; vagrancy, etc.), or in arresting
them more frequently and giving them more severe sentences than

whites for same types of crime (especially inter-racial fights);

or in not punishing Negroes as severely for Assault and Battery
with Intent to Kill, or for Murder, as whites are punished,
unless the Negro kills a white man, or vice versa,

2. Social: All types of caste-sanctions, down to forms of address.

3. Terrorization to uphold caste-lines. This includes economic

threats, also. (Withdrawal of credit, etc,)

4. Miscegenation: Is it casual only, or do white men and colored

women live together? Do they have families, supported by white
men? From what class is each party? Do they lose class in
their own society as a result?

65+ Are there any, or many examples of Negroes' breaking caste-taboos



(hitting or "insulting" white man, intercourse with white women,
employing or supervising white labor), and what punishment was
meted out to Negro in each case?

Before any real progress can be made in interpreting the material collect-
ed upon caste, the worker must have determined whether his white society is
chiefly influenced by an hereditery upper-class, coming down from ante~bellum
period, or is chiefly a commercial middle-class, or chiefly a newly industrial-
ized lower and lower-middle class of whites. When he knows this social strati-
fication of his white society, he can interpret the facts about the relative

degree of caste subordination. It appears that the greater the upward mobility

in the white society, the greater the conflicts between races, and the less the

rigidity of caste-lines, That is, in an old black-belt culture in Alabama,
Mississippi, or Louisiana, open conflicts are likely to be few, since poor-whites

and Negroes are equally subordinated. In new industrial areas, however, in the

same states, in Birmingham, Atlanta, Monroe (La.), and Jackson, (Miss.) open
conflicts are frequent, tension is great, because poor-whites and Negroes are
both rising economically. For the same reason, caste~lines are not so rigid as
in an old Black-belt culture. (I know Negroes in Atlanta, and in Jackson, Miss.,
who break certain caste-taboos without punishment. In Natchez, or Decatur,
Alabama, they would be run out of town for the same violation (?) The patterns

have been set for decades.)

III. The third type of material which a white worker can gather in great detail

is the dogmas, and myths concerning races, caste, and the economic system, as

expressed and acted upon by the whites., This psychological behavior is extremely
important for any study of education, as well as of social and economic behavior.
(Do Negroes have "morals," feelings, sexual attitudes, get tired, sick, etc., as

do whites? Are Negroes naturally criminal, lying, humble, thieving, etc.?)
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The above is but a brief outline which is in no way supposed to be exhaus-
tive but rather indicative of some of the things that should be studied.

ITI. Kinds of Interviewing: Whenever social research is attempted it is neces-

sary to develop some kind of device which will place one in closer touch with

the people in whom he is interested., There are a number of methods which can be
used in furthering one's natural ability to intimately relate oneself to a social
environment and at the same time observe with some degree of objectivity what
people are thinking and doing in the community being studied. For this purpose

I shall list below several kinds of interviewing that are possible.,

There are four forms that might be listed: (A) informative; (B) diagnos-
tic; (C) dominance of the interviewer; and (D) analytical.

A. The informative type is of a concrete, numerical, observational
variety and is good primarily for describing material traits and things generally
of a numerical nature in the social field, as for instance how many brothers and
sisters a man has or how many people were killed in an accident, et cetera. It
is the essential background of the standard questionnaire form of obtaining
social information. Its weakness is that one is likely to get yes or no answers
which may or may not be true and too frequently the researcher's preoccupations
play too prominent a role in making up the questions. The great virtues of such
a method of interviewing are that it does give one the numerical facts and, given
a proper set of questions, no evaluation of the material collected.

B. The diagnostic type: This is essentially the technique of the doctor
attempting to determine an organic complaint and is quite good as far as it goes.
It presupposes a familiarity with the cultural forms by the interviewer and that
certain facts found in his interviews are characteristic symptoms of the under-
lying structure. Its chief value is the point of view of looking beneath the

surface for the realities of the situation rather than judging the things spoken
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as the final realities. Its chief difficulty is that it does not take in the
total social situation. Its results are usually good but not as good if the
fourth method is used.

C. The dominance of the interviewer type: This is obviously a form
that is not to be used, although it frequently is by social workers and other
people with a thesis. The whole difficulty with it is that one always gets the
answer one wants. The dominance of the interviewer would include such actions
as advice to the people, moralization, coercion, persuasion and so on. By all
means avoid any behavior of this kind.

D. The analytical type: It is like the second but with important
differences and some of the first type can be combined with it. The analytical
type of interview will be discussed here under four main heads: (1) aim; (2)
objective; (3) rules of procedure; and (4) interpretation.

1. The aim is to try to gather all or part of the traits of a
social configuration rather than to classify thems, The researcher will attempt
to describe concretely a social situation and interpret the behavior of a group
(family, school, church, et cetera) or individual in terms of it, It can be
used for social research alone or to find an individual's place within the
social structure and interpret his action in terms of it or to see if a particular
individual is ebnormal, that is veries from the social norm in his behavior.

One of the great advantages of this system, both to the interviewer and
the man who is being interviewed, is that when the person interviewed is talking
about his place in the culture (telling what he does and how he thinks) he
assists himself therapeutically by obtaining what the psychologists call an
emotional release and his interview acts as a kind of catharsis by ridding him
of a number of his preoccupations and "things which bother him.," This creates
a solidarity and a feeling of oneness between the explorer and those who talk to

him in such a manner. It is valuable to the research because it makes the various
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people who are so interviewed anxious to see the researcher again., In addition
to this it gives the field man much more intimate and reliable information about
the lives of the people with whom he is living and it is likely to obtain greater
cooperation with others through the good will of his informants. The main

element in the attitude of the interviewer in this situation is that of a sym-

pathetic listener and of a good friend who objects to nothing which is told him

and who has a human interest in everything which is said. Out of such interviews

one can find what the attitudes of his informants are, how they evaluate and
interpret their lives, and generally what the social organization is of the com-
munity that is being studied.

2. Objective: There are a number of questions that arise which need
analysis here. Included among them are, "How is the interview to accomplish its
aims," "What material is to be examined," "What rules of procedure are to be
used," and "What rules of interpretation to be followed?" The material collected
depends upon one's understanding of the social situation which he is examining.
Theory and working concepts are absolutely essential because they are either
implicit or explicit in the field worker's thinking. It is far more dangerous
for a man to have implicit ideas by which he selects or rejects pertinent material
than to have his ideas explicit within his thinking. Please try to examine your
own thinking at all times after you have collected certain materials and see why
you think they are important.

This is more than true of the people you will be interested in., In all
social situations in which a man finds himself there is an element of interpreta=-
tion. The kind of responses he makes is controlled by the meaning he assigns to
his situation, as for example his relations with his family are due to the con~
cepts he has about father end mother and so on which are the underlying bases of
his interpretation of what ought to be done in a family situation. The different

informants that one has will have different interpretations for what seems to be
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the same situation, but in reality this really means that their participations
in the life of the community will be different and no informant is capable of
giving a total picture of the 1life of the community because he must always see
it in terms of his own position within the totality and since our modern com=
munities have a very considerable variation within their structures the places
occupied by different peoples can vary enormously. For example, a planter's
interpretation of what takes place in the economic life of his community will
be very different, let us say, from that of the poor white share farmer's or
the negro farm laborer's,

3« Rules of procedure: The following rules are largely for the begin-
ner in interviewing but they are expressive of a scientific attitude. It must
be remembered however that all rules must be adapted to the use of a particular
individual interviewer and if any rule is followed too rigidly it is likely to
become pure ritual and not be a reliable technique. The individual interviewer
must maeke these rules fit himself. Generally speaking, however, one can say

that (a) the interviewer should be friendly but objectively critical. He

should be friendly to put his subject at ease and objectively critical to pre-

vent subjective evaluations to enter in by reason of his friendliness to the

one being interviewed. The explorer within himself should have an attitude of

patiently listening. This is particularly true if the material being gathered
is unusually intimate. Even though some of the evidence coming in is a bit
boring by all means preserve an active, even though a simulated, interest and
thereby demonstrate one's sympathetic feeling. The attitude of the observer

is always an affirmative one, (He is a "yes-man.") This does not necessarily
commit him to the proposition being stated. By all means please attempt always
to understand what is being said but that does not mean interrupt. One should
never interrupt in the middle of a discourse no matter héow far off one's in-

formant is from what one is anxious to hear from him.
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(b) Never give advice or moralize. An informant may say of him-
self that he is intent on suicide, adultery, or all of the seven deadly sins.
Please do not attempt to inform him that your kmowledge is superior to his own
even in such a contingency. There are other ways to obtain changes in the in-
formant's opinion if such a drastic crisis should arise,

(¢) There should be no argument about the opinions, prejudices,
and contradictions of the interviewee. The thing to do is to restate what has
been said even more strongly. This will force him to restate and modify his
overstatement., All this means that the interviewer must be able to assess his
own self and discriminate between himself and the world around him., This is
not always easy.

(d) Always listen and do not try to force your opinion on the
person being interviewed but remember a trained interviewer learns how to point
an interview. To do this a series of implied questions (never direct ones)
can be asked, but that accent the part of the information which you wish to
stress and get further details on. For example you can say at the right time,
"Isn't that interesting," "Tell me more about that," or "Good Lord," and so on.
Another way is to look interviews over that have been written up and pick out
certain statements and re-phrase them to direct the attention of one's informant
to the place where one is interested. It is always well to look for unexpressed
assumptions made by the unconscious interpretation of the informant. A re-
statement of these to the informant is likely to lead to a deeper understanding
of his thinking.

4. Interpretation: So far we have only discussed the kinds of material
and the rules of procedure. We can now consider the interpretation of this
material. The interpretation in the field by the various people working in the
Rosenwald project will necessarily have to be by rule of thumb as it is in all

such research but it should be our aim as we develop the work to increase our



powers of understanding or in other words interpretation of the material we
get.

One of the first difficulties which all interviewers face is how to
know he is telling the truth., This question usually means, "How do you know
if the statement is true," or "How do you know whether what he says he believes?"
The first part of this question is a misconception. The important thing about
ean individual's statement is that he holds it and expresses it. It is an at-
titude and in its particular relation to the social structure is part of the
general spread (of attitudes) around the norm of that part of the social struc-
ture, as for example, "Is a mother what a son says she is?" The woman herself
may be notoriously immoral but the son can say she is perfect and both the
statement and the general community opinion can be true, The question for the
interviewer is "Why does an individual hold this opinion?" and the answer is
usually that it is part of the general structure of the family or some other
social institution. If an individual varies véry much from the norm he is
likely to attempt to justify himself so that one should always be on the watch
for such rationalized justifications and attempt to make them more explicit.
The other part of the question of whether or not the individual believes what
he is saying is much more difficult. In one single statement it is almost
impossible to tell except in a rather intuitive way but it usually shows when
you put this statement in relation to a wider context, either from what this
individual says or what the general social situation is.

It is highly important to find out not only what an individual has said
and will say one one level of his consciousness but also (1) what he wants to
say, that is things he apprehends but finds difficulty in expressing and (2)
what he does not want to say, (he is holding back these things usually because
he has a sense of guilt), and (3) what he cannot say without assistance, that

is things that are repressed into his unconscious or because they are under=
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developed in his own thinking. It is wise therefore to treat everything as a
symptom and not a final fact and it is only by such attitudes that one can get
at these last two categories of social material.

The above, after all, is only an attempt to state in a logical manner
what our own common sense tells us that we ought to do if we are to obtain the
kind of results needed for such a work as we have attempted. The benefit de=-
rived will be largely in making the explorer conscious of the fact that he must
be careful about his own behavior and in no way attempt to influence the state-
ments of his informants except by helping them say whatever they are able to
express, To obtain finally interviews of a high degree of reliability for
later examination it is essential that the researcher keep his interviews
written up and that this recording of the information gathered should not be

too distant from the time that material was gathered.



MEMORANDUM FOR THE ROSENWALD EXPLORERS
TO BE USED AS AN INCOMPLETE GUIDE
FOR THE RESEARCH PART OF THEIR ACTIVITIES

I. The field activities of the explorers can be divided roughly into
two general categories; in the first they will be participants in the activities
of the community in a manner very similar to that described by Mr. and Mrs.
Simon at the Chicago conference, In the second they will be research observers.
As the conference developed at Chicago it seemed necessary to briefly catalogue
the things that we should do in this latter division of the field work, This
was attempted by me in a short talk given to the councillors and explorers and
the following memorandum as written covers the same general field, in brief an
attempt to outline the kind of things we are to look for, such as the ideas,
activities and general behavior of the people living in the communities where
the observers are located, second the methods which the observers are advised
to use to get in intimate touch with the people of their communities, and third
the way the information gathered should be written up. We shall treat the last
first.

The writing up of the material: All of the interviews should be written

up daily if possible. This is not always practicable but an attempt should be
made to keep to this rule. Good strong notebooks should be purchased of a size
not smaller than this typewritten page. Iach entry should be dated and if there
is a change of place in the interviewing it should be noted. The names of the
persons who have been interviewed should be given and the spot where the inter-
view took place should also be noted. It cannot be too strongly stressed that
the writing up of eny interview should err on the side of over-length, if such
is possible, and to too much detail rather than to brevity; further, to write
down what was actually said and what was actually done rather than a mere des-
cription of it. It is well to note if a man smiled, laughed or frowned, et

cetera, when he said a thing.



II. The Things to Look For: There are a number of fundamental social

institutions and structures found in all our communities. I shall list each
below with a brief statement following to indicate the kind of material for
which to look when in the field. The informant will seldom talk directly and
explicitly about any one of the enumerated institutions but ordinarily he will
talk about what, "Dad said to mother," "What mother said to sister," or "Every-
thing's a racket now with taxes (government) going up," et cetera.

A. The family and household: This institution should be looked at

from the point of view of the immediate members who comprise it - husband-wife,
father-son, father-daughter, mother-son and mother-daughter - as well as the
general relations that exist between all of these people. The relation of this
immediate family to the larger kinship group, including the uncles, aunts,
cousins, et cetera, also should be given consideration. The more intimate de-
tails in the life of the people will be found of course in the family relations
and the norms which surround such relations.

The family, ordinarily speaking, performs two important functions in our
society; (1) it regulates the sexual behavior of people by marriage and (2) it
helps take care of the sub-adult population and orientate it to the community
at large. All the sexual behavior which is aberrant to this norm should be
studied and the attitudes taken toward it written down. There is a high likeli-
hood that the sexual norms of certain of the negro communities of the United
States, as well as the white, are quite different than the norms of which we
ordinarily think,

B. Associations: Such social phenomena as clubs, secret societies,

fraternities and other formal groupings of this type should be examined. The
people who belong to them should be listed. The activities of these associations
should be studied and their place in the community known and their ideas, beliefs

and avowed principles examined.



C. Class and caste: It seems fairly certain that in the south you

get two types of social stratification, one being caste and the other class.
The primary difference between caste and class is that in the former the person
in the lower group or in the higher cannot go out of one group into the other,
while in the latter one can pass out of one class into another either upward or
downwerd., "Race" in the United States besides being a term with a physical
reference has also a social referent which is really an expression for a two-
caste system.

Within each caste there is a class situation because a peasant negro can
rise out of the lowest group of negroes into a higher class until he ultimately
reaches the upper group within his caste. The same is true for a white man. All
the phenomena of class and caste should be examined and the relations between the
two types of social stratification carefully understood,

D, Government: The formal outline of the way the town and county

governments work will be of real significance and in particular the way they
affect the lives of the people studied, The local politics must be observed and
in particular the way they help organize the relations between the two races and
the behavior of the people within each race,

E. Churches: All the activities of the church should be carefully

examined, including the institution itself with its officers, congregation,
Sunday school, meetings, et cetera. In addition to this the beliefs and ideas,
the sermons, ceremonies, and the attitudes to these things should be carefully
noted because they form important parts of the thinking of the community. The
church calendar with its holy days and so on should be worked out.

F. Informal groupings: It will be noticed that certain people go

around together in primary groups; that is they will have their own little cir=-
cles which can be called "our crowd," "our circle," Mour group," "our gang,"

"our bunch," et cetera. The composition of these groups should be studied from



the point of view of the sex, age, social status, activities and so on. They
are very important in the formation of group opinion in any community.

G, Folklore, medicine, et cetera: The various beliefs surrounding

birth, pregnancy, marriages, deaths, sicknesses and so on, as well as graveyards,
burials, the weather and so on should be carefully recorded. It might be well
to state here the folk literature and folk song could also be collected if it is
an important part of the daily life of the community in which you live.

H. Economic: A special emphasis should be placed upon the economic

life of the people and its relation to the other institutions of the community.
For this reason I am including the memoranda submitted to me by Mr. Allison Davis
and Mr. Burleigh Gardner, who are engaged in a research similar to our own in
Natchez, Mississippi.

Therel+are two problems which a worker with the negro schools should have
some understanding of before he can hope to institute any improvements of the
schools from within the schools and communities themselves; these are the econ-
omic structure both as a whole and specifically as it relates to the negro, and
second the relationships between the whites and negroes.

The first thing to determine about the economic situation is whether it
is agricultural or industrial or both. In Louisiana probably the only industries
of importance will be saw mills and even where they are important agriculture
will probably be of equal or even greater importance. The industries should be
examined to see their labor requirements == do they require a large seasonal
supply of labor or is the demand fairly constant, do they require specialized
labor or can they use untrained labor, do they use only men or both men and
women? They should also be examined to see what their affect is on the labor ==
do they tend to segregate their labor in separate communities such as levee

camps or saw mill towns or do they draw their labor from the general communities

1, Submitted by Burleigh Gardner.



of the region; do they offer their labor a fairly uniform weekly or monthly in-
come or is it very seasonal so that individuals must turn to other sources of
income at certain periods; just what standardsg of living do they offer their
lebor in terms of income, housing, food, et cetera; and finally what opportunity
does the industry offer the worker for economic advancement?

The agricultural situation should be examined to see what it is based on
in terms of crops; is it based on an annual cash crop such as cotton, or truck
farming which gives several crops in a year, or on livestock or poultry? In
each case the situation must be examined to see the mechanism of producing the
crops in terms of the human elements involved. 1Is the land owned in large tracts
or small, is the management in the hands of the owners, managers or tenants; is
the actual farming done by day laborers, by share renters, or by cash renters,
and in each case how much control is exercised by the owners of the land and how
is it exercised? The crops must also be examined in the same manner as were the
industries in regard to their demands on labor == do they require a large season-
al supply of labor or can they be handled by the families actually on the farms,
is there a large demand for the labor of women and children or is it restricted
to men? Also what do they offer the individual in living conditions, how is he
supported during the off seasons or must he depend on other income at those
periods, what is his opportunity for economic advencement, if a day laborer or
share farmer can he reasonably hope to become a land owner, et cetera?

In the matter of the relations between the races all the elements which
tend to separate them and to keep them separated must be examined. The actual
relationships between negroes and whites in all the different situations in which
they come in contact must be studied, under just what conditions the negroes are
subordinated and in what ways, under what conditions the normal relationships
are relaxed and the negro allowed to overstep the normal restrictions. This

subordination of the negro must be studied to determine how it restricts his



economic and social advancement == does it tend to prevent his becoming a proper-
ty owner, does it restrict his opportunity for education, does it delimit his
standards of living, does it restrict his opportunities of earning a living, et
cetera?

After these problems have been thoroughly worked out for any specific
community the problems involved in improving the negro schools may be clarified
to some extent, The schools may be examined to see just what they offer to the
individual and how this fits into the total situation. Can an education aid the
individual to improve his economic situation within the community or does it
offer him no advantage? If there is no advantage in the education offered then
to really benefit by it the individual must move to some locality in which it
can be of value. If such a situation should become general what would be the
result to the community from which they move? If such a condition became general
it could be expected that the whites would oppose a system of education which
tended to threaten a necessary labor supply. On the other hand if the education
was such that the total community would benefit from it then the whites could
probably be induced to lend their support. In other words the schools to be
supported must be of value to the total community and not merely to a few isolat-

ed individuals,

1.
Since it seems probable that most of the field-workers will be white,

it is evident, to begin with, that their most valuable contribution to our knowl-
edge of racial adjustments in the South will be material upon the white society's
techniques for subordinating the Negro along caste lines. Within eight months,
a field-worker should be able to collect adequate interview material (and that

in the natural routine of his work in schools, without arousing suspicion in his

1, Submitted by Allison Davis.



subjects of any ulterior motive) upon such points as these:
I,

1. The general economic system (c¢f. Gardiner's paper)

2. The division of labor by races. This subject includes such

question as: The degree of supervision of tenants (rural),
i.e., are all classes of tenants closely supervised by a
landlord or manager, or only the lowest class of tenants,
helf-croppers? Does the gang-system of labor, with work "by
the bell" prevail? If so, are these workers croppers or
wage-laborers?

3. Does the advance-system prevail? Are advances made chiefly

by landlords, or by supply-merchants? How are landlords,
themselves, financed ~ by banks or by merchants? At what
seasons of the year are landlords willing to make advances
to tenants, and at what seasons are they unwilling? What

is the usual amount of money or food advanced to tenants per

month, per family (or by acreage in cotton, tobacco, etc.)?

4, Are arguments and physical conflicts between whites and
Negroes usually the results of economic reasons (orders to
plough, hoe, pick, etc., = arguments over care of mules,
stock, ete.) or are they usually the result of Negroes'

breaking social taboos?

5. Is the crop sold by the tenant himself, or does the landlord

sell the crop, and then make a return to the tenant of his
share? Are "settlements" usually prompt and honest?

6. Is there a high mobility among tenants after harvest

(changing landlords), or are tenants more or less station=

ary? If they are quite stationary, why? (Debt-peonage,



attachment to "home" " good landlord," etc.?)
g

7. Is there keen competition among landlords for tenants (VBEX
important), or is the labor supply greater than demand?

Vhat means do landlords supply to attract tenants? (Advances;

good houses; 1/4 renting; no liens on crop?

All of these questions can be answered by white landlords and managers,
since they are related to his functions, and involve no racial prejudices or

myths. The same questions can be applied to an industrial system, in principle,

except that there the question of industrial caste in the types of employment

for whites and for Negroes enters.

II. The second main field for research among the whites is their conceptions

of the techniques of racial adjustment., Here, we must know their attitudes and

and techniques with regard to caste. Caste includes such manifestations as:

1. Legal: Arresting Negroes for crimes for which whites are not
arrested (drunken; soliciting; vagrancy, etc.), or in arresting
them more frequently and giving them more severe sentences than

whites for same types of crime (especially inter-racial fights);

or in not punishing Negroes as severely for Assault and Battery
with Intent to Kill, or for Murder, as whites are punished,

unless the Negro kills a white man, or vice versa.

2. Social: All types of caste-sanctions, down to forms of address.

3. Terrorization to uphold caste-lines. This includes economic

threats, also. (Withdrawal of credit, etc,)

4, Miscegenation: Is it casual only, or do white men and colored

women live together? Do they have families, supported by white
men? From what class is each party? Do they lose class in
their own society as a result?

5« Are there any, or many examples of Negroes' breaking caste-taboos



(hitting or "insulting" white man, intercourse with white women,
employing or supervising white labor), and what punishment was
meted out to Negro in each case?

Before any real progress can be made in interpreting the material collect-
ed upon caste, the worker must have determined whether his white society is
chiefly influenced by an hereditary upper-class, coming down from ante-bellum
period, or is chiefly a commercial middle-class, or chiefly a newly industrial-
ized lower and lower-middle class of whites. When he knows this social strati-
fication of his white society, he can interpret the facts about the relative

degree of caste subordination. It appears that the greater the upward mobility

in the white society, the greater the conflicts between races, and the less the
rigidity of caste-lines, That is, in an old black=-belt culture in Alabama,
Mississippi, or Louisiana, open conflicts are likely to be few, since poor-whites

and Negroes are equally subordinated. In new industrial areas, however, in the

same states, in Birmingham, Atlanta, Monroe (La.), and Jackson, (Miss.) open
conflicts are frequent, tension is great, because poor-whites and Negroes are
both rising economically. For the same reason, caste-lines are not so rigid as
in an old Black-belt culture. (I know Negroes in Atlanta, and in Jackson, Miss.,
who break certain caste-taboos without punishment. In Natchez, or Decatur,
Alabama, they would be run out of town for the same violation (?) The patterns

have been set for decades,)

ITI. The third type of material which a white worker can gather in great detail

is the dogmas, and myths concerning races, caste, and the economic system, as

expressed and acted upon by the whites., This psychological behavior is extremely
important for any study of education, as well as of social and economic behavior.,
(Do Negroes have "morals," feelings, sexual attitudes, get tired, sick, etc., as

do whites? Are Negroes naturally criminal, lying, humblé, thieving, etc.?)
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The above is but a brief outline which is in no way supposed to be exhaus-
tive but rather indicative of some of the things that should be studied.

.

ITI. Kinds of Interviewing: Whenever social research is attempted it is neces-

sary to develop some kind of device which will place one in closer touch with
the people in whom he is interested. There are a number of methods which can be
used in furthering one's natural ability to intimately relate oneself to a social
environment and at the same time observe with some degree of objectivity what
people are thinking and doing in the community being studied. For this purpose

I shall 1list below several kinds of interviewing that are possible.

There are four forms that might be listed: (A) informative; (B) diagnos-
tic; (C) dominence of the interviewer; and (D) analytical.

A. The informative type is of a concrete, numerical, observational
variety and is good primarily for describing material traits and things generally
of a numerical nature in the social field, as for instance how many brothers and
sisters a man has or how many people were killed in an accident, et cetera. It
is the essential background of the standard questionnaire form of obtaining
social information. Its weakness is that one is likely to get yes or no answers
which may or may not be true and too frequently the researcher's preoccupations
play too prominent a role in making up the questions. The great virtues of such
a method of interviewing are that it does give one the numerical facts and, given
a proper set of questions, no evaluation of the material collected,

B. The diagnostic type: This is essentially the technique of the doctor
attempting to determine en organic complaint and is quite good as far as it goes.
It presupposes a familiarity with the cultural forms by the interviewer and that
certain facts found in his interviews are characteristic symptoms of the under-
lying structure. Its chief value is the point of view of looking beneath the

surface for the realities of the situation rather than judging the things spoken
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as the final realities. Its chief difficulty is that it does not take in the
total social situation. Its results are usually good but not as good if the
fourth method is used.

C. The dominance of the interviewer type: This is obviously a form
that is not to be used, although it frequently is by social workers and other
people with a thesis. The whole difficulty with it is that one always gets the
answer one wants. The dominance of the interviewer would include such actions
as advice to the people, moralizetion, coercion, persuasion and so on. By all
means avoid any behavior of this kind.

D. The analytical type: It is like the second but with important
differences and some of the first type can be combined with it. The analytical
type of interview will be discussed here under four main heads: (1) aim; (2)
objective; (3) rules of procedure; and (4) interpretation.

1., The aim is to try to gather all or part of the traits of a
social configuration rather than to classify them, The researcher will attempt
to describe concretely a social situation and interpret the behavior of a group
(family, school, church, et cetera) or individual in terms of it, It can be
used for social research alone or to find an individual's place within the
social structure and interpret his action in terms of it or to see if a particular
individual is ebnormal, that is varies from the social norm in his behavior,

One of the great advantages of this system, both to the interviewer and
the man who is being interviewed, is that when the person interviewed is talking
about his place in the culture (telling what he does and how he thinks) he
assists himself therapeutically by obtaining what the psychologists call an
emotional release and his interview acts as a kind of catharsis by ridding him
of a number of his preoccupations and "things which bother him," This creates
a solidarity and a feeling of oneness between the explorer and those who talk to

him in such a manner, It is valuable to the research becauseé it makes the wvarious
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people who are so interviewed anxious to see the researcher again. In addition
to this it gives the field man much more intimate and reliable information about
the lives of the people with whom he is living and it is likely to obtain greater
cooperation with others through the good will of his informants. The main

element in the attitude of the interviewer in this situation is that of a sym-

pathetic listener and of a good friend who objects to nothing which is told him

and who has 2 human interest in everything which is seid. Out of such interviews

one can find what the attitudes of his informants are, how they evaluate and
interpret their lives, and generally what the social organization is of the com-
munity that is being studied.

2. Objective: There are a number of questions that arise which need
analysis here. Included among them are, "How is the interview to accomplish its
aims," "What material is to be examined," "What rules of procedure are to be
used," and "What rules of interpretation to be followed?" The material collected
depends upon one's understending of the social situation which he is examining.
Theory and working concepts are absolutely essential because they are either
implicit or explicit in the field worker's thinking. It is far more dangerous
for a man to have implicit ideas by which he selects or rejects pertinent material
than to have his ideas explicit within his thinking. Please try to examine your
own thinking at all times after you have collected certain materials and see why
you think they are important.

This is more than true of the people you will be interested in. In all
social situations in which a man finds himself there is an element of interpreta-
tion. The kind of responses he makes is controlled by the meaning he assigns to
his situation, as for example his relations with his family are due to the con-
cepts he has about father and mother and so on which are the underlying bases of
his interpretation of what ought to be done in a family situation., The different

informants that one has will have different interpretations for what seems to be
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the same situwation, but in reality this really means that their participations
in the life of the community will be different and no informant is capable of
giving a total picture of the life of the community because he must always see
it in terms of his own position within the totality and since our modern com-
munities have a very considerable wvariation within their structures the places
occupied by different peoples can vary enormously. For example, a planter's
interpretation of what takes place in the economic life of his community will
be very different, let us say, from that of the poor white share farmer's or
the negro farm laborer's,

3+ Rules of procedure: The following rules are largely for the begin=-
ner in interviewing but they are expressive of a scientific attitude. It must
be remembered however that all rules must be adapted to the use of a particular
individuel interviewer and if any rule is followed too rigidly it is likely to
become pure ritual and not be a reliable technique. The individual interviewer
must make these rules fit himself. Generally speaking, however, one can say

that (a) the interviewer should be friendly but objectively critical. He

should be friendly to put his subject at ease and objectively critical to pre-

vent subjective evaluations to enter in by reason of his friendliness to the

one being interviewed. The explorer within himself should have an attitude of

patiently listening. This is particularly true if the material being gathered
is unusually intimate. Even though some of the evidence coming in is a bit
boring by all means preserve an active, even though a simulated, interest and
thereby demonstrate one's sympathetic feeling. The attitude of the observer

is always an affirmative one. (He is a "yes-man.") This does not necessarily
commit him to the proposition being stated. By all means please attempt always
to understand what is being said but that does not mean interrupt., One should
never interrupt in the middle of a discourse no matter how far off one's in-

formant is from what one is anxious to hear from him.
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(b) Never give advice or moralize. An informant may say of him-
self that he is intent on suicide, adultery, or all of the seven deadly sins.
Please do not attempt to inform him that your knowledge is superior to his own
even in such a contingency. There are other ways to obtain changes in the in-
formant's opinion if such a drastic crisis should arise.

(c) There should be no argument about the opinions, prejudices,
and contradictions of the interviewee. The thing to do is to restate what has
been said even more strongly. This will force him to restate and modify his
overstatement. All this means that the interviewer must be able to assess his
own self and discriminate between himself and the world around him. This is
not always easy.

(d) Always listen and do not try to force your opinion on the
person being interviewed but remember a trained interviewer learns how to point
an interview, To do this a series of implied questions (never direct ones)
can be asked, but that accent the part of the information which you wish to
stress and get further details on. For example you can say at the right time,
"Isn't that interesting," "Tell me more about that," or "Good Lord," and so on.
Another way is to look interviews over that have been written up and pick out
certain statements and re-phrase them to direct the attention of one's informant
to the place where one is interested. It is always well to look for unexpressed
assumptions made by the unconscious interpretation of the informant., A re-
statement of these to the informant is likely to lead to a deeper understanding
of his thinking.

4. Interpretation: So far we have only discussed the kinds of material
and the rules of procedure. We can now consider the interpretation of this
material. The interpretation in the field by the various people working in the
Rosenwald project will necessarily have to be by rule of thumb as it is in all

such research but it should be our aim as we develop the work to increase our



powers of understanding or in other words interpretation of the material we
get.

One of the first difficulties which all interviewers face is how to
know he is telling the truth. This question usually means, "How do you know
if the statement is true," or "How do you know whether what he says he believes?"
The first part of this question is a misconception. The important thing about
en individual *s statement is that he holds it and expresses it. It is an at-
titude and in its particular relation to the social structure is part of the
general spread (of attitudes) around the norm of that part of the social struc-
ture, as for example, "Is a mother what a son says she is?" The woman herself
may be notoriously immoral but the son can say she is perfect and both the
statement and the general community opinion can be true. The question for the
interviewer is "Why does an individual hold this opinion?" and the answer is
usually that it is part of the general structure of the family or some other
social institution. If an individual varies very much from the norm he is
likely to attempt to justify himself so that one should always be on the watch
for such rationalized justifications and attempt to make them more explicit.
The other part of the question of whether or not the individual believes what
he is saying is much more difficult., In one single statement it is almost
impossible to tell except in a rather intuitive way but it usually shows when
you put this statement in relation to a wider context, either from what this
individual says or what the general social situation is.

It is highly important to find out not only what an individual has said
and will say one one level of his consciousness but also (1) what he wants to
say, that is things he apprehends but finds difficulty in expressing and (2)
what he does not want to say, (he is holding back these things usually because
he has a sense of guilt), and (3) what he cannot say without essistance, that

is things that are repressed into his unconscious or because they are under=-
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developed in his own thinking., It is wise therefore to treat everything as a
symptom and not a final fact and it is only by such attitudes that one can get
at these last two categories of social material.

The above, after all, is only an attempt to state in a logical manner
what our own common sense tells us that we ought to do if we are to obtain the
kind of results needed for such a work as we have attempted. The benefit de-
rived will be largely in making the explorer conscious of the fact that he must
be careful about his own behavior and in no way attempt to influence the state-
ments of his informants except by helping them say whatever they are able to
express. To obtain finally interviews of a high degree of reliability for
later examination it is essential that the researcher keep his interviews
written up and that this recording of the information gathered should not be

too distant from the time that material was gathered.
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SIMON STUDY

PROGRAM FOR IMPROVEMENT OF COMMON SCHOOL EDUCATION \ : S

WITH SPEC REFERENCE TO CONDITIONS IN SOUTHERN RURAL AREAS

N
Ao
Children'e Clinic for Prevengégive and Remedial Work,

To be located in South available to several normal colleges and a
muber of school systems.

Objectives:?
a) To work with children
b) To work with teachers and school systems

Continuous records are to be kept and carefully analyzed from time
to time. If possible, a comparsble clinic should be located in the
North to serve in the same way. These clinics would be operated
entirely independently of each other, but their pooled findings ought
to be of great value in understanding the needs of young children.

Experimentation in Schools!

A. Loan of topnotch teachers for period of one to two
years from good existent schools. These teachers to
teach in the Southern schools.

nf
B, Loan;other teachers to rotate among schools, This
group of teachers would develop materialf especially
adapted to the needs of the area under consideration,
e,

1. -Programs comﬁ}able to the one in Fenn School,
St. Helena's Island,

2. Materials on the negro-white situation., It is
recommended that material; on the negro-white
gituation be simultaneously developed in the
Northern schoocls. This would be g distinct ad-
dition to the usual program, would be a good
direct attack on problems of interrscisl relations
and could certainly be made to seem more immediate
to children than studies of Indians and Eskimos.

2 3 '\\)’,‘51)

C. Active Supervision Committee. It is suggested that a
committee for regularly scheduled supervision be ini-
tiated to create and maintain standards of work and to
give in-service training to teachers on the job. The
Supervision Committee should be made #p of active
superintendents or persons of like qualifications. Work
under way should be analyzed and reformulated as fre-
quently as could be done to advantags . Suggested per-
gon to use on such a committee - Ibwler, Judd, (he



wouldn't be flattered at the "like qualifications" but

he would have a lot to offer), Keliher, Washburne and
Zirbes. Keliher and Zirbes might be gotten on the job
regularly and I think either of them would be tremendously
valugble. '

III. Teacher Education:?

Fellowships should be given to a fairly large number of good teachers,
vhite and negro,from the South to enable them to take intensive training
in colleges where short or long courses fitted to the needs of individuals
could be given them, e.g.,

A. Cooperative Training School, N.Y.C.
B. Graduate Teachers College, Winnteka, Ill.

C. Shady Hill School, Cambridge, Mass.

Iv. A Study to be made of causes of failure in Southern areas especlally as
related to maturation levels.

A study of this nature would indicate when various processes in
arithametic could be taught to best advantages with fewest.
regulting failures, likewise spelling, reading and other tool
subjects., Although much work has been done along this lime in
the North, I doubt if adaptations have been made to situations
in Southern rural areas.

s e ok e s ok ke ke e o ok oK s ok ok R

The program above outlinei alms to effect:

1. Better care of individual children through analysis of
their needs and by means of preventative and remedial
woTk.,

2. Better education of teachers through additional schooling
in service education and careful supervision®

3, Improved curricula, and programs more nearly suited to the
needs of Southern rural people - negroes and whites. It
will be noted that under this plan

Project 1. Would affect the care of individual children, the
education of teachers and results would eventually
get into the curriculum.

Project II. Has to do with the development of curricula and
teachers'! education.

Project III. Deals specifically with teacher education and
would inevitably affect curricula and care of
children,

Project IV. Would contribute to cl:m:ieula and both directly
and indirectly to the care of individual children
and to the educat&on of teachers.
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TCACHER IR A GEORCTA RURAL SCHOOL

The Council on Rursl Bducation, affiliatsd with the Julius
Rosenwald Pund, is searching for & man to join inm an experiment or
demonstration of the potential place of tha school in & country community

In the two-teacher echool of Fair Play in Borgan County,
Georgia, Miss Ruth Lockman, s member of the staff of the Rural éounoi.l,
has been teaching during the past spring and will continus next year,
With the cousent and approval of the community snd of the County Super-
intendent, Mr. J. B. Owen, we are looking for 4 man to serve as the
other teacher. It is probably that, being = man, he should be princi-
pal of the school,

What the Council wishes to do is to show by actusl work in
a rather typleal rural district what s school may mean under the best
leadership. In addition to the beat teaching of the regular subjects
in the clussrooms, we wuit to see what tsachers msy do by way of influ-
encing the gemeral lifs of the community. The man selacted thersfore
should be fully competent as & teacher and kQanly intereated in methods
and ut.o-rials of instruction. In adiition he should know & good deel
about practical farming snd be prepured % make contritutions to farm
development in the district. If possible he should azlso have soce
susical or other creative tslent; specifically it sould be a greut con=
vanience il he can play the pisno. He should probably be around thirty
to thirty-five years old, and in addition to excellient educstion, have
had successful t:aching experience. Hs should have nndﬂtnplt Wﬁr
fondness for teaching end for rural life. i J
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The teachers in this experimental school will hawve ag thelr
duties:

1. To conduct an excellent school by present standsards.

2« To work out new courses or fresh ways of hsndliing the
present courses; also Lo study possibls revisions in
the genersl curriculum of the rural elsmentsry schools,

8. To bagin to create new muterials of instruction:
pamphlets in special subjects, projects for carrying
chiliren from immediate intereats to further knowledge
and skill, tegts,

4. To extend the influence of the school iuto the community
go a8 to improve the farming, conserve the health, and
generally enrich the lil'e of the distriet.

The expgerimental tenchers will have the immediate help of
off'icers of the State Daparteent of Bducation and the Rosenwald Pund,
and the guidsuce and cooperation of the Council on Rural Education.

SALARY

While the tescher selected will be the rogular appointes of
the school dilstrict, the Council will supplement the sslary regularly
paid by the school board., We expect the psrson appoinited to receive
aot less than $150, a month from the Council for sm eight months'
term, in addition to the regular payment from the district of
approxinstely $40. s wonth for whatgver length of term the school
pays. We ars willing to pay more fhan this for an exceptionally

qualifisd msn,
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®. ¥W. Alexander, Director, Commission on Interracial Cooberation,
Atlanta, Georgila

Jessle H. Benjamin, Jeanes supervisor and instructor in rural
education, Forsyth liormal School, Georgla

Johu J. Coss, Columbia University, New York City
Kichael M, Davis, Director for Medical Services, Julius Rosenwald Fund

J. Cs Dixon, Georgla State Department of Educatien, State Agent
for Hegro Schools, Atlanta

Leo M. Favrot, Smuthern reprosentative of :&e Gene.al &Lducation
Board, Baton Rouge, Louisiana

Burton Fowler, Tower Hill School, Wilmington, Delaware; president,
Progressive Education Association

liolen M. Irby, Arkansas State Department of Education, State Agent
for Hegro Schools, Little Rock

Charles 8. Johason, Dirsctor, Depariment of Social Sciencs, Fisk University,

Hashville, Tennessee; author, The Regro ian American Civilizationm,
Shadow of the Plantation, ete.

Charles H. Judd, Director, Department of Elucatlion, University of
Chaicago

A. C. Lewis, Louisiana State Department of Education, State Agamt for
Hegro Schools, Baton Rougs

Fred McCuistion, association of Colleges and Secoundury Schools of the
Southern States, Rashvills, Tennessce

Be Schrieke, Director of Education of the Dutch East Indies, Batavia,
OyWava

9$ b Lloyd Warner, Division of Anthropology, Harvard University, Cambridge,

Bassachusetts

Arthur D. Wright, President, Anna T. Jeanes Fund end Joim F. Slater
Fund, Washington, D. C.

Edwin R. Embree, President, Julius Rosenwald Fund, Chieago
James F. Simon, Julius Rosenwald Fund, “hicago Sy ==

Margaret Simon, Julius Rosenwald Pund, Chicago
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Chicago,.
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Edwin R. Embree, President, Julius Rosenwald Fumd, Chicago.
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Charles H. Judd, Director, Department of Education, University of
Chicago.

4e C. Lewis, Louisians State Department of Education, Baton Rouge.

Fred dcCulstlion, Association of Colleges and Secomdary Schools of the
Southern States, Nashville.

' B. Schrieke, Director of Educstion of the Dutch East Indies, Batavia,
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Margaret Sargent Simon, Julius Hosenwald Fund, Chicago.

Lloyd Warner, Division of inthropclogy, Harvard University, Cambridge,
Massachusetts.

Arthur D, Wrigiht, President, Aana T. Jeanes Fund and Johm P, Slater
Fand, Washington, D. C.

George F. Zook, Director, American Council of Education, Washingtom, D. C.
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SIMON STUDY

On our arrival in Baton Rouge, Mr. Szith piloted us around to pay
our respects to and get word-ol-mouth spproval from the various state
oificialss Mr. Harris, State Superintendent of Educstiony Mr. Lewis, State
Agent for Negro Educitionj and Mr. Hatcher, Parish Superintendent of
Educations The visit to Mr. Harris wea almost purely a courtesy one since
his duties place him far above the ground, as exemplified by rural Wegro
schools. However, he gave us his somewhat pessinistic approval. Mr. Lewis
of course was genuinely interested and gave us, nd contimued to zive us,
all the help he could.

Hr. Hatcher was & slight problems He is a delightful persom but
not much interested in sny educatiom, and totally uminterested in Negro
education. He was very pleasant, gave us carte blanche on anything
we wanted to do, and turmed us over, body and soul, to Mr. Ida Glvens, the
Jeanes supervisor of the parish. You a&ll met her although you may not
remember. She is, Mr. Lewis says, one of the best Jeanes teachers in the
state, and she cerbtainly gave uz every help and encouragement possille -
not excluding manusl lsbor when necessary.

After we had thus pald our respects and inspected our superiors,
it was necessary to find a place to live; we were convinced it was wital
to be right in the community. After a few trials and tribulutions, wender-
iang around the country trying %o flnd an abandoned shack to renovate, we
found, in contrast, & mension of ten rooms which had had a slightly rosy

career as a road house. We were sble to rnT__u. _JI&' u foved; shut wp
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more than half of it, and considered ourselves settled,

The next day, which was Monday, found us at Foreman in a completely
paralyzed states There was so much to do, both mentally snd physically, thet
we couldn't ever think where to begin. There were places which used to be
flower bedsy there were two shovels. It seemed ressonsible to coanect the two.
So the first work done was digging and making beds for shrubs and flowers.

On Wednesday we had our first meebting of the community. Out of
fifty parents, forty-five came. We explained to them what we hoped to do -
putting everything on the basis of improvement of physical plant, as we hed
found through incidental talks around that it wes on this tangible basis we
would get sympathy and cooperation. We talked over with them the things that
should be done and which eould be done Ly the community, children, teachers,
and us.

We tried very hard to impress on them thet everything was really up
to them: as far as we were concerned, we could be there oanly a short Lime
and we could do nothing that they could not do for themselvesj it was perfectly
apparent that as things stood they could not expeet anything from the legiti-
mate channels of the parishj that if they proved themselves willing and
capable of doing their part, they would be in a much better position to expect
aid from the parish later oune

The first and most apparent need was & good fence, the old one being
in complete dlsrepalr, without which we could do nothing becuuse of wander-
ing pigs and catile. One man volunteered to get posts (we had figured the
number necessary) for eight cents a post. This was received with great approval -

'F
i

but it was the fence that almost caused & community splite More of that later,

It was a pretty good meeiling. SavegaLL peo ?@., wnd on the ‘ Y -
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whole they seemed enthusiastic and undsrstandl’ng. x;,ﬂl
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One woman avose with much ceremony and decalimed that we were
direct from God - she could tell it from our faces. And she didn't think
we needed to bother about reising money - hard work was what was needed.

At that point we retired in coufusiom, end our friend Hr. Johnson
rushed into the breach and aske# the blessing - without which it is
actually impossilble to bring a meeting to a close.

The minute the meeting was over, the sume woman asked #e in the
nane of God for & contribution to the churchl And at each subsequent
meeting she asked for money.

The next big occaslon was the chicken supper - at which we
earned §8.06. Each person donated things and then they were sold. HNever
in the history of the world has there been such & ghastly affairs
horribly cold weather, only two lamps in the whole school (where it was
held), & couple of fights. But - £8.051

At the chicken supper both of us were approached with offers of
fence posts. Much better posts they said and at half the money - or the
same money but very superior posts. It looked like a situations much
secrecy and some backbiting of the other bidders. There was nothing to
do, we decided, but have another meeting and let them decide. Whatever
decision we reached would have alicnated the others concerned, and unfor-
tunately sll the bidders were leaders and it was important to be friendly.
In addition to which, we aren't fence post experts and we really thoughh
they knew more about it than we did.

So the second meeting was called the next week. The whole

thing was put before thumduankadt.hutaukﬁthﬂa'mdsﬁ*.
since it mas their money and their school. vﬂmm the rc‘htha
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merits and the several prices, very anicably, snd the deeision went to the
original bidder, with everybody happy.

This second meeting was not so well attended - only thirty-five
people. But it was much more engouraging.

Fe had been able to mske consideratle showing on the grounds by
this time, The children hsd worked nobly; a few parents and relatives
hed been dropping by and helping. I think the fact that they could see
things happening and the yard looking better, made them have a good desl
more confidence in our good intentionse And also, they had been seeing us
digging and planting snd cleaning up, and thai made them feel that we all
were on the same level,

Whatever the cause, we certainly hsd wmore spontaneous comment
and suggestion and freer perticipastion in the genersl discussion at this
neebting.

A defiunite time was sek for the building of the fence and it was
understood thatﬁatevarmwuld, would come to help. Om the day set
six men turned out. It wes on thut day that we felt we had begun teo touch
the community. There was continusl squebbling of a good-natured sort, we
were constantly being put in our place by the experlenced fence bullders,
and altogether a good and robust time wes had by all. We did heve the
satisfaction of building with our own hands such a gate as has never been
meen before, and which called forth the admiration and respect of even
the old timers, In their own words, we taught them a thing or two about
gate building.

All this time and in between the maj ﬁns., the work on the
grounds progressed. Isolated members of the E:;nn.t Weﬂ by «nd helpea \

for several hours - sometlues for & whole dq
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One of the most encouraging things that happened was that vhile we
were abay at a conference in Atlanta im the middle of 4pril, the new fence
was whitewashed, the remains of the old fence were stacked neatly for [lirewood,
some hedges were planted around the new toilets, snd the yard was freshly
mowed and clesned up. We found out afterward that the strong arm of Mrs, Givens
had start:d things going, but even so it was a great delight.

The painting of the building was the most difficult single piece of
improvement. After considerable delay and agony, both on our part and Hr.
Hatcher's, the CHA officlals agreed to pain all the schools in East Baton
Rouge Parish. The first three to be painted were city schools - one Hegro
and two white. We're convinced that the reason the Negro school was painted
was becsuse we took Mr. Embree and Dean Pipkin to, see Hr. Hatcher, and the
poor man was ashamed not to mmdanlamm Foreman was to be
in the second group of three, to be started about the 15th of April., When
it cume to a showdowm, the CHNA refused to buyy supplies after the first of April,
g0 only the first three schools were painted.

Mr. Hatcher, for what reason nobody knows, volunteered to do all the
work on Foreman that the OWA had planned to do, plus all repaimimg, plus
two new toilets to replace the fourteen-year old ones. It is interesting to
know that on repsirs and painting of Foreman School, more than twice as much
money was spent than was spent on nineteen rursl Begro schools in East Baton
Rouge Parish in 1932-88.

Hr. Lewis, in additlon to much spiritusl comfort and innumerable shrub
cubtings, contributed from his state funds the money Lo paint the inside of the
building, e B

The end results of the work on the anl and " d were .js_l}bu; the JB! ..
fence was put up enclosing about two acres imstesd of theé small plot which we
saw in Hovember, so that the children would have some spade for a playgroundy
flowers and hedge border for the walk, end two Edith Stern Memorial asaleas =

were set out; the school buildiag itself has been all repainted both inside le :
end out; a gutter on the roof has leen put up so that sll the rein water doesn't|
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fall directly on the steps; a new pump and new sections of pipw were put in
the old well, =0 that we get Z1 buckets of water a day instead of sixj

the steps,rooff, and locks (every one of which hzd been upside down) were
replaced or repaired; new tollets heve been made.

All this repairing and besutifying was not only an end in itself
but a means by which we got easily and naturally into pleasant dnd democratie
repations with the teachers and children and community. And along with the
digging we tried a few tentative things of smmx a more intellectual sort.
For example we brought in a small library (having visited second hand book-
stores and begged from the Fund sample copies that had been givenly the
Junior Literary Guild, and we read %o the children every afternoon. We had
with us & microscope which was like magic to the bhildren and around which
Jim organized an informal daily class in nstural history which cerried over
to Saturdays and Sundays when the children came down to the house.

Meanwhile all our contatts about the school gave us opportunities
of observing the terrors of the present methods of teacing which we
deliberately refrained from interfering with because we felt that sueh
int rference should wait, un til, on the basis of further experience and

conference, & general plan for revision of curriculum could be worked outes




lir. Lewis, in addition to much spiritual comfort and imnumerable
shrub cuttings, contributed from his state funds the momey to paint the
inside of the building.

With the closing exercises we hit the high point of the group
meetings. Most of the old standbys were out, plus some new ones. The
teachers had prepared what seemed to us (although we may have been biased)
a grand program. The children have an ease and poise thet are delightful
to sees In one skit which involved & row of children, each with a piece
to speak and a grand total speech at the end, the last little girl was
forgotten entirely. The chlldrem reslized it immediately when they started
their final chorus but they kept right om to the end. Having finished,
they stood quietly while Little Sister, completely composed, spoke her
piece, after which they filed out in good order.

lire Hatcher put in his appearance and made a very nice speech.
Everybody was so pleased to have him becsuse it was the first time he had
ever been out.

Mr. Friend of the church donations ate fifteen helpings of ice-
cream and asked for money - not only from us but from Mr. Hatcher, Mr.
Embree, and Dr., Bay. HNo sale.

It was grand fum and I think even our sophisticated guests emjoyed
themselves.

Going home that night two of our props and mainstays, Emma and
Johnson Washington, said "It looks so beautiful. It's too bud they won't
keep it that way,® which was slightly discouraging. But since we've been
back this same Emma Washington has written me Tomd effects

0f course nobody knows that will happen. It W,mm tam t.hat

we have over-emphasized the importance of the !Lu.llding a:ﬂ:’lngromda, ‘mt
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to us this seems the essential beginning. If people in rursl communities
can learn by some mesns or other that they can mske thelr living conditions
not only eadurable but pleasant, half the battle is won.

And that brings us to what goes on inside the school. At present
the school course consists of being badly taught outmoded material suit-
able to urban schools on an entirely different level, where the childrem
are going to have to meet entirely different problems when they get out of
school, and where they are going to have from four to eight more years of
schooling. If in the first place, rural children can be made to understand
that it isn't a disgrace to live in the country and that all the benefits
in the world don't come from city life, you will get the begimning of a
better rural community. And it is only with a better rural community that
anything can be accomplished in the rural schools. If in the second place,
the children can be taught things which by virture of their experience
have some meaning to them, schools will funciion properly. TFor example,

I heard Hiss Lewis Btruggling to teach - paragraph by paragraph - out of g
geography published in 1927, the relations between Venezuela and Colombia
and the United States., G&he said "Now Camille, we're on the second para-

graph., What does it say?" Canille sald glibly "There are lots of people
in Canada and they fight all the time." Whal! the paragraph sald was that
trade relations with the west coast coumtries were made much easier by the
cutting of the Canal and the elimination of the dangers around the Cape.

Now Camille is not stupide It was sinply a combination of two
things: (1) she has no conception of the topic because it lies completely
outside the realm of her experience and (£) mmﬂ never learned to reads
In the set-up of the course which bs compo o!‘lﬁsub,?hntstoh




Aside from the suporfiecial difficulty of an absurd time schedule,
the problem is partly a guestion of materisls and partly & question of
bad teachers. Our teachers were much above the average. Bub it is only a
gifted teacher who cam really adapt her subject matter. We met in Atlanta
& teacher who, I think, hes solved her problem amzingly well. She has
outlined whet she calls a "cotton project.” In terms of cotton (she teaches
in rural Texas) she teaches reading, writing, geography, history, langusge,
arithmetiec, spelling, music, and dancing. She teaches in terms the
children can understands in comnection with things which not only form a
part of thelr day-by-dey life but also will be their life when they finish
their six or seven years of schooling.

Two main objectives of rural education seem perfectly clear - so
clear 28 to be self-evident. We will also admit that they will probshly
mever be fully resched unless the eatire social order - and more than that -
unless human nature - cam be revasped to perfection. However, we feel
that in the working out of details they must always be kept in nind lest
the perfection of detall assume such large proportions that any ultimate
result is completely neglected.

These objsctives ares (1) the improvement of the standards of
living of the community amd (2) the teaching of the child with an eye to his
experience and needs.

The two of necessity will overlap. The first will be realized
or partly realized by (a) example - namely, the keeping up and improving of
the school and grounds, (b) the personal efforts of the teacher with
individuals in the community, and (e) the direct ing of the child, so |
that he himself may carry home ideas which beofbaﬁ%ttoi;}.uﬂhis |
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In the teaching of the child, of the utmost importance is reading.
If eny child, rural or urban, cean reslly read snd understend whet he reads,
can understand the part which reading should play in his life, everything else
taught in the school will come along of its own accord. A1l of our childrea
can call off words - with varying degrees of accuracy and fluency - but not
one could read. Hot one had ever seen a book except their textbooks. When
we took some to the school, they handled them at first as if they were
dynamite. But they are bright, normal, alive childrem, and it doesn't take
them long to figure out what books are for., We had the teachers and ¥rs.
Givens for lunch one day, and all of us stayed away from school about an hour
and a half, The teachers jittered becsuse they were afraid the childrea
were killing each other. We got back and found Isaish, our pride snd joy,
reading Hother Goose to the assembled school under the trees.

To these two objectives, which I seem to have left pretiy far back
in ay pride in Isaiah and the children, there are for the Fund, three avenues
of approachs The schools themselves, materisls of teaching, and normal
schools. And beginaing at the end with normal schools. We could right now
beg, borrow, or steal a normal school and start educating teachers, if we
knew concretely and definitely how we think they should be educated. But we
don't. Similarly we could evolve a set of text books, calling on the best
brains possible, to put in rural schools. But even the best brains could not -
on the basgis of what we know now or they know now - - text books which
would be actually workable in the conditions t.h4t exist 1nrzpm1 schools,
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We could sit here and plan what we would do to the schools them-
selves - the teachers, the physical plant, community relations, the super-
vising bodies, but when we went to do it we might find it wes all wrong,
or we might find that we could adapt our proposals in given situstions, but
we don't know snough even to do that.

If we admit all these things - tha the only thing to do is to
find out more about thems On the basis of our 4wd sAd a half months' exper—
ience - Jim's and nine - we think we know some of the obvious things to
doj we think we Imow in general the big things to do. But one experience,
in one area, is not enough for so enormous a task.

As you read in the docket what we propose to do is simply this:
put out eight or tem more workers - carefully picked, in carefully selected
areas. Let them work for a period of two or three months and then move
to another location. In addition to these workers, we think an immeunse
addition to the total fund of inowledge would come if we put two workers
in en average situatiom for a yesr. They would not, as in the other cases,
be working with the regular teachers. They would be the teachers. They
would have all the experiencesg of the rur@l workers and would act as a
kind of econtrol in the general scheme.

We believe that these explorers on the basis of either their
wandering or stationary experience, would have valuable and concrete sugges-
tions on all three of our methods of approach to the ultimate objectives.
And then with the fortunate circumstance of having in the field with us
Dre Schrieke, with his wide experience inm rural education in amother country,
andmbersononrbo&rduhoareﬁtﬂh&adéim iatmatadhe&m—
tiom, procedures could be evolved which mm‘ realIy na.l?w schnn).a of the
mekeshifts that now exist. e A, :




We realize that this 1s an enoruwous task - that we are
attempting to reorganige schools and community, which on the face of
it is an almost irapoaaiﬁlo undertaking. But you notice the date
at which we hope to realize (all of us being dead) some part of our
ultimate objective.

And the Julius Rosenwald Fund is in a peculiarly happy
position to attempt such & task because of our prestige in the
field of Hegro education, because our history and tradition are in
this {ield, and because we have actively cooperative relations
with the General Edueation Board and the Jeanes Fund, the other

two foundations which are interested in these same problems,




s 0

E;’(}l();- ') \ 0

v X

o B
“4UDy \ )

Tentative Proposals for 1935-36 | . )

RURAL SCHOOL EXPLORATION

l, Maintain at least two white and two colored general explorers,
who will continue to supply realistic pictures of all elements of the
southern rural scene. Of these four explorers, one white and one colored
should work next year in the same community.

Z:R\COntinue the experimental work of one or more teachers each
in one white and one colored school in average settings. Specifically,
it is recommended that Mrs. Cannon and Mrs, Duncan conduct the colored
schobl at Red Oak and that Miss Lockman, supplemented by a man teacher to
be newly appointed, conduct the white school at PFair Play.

16?JDave10p one distriet in which the white and colored schools
are working in a common program., The Fair Play community might be used
in such an experiment by supplying the teacher for the colored school
of the district, which now is one of the poorest ome-room schools in
Georgia., Miss Lockman has already gained a fine influence in the white
school and the white community, With proper help from a superior Negro
teacher, Miss Lockman might work out a good deal of cooperation between

the white and colored schools of the district and demonstrate the amount

of interracial good will and helpfulnoss that can be built up by proper

ngchool and community attitudes,

5

_ZI;JTake charge of a school in one of the newly developed

farm colonies. The new ferm commumity in Harris County, Georgia, might

offer an opportunity to sec what can be accomplished by the right A

¢

kind of school in a community which is socially and economically sound a‘

and which wishes to make fullest use of education as a means of social

growth, g R
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5. If opportunity offers, help one county which wishes to try («ﬁjw
‘the experiment of close cooperationlbetween the various public services: {LLLZC‘J
schools, health, farm demonstration, home demonstration, library service, bTCXX;B
etc,, for both whites and Negroes. Our assistance might be the supplying
of an executive officer for such an experiment in aggressive team play ,J
by all the county agencies,

6. Add a staff member whose function will be to survey the
various interesting projects and movements in education and community or= Mt
ganization throughout the South. Studies and reports By such an agent ;yﬂuiw’g X
will supplement the informal, personal knowledge of individual members t G:JFWI
of the Council by an organized or systematic reporting of the whole field,
The same staff member might also meke studies of rural education in :19%;1 ‘:T&

one or more northern or western states with a view of giving further W”k“JAf

light and perspective to our efforts in the South. v}f;ga%klk%}’
74 Stand ready to organize the Council further through sub=-

committees in order to obtain more detailed and continuous service from

the unusually capable membership of this group. We already have one

active committee, consisting of Charles S. Johnson and Lloyd Warner,

which is studying and organizing - digesting - the reports of the ex=

plorers, It is suggested that we appoint further committees only as

specific tasks or probiems present themselves on which a small committee

can clearly be of distinet service,

General comments on the proposed program:

(A) Several of the above items might merge, For example, one
of the experimental schools under item 2 might properly be a part of the

bi-racial demonstration discussed under 3, and this community might well



be in the county chosen for an experiment in county cooperation discussed
under 5,

(B) We propose to swing the emphasis definitely from Negrg
schools to rural schools regardless of race, Next year we shall want to
include as many white schools as we do colored schools and wherever
possible we shall want to work on community projects that ineclude both
races rather than on units which affect the white or the colored
exclusively.

(C) The general observers may well continue to be spread over
more than one state, But as we move our efforts from observation to
experiments and demonstrations, it may be wise to concentrate the active
program, at the outset at least, in a single state,

(D) We should keep in mind that related groups and individuals
are engaged in studies and actions which illumine and affect wvarious
aspects of our problems, A Commission of Three has mnde a thorough study
of farm tenancy in the Cotton States ond has influenced movements for
reform, which if at all successful may mould the southern rural setting
in such a way as to be more helpful to education than anything we could
do directly with the schools. Studies are being made by the Rosenwald
Fund of rural education in other sections and countries which throw light
upon the proper purposes and the successful methods of rural schools:
for example, the studies of schools in American Samoa and the Dutch East
Indies, the brief inspection of rural education in New Mexico, the study
to be made this summer by Dr, George Sanchez of rural schools in Mexico.
The studies and actions of the General Education Board, the Jeanes and
Slater boards, and various educational institutions and state bodies are

significant factors.



(E) Ultimately we hope to tackle the problems of curriculum
building and normal school reorganization. But we recommend for at least
another year concentration upon observation and experiments with schools
and communities, We are obtaining a detailed and vivid picture of south-
ern rural communities and of what the schools are now doing and failing
to do; through the discussions of the Council we are evolving ideas of
what the place of the rural school should be, Until the picture of
conditions is clearer and until our ideas and plans are further crystal=-
lized, we will do well to delay the projecting of any reforms. In the
midst of o very active world, at least one educational body should be
content to observe carefully and critically and to contemplate and

discuss thoughtfully and leisurely before adding its quota of action,
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SIMON STUDY
()‘ ‘-:"f',--’ ) Lawd (- —

Attached hereto is a copy of a memorandum furnished by Dr.
Lloyd Warner for use by the explorers. This we are sure will help those
explorers who are doubtful about the technical procedure involved in
formulating research material.

To those individuals who find this material a means of
developing a mode of procedure we wish to offer a word of warning. Do not
consider this to be your only job. That the information gained by this
method will be of great value in determining the future policies of
our enterprise we have no doubt, but it must be remembered that we are
attempting to do a research job by practical applications of methods
developed in the field. That we need a great deal more economic and anthro-
pological information than is now available we are well aware. However
we believe it is also of utmost importance to imtreduce some prophylactic
measures in an attempt to keep our patient alive while we gather hig-
torical material to make a more complete diagnosis of his illness. In
other words there must be operations in the field that are observable by
the community, in addition to a well filled notebook of case histories.

s ﬁe foregoing in no se‘rﬁe implies that we do not care one
way or another. We are, to the ggaffary, most anxious to get'ﬁé complete

e

a picture as possible and tbtérmateriﬁl_ﬁhould pgpﬁe“én excellent means .

e

for adding colors to our palette. | The application will be varied even
o ; . o e w,&_p_.{_!ﬁilhw
among those who use it in its entirety and-some will find it impossible to

ugse it at all. Whichever kind of person you may be, read it carefully
and keep your copy for eeamstamt reference. Tré_chiFf'thing'we wish to
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guard against is that those people who can use it, don't find
themselves doing it to the exclusion of everything else; and that
those people who camnot use it, don't waste their time trying
to.

Dr. Warner generously offers his services in
correcting your first attempts. You will do well to mail them
direct to him at the Division of Anthropology, Harvard Uni-
versity, Cambridge, Massachusetts, after you have had this method

in operation for three or four weeks.
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should be observed nor does it try to present anything that might even pretend to

be exact method.

1. The daily round of a family - the time budget of a specific family for twenty-four

hours.

The relations of the kin within a family should be described zccording to their

daily activities. In the suggestions which follow we have not tried to place all the

activities of a family in a chronological order but rether we have listed a number of

things that can be noted during the course of the day.

A,
B.
C.

D.

F.

G.

Who is the head of the house and who is the ultimate authority?

Who ia.reaponsible for the various sasctivities?

Who handles the money?

Who digeiplines the children:

l.
2.
5.

4.

The ages and sex disciplined by the father

The sges and sex disciplined by the mother

The disciplinary activities of the older children on the
younger

Do male children diseipline the female children

Eating habits

1. When; 2, where; 3, what; 4, how are they seated; 5, where is the head and

foot of the table (this will tend to give you a clue to the place of
authority); 6, is grace said, by whom, etc.,; 7, distribution of choice
foods (parts of chicken, and so on)

The gettiné up activities in the morning

1'

Whet are they; 2, the ceremony of the morning, the ablutions; 3, bringing
in of the wood; 4, taking care of the stock; 5, preparing the meal;

6, getting the children ready for the day; 7, morning prayers, etc.

What do they eat at different meals, and whaet articles are on the

table, where did this food come from (garden, commissary, store, etc. ),
how was it acquired; if money payment, who got the money and where was

it got; when (seasonal) and under what circumstences?

What do the various members of the family do during the whole day?

Describe in detail every activity; this, of course, will be the
time budget of each and will consist of a behavioristic study of the
members individually and when they meet. Try to put all this in



II.

K.

L.

M.

B

chronological order from the time of getting up until going to bed

at night. What members of the family does the member being studied
come in contact with during the day; when, why, what do they do when
they meet? In other words, give what happens and what is said. What
other people outside the family are met during the day, under what
circumstences, what do they do, what do they say, who are they, ete.

Give the habits surrounding bodily eliminations:
Spitting, blowing the nose, defecation, urination (of the several
ages in the two sexes for each of the acts just listed: give the
attitudes of the parents and adults to the bodily habits of the
children at different ages.

Give all observed sexusl attitudes and practices

This observation can consist both of seeing and information volunteered
through interviews.

Give all the behavior surrounding going to bed for the various members of
the family. '

How do they amuse themselves? What do they do when they are not working?
What do they think of themselves as a family and of the families out of
which they came? Who are the kin herces and kin villains and the kin of
whom they are ashamed and proud? Why?

What is the attitude of the younger members of the family to the old people
and of the older people to the young adults?

A study of the place and things used by the members of the family.

A,

D.

House arrangements, how many rooms and their approximate size, the relation

of the rooms to each other - the house plan. Habits of the family in relation
to the house —— where do they eat, where do they sleep, who sleeps with whom
(ages, sex, ete.).

Make an inventory of all utensils used, in the house and yard, who uses them,
for what, how were they acquired, etc.

Meke an inventory of the family larder, where do they acquire the various foods,
what do they call them, how are they used, ete. It might be well to get the
diet of the family for at least a week for each of the seasons while you are
there.

Make an inventory of clothes used by the various members, the kinds and when
worn, Include in this list the different kinds of clothes used for different
occasions, such as church clothes, "sparking clothes", those used for funerals
and marriages. What do they call each? (To digress for a moment, it might be
well to collect the common words used for all common articles, behavior, and so
on in the family, including pet names, profanity, and so on).
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E. What tools are used in the field, how, where and who uses, what activities
teke place in the field, are the tools owned, borrowed, part of the tenant's
eguipment, ete,?

F. What objects are prized in the family as "heirlooms," why? Obtain stories
about how the objects were acquired,who first got them and what membera of
the family keep them.

G. What is in the yard, all the objects, what takes place in the yard, who
uses it and the objects in it.

H. Is there a garden, what is grown, how and who tend it, how are the seeds and
plants obtained, etc.

I. What animsls are on the farm? Mules, horses, dogs, cats, poultry, stc. Get
the use, treatment, attitudes and so on toward the animals and pets ("the
family status of the mule"), stories about the pets, mules, and so on from
the different members of the family.

ITII. Local characters, both Negro and whitej Pick them out as they are described to
you and tell what it is said they do and say. What white characters are described
the most, what Negro, which are deseribed with approval, which with disapproval,
and by whom?

IV. Collect and define every word or expression that has a racial or class reference
and also all acts which have racial attitudes implicit within them (tipping of the
hat, the use or non-use of Mr. and Mrs., inflection of the voice and so on).

V. Collect all the behavior expressed by a Negro when he meets a white person and
when a white person meets a Negro. Do this in relation to age and sex, etec., of
both groups.

VI. All crises situations must be written up, the place, time, the reasons must be
carefully described, everything done and said, to whom and by whom must be
carefully noted.

VII. The background of sll situations must be described (such situations as episodes,
quarrels, friendly meetings, are meant).

VIII. Naive remarks, asides and so on should always be recorded. They freguently tell
a lot more about the inner thought of an informant then what he is saying direectly.

IX. Contacts with the institutions of the local comminity.

Some of tHe local institutions which should be examined from,the point of V1ew of
the families who come in contact with them are the schooll, church, merketl , (sales,
shopping, meeting people, exchange of informstion, etec.), lodges, insurance and
burial societies, credit, courts, and the law (how, why, and under what circumstances
do they appear in court or do not appear).

Meetings, picnics, socials and debates, sings, frolics and hunts, etc.

1. It might be well to refer to the first outline and instnuutipns that were sent
through to you for these two institutions.
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Obviously all of the above suggestions could not be acted upon in any one
particular day. We are trying to get an understanding of the typical activities. It
must be clearly understood that Mactivity"™ does nol mean mere movement, but includes
all conversation, comment, and the various reflections of the family's members. The
observation, however, of concrete situations as they develop during any one day must
be attempted and, if possible, extended through a week to obtain the difference between

week days and Saturdays and Sundays.
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Zxplorers

Miss Florence E. Beatly, graduste (1933) of Fisk University;
teacher in publie schools of Calro, Illinois.

Mrs. Elizabeth Perry Cannon, instructor at Spelmam College;
made demonstration of conducting a one-tcacher school as
part of Spelman summer normal COuUrse.

Mrs. Catherime J. Duncam, Jeanes supervisor in Georgia.

Mre Lewis W. Jones, Department of Social Sciences, Fisk Uni-
veraity.

¥r. Buford H. Junker, graduate student in anthropology at
Harvard University.

#iss Ruth Lockman, graduate of Esory University; Atlanta;
teacher in public =zchools of Georgia.

Mrs. Bstelle Massey Riddls, graduate nurss, formerly on staff
of Freedmen's Hospital, Washingtom, D. C., President,
Hational Associztion of Colored Graduate NHurses.

Hr. E. C. Horgenroth, teacher in public schools of Wiscomsine

#rs. E. C. Horgenroth, teacher in experimentel school in
Ravinia, Illinois.

Miss Barvie Purifoy, graduate (1234) of Livingstone College,
lorth Carolinaj teacher in one-room rural school at the
&ge of sixteen.

iir. Jobm E. Wilson, graduate of Emory University, Atlanta,
Georgia.
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An Outline of Suggestions for Field Work for Explorers
of the Council on Rural Education

The field work proposed in the present outline ipcludea: (1) a study of a
specific family for a 24 hour period; (2) the relation of this family to the place
where the activities occur (house, yard and fields); (3) the relations of this
family with other family groups; (4) the relations of this family to the local com-
mmity; and (5) the relations of this family and the other families studied to the
institutions of the local society.

The simplest and surest approach to a field study of a community is to ex-
amine in a very detailed manner the total activities of all the members of a given
family. Obviously since the family unit is fundamental in the structure of the
commnity, if we obtain a complete study of all the things it does, we will acquire
by so doing, a picturé of the whole local society. It would seem advisable to choose
a family which would include as near as possible all the family relations (husband-wife,
father-mother, sister-daughter, brother-son, and if possible, older and younger children).
If the community has several classes in it, such as broad occupational classes, economiec
groups (tenant, owner, etc.), it would seem wise also to select families from each of the
several groups. If several families are studied out of each of these classes the number
chogsen from each should be in proportion to the size of this group within the community.

Field observations of the kind described above are essentially parts of a
behavioristic study which demands the most careful and minute recording of the socisal
behavior of individuals in relation to each other. The behavior recorded should not
be only the things which at the time appear dramatic and important, but the most
trivial and seemingly inconsequential acts must be noted, too, because these latter
facts are often of the greatest importance.

Some of the significant material to be looked for will bgafound.in the following

brief outline. In no way does it pretend to include all of thé'things which
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I am sure that everyone knows how and why- Mrs. Simon and I
became interested in this rural school program. You also are familiar with
the major problems and results of the Foreman school experiment, either
through our discussions with you personally or through the docket items

e - Ao Mo ivtnssani ol Bypmal

and transeripts of & talk made by Mrs. Simon} Since you do know about most
of these things, we cast about in our minds to see whether there was not
some other phase of the Foreman project that might be useful to the
explorers.

Living in a southerm rural community will be a new experience
to many of you, and, ssesmele, some of you are already wondering sbout
your chances of making a go of it, what to expect, and whether or not you
can meet the demands.

With this in mind we thought it might be useful to read

excerpts from a diary that Mrs. Simon and I kept, in order to give you an

idea of the day-by-day living of two people who, nine months ago, were
in much the same position as you are today. It must be remembered that
this was written as a personal document for our own fun, with no idea

of keeping it within the bounds of the job we were there to de. "-He%attonpt

o

has-been-made to make & given day seem full of useful accomplishment. s

——— T

By _93;59.9;';11‘.3--1 ‘mean-thab- fénﬁire..ééﬁrs have been used as examples and not

portions of separate days crowded into an im&ginary date.
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Monday, March §

School et & fairly respectable hour, after the usual argument ../ .- '
{7he Jprce s Are a cevp /e wiho madce o lwr "'"f 4‘:':'-‘_. ‘,,‘.Jr
with the Spencers. J .‘un had to make a rule that. school should not be 'M 7 S

y pe
v THE P

mentioned at meals, but the law died a-borning and Dwight never stopped

talking once. pr :
Talked with Miss Lewis and Mrs. Millikan, }’a’md meaaﬁé& fe;nces

and blackboards,and counted desks in each room. Then to town to see

the vocational truckman at Southern. Out of town, the dummy, until March

17. Large amounts of rain falling all this time and tears flooding

7’4.:. i bl s vt o Caroel, gL /"' Y

the car at hitch in plans. Decided we couldn't wait for him,,so dc:v!m’ ;t 3?7:1:*;::‘:'&:?
to hardware store where screw drivers and hole punchers, sandpaper « /fctiq B oo wiad,
and plastic wood were purchased. Another trip to the dime store, which
gets most of our trade.
Stopped and talked to the teachers, who were waiting for
their jitney to come for them. Kids had all gone - first repairing
almost the entire bus, so the teachers told us. They said sometimes
the kids have to work for hours to make the thing go - don't leave
the schoolhouse until along about seven.
Discovered that the desks, which are atrociously scarred and
cut, had not been damaged so much here. They were cast-offs from a

white school 14 years agol

Saturday and Sunday, March 3 and 4, in New Orleans
with the Spencers.



Tuesdsy, March €
Day began at 7:30 a.m. - breakfast at 8.

Had last argument with the Spencers as they left this morning.
Secondary education no better off than before.

Arrived at school at 9 a.m« Spencers went along to have a
look at what we have to do with. Found four shovels and a man waiting for
us. Lord but the whole thing looks hopeless — or did look hopeless.

Began by Margot's grabbing a shovel and pitching in. Nothing left to do
but follow suit.

Dug flower beds and drainage ditches until noon. Large
blisters on both hands, especially commendable one in right palm. Went
home to lunch.

Returned to school after lunch and discovered the yard over-run
with kids, sweeping and digging their heads off. Found we needed rake
and as none was available had to go to town for it. Shovels may have to
be purchased as they are borrowed by the day from parents of various
kids who go to school. As there is but one shovel to a family, father
site at home smoking his pipe while we acquire blisters and sunburnm.

Rake oost. 90 cents. ; Bought ya.rd of screen (24 cents) to cover
box for frogs - 80 fa:r five fi'ogs of right size out of 15 eollecte;i —f k
but the kids are enthusiastic.

Paid helper E cents for half day's work. We hope to get
our labor free after the meeting tomorrow afternoon.

Came home and found the bayou rising rapidly - eight inches since
noon. Fighermen lengthening lines on long nets so they would be able
to raise them in the morning, when, they said, the water would be much

higher. They are catching buffalo fish, weighing from 5 to € pounds.



The fish run as long as the water is moving. The nets are set with the mouths
down stream. When the water begins to recede, they turn the mets aroumd
and catch them coming back. Total catch yesterday, from 16 nets, was 6,000
pounds of fish - marketable at 23 cents a pound - but price is dropping
due to the market being glutted. When market first began, price was 2% cents
to 4 cents. They say the fish will run for another week or two. Negro
helpers but white men own the nets and make the profits.

Usuel array of birds around - mocking birds, cardinals, carolina
wrens, blue jays, etc.

One half day's leaning on a shovel has us both ready for bed at
8:30 p.m. Not even the usual after-going-to-bed discussion of the day's

events could keep us awake.

Wednesday, March 7

No rain last night. Four mouse traps set but only one casualty.

Day began much later - 8 o'clock — due to fact that poor white
trash had sore muscles and plenty sunburn. Went out to look after frogs and
found that box had floated ten feet out into the bayou - the water had
risen a foot during the night.

Total collapse of the morale yejterday in t}le dime store._
Decided to work on Judd's theory for the: nonce, and bought bat and ball,
skipping ropes and marbles - total $1.20.

Went out this morning to pick violets and got badly stingered
by a most inoffensive looking plant - looks like a rose bush.

Jim watched the men haul in their nets (after they had been in
the water all night). The big nmets pull in about 300 pounds of fish at a

time.



Bought a seven pound fish for ten cents. I decided (with help
from Jimt) that I'd better go on a diet. Whereupon for lunch Emma gives us
potato cakes, rice, gravy, cold beets, sliced roast, biscuits, coffee
and cake. Wot a lifel

Went to school after we wrote in this and started some tables of
statistical material,-ahout ten-thirty. Finished working three beds,
ready for planting. Have three left to do, and then the beds around the
school.

Gave them the presents, and Jim got mobbed over the marbles.

Came back to aforementioned lunch, and then took Emma back with us
to the parents! meeting.

Thirty-three parents and members of the community (about half
and half men and women), theﬁanesc‘w s“{" th: iwo teachers, and Jim and
I were there. Jim told them all about it, making an§ excellent and some-
what inspired speech, in which he approached them in exactly the right
way. He told them in general what the situation was, and that it was uwp
to them. -Then he outlined to them specific projects - fence, new toilets,
fixing the desks, and on and on.

”Qf”/- I have a suspicion this is no average community. The people are
all too willing to help. The men claim they can set 80 posts, stretch
2,500 feet of wire, and build the neéesaary gates all in one day. In addi-
tion, they assure us they can build two new toilets and do the necessary
ditching slso in the same day.

One of our patrons informed us he could procure the posts for
the cost of production (8 cents each) - these to be heavy cypress. Two
other patrons offered to haul them the five miles to the school yard. Posts
can not be procured until 8 feet of water drain off the land - next week

according to the owner.



A tragedy of the South (or where have you) was brought to our
attention this evening (evening being any time from noon to seven p.m. when
it becomes night). Emma's (our cook) mother-in-law came by with two of
the cutest little colored kids one can imagine. We gave them some candy
and learned that their mother had been killed a year ago by her conviet husband.
Two poor little tikes, two and five years old, facing a difficult life at
best have that to look forward to when they are old enough to understand what
life is all about.

The frogs sing merrily on.

Buffaloes are good fish - anyway, the cook makes 'em darn good
eating.

At the moment, Margot is fixing food for four kids and their
mother (white) who came to the door looking for & handout. They are the second
today - God, what perfect sights they are. Margot's just made me hand out
three biscuits I had hidden in my pocket from dinner. I didn't want to
disappoint the cock by my small appetite.

This is a naturalist's paradise. It takes more than & little will
power to drag myself off to dig in the school yard when the air is full
of birds, the ponds and ditches full of fish, frogs, lizards, and snakes
all shooting around waiting for an enthusiastic amateur to find out their
names. Oh welll Tomorrow I'1l sneak up on a second-hand store and see
if T can't pick up a pair of bird glasses cheap.

Went down to the bayou to pull my frogs away from the rising water. My
candle lamp brought to light a sizeable snake lying against the side of my
frog box. While hunting for a weapon with which to swat him eme, I dropped
the lamp nigh onto his head. Then itwas a question of lighting a match on damp

clothing or reaching down into the water for my lamp at about where the snake



had been - and believe me I wasn't very anxious to grab where there might
be a cotton mouth moccasin for a1l I knew. I got my lamp but lost my snake -
lucky snake.

Margot's squawking to go to bed and it is only eight o'clock -
she is a changed woman.

I learned today that the buffalo fish run only when spawning - much
like the salmon of the Pacific coast.

Thursday, March 8
Out of bed at 7:30 a.m. Breakfast at eight. Down to the school

by nine and then on to town. Got caught in a Louisiana downpour between
the car and school house. A nice soaking in the time it took us to leg it
for the building. Cover troughs are conveniently placed to spout long
streags of water upon the steps of both doors - no sign of a gutter.

Lewis' office first - obtained plans for construction of desks;
materials to cost 80 cents for A-1 cypress and as low as 40 cents for pine.
Labor was to be obtained from CWA but we are too late for that. Too
bad, for the desks are certainly excellently designed. God knows, we need
new ones at Foreman. Cast-offs from white schools 14 years ago, what
can one expect by this time.

Phoned Pipkin for an appointment but he was leaving town immediately.
Told us that Mr. Embree's classes would be from 3:30 to 5:20 every afternoon.

Bought jacks, balls, another bat, and some candy for the kids -
total $1.40.

Bought two 80 rod rolls of hog barbwire for the new fence - total
cost $6.90 - 10 pounds of staples cost 50 cents. Really a surprise to me.

I had an idea they would be at least twice that much. From all indications

we should be able to put up the fence, including gate, for arowmd $20.



Dr. Clark of Southern sent us an invitation to the 25th anniver—
sary of the University to take place tomorrow. I trust some bird doesn't
suggest we get up and give 'em a little talk. I'm scared of these gatherings.
The Julius Rosenwald Fund looks like a gift horse to anyone with a dusky
complexion. Although I believe that by this time our communicyt is convinced
we haven't a bank roll tucked away in our socks.

Paid for ten frogs at the rate of a dime a piece and suggested
that the kids turn back a portion for new black boards — but kids will be
kids - what in the devil did they want with black boards. A dime was all we
got back. Tomorrow I'1l offer five marble for each frog and I'1l get X
get more frogs than I have so far and at a cost of some 2 cents per each.

The rest I'1ll turn back into the school fund.

Three beds of flowers planted, and the other three beds prepared.
for tomorrow's planting. Tried to plant three kinds of flowers in bands
in each bed, but those kids were so enthusiastic I'11 bet the beds turn out
to be jig-saw puzzles.

Half the yard raked and thke trash burned - the girls did that.

Another 8 o'clock night for bed. We are getting to be as bad as

alll the rest of the old farmers around here.

Fri March 9

Fain began falling some time during the night. It continued to
rain until noon today.

In spite of the heavy rain the bayou febl 10 inches during the night
and has dropped graduslly ever since. No apparent current visable at its
present level. I suppose it will start flowing the other way in a day or so.
The sooner the better for us as it will make possible the cutting of cypress

posts which we need for our fence.



Started for the country postoffice in the car and discovered the
generator on the car was not working. A roadside mechaniec informed us
the generator was burned out. We headed for town to get it repaired and were
pleasantly surprised to learn that it was a "short" - saved us about §8
on the jobjas it was, the bill totaled $3.50.

Began negotiations with a pawn shop for a pair of field glasses.
I want them for bird study. They have several pai¥s of good heavy glasses
but went §8 for them I refuse to pay as much. Offered $6 cash and was turned
down. Think I'1l wait until we hit New Orleans again. Believe I can do
better there.

Nothing doing at the school today-—-too wet. Tomorrow is the big
supper &nd party. Hope we do well. Emma§ has been making potato salad
all afternoon.

We have kept oak logs crackling in the fire places all day, the
weather being not only damp but very cold.

T went up to Lewls' office alone because Jim hadn't shaved for

a month of Sundays and his vanity got the best of him. ITttza funny.how-muck—

w A wlire s ;»J-'.o“l*-- i et AM,L,,__,_ Anat ":t-,.«-..{ “ ¥

From there to Hatcher's office. He had left and Jim stood and
talked fishing and climate with two men in the office till who lasts the
longest. Talk about women gossippingl I stood first on one foot and then
on the other and finally draped myself over the rzile. But it wobbled

so I made Jim come away.



Got the windshield wiper fixed, by crackyl

Jim forgot to say we didn't gv to Southerm after all. It was too
rainy and cold and the car got on the fritz. Besides that, we only had
thirteen hours' sleep last night and we were pretty tired. It's seven-thirty
now and nothing but yride is keeping me up. Pride's getting weak now.
I've been using it pretty hard for the last hour.

You notice no mention i8 made of the time we got up this morning.



March 10

Day began with usual four-course breakfast. Orange juice and
coffee no longer meet the reguirements.

This was the big day. We loaded the car with six cakes, a huge
bowl of potato salad, Emma, and Margot, and went down to the school
gbout 8:30 a.m. The teachers showed up a few minutes later.

Moved the victrola down to the school with the help of a couple
of the men who were standing around. It never did play a piece without
varying the tempo, but the gang seemed to emjoy it.

Had to make three trips to the filling station for kerosene in
order to fill a one-gallon reservoir on the side of the stove. A quart
milk bottle was the only receptacle in sight.

An innocent thing like getting kerosene almost precipitated a
commnity fight. The school sets back off the road about three hundred feet.
The front half of this area belongs to the benevolent society and although
there is a school right-of-way across it,about three quarters of the
time you can't drive over it on account of bettomless mud. Another right-

of-way belonging to the society was in good condition due to the infrequency

e .
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it-was—used. Across it stretched a barbwire gate. Being a somewhat

lazy cuss I didn't relish walking three hundred feet both ways every time

I carried in a quart of kerosene, so I took down the gate and drove through
to the school. By the time I delivered my first quart and started back
for the second, the gate was up - so I took it down again. When I came
back from the filling station with my second quart, the gate was up again,
this time tied with a rope. For whatever reason I didn't want to believe
that anyone ﬁggg;aéyggggéz_to keep me out so I took it dovm again and left
it down as I had to make still another trip. In the shdpt time it took

me to drive a block, empty my jar of kerosene and get baokﬁto the gate,

e
that damn gate was up again and wired shut - with no one in sight 5;'#bmn



to put the blame. As there was a farm house across the road, I went over
and routed out the farmer. Out trooped the farmer and four other members
of the society. I asked and was told that they were the ones closing the
gate. I explained my position by stating that after all it was to the
interest of the school, and therefore to them, for me and others to be able
to get close to the school. But I said since they wished, I would not

go through the gate again. Naturally I mentioned this tgrzeachers and a
short time later when one of the men who had closed the gate came up to
the school, the first grade teacher started in to use the old boy for

a aparring partner in a one-round oral battle. Five minutes later-%kﬁ:;:&n
was on his way to open the gate and leave it open for the rest of the

day. The surprising thing about the whole affair was that this man who
had been accused of a lack of community spirit came over tonight and set
himself up as auctioneer in order to get rid of large quantities of
chicken stew we were stuck with.

What a night: rein, wind, and a chill in the air that made your
Jjoints creak. Eight o'clock - no one around; nine o'clock - still no
customers; nine-thirty - not a soul. The teachers didn't seem to be worried
but I was. About ten o'clock poorly clad people came plodding through
mud and £Eanto a school house 1lit by three oil lamps and heated by a tiny
wood stove that belched smoke‘bntinuously!from the water-soaked chunks
of wood that were stuffed into it.

It was a strange sight and an eerie one for two white people who
have been in the South for only a week. Glistening, wet faces reflected
the weak flicker of a smoking lamp; the babble of a hundred voices, mingled
with the phonograph grinding out "My Man" over and over again; the
rhythmic clap-clap and thud of feet doing & shuffle —:came to my ears

during momentary lulls in conversation. A secretive whisper, a cry, a



curse, a whiff of corn made me aware that a fight was in progress.

There was nothing we could do in the way of organizing games. A
solid mass of humanity pressing itself about the stove gained more
warmth from body-heat than from the stove itself. Children and adults
wandered aimlessly about the room, alternately shivering and talking
to friends who were similarly engaged. A certain group of younger people
were continuously passing in and out of the building -~ out for another
pull at a bottle and in to get out of the rain.

An old lady proved to be our saviour.- and paradoxically, may
prove our undoing. As matriarch of the community, she subdued even
the most”oisterous with a word or glance. Not & single soul doubted her
authority. She sat is a chair, spoke sharply to offenders, or sent
any person handy as her lieutenant to quell a disturbance in a distant
part of the room.

During the course of the evening, I was sent for. She informed
me in confidential tones that she was in a position to supply me much
information as to where I could get mulberry posts, which were better
than cypress, for half the money (four cents each as against eight).
Realizing I was being presented with a case of dynamite so far as community
harmony was concerned, I sought out Margot and learned to my surprise
and dismay that some other member of the community had offered her a
somewhat similar propesition.

As elemental as the problem seems, the solution is far from
simple. A false move will lose us the confidence of the poeple. Although
we have virtually given a contract to one man, with the consent of the
community, we dare not go ahead with it since these other offers have

come from influential people. A split in the community will not only make



it impossible to do any constructive work but will undermine the already
waning interest in school matters.

Going fishing tomorrow. Maybe the whole business will look less
complicated from a boat.

Party ended after ome o'clock. You can freeze these people to

death, but they will not go home.

March 11

Went fishing today. Took Emma and Johnson along. Between the
four of us we got 12 perch. Johnson hooked a big trout but the perch hook
straightened out and it got away. Rain drove us home. Have decided to
fish in my own back yard after this.

We believe the only thing to do about the fence posts is to ecall
another community meeting, asking each one of the three potential post-
providers to bring a sample of his wares so the community can choose for

itself. Will discuss time of meeting with teachers tomorrow.

March 14

Big meeting over fence posts. Two latest contestants for the
big contract failed to turn out with posts. General consensus was ig favor
of the more expensive cypress posts as originally agreed on. '§§§§;;Q§7“
(1) heart-wood cypress, as against sap wood; (2) no post less than five
and a half feet long; (3) least sectional area about ten square inches with
average above these figures. Ordered one hundred posts: eighty line
posts, the twenty extra for corner braces and;afmargin of safety. Trees
out of water now so posts should be delivered on next Monday. Will buy
creosote and have kids paint the bottom and two feet up the sides. Should

give them a third more life at one tenth the cost of new posts.



March 17

Nothing exciting until we returned from town in the afternoon and
found the entire school out fighting a grass fire that was being carried
by the wind at a great rate toward a bramble thicket along the fence. On
the other side of the fence was an acre-patch of strawberry plants in full
bloom. ‘o make matters worse, the berry patch had been bedded with straw
in order to keep down the weeds.

It was impossible to control the fire. The kids instead of work-
ing methodically and putting it out as they went along and so eventually
pinching it to extinction would jump from one place to another only to find
that the place they had left a moment before was briskly eating its way
toward that dangerous bramble patch. A gust of wind whipped a dozen sparks
into the brambles and it seemed less than a split second before the whole
mass was & roaring furnace. Flames ten to fifteen feet high were licking
out over an irate neighbor's strawberry bed and I could see myself digging
up fifty or a hundred dollars for the lost crop.

To add to the shambles, our famous well went dryjso mops, brooms,
boards, old coats, anything we could lay our hands on, were used to slow
down the progress of the flames.

By this time the farmer came legging it across the fields and he,
with a couple of the kids, managed to limit the damage to a few insig-
nificant spots. How they could stick it in front of the smoke and heat is
beyond me, but I supposégihe farmer could see his one é;:;icrop gone up
in smoke and the kids were so scared they didn't stop to consider the hazards.

Other than burning off the field and a few fence posts, shoes,
etc., no damage was done and the farmer was so happy over saving his berries

even
efgr, he got over being sore. As always, we can't find out who started

the ﬁi Nnge



March 18

Sunday morning. Breakfast later tham usual but the birds were too
much for me and I had to go out and see my old favorites - the cardinals.
Not to mention the wrens who are over-running the place.

Got my fish pole out from behind the water tank and fished in my
own back yard. Caught an eel, a turtle, and my two perch friends-Since I
never catch more than two and end by turning them back, I sappose I catch
the same fish day after day.

An old Negro came by in a boat; said he had been alligator hunting
but didn't get any. First time I had any idea there were such things
around. He said they lived back in the swamps away from all cultivation.

The last time we were in New Orleans I went to a second-hand store
and bought a little microscope for three dollars. He wanted six for
it, lest anyone suppose I didn'g get my money's worth. I didn't know how
Margot would take to my purchase since I could offer no valid excuse for
getting it but as it twmns out, I have been well repaid. For some weeks
past, I have been giving extemporaneous nature studies to groups at the school -
the elementary kind, including the value of birds, snakes, frogs, and what
not,——wWhatever happered to turn up at the moment a bunch of kids was around.

This afternoon five of the boys came down to the house and I
decided to give them an object lesson with the microscope. They had been
priming the pump with ditch water and no amount of talking would put
a stop to it so I took them out to a gold fish pond we have in the yard and
got an eye-dropper full of apparently clear, clean water. The microscope
proved it to be alive with rotifers, wigglers, mosquito larvae, and the like.
You should have seen those kids' eyes bug. No more ditch water for them.

I went out again to get some moss but saw several tiny pollywogs swimming



about. They were so small I was able to draw up one into the eye-dropper.By
manipulating him under the microscope's highest power, I was able to

show the kids blood circulating through its tail. They could not believe
that the blood was made up of tiny specks or corpuscles so there was nothing
left to do but poke a hole in my finger and prove it to them. It seems to

me there is a great unexplored field for the development of this sort of thing,
especially in rural schools where everyone is familiar with the gross opera-

tions of nature and yet so lacking in an understanding of them.
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