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Mr., James F. Simon ]
¢/o Julius Rosenwald F - ol
4901 Ellis Avenue 4 | ping ’ )

Chicago, I1linois ‘

a |

Dear Mr. Simon:

Thank you for your letter of November 22nd in which you in-
quire about a meeting room and luncheon for about 40 per-
sons on January 5th and 6th.

We can serve you a very nice luncheon for §1.00 per person
on the above mentioned dates, in our ballroom which is also
an ideal room for your meeting. We have no objections to
serving the five or six negroes who will be among you, and
when final arrangements have been made, we will give out
instructions to our staff so that they will in no way be
embarrassed.

Our single rooms are priced at $2.50, $3.00 and $3.50 per
day, and double rooms are available at $4.,00, $4.50 and
#5.00 daily - all rooms having private baths.

If you wish we will be glad to submit a few menus for your
approval, or if you prefer to leave the menu up to our chef,
we are sure that you will be more than pleased with it.

Again thanking you for your inguiry, and hoping to receive
some further advice from you, we are,

Very truly yours,

ROGER SMITH POWHATAN

Daniel Wathey
Resident Manager//

P

WHITE PLAINS, N. Y
HOLYOKE, MASS.
WASHINGTON, D. C.
NEW BRUNSWICK, N. |.

The New York World’s Fair

HAM

The WYN,
The PARK CRESCENT

N Y. C

Let a Roger Smith Hotel be your home in the World of Tomorrow!
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S OWASHTONY WASHINGTON.D.C.

DIRECTLY OPPOSITE UNITED STATES TREASURY

OVERLOOKING WHITE HOUSE AND PARKS £ .“" December 16, 19 39 3

EXECUTIVE OFFICE
FLOYD E RUSH,Manaces

Mrs. James Simon,

Julius Rosenwald Fund,
4901 Ellis Avenue, South,
Chicago, Illinois.

My dear Mrs. Simon:

Mr. Fred Wale notified me yesterday that after talk-
ing with you, you have agreed to accept the space for the meeting
of the Julius Rosenwald Fund, January 5th and 6th, at this Hotel.

I have definitely reserved the Sun Parlor, which is
located on our Roof Floor, for your meeting each day of forty
persons around a table. There will be a charge of $15.00 per
day for the use of this room. Another reservation on Parlor
'D' has been made for the Luncheon, both days at $1.25 per person.

lir. Wale further requested that I reserve 12 single

rooms, rate $4.00, for January 5th and 6th, with the possibility
of a few arriving on the evening of the 4th.

In a very short time I will send you sample menus
for both Luncheons so I may have your choice before you arrive
in Washington.

Looking forward with much pleasure to the opportunity
of serving the members of the Julius Rosenwald Fund, I remain

Cordially yours,
WASHINGTON

RM-BES ‘ tiom Manager.
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Gentlemens: The Julius Rosenwald Fund will hold a
two-dey meeting in Washingtom, D. C.
on Janusry 5 and 8. We should like to know whether
or not we may have a meeting rocm for forty people
and a private dining room to serve forty people for
luncheon on these two days. Among those precent will
be five or six Negroes, both men and women. We should
like to know whether or not it is the policy of your
hotel to permit service to Negroes under the zbhove
circumstences. Kooms will undoubtedly be recuired;
however, we are asking the individuals to make their
own regervations, TYou understand, of course, that our
reference to the acceptance of Negroes is for purposes
of the meeting and luncheon only.

November 22, 1938

Very truly yours,

James F, Simon

JFS:RW

Hotel Powhatan
‘aﬂhingtm, Do c.
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otel Washington = f-“: GRAM
Pennsylvania Avenue, 15th and F. Street, N. W. o
Washington, D. C. F‘
Januaery 5 and 6, 1940 q
Ten otclock

This meeting of the Rural Council will concentrate its attention
on: (&) programs of the six teachers colleges with which the Julius
Rosemwald Fund is cooperating; (b) wise procedures in the preparation of
rural teachers as illustrated by the successes and failures of these
institutions.

Fridey will be devoted to a consideration of teacher education
on the basis of the activities of the six institutions: (1) Fort Valley
State College, Georgia; (2) West Georgia College, Carrollton; (3) Tuskegee
Institute, Alabama; (4) Jackson College, Mississippi; (5) University of
Georgia, Athens; (6) George Peabody College, Nashville.

Saturday will be devoted to teacher education on the basis of

specific areas of concentration:

Rurel life arts, including acquaintence with farming, o

handeraft, health, and homemaking;

Prectice teaching and rural experience, and their re- -

lation to the formel teaching of educationel methods T lred

and sociology;

Recreatiou and expression, : BTN 5 lras
$ { 1.1; % § [ TP S b -

Genaral educatlon,

Selection of students.

On following pages are given: (a) list of those attending the
conference; (b) brief outlines of the six institutions which will form the |
besis of discussion; (c¢) more extended outlines of the work of these

colleges, prepared in each case by the director of thé"institution.
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MEMBERSHIP OF THE COUNCIL
W. W. Alexander, Administrator, Farm Security Administration, Washington,
.D. c.

Willard W. Beatty, Director of Education, Office of Indian Affairs,
Washington, D. C.

Karl W. Bigelow, Director of Commission on Teacher Education, American
Council on Education, Washington, D. C.

Horace Menn Bond, President, Fort Valley State College, Fort Valley, Georgia
J. Max Bond, Dean, Dillard University, New Orleans, Louisiana

J. E. Brewton, George Peabody College for Teachers, Nashville, Tennessee
Bdmund deS. Brunner, Teachers College, Columbia University, New York City

Doak S. Campbell, Dean of the Graduate School, George Peabody College for
Teachers, Nashville, Tennessee

= Deborah J. Cannon, Supervisor, Prairie Farms School, Tuskegee, Alabama

/ Elizabeth P. Cannon, Department of Education, Spelman College, Atlanta,

Georgia
Porter Claxton, West Georgia College, Carrollton, Georgia
Walter D. Cocking, Dean, College of Education, University of Georgia, Athens
J. C. Dixon, Julius Rosemwald Fund, Chicego
P. H. Easom, State Agent for Negro Schools, Jackson, Mississippi
Edwin R. prree, Julius Rosenwald Fund, Chicago
Leo M. Fa#rof;-Batsﬁ Rouge, Louisiana

D. F. Folger, Farm Security Administration, Tygart Valley Homesteads,
West Virginia

Burton Fowler, Tower Hill School, Wilmington, Delaware

Molly Flynn, Educational Division, Farm Security Administration, Washington,
D. CI

I. S. Ingram, President, West Georgia College, Carrollton, Georgia
Nolen M. Irby, College of Education, University of Georgia, Athens

Charles S. Johnson, Director, Department of Social Science, Fisk University,
Nashville, Tennessee
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2 William Line, Canadian National Committee for Mental Hygiene, Toronto,
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Canada
A. R. Mann, General Education Board, New York City
Franklin C. McLean, University of Chicago
Paul R. Morrow, College cf Education, University of Georgia, Athens
F. D. Patterson, President, Tuskegee Institute, Alabama

dacob L. Reddix, Teacher at Roosevelt High School, and President of Consumer
Cooperative Society and Credit Union, Gary, Indiana

Floyd Reeves, University of Chicago (Director, American Youth Commission)
Josie B. Sellers, Principal, Fessenden Academy, Martin, Floride

James F. Simon, Julius Rosemwald Fund, Chicago

Margaret S. Simon, Julius Rosenwald Fund, Chicago

Marion Smith, Chairman, Board of Regents, University System of Georgia.

Grace Tietje, Sheffield School, Temnessee Valley Authority, Sheffield,
Alabama

J. A. Travis, Assistant State Agent for Negro Schools, Jackson, Mississippi

Fred Wale, Educational Division, Farm Security Administration, Washington,
D. C.

Arthur D. Wright, Southern Education Foundation, Washington, D. C.

Edward Yeomans, Farmers' Foundation, Asheville, North Carolina
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Brief Outlines of the Six Institutions
which will form the Basis of Discussion

The Julius Rosenwald Fund is cooperating in the preparation of
It is also

rural teachers at four colleges, three Negro and one white.

contributing to special departments of two regional institutions for the

training of higher educational personnel who will have influence on the
schools of both races. ;\ﬂv

NEGRO TEACHERS COLLEGES

s — WHITE TEACHERS COLLEGE
HIGHER INSTITUTIONS OF REGION-WIDE INFLUENCE

®
il
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Fort Valley State College, Georgia: This college, formerly under the

auspices of the American Church Institute for Negroes, becpme last
summer a part of the State University System of Georgia. This institu-
tion is being built into a four=year college, and the curriculum is be-
ing aimed at the training of rural teachers.

West Georgia College, Carrollton: A two-year white junior college,

fifty miles from Atlanta, which has declared itself as having for its
chief concerns the training of rural elementary teachers and the super-
vision of all schools, both white and Negro, in Carroll County. This
college is to add a third year to its course. Three rural schools have
served as practice centers, and an experiment has been conducted for
the past two years in a course designed to give prospective rural
teachers acquaintence with all the problems of rural life, and practice
in solving those problems.

Tuskegee Institute, Alabama: This four~-year institution, probably the

best known and most significent of the Negro colleges in the rural
South, is meking a strong attack on the problem of educating Negro rural
elementary teachers. To this end, the Institute has drastically reduced
the scope of its work. The Department of Education is now primarily en-
geged in the preparation of elementary teachers, rather than that of
secondary teachers which was formerly a major endeavor. Two schools, &
five-teacher school at Prairie Farms (an all Negro resettlement project
twenty-five miles from Tuskegee), and a three-teacher school at
Mitchell's Mills (three miles from Tuskegee) offer practice teaching.

Jackson College, Mississippi: This denominational school, poorly sup-

ported for many years, is being offered to the State of Mississippi as

part of the regular tax supported system. It is expected that under



state auspices, this institution will be reorganized into a two-year
teachers college, with the sole aim of producing better trained rural
teachers for Negro schools. Of the six thousand teachers in Mississippi
now, half have educations below the high school level.

University of Georgia, Athens: The College of Education of the Univer-

sity of Georgia regards as one of its major responsibilities the train-
ing of county supervisors and administrators, as well as the training
of rural teachers. In order that these very important people may have
practical experience, the college has adopted a near-by county, and has
entered into o five-year agreement with the county to: (a) aid in im-
proving conditions within the county and its communities through the
agency of its schools; and (b) provide an actual field laboratory for
the College of Education.

George Peabody College for Teachers, Nashville: This most important

teachers college in the South is in a strategic position to influence
teachers and teaching procedures over the entire region. Under the
direction of Doctor Campbell and Doctor Brewton, plans are being com-
pleted for a strong department of teaching and field consultation in
rural education. In connection with the professional preparation of
teachers, Peabody will take over in at least two near-by ;ounties the

supervision of rural teaching in both white and colored schools.
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WHAT FORT VALLEY IS TRYING TO DO IN THE FIELD ML V. I
OF RURAL EDUCATION j’; e

Since the program here has been in operation only for the
space of two and one~half months, this description must of necessity
include many proposals as well as statements regarding actual develop-

ments.

Fort Valley in Transition

The setting of our efforts may be of interest. This school,
as the Fort Valley Normal and Industrial Institute, was a combination
of high school and junior collsge. In addition to operating the high
school for Peach County, the school also operated the elementary school
for the City of Fort Valley. This relationship had decided adventages
for the school as formerly operated and, indeed, for the college so far
as its provision of laboratory facilities extends. It has decided dis-
adventages inasmuch as the work of the high school and college was
closely intermingled, always a disadvantage to a college situation.

We have this year added a third college year. We have also
separated the work of the high school from the college in everything
but physical plant; and here there has been separation as far as
practicable in that all high school classes are limited to the upper
floor of one building. However, further separation is imperative; and
one of our prime needs is a separate building so that high school and
college students will not be placed in proximity on the college campus.

Our student body, on the college level, numbers 225. This is
compared to an enrollment of 114 (cumulative) for the last year. As we

have a freshmen class for this quarter numbering 129; & sophomore class



of 79, and a junior class of 17, another considerable problem is what
to do in view of an incoming freshman class in the fall of 1940, when,
at the present time, our dormitory facilities for women are overcrowded.
It does have some promise regarding the use of selection on the basis
of limited dormitory facilities.

The college faculty as such has been only slightly extended.
Among physical needs, besides dormitory space, are provision for library
and science laboratory extension. The elimination of the high school
from the college campus will solve pressing classroom and laboratory re-
quirements for some time to come. The faculty could be greatly improved
and needs to be from the standpoint of academic preparation. However,
it has occurred to us that the principal problem here is the question
of attitude; and that, with the addition of only one or two other per-
sons, it may be possible on the college level to educate the faculty

already here to achieve satisfactory ends.,

First Steps at Fort Valley

Considering it to be the function of this institution not only
to develop new techniques but also to desceribe difficulties as they
arise as a sort of documentation of an educational experiment, let me
call attention here to several elemental difficulties which immediately
present themselves.

A survey of various educational experiments in the past im-
presses foroibly by their failures as well as by their successes. On
close inspection these failures are seen to be the difficulty of com-
bining imagination with practical, executive implementation of the idea,

Another fercible observation that occurs to any one plunged into a



potential experiment in education is the immense difficulty of over-
coming separative tendencies of all serts. Of all evils in developing
educational programs of a progressive tendency, that most characteristic
is the separatistic tendency of the different agencies that have grown
up over the years, and the humen desire for power which leads those
responsible for these agencies to seek to establish their particular
institution as the paramount one to do the task.

Educationally we have local agencies; we have two or three
varieties of state agencies; and we have an increasing number of federal
agencies. Within each of these spheres the intense jealousies and ambi-
tions of the persomnel, each purportedly employed to do much the same
kind of thing but each seeking to do it with the end to achieving
dominance, is nothing short of a frightful spectacle for one to contem-
plate in persons supposedly engaged in the leadership of agencies in-
tended to render service to little children. Local school districts,
state departments of education, state departments of vocational educa-
tion, federal departments of vocational education, and now the National
Youth Administrstion, are all observed by an objective student of the
process to be busily engaged in cutting each other's throats, destroying
each other's reputation, and struggling with each other to the end that
one division or agency should have more authority and power than the
other. The spectacle, in short, is one that leads one to wish either
for a pure centralizing dictatorship that might correlate these diverse
agencies or for e pure democracy of cooperative will that would achieve
the same ends.

Since the first end was not practicable, we hawve moved iﬂ the

direction of the second at Fort Valley as our first step. We have
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arranged a faculty seminar designed to acquaint our faculty at least with
the possibility of cooperation. It is also designed to educate the fac-
ulty in the possibilities of the institution. This faculty seminar meets
once a week for a two-hour period of discussion. All members of the
staff in the college, the high school, and the training school, belong

to it. We have also included the supervisors and principals within a
radius of fifty miles. A peculiar advantage in our small town situation
is that there is little else to do; and so our feculty seminars are well
attended and enjoyed.

The seminar is broken down into sub-committees. For example,
one committee is studying the social and economic background of our
immediate area of fifty miles; another committee is sponsoring an adult
education center for the community, called the Fort Valley People's
College.

It is our hope that our progrem will develop from this
functional group - the faculty and students meeting for a consideration
of their problems. We have had as speakers representatives of the
State Department of Education, of county and city systems of schools,
of our own governing agency = The Board of Regonts - and of kindred and
allied institutions.

Limitation of efforts: Our functions here, as at many

another state institution, have not been precisely defined. There is
great pressure on every hand for us to try to do everything. Parents
and students urge us to do vocational work, liberal arts work:; various
other persons wish the same expansion, Our faculty was first inclined

to look forward to rapid growth - to offer everything for everybody.
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We have pointed out to the faculty what funds we have and how
far those funds would extend, and we have given them the choice either of
limiting our funds to an area which would promise some security for them
or dissipating them over a wider area with no consequent hope of improve-
ment. The faculty has seen the light. Our financial position, while not
the best in the world, gives at least the great boon of not having to have
as many students as we can. We therefore feel that we can adopt a pro-
gram, announce it, and then let what students wish to, come; and our ex-
perience indicates that this will include as many as we can handle, no
matter how narrowly we define our area.

This is not to say that we are unwilling to expand; but we do
feel that expeansion should be accompanied by expansion in available funds
to support new efforts.

Tentatively we have hit upon the idea of concentrating our at-
tention on an area within fifty miles of Fort Valley. This may seem
narrow, but we have seen no reason to try to do everything with the small
funds at our disposal. We can do an excellent job with the funds avail-
able within that area. There were more than a quarter of a million Negroes
living within this fifty-mile area in 1930.

Within this area we propose to attract fifty per cent of our
freshmen class; to render service to adults and to schools; to encourage
growth of teachers, supervisors, and principals; and to carry on experi-
mental studies of various sorts. Our freshmen this year came from all
over the state. We will probably have a similar wide distribution in the
future, but we do not intend to compete with the other two state institu-
tions outside of this fifty-mile area for students or for anything else

until we are told to do so by our governing board.
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Specific Aspects of the Program - Internally

These are the foundation steps in the program for the education
of rural teachers:

l. Student Selection. This was difficult to carry on this year

inasmuch as such a late start was made - on August 1 - that there was no
way of telling if we would have any students at all when school opened,
and it was feared by many that the enrollment, under the loosest methods
employed, would not be as large as for the year before. However, we did
exercise some selection by offering scholarships and aid only to ranking
students, by personal interviews, and by other devices.

It hus been gratifying to note that in the Southeastern
Aptitude Tests administered by the University System of Georgia, our
freshmen were considerably above the median for Negro freshmen enrolled
at the other two state institutions. They are still as far below white
freshmen students as those white freshmen are below national norms. But
we have learned a great deal and, if by nature of limited dormitory
facilities, we can limit our freshman class next year to 100, out of a
potential 200, we should do much better even than the private Negro col-
leges of the Atlanta University group.

2. The Organization of Student Experiences - Curricular. Follow-

ing in some degree the University System scheme of general education,
some modifications have been made. In the gemeral courses taught in
English, the social sciences, and mathematics, we have tried to make
modifications to adapt our instructional materials and methods to the
needs of the students and their future occupational destination.

We have introduced a general course, required of all of our

freshman students, called "Arts for the Home, School, and Farm". Of
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three sections, one goes to a genéral craft shop period, one to a general
homemaking period, one to a general agriculture pcriod. Bach of these
groups has developed activities to give meaning to specific problems
studied. For example, a section in the shop is making furniture for

the living room of the women's dormitory; another section is making
drapes and upholstery for this furniture. A group in the agriculture
section is conducting a cooperative poultry project, seven girls and
three boys going in for raising five hundred baby chicks to be sold
through the recently organized student cooperative.

We have regarded the matter of giving a prospective teacher
experience in being with children early in his or her school program of
paramount importance. This year we are trying the experiment of sending
all of our sophomore students into the field for the middle - sccond -
quarter. They will be accompanied by their teachers; and it is our
hope that the teachers will profit as largely from the expecricence as the
students. We are to use three areas for observation and actual practice.
One third of the class will go to the training school - the large
elementary school staffed by our own critic teachers across the street -
for a two-weeks' period of observation; then for three weeks to live at
the Flint River Farms where they will work in the Resettlement Project
School there, living in the teacherage; and then for three weeks in one-
and two-teacher schools in the county. This will mean that each of our
sophomore students will have two weeks in general orientation, three wecks
in residenco at the Flint River Project, threc woeks tcaching in a rural
one-teacher school, and three wesks teaching in our own elementary school.

This is experimental; changes will probably be made; but we

look to it as to an opportunity for the refinement /of ‘techniques and
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methods in the selection of students for further training, as well as for
an opportunity to develop new materials in our college courses. For
example, the teacher of English who normally would have been teaching two
sophomore English sections will go with his students to the field; and
so will the teacher of social science, the teacher of mathematics, the
teacher of general sciencé. We hope that from this joint experience
both teacher and student will discover how the formal college courses
may be corrected.

During the junior year, students are this year assigned to
a curriculum workshop in which methods, materials, and children's
literature are examined. This class includes only 17 persons, and it
is intended to meke it a sort of seminar in which several instructors
are brought in for conference, to eliminate many of the different
course offerings usually distributed over a program of professional
education.

3. The Organization of Student Experiences - Extra Curricular.

The development of extra-class activities that at the same time shall be
directly connected with formal instruction has been encouraging though,
in all truthfulness, accompanied by numerous problems that only time can
solve. For exemple, we have developed a student cooperative that is
selling goods, producing vegetable and poultry products for sale to the
dining hall and elsewhere. Instead of formal assembly or "chapel"
periods at which the faculty and the president speak, students take
complete charge, dramatizing various matters. For example, Mrs. Duncan's
class in the curriculum dramatized very effectively the "01d" and the
"New" school. Mr. Hale's group dramatized the economic plight of white

and Negro workers in the nation - Mr. Hale was a very excellent white



sharecropper; and there were Negro housemaids, lumberjacks, stevedores,
automobile workers, together with Mr. Ford, Mr. Rockefeller, and

Mrs. Roosevelt. There was a book discussion simulating a bridge club
meeting, in which I was astonished at the way in which the practice of
these students in the kind of self-expression they get in these activ-
ities is helping them develop.

We have students on each of our committees - administrative
and personnel. There is self-government in dormitory and other groups.
In many ways we try to simulate in our own organization the kind of
democratic participation we should expeet the students to encourage
when they begin to teach.

We have also organized a People's College in which students
are to serve as administrative off'icers -~ dean, registrar, ete. 8ince
this is yet to start, we cannot be too definite about its success.

We have also numerous other schemes on foo£; but how far and how fast

they can go is a matter to be questioned.

15
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WEST GEORGIA COLLEGE
Carrollton, Georgia

Origin and History

West Georgia College, & division of the University System of
Georgia, was officially founded on April 15, 1933, at Carrollton, Georgia.
The college was established as a coeducational junior college on the site
of the Fourth District Agricultural and Mechanical School.

The campus, located among the foothills of the Blue Ridge Moun-

' tains, is composed of 275 acres. The college serves a large and rural area.

When the present buildings are completely equipped and the library enlarged,
the plant will be adequate for the present student body of approximately

five hundred people. The college is fully accredited.

The Purpose
The purpose of West Georgia College is to bring within the reach

of earnest young men snd young women of the western part of the state the
advanteges of a stendardized state junior college, and to aid in the better=-
ment of rurel life through the training of elementary teachers and future
citizens. These aims can be stated thus: the progressive development of
the individual to teke his or her place in and improve society. The faculty

consider this main objective as the product of three subsidiary aims:

For all I To give general education on the junior college
Students level.

For ITI To develop prospective teachers.

Special

Groups . &k3 %o further develop teachers in service, includ-

ing supervision of both white and Negro schools.

Interrelationship of the OCbjectives

500 first- and second-year students take the regular junior college

courses in the social sciences, biological sciences, and English in partial
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fulfillment of objective I. Courses in other fields complete full require-
ments of this objective.

450 first- and second-year students take one or more courses in
home economics, rural life, education, do NYA work under faculty super-
vision, or participate in the varied student activities program.

250 first- and second-year students~take courses in the department
of education in partiel fulfillment of objective II.

60 second-year students do three months of practice teaohing and
observation at the Maple Street School in further fulfillment of objective
II.

33 carefully selected second-year students acquire three months
actual teaching experience in s realistic rural enviromment in the labora-
tory schools at the Sand Hill, Tallapoosa, and McGibbomey Schools in
Carroll County. This completes objective II.

These 33 highly trained end experienced graduetes represent the
special product of this institution. More than 400 other students have

m—

contributed to their development.

The School at Work

Objective 1 - general education

The first objective has been designed to give the student strong
courses in general education. These courses are uniform throughout the
University System.
Objective II - to develop prospective teachers

This objective is our main goal. The University System of Georgias
through its unit at Carrollton is carrying on an experiment in the training
of teachers for rural schools. Fortunately for the project of teacher

training at West Georgia College, the Rosemwald Fund has given money for
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providing additional personnel. This experiment has now been operating two

and one~half years. The plan involves three definite phases of our program;

1.

General education

In addition to the regular courses which are uniform throughout
the University System, two special courses in English have been
instituted: Children's Literature, and Freshman English.

B.

Children's Literature

The reading of books can mean nothing to the reader unless what
he reads becomes a part of his active or thoughtful life. The
first requisite in reading is that the book be worth reading;
the second is that the reader be skillfully and fluently aware
of the reading technique. Only practice brings the second;
only knowledge and taste can select proper books. The student
in children's literature is benefited as a person and as a
teacher. She fills in the gaps in her own reading background,
and increases her reading skill, As a prospective teacher she
learns to select and present literature to the children of the
grades.

Freshman English

The purpose of this course, which runs two quarters, is to
develop in the student an adequate command of English, both
written and spoken. To this end, students are required to
write exercises and themes and to do extensive reading under
the supervision of the instructor. Subjects for the themes
are expected to be chosen from the students' own experiences
and observations. Wide choice is allowed in the selection of
the reading, the main objects being to develop a taste for
good reading and to acquaint the students with the ideas of
as many authors as possible. Formal gremmar is taught mainly
in connection with the students' writing. Formal rhetoric is
taught not at all. Oral English is naturally and incidentally
a part of almost every recitation.

Teacher training program

The courses in education are organized to provide for acquaintance
with all phases of the elementary school, to give practice in as
many activities as possible in which an elementary teacher must
engage, and to provide for gradual induction into responsible
teaching. These activities begin with general education courses,
rural life courses, and Introduction to Education.

a.

Observation

In the course in Introduction to Education, regularly scheduled
observations in all grades of the elementary school are re-
quired. These observations are made under the direction and
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guidance of the director of teacher training. Records of
happenings and data on specific teaching situations obtained
in these observations afford a basis for study of teaching in
conferences that follow. These observations and conferences
provide for the development of the habit of analyzing teaching
situations, for bringing content of professional courses to
bear upon the teaching situetion, and acquaint students with
the physical set-up and operating orgenization of the elemen-
tary school. They also 2id in arriving at educational prin-
ciples to guide in teaching and to prepare students to analyze
their own teaching. After this series of observations is made,
the students choose the grade level for concentrated work in
student teaching.

Student teaching

The first period of three months of student teaching provides
for concentrated observation, participation, planning, and
responsible teaching under careful supervision in a public
school in Carrollton.

Study of the children through first-hand observation, records,
ete., is emphasized so as to enable the student teachers to
teach children and meet individual differences, rather than
teach a grade or subject matter.

Early experiences are carefully chosen and carefully planned to
assure their success. During the three months in the public
school the students participate in as many different activities
as possible, both in and out of the classroom. Individual and
group conferences with supervising teacher and director of
training provide opportunities to raise and discuss any prob-
lem relating to teaching, and give guidance in self-evaluation
and evaluation of children's work.

Materials and Methods

Running perallel to this first experience in student teaching
is a course in Materials and Methods which acquaints the
students with general principles of organization and menage-
ment of the classroom and the school, its philosophy and
objectives, its equipment and materials, long-view planning
and study and demonstration of techniques for teaching par-
ticular subjects. Experiences in collecting, producing, and
classifying supplementary teaching materials are provided
through work in the Materials Bureau, where all state texts,
state library books, inexpensive pictures, pamphlets, and
graphic materials are available.

Teaching in the rural schools
Three rural community schools have been taken over by the

college to supplement the teacher training program and to
demonstrate the building of & curriculum around the problems
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of living which include all members of the community. After
successful student teaching has been done in the city school,

' an assignment to the level that seems most suitable to the

student's interests and abilities is made in one of the

three rural schools. Here a second period of three months

of responsible teaching is done under the guidance of a
trained supervisor. Gradual induction into this new situa-
tion is made so as to make as slight an interruption as
possible for the children by a change of teachers. During
this period the students participate in all phases of commun~-
ity life, with constant guidance of the rural supervisor with
whom she is assigned.

Carroll County Materials Bureau

The purpose of the Carroll County Materials Bureau in the
teacher training program is to serve as a laboratory where
students in various courses of the teacher training depart-
ment can have first-hand experiences in getting acquainted
with materials by selecting, organizing, and using a wide
range of textbooks, library books, pamphlets, clippings, and
the many types of visual aids; and where they can receive
guidance in the study, production, and use of these materials.

Rural 1life courses

The rural life courses are built on the premise that teaching
in the country schools of the South can be made more effective
and vaelyable for rural people than it now is. This premise
includes the belief that the problems of rural teaching are
sufficiently distinet to merit special consideration beyond the
basic principles of general pedagogy.

a'

b.

Course 1 = The Rural School in its Social Setting

Appreciation of the fundamental soundness and value of whole-
some rural life. Recognition of the obligations and opportuni-
ties of the rural school as an agent for soeial service.
Development of a desire to participate in rural leadership.
Practical cases of more serious and neglected social needs in
rural life that the schools might help to fill., Study of
great rural schools and rural sccial movements. Organization
and operation of community clubs. Group recreation. Develop-
ment of better attitudes of the rural public toward the duties
and obligations of citizenship. Conservation of natural re-
sources. Acquaintance with, and study of, exemplary men,
women, families, farms, and homes in northwest Georgia.
Familierity with the magazines, books and the government and
private agencies and enterprises pertaining to the improvement
of rural communities. Economic problems of rural communities.

Courses 2 and 3 - The Science and Art of Rural Lifs and
BEducation
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The agricultural background in rural life. What the teacher
needs to know about the care of soils, production of crops
end animals, marketing, preservation of food, nutrition,
care of the home, the home grounds, the kitchen garden.

The natural setting of rural life: local geography, climate,
natural resources, physics and chemistry as applied on the
farm and in the home. The cultural aspects of rural life;
sources of inspiration and satisfaction in literature, art,
music, philosophy, and religion. The teacher's personal
problems of health, economy, controlling his school, and
getting a hold on the people he serves. The teacher's
professional problems not solved in other courses; what is
needed from educational psychology, school administration,
pupil menagement. Resistance and immunity to exploitation,
high-pressure selling, fads, mysticism, fallacies, and
quackery.

Throughout all three quarters there is actual practice in aos
many projects as possible: production of an all-year family
garden; conduct of business meetings with organization and
parliementary practice; collection of teaching materials and
aids; participation in public service such as civic and
church; plamning and working school programs for commence-
ment, holidays, and special occasions; preparation and
practice in suitable forms of speech, such as introducing
prominent speakers; making invocations and leading in de-
votional exercise; officiating at banquets; making church
talks and civic speeches; meeting worthy people and visiting
interesting places; learning good songs for rural people,
and assembling collections of good poems, stories, etc.;
approaching and securing the services of special talent,
such as county superintendent, county agent, home demonstra-
tion agent, health authorities, musicians, ministers, and
capable private citizens.

Objective III - to further develop teachers in service, including

supervision of both white and Negro schools

In the realization of this objective, the college, in coopera-

tion with the county school superintendent, employs a white and a Negro

supervisor.

Short courses, summer schools, extension classes, conferences,

and the Materials Bureau are used to help the teacher in service.

1.

White supervision

This phase of our program involves the establishment of a co-
operative program with the Carroll County Board of Education
in & project of supervision for the county schools. Its pur-
pose is to (a) develop a long-view educational program growing
out of the needs of Carroll County; and (b) promote a short-
view progrem meeting immediate needs by developing professional
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growth among teachers, improving organization in the individual
schools, improving the selection and use of teaching materials
and completing consolidation as pleanned in certain areas.

Negro supervision

This phase of the program involves the establishment of a co-
operative program with the Carroll County Board of Education

and with the Southern Education Foundation in a project of
supervision in the Negro schools of Carroll County, and a study
of Negro education on an elementary level. It includes super-
vision for the purpose of improving instruction; distribution of
free textbooks and teaching materials; promoting community in-
terest for organization, housing, and equipment; and serving on
and contributing to the Rural Life Council at West Georgia
College.

Carroll County Materials Bureau

The purpose of the Materials Bureau is to (a) furnish materisls
to teachers for use in classrooms and community work throughout
the county; (b) demonstrate to teachers how to collect, use, and
organize materials in their schools and classrooms; (e¢) provide
8 laboratory where both teachers in service and students in
training can receive guidance in the study, production, and use
of materials; (d) furnish conerete materials and guidance to
committees at work on the solution of problems assigned in the
program of the County Teachers Association.



THE TUSKEGEE INSTITUTE PROGRAM OF RURAL EDUCATION

Tuskegee Institute is primarily concerned with the education of
teachers for ¢ommunity leadership and for the operation of community-
centered schools in rural areas of the South. Several steps have recently
been taken in reorganizing the learning experiences of students and in
providing more favorable conditions for learning.

1. Organization of curricula into lower and upper divisions and
the development of a general college curriculum in the lower division
(the first two years).

2. Combination and integration of professional subjects into
broad areas of work.

3. The development of the campus laboratory school as a demonstra-
tion center in which students get initial pre-service professional train-
ing in the study of methods and administration of teaching in preparation
for teaching interneship in off-campus schools.

4. The provision of interneships in typicel community schools for
student teachers to replace the traditional type of practice teaching.

5. Development of a plan of selection of students.

6. Study of plens for follow-up of graduates in service.

General Education

Organization of the lower division is outlined below with brief
statements of each type of work.

Art. A one-year course in drawing and art appreciation is
required of students since we believe that every teacher should have at
least an elementary knowledge and appreciation of art and its place in

living.
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English. Work in English for the lower division is organized
as a two-year course in reading, writing, and speech. It is required of
all students.

History. A one-year course in the history of menkind and the
American nation is required of all students so that they will know some-
thing of what has heppened (how and why) in the development of the world
and the development of governmental cultures, and how the American nation
of racial groups has been built.

Mathematics. A one=-year course of functional mathemotics has
been developed and is required of all students in order to give them a
working knowledge of the elemental quantitative aspects of living and
their functional relations.

Physical and Health Education. Work in physical and health

education is required of all students during the freshman and sophomore
years.

Practical Arts. A program of general training in practical

arts is required of all students in the lower division. The purpose of
this work is to prepare prospective teachers in a wide range of simple
menual skills that will enable them, as teachers, to use local available
materials in making useful articles and to guide adults in the conserva-
tion and utilization of aveilable materials.

Psychology. From the separate courses in general, educational,
and advanced psychology, formerly in the curriculum, an integrated year-
course in.psychology has been developed for all students. This work is
organized in five large units of materials -~ heredity, growth and

maturation, learning, personality, and mental health «~ in which students
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are provided opportunities for direct study of individual differences.
A pre-school unit serves as a laboratory for observation and study of
growth and learning in young children.

Science. Two courses in science are required of all students
in the lower division -~ a year-course in humen biology and a year-
course in physical science. The purpose of this work is to enable
students to acquire a general understanding and working knowledge of
science as a basis for professional preparation leading to the teaching
of elementery science to children and adults in rural communities.

Sociology. A year-course in the sociology of rural life is
required of all students in the lower division. The purpose of this
work is to enable the student to secure a knowledge of social and com-
munity relations. Leboratory-field experiences are provided to enable
students to develop an appreciation of community social institutions

end to acquire some techniques of community study.

Electives for majors and minors in the upper division are
being integrated into broad areas of work. At the present time there
are two such areas - the fields of English and social science. The
work in these fields has been oréanized on the seminar-laboratory
basis and is so scheduled that all members of the English faculty meet
with students in the English seminar work, and all members of the
social science faculty meet with the students in the social science
seminar. Work in these areas is individualized to the extent that each
student, in addition to the work of the course, pursues a problem or

type of work in terms of his needs and interests.
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Professional Education

The problem of reorganizing the professional education program

has been attacked in several progressive stages:

1. The content of prescribed professional subjects hes been re-
organized in terms of needs of our students by the process of combining
and integrating the work of two courses into one. This first step was
teken several years ago by combining two similar professional subjects:
the elementary school curriculum and the secondary school curriculum.
This made possible selection and elimination of materials and the pro-
vision of more functional experiences for students.

2. The next stage of development was marked by an extension of
step 1. The number of prescribed professional subjects has been reduced
from eighteen separate courses to three broad areas of professional work.
A brief description of the nature of these three areas follows:

Special Methods and the Campus School. - A year of work that
consists of the functional materials selected from courses in
special methods, principles of education, classroom management,
principles of teaching, educational sociology, and observation.
Students do this work in the campus training center with the
guidance of the supervisor, principal, and faculty of this school.
This work is carried on by students throughout their junior year
as a preparatory step to interne teaching in the senior year. It

provides a basis for further student selection end aids in the
planning of the interneship program for each student.

Materials and Methods of Curriculum Study. A year of study
of curriculum materials and methods of selecting pupil activities.
The work of this course is selected from fields of history and
philosophy of education, principles and techniques of curriculum
construction. In the seminar-laboratory organization of the work,
students and the professionsl staff work together on projects.
This includes the study of real educational problems and the pro-
duction of teaching materials. A culminating project is the de-
velopment of a curriculum and an educational program for & com-
munity that is studied during the year.




Interneships for Student Teachers. 1In order to achieve the
objective of preparing a community-social-worker type of teacher
for the rural school, the curriculum has been orgenized so that
practice teaching can be done under conditions similar to those
which these teachers will meet upon entering the profession.

Treining Centers

To make practice teaching real we have secured, through the
cooperation of the local county officials, two complete communities in
which the schools are used as training centers.

In these off-campus training centers the student-teacher
assumes full teaching responsibility for the period of his intermeship.
Students begin their interneship by makins a survey of the community.
They thus become acquainted with the problems and needs of people in
the community from which the instructional materials are selected.

The principal, supervisors, and cadet-teachers cooperate with the com-
munity leaders and with the social and governmental agencies of the
community in working out a community educational program within the
framework of a general plen of school-community relations.

The guidance of the cadet~teacher during the period of his
interneship is organized into steps that represent growth periods in
learning to teach. In the early part of the cadet-teacher's experienco,
he turns in to the teacher trainer an activity sheet which gives an ac-
count of the work done on the preceding day. This aids the cadet-teacher
in developing two important basic skills in teaching:

1. The ability to discover the great variety of opportunities
for instruction that may grow out of a unit of pupil in-
terest, and

2. The ability to select and organize these experiences into

learning activities in accord with the experience levels
of the pupils,

27
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This leads the cadet-tcacher to understand how to prepare pupil
activities outside of those directly connected with a specific unit and
to make use of the actual experiences of pupils.
The cadet-teachers carry on a program of community-school rela-
tions which includes activities in relation to:
1. Parent-Teacher Association of which a teacher is an offiecial, and
a member of standing committees such as health, recreation, pro-

gram, relipgion, and homemeking.

2. Play nights which are twice a month. The cadet-teachers with the
committee from the P.T.A. plan these activities.

3. Sunday evening inter-denominational services are arranged by a
Joint committee of teachers, young adults, and parents.

4. Adult education classes are conducted once a week with the cadet-
teachers as instructors in literacy and in homemeking crafts.

5. Special occasions such as concerts, Hallowe'en party, community
Thenksgiving dinner, community Christmas tree, fair of farm
products and canned goods, Emancipation Proclamation celebration,
Easter program, and health week celebrations.

Selection of Students

In selecting students for the rural education program wnder
present conditions, the only available data are the student's transcript
and statements of character from the principal or other persons. As the
character statements (except when negative) are in general of little value,
the selection is made almost wholly on the basis of the student's scholastic
record. An effort is made to compare his record with both the high school
and the college record of other students from the same school. Thus, in
some cases, where the number of students from a given school has been suf-
ficiently large, it is possible to estimate what the high school record of
a student from a given school need be in order that the college record may
be satisfactory. But except for the larger centers where some visitation

is possible during the year, no data on personality or possible aptitude
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for teaching are now obtained. This problem is particularly acute when the
student comes from a rural center, as visitation of the large number of such
centers is not at present possible.

During the orientation program through testing and guidance, a
further selection is made.

At the end of the freshmen year, a careful review of the student's
school record end ratings from teachers form the basis for the elimination
of a number of students either because of lack of general ability or because
of physical or serious personality difficulties.

There is need for additional coordinated guidance in this program

especially in the areas of personality and teaching aptitude.

Follow-up of Graduates in Service

Follow-up of our graduates in service is a problem that requires
further study and discovery of ways and means. A faculty committee is now
studying this problem in relation to the entire program of pre-service
training. Recently we have held two conferences with recent graduates now
in the local county school system. The results have shown that such con-
ferences are valuable and should be extended. We have contact with gradu-
ates of the past two years through correspondence which gives us valuable
information for reorgenization and changes in the pre-service program of
teacher education.

Follow-up is very important for us because most of our graduates
work in small schools or small school systems where there is a minimum of
supervision and evaluation of the teacher's growth and work. Only a
beginning has been made. A practical program, we believe, may yield rich

reburns if it can be developed.
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JACKSON COLLEGE
Jackson, Mississippi

Mississippi is a rural state with a Negro population of about
one million people. There are 6,000 Negro teachers, half of whom are
very poorly trained. The state maintains only one institution of higher
grade for training teachers for Negro schools. This is the land-grant
institution located in a remote section of the state. There is great
need for the establishment of a second institution somewhere in the central
part of the state, whose sole function should be the training of teachers
for the thousands of small rural schools. Jackson College is being offered
to the state with land, buildings, and equipment, without cost and without
debt, for the purpose of meeting this need.

In the event the State Legislature sees fit to take over this
institution, it is proposed that the governing body shall be the State
Board of Education and not the Board of Trustees of Higher Institutions of
Learning. This would mean that the state agent of Negro schools would be
the logical person to have something to do with the plamning and directing
of the institution's program. It is not the purpose or the desire of the
present state agent to attempt to run the institution; he would aect only in
the capacity of a guiding and directing influence.

The president of the school should be the person in active charge
of the institution. He should be a man who has hed good training and some
experience in rural education, and he should be in hearty sympathy with the
program of improving rural schools and rural life. The faculty should be
made up of well-qualified people who are also trained in the field of rural

education and are in sympathy with rural life.
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The guiding philosophy of this institution should be to take con-
ditions as they are and to undertake to improve them. Teachers should be
trained to analyze and identify rural problems and then to find solutions
for these problems, using whatever materials are available.

The student body will be made up of about 150 pupils in each
class. These pupils will come from Negro high schools and from the present
teaching force in the state. Undoubtedly, some of the present teaching
staff would desire to return to a school of this type for additional train-
ing. The student body should be hand-picked, as far as is possible, and
should be culled from time to time. It must be understood that the pur-
pose of this institution is to train teachers for rural schools. Fees
charged students should be kept at & minimun.

It is planned that the education program of Jackson College run
through four quarters in each calendar year - a fall quarter of twelve
weeks; a winter quarter of twelve weeks; a spring quarter of twelve weeks;
and a summer quarter of twelve weeks. This will necessitate keeping the
institution in operation for approximately eleven months in each calendar
year. The school will not undertake to do anything other than train
teachers for the rural and elementary schools of the state. It should not
attempt to do over two years of work - the first being content courses,
and the second additional content courses, with professional studies added.
All content courses should be very practical and should attempt to give the
student a good beckground in the essentials of learning that any rural
teacher should possess. For example, the courses in English should be very
practical, consisting of reading, letter-writing, grammar, public speak-

ing, etc. All content courses should be given the professional slant.
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This practical aspect of each course should apply throughout the entire
curriculum. Every trainee should receive instruction in practical
agriculture, home improvement, health, and sanitation. No effort should
be made to train teachers to become agriculturists, but all of them
should receive practical instruction in home gardening, in keeping a
farm flock of chickens, in the growing and curing of a meat supply, in
the production of a milk supply for home use, in the growing and preserv-
ing of fruits and vegetables, in the improvement of homes and home
grounds, in the growing of flowers and ornamental shrubs, and the like.
The fifty acres of land now available for gardening and truck plots are
to be used by the instructor in agriculture as a laboratory for giving
practical instruction in elementary agriculture to prospective rural
teachers.

The courses in home improvement should also be of a very
practical nature, providing instruction in improving homes and home life,
teaching people how to live better, how to provide more home comforts and
conveniences, how to have a better food supply, how to have more attrac-
tive home surroundings, better health, and better sanitary conveniences.

The improvement of rural life among Negroes in Mississippi is
dependent largely upon better interracial cooperation. Sharecroppers
and tenant farmers cannot do much toward improving their surroundings
unless they have the sympathy and cooperation of the landlords. It is
therefore necessary in a rural educational program that leadership should
be developed to cope with interracial problems. This institution should,
therefore, devote considerable time to the question of training teachers

and leaders in the technique of interracial cooperation.
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Another aspect of rural development in Mississippi is that of
adult education. It becomes more and more clear as we face the problems
of rural Negroes that it is difficult to educate the children exclusive
of their parents. Teachers must be given more and more training in the
field of social psychology. They must learn how to enlist the cooperation
and support of the parents of the children.

All prospective teachers must also be required to do observation
and practice teaching in near-by rural schools, under careful supervision.
This supervision should be done by helping teachers, under the direction
and guidance of the instructor in education. Jeanes teachers will be asked
to lend their cooperation.

It is also proposed to develop a library that shall be the very
heart of the educational program. Books and publications must be selected
on the basis of their pertinency in meeting the needs of teachers and leaders.

On account of the poverty-stricken condition of most high school
pupils, it appears advisable that scholarship aid in the amount of fifty
dollars per year be given to carefully selected high school graduates.

The educational program of Jackson College should be simple and genuine,
and adapted to the needs of the rural teachers of Mississippi.

The institution should be used as headquarters of various service
agencies for the Negro population of the state, such as home demonstration
work, Farm Security Administration, adult education, Negro teachers:
associations, and summer schools for a large number of rural teachers. It
is proposed that the college be used as a meeting place for Jeanes teachers!
conferences, principals' conferences, rural ministers' conferences, women's

conferences, and for other educationsl purposes.
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UNIVERSITY OF GEORGIA
Athens, Georgia

Point of View

The present program of the College of Education at the University
of Georgia, now in the third year of its development, is concentrated on
the preparation of teachers, supervisors, and administrators for rural
schools in Georgia. Georgia is predominantly rural, and teachers must be
prepared both to understand rural conditions and to participate actively
in bringing about a better rural life. The College of Education holds that
one of the most important functions of the school is to assist in making
the neighborhood of which it is a part a better place in which to live.
Teachers must be prepared to take leadership in bringing about better
conditions. Teachers are best prepared by combining a proper balance of
theory and experience. Hence, the College of Edugation must be concerned
both with providing necessary theoretical aspects of teaching and also

actual experiences in observation and teaching in rural situations.

Objectives of the College of Education

1. To guide young people of outstanding scholarship and ability
toward teaching; and to provide for the selection of candidates for teaching.

2. To develop and teach those bodies of information and to develop
those skills and appreciations needed by teachers.

3. To develop facilities whioh demonstrate an efficient school in
action.

4. To develop appropriate apprentice and intern facilities for pros-
pective teachers, supervisors, and administrators and other school workers

in rural communities.
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8. To provide field services to aid the schools of the state in
the solution of current school problems.
6. To conduct educational research and experiment for the purpose

of siding in the solution of the various problems of the teaching profession.

Procedures and Activities of the College of Education

The work of the College of Education may roughly be divided into

the following phases:
1. On-Campus Activities

8. Selection of students for teaching

b. Guidance of students

¢. Teaching of arts and sciences underlying teaching

d. Providing for demonstration of good teaching

e. Research

2. Off-Campus Activities

a. Apprentice program

b. TField services

¢. Educational clinics

d. Research

The on=-campus activities of the College of Education consume
approximately 60 per cent of the time of the faculty. During the past
eighteen months attention has been devoted to improving facilities for the
selection and guidance of students. Definite programs are now in use
through which it is hoped that a higher quality of person will be found for
teaching, while those of less ability who heretofore have selected teaching
as a profession will be guided into other fields. Naturally, a great deal
of attention is being devoted to the teaching of the arts and sciences
which underlie the profession both at the undergraduate and graduate
levels. At the same time a proper balance and coordination is being at-

tempted between on-campus and off-cempus sctivities. In all cases theory

is being definitely related to practice.
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A thorough study of the curriculum of the college is geing on
continuously. The number of courses has been decreased and committees
are at work to bring about better coordination between courses with sub-
sequent elimination of overlappings. All courses are being more definitely
pointed toward the actual job which the teachers in training wiil perform
in the field. Graduate courses are being conducted as seminars with the
definite objectives of solving field problems using the library and
other facilities of the campus as aids in their solution. The thesis and
dissertation problems of graduate students are more and more growing out
of actual field problems which exist in Georgia. Thus, it is hoped that
an attack may be made on the vexing difficulties which now confront the
state. In meany cases two or more professors are assigned to a given
course in order to provide for better balance and to facilitate a proper
coordination of on- and off=campus activities.

Increased emphesis is being devoted to off-campus activities.
The apprentice teaching program has been greatly expsnded. The demonstra-
tion school on the campus is now being used exclusively for the demonstra-
tion of good teaching and for & limlted amount of experimentation. All
apprentice teaching activities are conducted in cooperating schools off
the campus. Great care is being teken in the selection of these schools.
The regular members of the College of Education faculty visit these off-
campus centers at least once every two weeks. The students spend three
months in these centers and become actual members of the teaching staff
as well as a definite part of the community. These apprentice facilities
apply not only to the undergraduate program but also to the graduate work.

Prospective supervisors and administrators of rural schools each spend
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three months in the field situation under the joint guidance of the College
of Education faculty and trained people in the field.

Another important phase of the off-campus program is the service
which the college extends to the schools of the state in helping them to
discover their problems and take steps to solve them. One member of the
faculty gives his full time to this work. This service has proved to be
very profitable and has resulted not only in the school people attacking
their problems more vigorously than ever before but also in bringing about
a closer coordination between the program of the cocllege and the program
of the schools of the state.

This year there has been instituted what is known as a series of
educational clinies. These clinics have for their pﬁrpose aiding school
people and communities in the solution of specific problems of the field.
They vary from special assistance for one school system or community to the
consideration of a common problem involving several school systems or
counties. At present approximately fifty such clinics are in operation.
Members of the College of Education staff, upon request, go to a given
center to aid the officials in diagnosing a problem and setting up a pro-
gram for improvement. Some of the clinics run over an extended period,

& year or more,

More and more the College of Education is conducting research of
various kinds in an endeavor to aid in the solution of long-time problems
with which the schools are confronted. Graduate students, members of the
faculty, and in several cases school superintendents and others are carry-
ing on research aimed at the solution of these problems.

One additional activity which deserves special mention is the

cooperative program which is being developed with the eounty board of
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education and the administrative officers and teachers of Walton County.
Approximately twenty-five miles from the College of Education, this is a
typical Georgia rural county. A five?year agreement entered into between
the officials of the college and the officials of the county aims to: (a)
aid the county in improving conditions within the county and its communi-
ties through the agency of its schools, and (b) provide an actual field
laboratory for the College of Education which may be used in the education
of teachers, supervisors, and administrators. This progrem commenced last
spring and is now in active operation. Up until the present, major em-
phasis has been upon plenning & long-time program and in making careful in-
ventories of conditions within the county. The faculty and students of the
College of Education all have a definite part in this program. Teaching,
research, planning, apprentice programs, etc., are being developed with the
conditions in Walton County as a setting. Walton County people are using
the college in many ways in an endeavor to improve the conditions in the
county and to make the school program more efficient. This experiment
should provide not only a worth-while demonstration in teacher education
but add greatly to the efficiency of both the program of the College of

Education and the school program of the county.

Summary

In review, it mey be said that the program of the College of
Education for the preparation of teachers, supervisors, and administrators
is an endeavor to: (a) prepare efficient workers for the various occupa-
tional jobs found in education in Georgia; (b) use the college as an
integral part of the development of better school conditions throughout
the state; and (¢) conduct research, the results of which may aid in the

solution of many of the problems with which the schools are faced.
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GEORGE PEABODY COLLEGE FOR TEACHERS

The purpose of George Peabody College for Teachers is training for
educational leadership, and to this end it devotes its entire resources. Since
the initial gift was made by Mr. George Peabody for the benefit of education in
the South to the present time, one central purpose has been in mind - to elevate
the quality of life, especially in the South, through education.

The following stetements set forth the general characteristics and
point of view of the institution as conceived by its Board of Trustees, its
faculty, and administrative officers:

l. It is identified with the life of the region it serves.
2. Although its emphasis is regional, it takes into account the life
of the nation as a whole. As it contributes to the nation through

its leaders, so it receives from leaders of other regions a

continuous flow of energizing ideas.

3. It provides a common core of educational experiences for those whom
it develops and guides as educational workers.

4. It provides for various types of specialization necessary to meet
the demands which the complex life in a democracy makes of its educa-
tional workers.

5. It develops progressively procedures and techniques whereby its
faculty may be not only educational leaders, but interpreters and
planners of social progress as well.

6. It serves as a laboratory for intensive research on problems of
general educational import, and as an experimental center for the
exploration and validation of educational hypotheses.

7. It slowly and continuously redefines its fundamental point of view
and reorganizes its program of work.

In order to carry these concepts into action, the College has set up
a variety of services both on and off the campus. In addition to its regular
courses designed for the training of persons for various types of professional
positions, these services may be designated as: 1. Special Courses, 2. Surveys
and Special Studies, 3. Consultant Service, 4. Laboratories and Workshops, and

5. Institutes and Conferences.
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Special Courses

In order that both graduate and undergraduate students may become
more fully aware of conditions which affect the people among whom
they are to live and work, certain courses have been introduced
which provide special emphasis on certain large problems which
characterize our region. Among these are "Problems of Dual Educa=
tion in the South", "Social Problems of the Southern Region",
"Research in Southern Problems", "Regional Studies = the South",
and "Economic Problems of the South - Rural."

The fact that these courses are attended by large numbers of the
graduate students is some indication of a felt need for this type
of service.

Surveys and Special Studies

Principally through the Division of Surveys and Field Studies, the
institution conducts one or more educational surveys each year.
Some of these surveys are comprehensive in nature including every
aspect of a whole school system. Others are less comprehensive

but include some special aspect of a school problem that has
general significance. Higher institutions for white and Negro
students, city and county school systems, and an occasional study
of a problem on a state-wide basis represent the major part of this
sctivity.

Consultant Services

Consultant services are provided through cooperative arrangements
with state departments of education, local school systems and
individual schools. While the major portion of this work is carried
on through the Division of Surveys and Field Studies, it is by no
means limited to that Division. Many faculty members render direct
consultant services to schools and school systems throughout the
year. Such services have been rendered to state programs for the
improvement of instruction in Alabama, Arkansas, Florida, Kansas,
Mississippi, Tennessee, and Virginia; County School Systems:
Sumpter County, South Carolina; Cullman County, Alebama; City
School Systems: Drew, Mississippi; Nashville, Tennessee; Paris,
Arkansas; North Charleston, South Carolina; Blytheville, Arkansas;
Sumpter, South Carolina; and Columbia, South Carolina. Consultant
relationships also have been werked out with a number of teachers
colleges and higher institutions. A special arrangement exists
between Peabody and Fisk University wherein a member of the staff
at Peabody is consultent to the department of education at Fisk.

Laboratories and Workshops

The curriculum laboratory at Peabody seems to have made a distinct
contribution to the improvement of educational practices in the
South during the past eight years. The purpose of the laboratory
is to provide guidance materials and facilities for selected
groups from state and local school systems that are engaged in
planning curriculum improvement. During the last three years,
nineteen such officially designated groups have worked in the
leboratory. They represent five states, one county, four cities,
and one individual school.
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At least six state universities in the Southeast have established
curriculum laboratories in order to serve their own state programs.
These laboratories are probably an outgrowth of the direct and
indirect influence of the laboratory at Peabody.

The laboratory or workshop idea has expanded gradually so that now
it includes a much broader scope than formerly. Special groups
interested in the education of teachers have worked for the past
four years. Their interests have centered more and more upon the
problem of educating teachers for small rural schools. This year
in response to a strong request, a workshop for representatives

of colleges and junior colleges is being organized. Also the work-
shop idea is being developed in one field of major interest, namely,
the social studies.

Coordinate with the development of the laboratory at Peabody has
been a similar laboratory at Fisk University under the immediate
direction of a member of the staff at Peabody. Through this
laboratory during the past five years several hundred Negro teachers
and administrators have worked together on their common problems.

Institutes and Conferences

Throughout the year, particularly in the summer, Peabody holds a
number of regional conferences on problems of social significance.
For the past seven years there has been an annual Curriculum Con-
ference during the summer session. Each year special emphasis is
given to some problem of particular significance to education in
the southern states. Other similar conferences and institutes are
Institute on Professional Relations, Reading Institute, School
Administrators Conference.

All of these activities produce their reactions upon the members of
the staeff at Peabody so that as the various types of services are
rendered, the institution is stimulated to renew constantly its
on-campus program so that it may be more closely related to the
problem of improving the quality of life in the South.

During the past two and a half years the Division of Surveys and

Field Studies, in cooperation with the department of education at Fisk

University, has been conducting a study of the small rural schools of the

South.

The fundemental purpose of the study was to discover the actual condi-

tions of rural schools (both Negro and white) and to find ways and means of

improving them and through them the quality of rural life in the South.

With the completion of that phase of the study which has to do with

conditions observed in rural schools and the implications that these conditions
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have for teacher-education, the next logical steps are: (1) to carry the find-

ings to the teacher-educating institutions and to assist them in studying their

programs and service areas in order that they may plan instructional programs

to meet the needs of rural teachers; and (2) to provide for implementation

through a continuing program of rural regional research and service,

The following program was, therefore, set up for continuing and

implementing the study of rural schools in the South.

1.

2.

3o

5.

A continuing program of rural research and service by the Division

of Surveys and Field Studies; such rural research and service to
include original regional research in rural life and rural school
problems, the collection and dissemination of helpful information
pertaining to rural school problems, and the provision of consulta-
tive services to teacher-educating institutions, state departments

of education, and local administrative units regarding these problems.

The selection of four teacher-educating institutions, two white
institutions and two Negro institutions, for cooperation in studying
their instructional programs and service areas and in planning an
instructional program to meet the needs of rural teachers. Each
institution will be expected to study the region which it serves.
This will mean research and field studies by faculty members, as
well as faculty group discussions and seminars by the whole faculty.

The selection of four county systems with which Peabody would work
in an eattempt to improve their rural schools and through them the
quality of life in the area. We would first make a thorough study
of the rural schools in each county, using the evaluative criteria
we have developed. We would then work cooperatively with the
administrative and supervisory forces in the counties in an attempt
to improve the schools.

Exploring the possibilities of establishing a cooperative arrange=-
ment whereby the Division of Surveys and Field Studies may work
directly with some county near Nashville in developing an improved
rural education program in its small schools. If four schools could
be used in this manner, two one-teacher schools, one for whites and
one for Negroes, and two two=-teacher schools, one for whites and

one for Negroes, we could show Peabody and Fisk students what can
actually be accomplished in small rural schools.

The encouragement of county and state groups to use the facilities
at Peabody and Fisk in developing curriculum materials especially
adapted to rural schools and their needs.



RURAL COUNCIL MEETING AGENDA

Fr - d 5, 1
Reports from Patterson, Ingram, Easom, Campbell, Cocking, and Bond.
Friday Afterno

General discussion of reports opened by criticsl, personal comments
by Morrow, and Folger.

turday - Jenuary 6, 194

1. Rural Life Arte - including home eccuomics - Porter Claxton and
Josie Sellers.

2. Practice Teaching snd Rurel Eaperience-and thelr relation to the
formel teachling of educetionzl nethods, and of soclology - Grace Tietje,
and Deborsh Cennon.

8. Recreation and Expression - Ed Yeomans.

4. General Zducsatlon.

5. Selection of Students.
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Hovember 20, 1939

Dear Doctor Brunner: We hope very much that
Wald you can attend the meeting

of' the Council on huralf Education, which this

year 1&B"BE™NeId in Weshington, D. C., on

Priday and Saturday, January 5 and 6. Thics

meeting is the regular winter meeting for the

Council, similar to the one which you attended

in Atlanta last yesr.

Agende for discussion
end informetion regarding the meeting plece for
the conference, the hour for assembling, hotel
arrangements, etec., will be sert you later.

We ere sending this note
to give you advance notice, s& we know you are
very busy. We 211 hope you will find it possible
to come.

Very truly yours,

JCD*SH J. C. Dim

Dr. Edmund DeS. Brunner
Columbie University
Hew York City
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Also to Ed Yeomans S ERAH;

s+ Jacob L. Reddix PRO
J. A. Travis
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November 20, 1939

Desr Miss Tietje: As I think you know, a Council on Rural

Education hes for the past several yesars
been discussing rural schools in the South, both white and colored,
and planning weys of making education a more effective instrument
in rural districts. The Council is & cooperative group repre-
senting southern officiale, educationsl and sociel leuders from
the country at large, and officers of the several foundations
interested in gouthern education.

We invite you to join this Coumcil for
its midwinter meetings which are plamnned for Washingtom, D. C.
on Friday and Saturdsy, Janwary 5 and 6. Detsils of times and
places of the sessions will be sent later, together with agenda
of mstters proposed for discussion and reports of developments
in which the Council is taking an interest. This is simply a
general advance notice sent in the hope thet you will reserve
these dates and be able to attend the weetings. The Julius
Rosenwzld Fund, which serves as informel sponsor of the Council,
‘gladly meets all expenses of travel, ete., incident to the meeting.

We hope very much that you can attend.
Very truly yours,

JCD*SH J. C. Dixon
Ml

Hiss Grace Tietje
Sheffield School
Sheffield, Alabama




November 20, 1339

Dear Mr. Easom: I am enclosing a letter sbout the .

winter meeting of the Council om Y !\ ' #

Rural Education. At this year's meeting, Wwe Rope to have
& smaller group than usuecl and to devote our attention
exclusively to the problems of the teacher training
institutions in which the Fund has & particular interest.
¥e hope to center the discussion not only on the individusl
problems of these institutions, but on the possibilities
of cooperation and interrelation of the several schools.
In order that 2ll the people who attend the conference
may be well acquainted with each irdividusl school, we
propose to send out in advance statements prepared by

the heads of the various institutions or depsrtments.
Would you write a peper of about two thousand words,
outlining your plans for Jackson College in its special
task of training rural teachers? We should like very
much to have this by the first of December, but we must
have it not lster then December 8, in order that we mey
have it mimeographed and in the hands of the Council
members in good time.

Very truly yours,
JCD*EM

Mr. P. H. Easom
State Department of Education
Jackson, Mississippi

o



Hovember 21, 1939

Dear Doctor Campbell: Present plans call for the usual -6-*“

midwinter meeting of the Council i1\ @
on Rural Education to be held in Washington on Friday a
Saturday, January 5 and 6. We hope this ysar to have a
smaller group and to devote our ettention exclusively to
the problems of the teacher training institutions in which
the Fund has s particular interest. We hope to center the
discussion not only on the individual problems of these
institutions, but on the possibilities of cooperation and
interrelation of the several schools. In order that all
the people who attend the conference may be well acquainted
with sach individusl school, we propose to send out in
advance statements prepared by the heade of the va-ious
institutions or departments. Would you be good enough to
let us have about a two thousand word statement of the
work at Peabody in our particular {ield of interest, with
emphasis on the importance of Peabody as a regional insti-
tution.

It goes without sayisng, of course,
that we are expecting you to attend the meeting.

Very truly yours,
JCD*SH

F A % %
- ,ef_'.' LS - e -
¥
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Dr. Doak Campbell

Division of Surveys and Field Studies
George Peabody College for Teachers
Nashville, Tennessee



NHovember 21, 1959

Dear Johnson: Ve have get the meeting of the Rural

Council this year for Fridey and
Saturdsy, January 5§ and 6, in Washington, D. C. Details
a2 to time and place will be sent later. This note is
simply to ssk you to reserve these dates.

I want to ask also for advice. We
want to have one or two people at this conference who
are familiar with the field of home economics but who
view this area not as a professional prerogative but
as a part of the general subject of life and education.
It has occurred tc me that Miss Josie B. Sellers might
be just the person to provide an intelligent approach
to this very difficult problem. Do you agree? If not,
have you a suggestion of a person who would be more
valuable to us in this conference? We are hoping this
year to be more successful even than heretofore in
keeping the numbers down. Each Bepresentative, there-
fore, should be a top person able to contribute the
maximum to the general discussions or to special aspects.

We are planning this year to concen-
trate the discussions on the actual programs in the four
teacherg colleges with which we are cooperating for the
specific preparation of rursl elementary teachers: Fort
Valley, Tuskegee, Jackson, Mississippi, and Carrollton,
Georgia. I think this will give a definiteness to our
planning and at the same time allow plenty of latitude
for general discussions of rural schools and teachers
colleges.

ERE:JW Very truly youra,

Eow R. EumaReE

Dr. Charles 8. Johnson

Ragi S Bolessee



November 21, 1939

Dear ¥r. Reeves: You will remember that we have invited

you once or twice before to meet with
the Council on Rural Education which the Julius Rosenwald
Fund maintains as an advisory council to our present work
in the South. We regret that it proved impossible for you
to attend before and are hoping that by good fortune you
may be able to be with us this year. The next meeting will
be held in Washington on Friday and Saturday, January 5
and 6. Details as to time and place will be sent later.
This note is simply to ask you to reserve these dates if
you can possibly do so.

This year we are to center the at-
tention of the Council on the four teachers colleges with
which we are cooperating and which are specifically
engaged in the preparation of rural elementary teachers,
both white and Negro. The consideration of the programs
of these colleges will give a definiteness to the discus-
sion of the general principles which should underlie the
sound education of teachers and the special requirements
of those expecting to work in rural areas. I know this
subject is of interest to you, and I am certain your
counsel would be of great benefit to us if you find it
possible to attend.

Very truly yours,
ERE:JW

, Mr. Floyd W. Reeves, Director
American Youth Commission
rican Council of Education
744 Jackson Place
Washington, D. C.
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Hovember £0, 1939

Dear Mr. Ingram: Present plans eall for the usual

nidwinter meeting of the Council
on Rural Education to be held in Weshington on Friday
end Saturday, January 5 end 6. We hope this year to
have a smeller group snd to devote our sttention ex~
clusively to the problems of the teacher training
institutions in which the Fund has & particulsr interest.
We hope to center tho discussion not only on the in-
dividual problems of these institutions, but or the
possibilitiss of cooperation aend interrelztion of the
severzl schools. In order that 211 the people who at-
tend the conference mey be well sequsinted with each
individuel school, we propose to gend out in advunce
statements prepared by the heads of the various insti-
tutions or departments. Would you be good enough to
let us heve about a two thoussrnd word stutement of the
work at Carrolltom in the perticuler field of the training
of rurel teachers? We should like very much to heve
this by the first of December, but we must heve it not
later than December 8, in order thet we may have it
mimeogrephed and in the hande of the Council members
in good time.

It goes without saying, of course,
that we are expecting you to attend the meeting.

Very truly yours,
JCD*EN

¥ 3 % DJXO_N_

ﬁ‘. Iﬁ 5. hy“ 4 7M
West Georgie College e ‘ N 4
Carrollton, Georgia
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November 21, 1939

Dear Mr. Ethridge: When we invited you to join the
Julius Rosenwald Fund, I promised that
we would not make a great many demsnds upon your time for
specific services. It just so happens thzt one of the things
that we should like very much to have you help ue on comes
early in the year. You need not fear that I am going back on
my word and that this is dmply one of a series of requests
we shall be presenting to you frequently.

In connection with our present

major program - the promotion of rural education in the South
we call into conference for two days each winter & Council
on Rural Education. This confersnce is to be held tiis year
on Fridey and Saturday, January 5 and 6, in Washington. The
details as to time and place will be sent later. This note
is slaply to ask you to reserve these dates if you can pos-
eibly de so.

This conference is held to a very
small number of wise and influential people, chiefly from
the South, though with a few from outside the region in order
to give balance and perspective. The group consists for the
most part of educators and school officials. But we want
four or five laymen who have general interest in the South
and in education. From the beginning we have included
Dr. W. W. Alexander as one of these lay counselors. Ve
should like very much to have you become a member of this
Council and attend the conferences in Washington. I know how
many demands there are on your time. If you cannot serve

this year I shall understand perfectly, but if you can ttend
the conference I think you w: find it interesting, T am
sure you will help & great.feal in our thinking and planning.
ERE:JW _ J{\ . Very truly yours,

Mr. Mark Ethridgé . 7. R.
Louisville Courier Journal LA
Louisville, Kentucky



November 21, 1939

Dear Bigelow: You will remember our habit of having

& Council meeting on our rural school
program each winter. This year the conference is to con-
cern itself specifically with the four teachers colleges
with which we are cooperating in their programs aimed
specifically at the preparation of rural elementary
teachers. This being so, we are particularly eager that
you or someone from your Commission join in our counsels
and discussions. We should like to have you but, if you
are beginning to divide up your tasks, you may feel that
one of your fellow-officers would gain most from attend-
ing this year. HMay we leave with you the decision as to
whether you or one of your associates represents your
Commission? Of course we are not looking simply for a
delegate. We want someone who will give constructive
help to our plans and who in turn may carry away informa-
tion from our meeting that will be of service to your
Commission.

The conference this year is to be held
in Washington on Friday and Saturday, January 5 and 6.
Details as to time and place will be sent later. This
note is simply to ask you to reserve these dates.

Very truly yours,

i | g p——)
= i FE MRREE

744 Jackson Place
Washington, D. C.



Hovember 21, 1959

Dear Doctor Line: I spoke to you this summer about

the Council on Hural Education
which this Fund maintains as an advisory committee for
its work in the South and which meets for two days!'
discussion each winter. We would like to have you meet
with us this year. I think your experience in Ontario
would be of benefit to us in our work with problems
which in essence are the same though applied in very
different regions.

The meetings this year are to
be held in Washington, D. C. on Friday and Saturday,
January § and 6. Details, including time and place of
meeting, will be sent later. This note is simply to
ask you to reserve the dates if you can possibly do so.
The Fund will, of course, meet your traveling and otner
expenges in connection with the meeting.

Very truly yours,
;l

ERE:JW V '
1/4;

Dr. William Line

¢/o Canadian National Committee for Mental Hygiene
111 8t. George Street

Toronto, Canada

Eoumi R, Ewnnee



November 21, 1939

Dear Mrs. Cannon: We are planning to have . &
C furs

T A
Fl

A

Education meeting in Washington, D. C., on
Friday and Saturday, January 5 and 8. Ve
should like very much to have you attend and
are sending this note along early in the hope
that you may be able to arrange it. Details
of times and places of the sessions will be
sent later, together with the agenda of matters
proposed for discussion and reports of develop-
ments in which the Council is teking an inter-
est.

Please make a special
effort to attend. We all want you very much.

Very truly yours,
JCD:SH

Mrs. Elizabeth Cannon
Spelman College
Atlanta, Georgia
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November 25, 1939

o -/{J
Mr. Edwin R. Embree, President, Er
Julius Rosenwald Fund, L
44901 Ellis Avenue, ‘
Chicago, Illinois,

Dear Mr. Embree:

Unfortunately, I am on the Committee of
the National Radio Industry which is negotiating with
the American Federation of Musicians, Perhaps, you
have heard of a gentleman by the name of Petrillo,
in Chicago., He is one of these with whom I have to
deal, The others are only a little less tough. At
the moment, we are in a deadlock ami the possibility
is that I shall be occupied during all of January in
the negotiations with the musicians, They are demand-
ing a 507 increase and we are telling them that we won't
give it to them. I do not know, therefore, what time
I shall have free.

If you would like to put me down tentatively
for the Conference in Washington on January 5th and 6th,
with the understanding that I might have to back out on
you, you may do so. I know I would be interested in it
and I know I would learn from it.

With best wishes,

Sincerely yours,

MFE:hcl

I
11 ]% L

§

i f‘r 'L’l'n_JE ]imilt jn Treasurer
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FISK UNIVERSITY
DEPARTMENT OF SOCIAL SCIENCE
NASHVILLE, TENNESSEE

cHAnLEB'.".Rfc.‘J;HNSON {:! 2 ok i— 7/ d‘/
November 28, 1939 ) ;
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Jr. Edwin R. Embree / & . / i

Julius Roserwald Fund / - e | »
4901 Ellis Avenue TS (L5
Chicago, Illinois b3 ) '. “Q 0

Dear l\r. Embree:

I thought I had better play safe on the suggestion re-
garding Miss Sellers, and see if she felt that the Home Economics
experiment &%t Festénden was far enough along to warrant reference to
it before such a body as the Rural Education Council. I have a note
from her, just a few moments ago, which, while expressing, in her
usual cautious manner, some reticence nevertheless concluded that she
would be willing to attempt to make an informal presentetion if so
invited.

What she would do is indicate the present interpreta-
tion of Home Lconomics in that institution, continue to follow the
practice of recording steges in the operation of the new procedure,
but perhaps with some intensification of the detail, and to give a prac-
tical analysis of the plan as it _actually worked out against the
normal problems both of traditional Economics and the character of the
students themselves. Along with this would be an analysis by the Home-
Economics teacher, which relates the plan as worked out at Fessenden
to the type of treining for the teaching of Home Econcmics which she
received at two institutions femed for their departments of Home Econo=-
mics.

There is no obligation at all to carry through the sug=
gestion of inviting her, but I feel more comfortable about it after can-
vassing her own thinking on the problem. She is a very dependable per-
son and a very sensible one.

With best wishes,

Sincer yours,

Chalas S. Johnson

cs8j=p
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Dear Embree:

I should have been dreadfully disappointed

if you had not given us a chance to be represented
again at your conference on rural education in the
South., I was, therefore, delighted by your letter of

" November 2lst. Will it be satisfactory to you if I
do not say at once which one of us will attend? I am
selfishly tempted to nominate myself, yet I feel that
perhaps some other member of the staff ought to have
the experience this year. Moreover, I am aware that
the field coordinators are in closer touch with the in-
stitutions associated in the Cooperative Study, and
might therefore be able to make more definite contribu-
tions to your deliberations., Complicating the situa-
tion is the fact that our various plans for Jamuary
have not yet in all cases jelled. However, you may
count on one of us being with you, and that one eager
to be helpful in every possible way.

With best wishes,

Sixjxcerely yours,

Vs

o

Karl W, Bigelow
Director e ==y
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December 4, 1939

Dsar Miss Sellers: As I think you know, a Council on

Rural Education has for the past
several years been discussing rural echools in the South,
both white and colored, and planning ways of meking educa-
tion a more ¢ffective instrument in rural districts. The
Council 1s a cooperative zroup represeanting southern
officials, educational end social leaders from the country
at large, and officers of the severasl foundations interested
in southern educatiom.

#e invite you to join this Council
for its midwinter meetings which are planned for
Washington, D. C., on Friday snd Saturday, Jenuary 5 and 6.
Deteils of times and places of the sessions will be sent
later, together with agends of matters proposed for dis-
cussion and reports of developments in which the Council
is teking an interest. This is simply a2 generzl advance
notice sent in the hope that you will reserve these dates
and be able to attend the meetings. The Julius Rosenwald
Fund, which serves as informal sponsor of the Couneil,
gladly meets all expenses of travel, etc., incident to the

meeting.
We hope very much that you can attend.

Very truly yours,

P

/ KON
JCD*SW : ! ")

liiss Joske Bellefﬁ
Fessenden Academy
Maertin, Florida



lMr. Curtis Dixon WJJ“
39 Alden Avenue, N. W.
Atlanta, Georgla

My dear Dixon:

I promised to write you about possible men to include
in the conference at Washington who might present a
somewhat formal point of view regarding the profes-
sional aspect of teacher education. I suggest you
canvass the following names:

Dr. J. Go Umstattd, University of

Texas

Dr, Stuart G. Noble, Tulane Univer-
sity

Dr. Edgar Knlight, University of North
Carolina

If any more names occur to me, I shall send them on
to you.

Sincerely yours,

B n SR

De S. Campbell, Dean
Senior College and
Graduate School

DSCsmp
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December 6, 1939

Dear #r. Morrow: We invite you to the annual meet-

ing of the Rural Council which
this year is to be held in Washingion on Friday and
Saturday, January S and 6. We have asked two other
people from the University of Georgia, namely, Cocking
and Irby, but we are inviting you - as we did them -
not as representatives of the University but because
of the contributions we expect from you as individuals.
I hope nothing will interfere with your attending. We
are holding the attendance this year to very much
smaller numbers than last and have picked just the
thirty men and women from the whole United States whe
we think will be able to coniribute most to the think-
ing and planning of sound programs in rural education
and in the preparation of rural teachers.

We shall want you to make a
brief formel presentation on one of the topics, but of
this we ghall write you in detail & little later. We
expect to concenirate attention at this meeting of the
RBural Council on the six teachers colleges with which
we are now cooperating. The discussions, therefore,
will have a definiteness sometimes lacking in such
mﬂtms-

I am sending this letter simply
to ask you to make your plans and reserve these dates.
We, of course, meet all expenses incident to the trip.

ERE:JW Very truly yours,

-

Mr. Paul R. Morrow
University of Georgia
Athens, Georgia
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December 6, 1339

Dear Porter: We are meking plans for the Rursl Council

_m?‘and, of course, we haeve a spec Sigic
Job for you to do. OUn the second day, Saturday morning, we

purpose to open the meeting with a discussion by you of

rural life arts - what you &re doing, mhat you would like to
do, where all of the things which we call "rural arts"

should fit into the generzl training of teschers. We are
asking Miss Josie Scllers, who ig from all reports = very

fine economics teacher at the Fessenden Acsdemy, to do the
specific job of discussiang home economics, but of course,

if we kaow you, you will bring it intc your general discussion.
We think, of course, you sbould. We taink thai twenty minutes
would be s&bout right.

e haven't seen you for so long that we are
looking forward with speclael pleasure to seeing you again.
In spite of all our brash words, it looks as if ws wmon't get
down to Carrollton before then.

Very truly yoursy

MARGARET S. SIMON
MSS1AM

Mr. Porter Claxton
West Georgis Teachers College
Genola, Georgia

ﬁ{,ﬁ_v % gcC WS-



Lecember 8, 1839

Dear Miss Cannoni Wie are having our Rural Council Heeting

this year in Washington, on Janusry 5
and 6, and we would like very much indeed to have you come.
We want you for yourself and for your wisdom, snd we purpose
to extract that wisdom from you. #Specifically, we would like
to hrve you talk for about twenty minutes on your ideas of the
relationship between practice teaching and methods couisss,
and (end tbis is particulsrly important) the relationship be-
tween courses in rurel socioloygy aad the praciice and experi-
ence in community work which these teachicrs should get during
the period of their practice teaciulng.

Of course ag you feel, and &8 we feel, one
of the mo:st importent thinge that practice teachers for & rural
area snould getl, is experience with communlly problews, so that
when they get out in their own jobs they will kanow what to do
about those ever-recurring difficultles of the average rural
teschser, ané go that they may actually be of conmsiructive help
to community aembers in their soclal and economic problems.

Now in theory, such experience end such training is of course not
only ideal but neccessary, but in praciice, we have found liwt it
is very difficult to work out.

What we would like to have you do is discuss
your feeling of the importance of this kind of experience and give
us soume idess about the difficulty of giving practice teachers this
kind of experience. I think you would agree with us in the impors
tence of it. I think you would also agree that we haven't yet hit
upon zny weys by which we can actuelly give these practice teachers
the kind of ccmmunity training experience that they need.

Will you come, and will you make guch a tsalk
for us? Of course the Fund beara all expenses, and we will let you
know later the details of time place of the meeting.

Very truly yours,
HES: AM
Miss Deborsh J. Oannmz

Tuskegee Institut | /MAARGARET S. SIMON
Tuskegee Instituie, Alabsma MiRe



December 6, 1939

Dear Fred: Plans are procesiing for the Council Meeting which,

incidentally, is to be held on Friday aund Saturday,
Jenuary 5, and 6. As soon &8 we know definite times and places, I
will let you know.

On Friday we expect to have short reports from
Patterson (Tuskegee), Ingrem (Carrollton), Easom (Mississippi),
Campbell (Peabody), Cocking (Athens), and Bond (Fort Velley). These
reports will be brief rehashes of the written material already sent
out to each member of the Council, and will, we expect, take all of
Friday morning. On Friday afternoon we want the meeting opened by
Deg,.and Peul Morrow from the University of Georgis. What we are
aaking these two people to do (eand we will send to toem the six reports
within a day or two) iz to meke about & twenty-minute telk of critical
evaluation and personal opinion of the ways in which these six places
are approaching their problems. What we specificelly want is their
personal opinions as to what a rurel teacher training institution
should be. '

Your alert end somewhat low mind hes probably figured
out that we are using this device for two reasons: (1) becsuse we think
this will be & good way of pointing the discussion; (2) becsuse we want
to get & good line on both Dag &nd Morrow, since Morrow is also suggested
for the post st Cerrollton.

After thege presentations we expect to open the meeting
for general discussion of both broad and specific pointe. In Mr. Embree’s
simile, this day will be the warp of the discussion.

On Saturday we purpose to get the woof. We expect to
discuss these five topicst (1) Rural Life Arts, including the place
wilch home economics should have and cdoesn't have in the practical train-
ing of rural teachers; (2) Practice Teaching and Rural Experience, and
their relation to the formal teaching of educational methods and of
sociology; (3) Recreation and Expression; (4) General Educationp
(5) Selection of Students.

We expect to ask Porter to discuss number one in general.
We expect to ask Miss Sellers, the Negro home economist, about whom we



Mr. Fred Wale -2- Lecember 6, 19359

talked when you were here, to discuss the subject of home economics in
this general field. We want Miss Tietje and Miss Cennon (et the Prairie
Farm School at Tuskegee) to discuss number two. We suggest for your com-
ment having Ed Yeomans discuss Becreation and Expression. General
Education, and Selection of Students we think should be general, with no
particular leader. We should like very much to have your comments on all
of these selections, particularly, I wanted to ask you if you think
Yeomans is right as the leader for number three. I know perfectly well
that he can do it - I mean recreate and express - but I don't know any-
thing about his ability as a theorizer and s presenter.

Mr. Embree will preside at the morning session on Fridsy.
Curtis will preside at the afternoon session on Friday. Me. Embree would
like to have you preside at the morning session on Saturday. We thought
that for thaet reason it would be better not to have you lead the discussion
on Recreation and Expression, which was our first thought, but we also
thought, that from the chair you could do an introductory speech if you
liked. Mr. Embree will teke the chair back for the closing session on
Saturdasy afternoon.

And that, my friend, is 2ll I know. Does it seem good
to you? It does to us.

Very truly yours,

MSS: AN
; MARGARET S. Simon \

Mr. Fred ¥ale

Educational Division

Farm Security Administration
Bashingten, D, C,



JOSIE B. SELLERS
PRINCIPAL

- ‘ 9, ]
Hessenden Academy DRMER/
The American Missionary Association
Martin, Florida

December 12, 1939

VAN "

A
Mr. J. C. Dixon
Julius Rosenwald Fund ’uj
4901 Ellis “venue i
Chicago, Illinois

Thank you very much for the invitation to attend
the Council on Rural Education which meets in Washington, D.C.,
during the first week of Januery. Dr. Charles S. Johnson of
Fisk University wrote to me about the Council and some of its
objectives.

I am not sure, however, that I can make a very
definite contribution te the Council in view of the fact that
we are just in the process of experimenting with our curricu-
lum and methods of teaching with the idea of making education
more meaningful at Fessenden Academy. This is my second year
at Fessenden and if we have been able to work out any approach
to the subject which will throw some light on the problem, I
shall be very glad to share our failures and successes with
the group.

Very truly yours,

Voeie B L00,.

¥ sie B. Sellers
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Also to: R -Tr-..::;Li -

Willard W. Beatty N T

Karl W. Bigelow f‘fQL'L” B g
Molly Flynn

Floyd Reeves

Fred Wale

Arthur D. Wright

December 14, 19338

s’
Dear Doctor Alexander: The meetings of the Council on }';'”
Rural Education are
scheduled for Friday and Saturday, January 5 and &, in
Washington, D. C. The meetings will be held in the
Washington Hotel, beginning at tem o'clock Friday morning.

1‘*«5.-.'.,:5

Sessions will be held each day
from ten o'clock until about five o'clock, with luncheon
served to the group at the Washington Hotel. Evenings
are left free for eny engagements or activities that in-
dividuals may wish. The only obligations are to be at
the Washington Hotel from ten to about five o'clock of
the two days.

An outline of matters to be con-
sidered at the conference will be sent in a few days.

Very truly yours,

MSS: McK

Dr. W. W. Alexander
Farm Security Administrestion
Washington, D. C.



Also to:

™l

J. hﬁax Bond F' ?:."._‘._ ke ;. A Le -y = i .'_..\
Deborah J. Cannon 7 ‘ﬁr-r‘“lifﬁihﬁ
Elizabeth P. Cannon PRI

Charles S. Johnson
F, D. Patterson
Jacob L. Reddix
Josie B. Sellers

December 14, 1939

Dear Mr. Bond: The !éetingn of the on Rural

Educad, definitely sc ed for
Friday and Saturday, January 5 and 6, in Washington, D.C.
The meetings will be held in the Washington Hotel, begin-
ning at ten o'clock Friday morning.

Sessions will be held each day from
ten o'clock until about five ofclock, with luncheon served
to the group at the Washington Hotel. Evenings are left
free for any engagements or activities that individuals
may wish. The only obligations are to be at the Washington
Hotel from ten to about five o'clock of the two days.

Since many of those attending either
live in Weshington or have other interests in Washington,
we are not establishing any headquarters. Will you there-
fore take care of your own hotel reservations, please?

An outline of matters to be considered
at the conference will be sent in a few days.

Very truly yours,
MSS:McK

Mr. Horace Mann Bond, President
Fort Valley State College
Fort Valley, Georgia



Also to: : ‘\:’ LI IN/AL
DR A M

Edmund deS. Brunner William Line f"iK[JLj‘*fﬁi“

Doak S, Campbell L. R, Mann

Porter Claxton Paul R. Morrow

Walter D, Cocking Grace Tietje

P. H. Easom J. &, Travis

Mark Ethridge Edward Yeomans

Leo M. Favrot
D. F. Folger
I. S. Ingram
Nolen M. Irby

December 14, 1980

Dear Doctor Brewton: The eetings pf the%n
e

on are tely
scheduled for Friday and Sat January 5 and 6, in

Washington, P. C, The meeting® will be held in the
Washington Hotel, beginning at ten o'clock Friday morning.

Sessions will be held each day
from ten o'clock until about five o'clock, with luncheon
served to the group at the Washington Hotel. Evenings
are left free for any engagements or activities that in-
dividuals may wish. The only obligations are to be at
the Washington Hotel from ten to sbout five o'clock of °
the two days.

Since Washington will be very
crowded at the time of the meeting, we are reserving a

room at the Washington for you begimning Jamuary 5. If
this is not satisfactory, will you let us know so that we
may cancel the reservation?

An outline of matters to be con-
sidered at the conference will be sent in a few days.

Very truly yours,
HSS:McK
Dr. J. E. Brewton

George Peabody College for Teachers
Nashville, Tennessee
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Also to W. W. Alexander iLj“irk\ b |

Leo M, Favrot

Arthur Wright ZRNG]

&, R. Mann
Porter Claxton

Nolen M. Irby ~ WY
J. E. Brewton [wii}{,f-,?-$< R
Max Bond

November 20, 1939

Dear Mr. Beatty: Present plans call for

the usual midwinter meeting
of the Council on Rural Education to be held in
Washington on Friday and Saturday, Jenuary 5 and 8.

Agenda for discussion and

information regarding the meeting place for the
conference, the hour for assembling, hotel ar-

rangements, etc., will be sent you later.

We hope very much that you
can attend and are sending this note simply to
give you advance notice and to ask you to re-
serve these dates.

Very truly yours,

JOD*SH J. C. Dixon
mee

¥r. Willard W. Beatty
Office of Indian Affairs



Mark F. ETHRIDGE, Vice President & General Manag

Barny BINGHAM, President & Publisher . |

The Conviev-Fowemal 1, ;0 o0
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December 18, 1939

Miss Margaret S. Simon, Secretary, e
Julius Rosenwald Fund, J5S )
4901 Ellis Ave.,

Chicago, Illinois

Dear Miss Simon:

I am afraid you are going to have to count me out
of the Council on Rural Education. I should like very
much to be there, but we are approaching a crisis in the
deadlock of the redio industry and the American Federation
of Musicians. The Musicians have set a deadline of January
14, for us to meet their conditions. If we come around
to their demands, we will be in midst of negotiations
at about the time of your meeting, and if we refuse to
meet them, we shall be in the midst of preparations for a
national strike, Unfortunately, I am a member of the
Negotiating Committee for the radio industry, and I cannot
call my time my own at the moment.

Please tell Mr., Embree that I am extremely sorry
that I cannot make it.

With best wishes, I am

Sincerely yours,

M 224t

Mark Ethridge




December 21, 1939

Dear Mr. Ingram: We are encloesing a docket of
business of the Rural Council
meeting.

Hr. Embree would like te have you
make & briefl orzl presentation similar to the written
presentation which you were good enough to send us. We
are asking each one of the other five representatives to
do the same thing. We think & talk of from twenty to
thirty minutes would be ebout right.

Your note concerning reservations
said Friday morning, Januvary 6. Since I have also made
that mistake once, [ hasten to make sure thet you know it
is Fridey, January &. We'd hate not to have you there at
the first crack of the gong.

Very truly yours,

MARGARET S. Simur.
MSS: AN NOWIS “Q L33vDuv |

¥r. I. 8. Ingram, President
West Georgia College
Genola, Georgia



% 4 December 21, 19352

Dear Mr. Folger: I am writing to ask you to give us a

special piece of service at the Rural Council
meeting. As you know, this session of the Council is to devote
itself to the discussion of the six institutions with which this
Fund is working and, with these as illustrations, to plan an ef-
fective and feasible program for the education of rural teachers.
I put a good deal of emphasis on the matter of feasibility. The
sumpery of programns at the six institutions, which is being sent
out to the Council members, reports the ideals rather than the
actual work at these colleges. A difficulty in any discussion of
education is that we are apt to confine ourselves to paper pro-
grams rather than to actual practice. It is not only that the
directors of the programs naturally tend to present their work in
a favorable light but that the Council members tend to take the
eagy path of building in a vacuum or in an ideal non-existing
setting, forgeiting the practical difficulties of schedules,
organization, feculty stupidities, etc., etc. Some of these dif-
ficulties are inherent and inevitable and we get nowhere by ig-
noring them in our plans. I should much rather set up a scheme
that would actually operate at about 60 per cent of effectiveness
than to draw up a paper scheme 100 per cent perfect which would
not operate.

Our plans for the meetings are that during
the whole of Friday, January 5, we shall discuss the actusl work
going on at the six institutions, hoping to keep the discussion
as much as possible on actual practice rather than on paper pro-
grams and pious hopes. Saturday will be devoted to discussing
the same programs but re-analyzed on the basis of subjects or
areas of interest rather than on the basis of specific institu-
tions.

What I want is for you and one other per-
son to sum up the discussions at the end of the two-day meeting.



I should like to have you outline, from your own thinking as well
as from the materisl presented at this meeting, your summary of
whaet it is desirable and feasible to expect of teschers colleges
in the preparation of rural elementary teachers. This I know is
asking a great deal. + believe you are one of the few members

of the Council who can do this intelligently and realistically.

I hope you will agree to do it. Your outline would serve as a
kind of working plan for future efforts in the education of rural
teachers. You may therefore want to assemble your thoughts in
advance as well as make notes during the meeting.

Since we want general outline rather than a
mass of details, I should expect this final summing up of ideas
to take not more than fifteen or twenty minutes. If you will
agree to take on this delicate and important task, I should be
glad to help in eny ways I can, either by correspondence in ad-
vance of the meeting or, more especially, by talking with you
about it, posslibly at the end of the Friday sessions.

Very truly yours,
ERE:JW e B Ewnees

¥r. D. F. Folger
Tygart Valley Homesteads
Elkins, West Virginia
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Deer ir. ¥orrow: I am writing to ask you to give us a special

plece of service at the Rural Council meet-
ing. As you know, this session of the Council is to devote it-
self to the discussion of the six institutions with which this
Fund is working and, with these as illustrations, to plan an ef-
fective and feasible program for the education of rural teachers.
I put & good deal of emphasis on the matter of feasibility. The
summary of programs at the six institutions, which is being sent
out to the Council members, reports the ideals rather than the
actual work at these colleges. A difficulty in any discussion
of education is that we are apt to confine ourselves to paper
programs rather than to actual practice. It is not only that the
directors of the programs naturally tend to present their work in
a favorable light but that the Council members tend to take the
easy path of building in a vacuum or in an ideal non-existing
setting, forgetting the practical difficulties of schedules,
organization, faculty stupidities, etc., etc. Some of these dif-
ficulties are inherent and inevitable and we get nowhere by ig-
noring them in our plans. I should much rather set up a scheme
that would actually operate &t about 60 per cent of effectiveness
than to draw up a paper scheme 100 per cent perfect which would
not operate.

Qur plans for the meetings are that during
the whole of Friday, January 5, we shall discuss the actual work
going on at the six institutions, hoping to keep the discussion
as much as possible on actual practice rather than on paper pro-
grams and pious hopes. Saturday will be devoted to discussing
the same programs but re-analyzed on the basis of subjects or
areas of interest rather than on the basis of specific institu-
tions.



What I want is for you and one other person to
sum up the discussions at the end of the two-day meeting. I
should like to have you outline, from your own thinking as well
as from the material presented at this meeting, your summary of
what it is desirable and feasible to expect of teachers colleges
in the preparation of rural elementary teachers. This I know is
asking a great deal. I believe you are one of the few members
of the Council who can do this intelligently and realistically.
I hope you will agree to do it. Your outline would serve as a
kind of working plan for future efforts in the education of rural
teachers. You may therefore want to assemble your thoughts in
advance as well as make notes during the meeting.

Since we want general outline rather than a mass
of details, I should expect this final summing up of ideas to
take not more than fifteen or twenty minutes. If you will agree
to take on this delicate and important task, I should be glad to
belp in any ways I can, either by correspondence in advance of
the meetling or, more especially, by talking with you about it,
possibly at the end of the Friday sessions.

Very truly yours,
ERE:JW N ;

Mr. Paul R. Morrow
University of Georgia
Athens, Georgia



Pecember 21, 19Z9

Dear Niss Tietje: We are so delighted that you can be with
us. I think it is going to be fun. We

are wondering if we night ask you to take a little more formal

part in the Council @ ing than just participeting in the

general discussiofs oSuppose I tell you & little of what we

plan before I ask your specific help.

We wlll send to you, in a few days, reports
by the presidents or directors of the gix institutions with which
the Fund is concerned In this business of teacher-training. These
six are Fort Valley State College, West Georgia College, the
Univergity of Georgia, Peabody College for Teachers, Jackson
College, end Tuskegee Institute. Then on Friday morning we are
asking the same 2ix men to present orally the work of their
institutions. In the afternocon we expect to have general discus-
sion and criticism of the reports of the morning.

Saturday morning we hope to have discussion
on various phases of teacher-training: gencral education, practice
teaching, rural experience, selection of students, recreation and
creative expression (art, music, etc.), and what we are pleased
to c?ll the rural life arts (homemaking, agriculture, handeraft,
ete.).

Specifically, we would like to have you talk
for about twenty minutes on your ideas of the relationship between

practice teaching end methods courses, snd (and this is particularly

important) the relationship between courses in rural sociology and
the practice and experience in community work which thege teachers
should get during the period of their prectice teaching.

Of course as you feel, and as we feel, one
of the most important things that practice teechers for a rural
area ghould get, is experience wiih community problems, so that
when they get out in their own jobs they will krow what to do
about those ever-recurring difficulties of the aversge rural
teacher, and so that they may actually be of constructive help to
commnity members in their socisl and economic problems. Now in
theory, such experience and such training is of course not only

idesl but necessary, but in practice, we have found that it is very
difficult to work out.



Hiss Grace Tietje -2~ December 21, 1939

What we would like to have you do is discuss
your feeling of the importance of this kind of experience and give
us some ideas about the difficulty of giving practice teachers
this kind of experience. I think you would agree with us in the
importance of it. I think you would also agree that we haven't yet
hit upon any ways by which we can actually give these practice
teachers the kind of community training experience thet they need.

Will you muke zuch & talk for ua?

Very truly yours,

M55 AN
R
Mies Grace Tietje MARGARET S. SIMON

Roanoke, Louisiana



Same letter to Dr. Patterson, Mr. Easom, snd Mr. Horace Mann Bond

December 21, 1339

Dear Dr. Cocking: We are encloging a docket of business
of the Rurel Council meeting.

Hr. Embree would like to have you make
& brief orel presentation similar to the written presentation
which you were good enough to send us. We are acking each
one of the other five representatives to do the ssme thing.
We think a talk of from twenty to thirty minutes would be
about right.

We have taken & few libertiee with your
paper, mostly from the point of view of form. I hope we
haven't done enything thaet seems unsstisfactory. We tried
to be very careful.

Very truly yours,

MES:AM

MARGARET S. SIMON
Dr. Walter D. Cocking

University of Georgia
Atheng, Georgia
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December 21, 1389

Dear Dr. Campbell: We are enclosing a docket of business

of the Fural Council meeting.

Mr. Embree would like to have you muke
a brief oral presentation similsr to the written presentation
wiich you were good enough to send us. We are asking each
one of the other five representatives to do the same thing.
fe think a tilk of from twenty to thirty minutes would be
about right,

Ag you see, I made the changes about
which I spoke to you over the phone. I hope they seem to
you satisfactory.

Very truly yours,

MSS: AM MARGARET S. SIMON

Dr. Doak 8. Campbell
George Pecbody College for Teachers
Nashville, Tennegsee



,-‘f:t‘- December 21, 13939

Dear ¥r. Yeomang: ¥e arc wondering if we might ask you to
take a little morc formal part im the

Council Fﬁ_ P Lhen just participating in the general discussion.

uppose I tell you & little of what we plan before I ask your

specific help.

We will send to you, in & few days, reports
by the presidents or directors of the six institutions with which
the Fund is concerned in this businese of teacher-training. These
gix are Fort Velley State College, West Georgia College, the
University of Georgie, Jeckson College, and Tuskegee Institute.
Then on Friday morning we are :sking the seme six men to present
orally the work of their institutions. In the afterncon we expect
to have general dlescusgion ané criticism of the reports of the
morning.,

Saturdey worning we hope to have discussion
on various phases of teucher-training: general education, practice
teaching, rural experiecnce, selection of students, recreation and
creative expression (art, music, ete.), and what we are pleased to
call the rursl life arts (homemaking, agriculture, handeraft, etec.).

fie would like very much to have you lead the
discussion in the field of recreation end crestive expression.
What we would like to have you say for us is your opinion of the
place art, music, dramatics, etc. (both for the student-teachers
and for the children whom they are going to have) should have in
the training of teackers. Will you do this for us? We should like
to have you talk [or somewhere arcund fifteen or iwenty minutes.

Very truly yours,

Berea, Kentucky

MSSs AN
Mr. Edward Yeomans MARGARET S. SIMON
S, T MARGARET S. SIMOR



'3’ December 21, 1959
£

Dear Miss Sellerss Be are so glad you can be with us at

ouncil meeting. We are wondering
if we might ask you to take & 1ittic more formsl part in the
meeting than just participating in the genersl discussion.
Suppose I tell you & little of whet we plan before I ask your
specific help.

We will send to you, in a few days,
reports by the presidents or directors of the six institutions
with which the Fund is concerned in this business of teacher
training. These six are Fort Valley State College, Weal Georgia
College, the University ol Georgie, Pesbody College for Teachers,
Jackson College, and Tuskegee Institute. Then on Friday morning
we are asking the same slx men to present orally the work of
their institutions. In the afternoon we expect to have general
discussion and eriticism of the reports of the morning.

S8aturday morning we hope to have discussion
on various phases of teacher-training: general education, practice
teaching, rural experience, selection of students, recreation and
crestive expression (art, music, etc.), and what we are pleased
to c?ll the rural life arts (homemeking, agriculture, nandcraft,
etc - L]

We should like very much to have you open
the discussion concerning the place that tralning in howmemaking
ghould have in the preparation of the rural teecher. We fecl,
and I am sure you do, that every rural teacher should know some-
thing about tuis very important subject. The thing we have found
iz that most Lome economlce courses are of wihat I call the divinity
fudge variety where the girls learn to make pretty things and serve
nice teas and learn nothing that will do them any good when they
get out into theze poverty-sgtricken asreas with undernourished
chiildren.

Mr. Johnson says that you have very good
ideas on this. Don't worry that you haven't, a&s you said in your
letter, been at Fessenden long enough to put any of these ideas
into prectice. What we need first is some idea of how to go about



Miss Josie Sellers -2- December 21, 1929

this very difficult job of making home economics a practical
help for rural teachers.

Would you be willing to start thie dis-
cussion with perhaps & fifteen minute talk on your ideas? We
should be very grateful to you.

Very truly yours,

o5t Al M
Miss Josie B. Sellers ARGARET S. Simon

2R91 East 97th Street
Cleveland, Ohio



December 22, 1959

Dear Hr. Smith: We are all delighted that you can
attend the meeting of our Council
on Rural Education which is to be neld at the Hotel
Washington, Washington, D. C., on Friday end Saturday,
January 5 and 6. I am enclosing herewith dossier for

the meetings. As you will see from the list of members,

most of the participants are people engaged ia school
work. We are particularly glad to have you not only
because of your high post with the Board of Regents,
but because, aside from this, you will bring into the
meeting a layman's point of view and thus provide a
healthy correction to discussions which easily become
minute and technical when educators alone are
gathered together. I look forward to seelng you at
these neetings, and meanwhile send best wisbes of the
holiday season.

Very truly yours,

ERE:JW E

Mr. Harion Smith

Hirsch & Smith Law Offices
Suite 1045 Hurt Building
Atlantas, Georgia



Decenber 22, 1939

Dear Fowler: I am delighted that you can come to
. the meetings of the Council on Rural
Bducation. 8ince our discussions have centered more
and more on a specific group of teachers colleges, we
have gradually been dropping some of the eariier mem—
bers of this Council who save more general interests.
With this in mind, we have thought thal the zeetings
this year might be of litile interest o you and tnat
we might be sble to get slong without your presence
and counsel. Ae we began to plan definitely for the
sessions; we found ourselves increasingly distressed
al the thought of your absence. Amoag other things,

it seemed to us that we needed some of the general
interest and common sense which you have offered in
such generous quantities.

All of this I report to you frankly
and bow before you, not so muchk in apology for in-
viting you at this late date as for ever having
thought thaet we could get along without you.

You will find enclosed the dossier
of the meeting. I hope you will find the sessions
interesting. At any rate, it will be a personal de-
lightl e&s well ag an official satisfaction to have you
with us.

ERE:J¥ Very truly yours,

*

.

¥r. Burton Fowler, Headmaster
Tower Hill School

Wilmington, Delaware
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lir, Edwin R, Embree
4901 Ellis Avenue
Chicago} Illinois

Dear Mr, Embree: .

1 { [
Your letter of the 2lst reached me this morning., Please accept my
thanks for asking me to do the very difficult task you have outlined.
It would be much easier if we had several hours. Perhaps, if we can
stress feasibility in the discussions on Friday and Saturday, we can
get more for s a sumary as you desire,

I agree with you heartily in your contention that most discussions
of education are not related to actual living eonditions and
practices. In fact, I think that many of us give intellectual
assent to ideal theories and profess them while in practice we
deny them. To be effective, an educational institution should
provide a physical enviromment and a culture in which students
could learn to live the way of life indicated by the institution's
fundamental philosophy. If the institution can not be a working
example of its philosophy,how can it hope to have its students
become effective agents after they are out in their work? lir. Bond
seems to be working on this basis at Fort Valley.

I hope you will write me the ideas you have and also give me some
time Friday for discussing the matter fuwrther,

Sincerely yours,

Nos

D. F, Folger

[~ A
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LOUIS REGENSTEIN,Jr. December 28 ’ 1939 °

Dr. Edwin R. Embree,
Julius Rosenwald Fund,

4901 Ellis Avenue, C3*§D | Sygi o

Chicago, Illinoise.
Dear Dr. Embree:

I have read with interest your letter of
the twenty-second, and also the enclosed pamphlet
relative to the meeting of the Council on Rural
Bducation in Washington on the fifth and sixth.

I have arranged my business engagements for
the fourth so as to be free to attend the meeting the
following daye. I notice that the meeting on the fifth
is the one that deals generally with the work in
Georgia and that the meeting on the sixth is devoted
to the more technical aspects of the general problem of
rural education. I am sure, therefore, that it is the
meeting on the fifth that you had especially in mind
for me to attend. I recall you mentioned that it might
not be necessary for me to atbtend both days. I am men-
tioning this because while I hope to be able to do so
I have some reason to fear that I may not complete the
business matter on the fourth, and I have, therefore,
said to the other parties connected with that engage-
ment that if we did not complete the matter on the fourth
I was not available on the fifth but would be again
available, if necessary, on the sixth.

I shall look forward to seeing you.

Very Truly yoursy: ~

= -
e

MS: MC (AT
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Dr. Edwin R. Embree ] = \
Julius Rosenwald Fund ;\ \

4901 Ellis Avenue “ [ '
Chicago, Illinols

Dear Embreeg

Thank you for sending me the information regsrd-
ing the conference to be held here in Weshington on the 5th
and 6th. I expect to attend although I may have to steal a
little time out during the course of the two days.

You will recall that when I responded to your
original invitation, I expressed the hope that I might later
propose some other member of the staff for attendance &t the
conference., I hope it will be all right, therefore, if I bring
Mr. C. E. Prall along. Prall is one of our field coordinators
and is working with several of our affiliates in the South. He
is also going to take chief responsibility in connection with
our all-state program, details of which will soon be announced.
Since one of the states to be involved is, as you are already
aware, likely to be & Southern state, I feel that it will be es-
pecially valuable for Prall to have the experience which youwr con-
ference will provide.

Unless I hear from you to the contrary, I shall as-
sume that it will be all right for Prall to attend along with me.

With best wishes,

Sincerely yours,

-
(s

Karl W. Bidglow

KWB:TJS 3 — Dirgctor’_ = .
1 9 y & Y V4
| 4 . ,
i [
13018
?:;f - _____,»*/j !
U NIVERSIT
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Jamuary 3, 1940

Dear Mr. Miller: I have now what I think is & final list
of those who will be staying at the

Washington Hotel. It would probably be & good idea if you

would make reservations in their names. If at the last minute

of course any one of these people finds it impossible to

come, we will cancel the reservation. Here are the names

on our list:

J. E. Brewton I. 8. Ingram

D. S. Campbell Nolen M. Irby
Porter Claxton Dr. williem Line
W. D. Cocking A. R. Mann

P. H. Easom Paul Morrow

Leo M. Favrot Marion Smith

D. F. Folger J. A. Travis
Burton Fowler Edward Yeomsans

Very truly yours,
NSS: McK MARGARET S. SIMON

Mr, Roy Miller

Promotion Manager

Hotel Washington

Pennsylvania Avenue at 15th Street
Washington, D. C.



RURAL SCHOOL

PROGRAM

b . .
COUNCIL ON RURAL EDUCATION Cotat L

Hotel Washington

Washington, D. C.
January 5 and 6, 1940
““fen o'clock

This meeting of the Rural Couneil will concentrate its attention
on: (&) programs of the six teachers colleges with which the Julius
Rosenwald Fund is cooperating; (b) wise procedures in the preparation of
rurael teachers as illustrated by the successes end failures of these
institutions.

Friday will be devoted to a consideration of teacher education
on the basis of the activities of the six institutions: (1) Fort Valley
State College, Georgia; (2) West Georgia College, Carrollton; (3) Tuskegee
Institute, Alebame; (4) Jackson College, Mississippi; (5) University of
Georgia, Athens; (6) George Peabody College, Nashville.

Saturday will be devoted to teacher education on the basis of
specific areas of concentration: |

Rural life arts, including acquaintance with farming,
handeraft, health, and homemaking;

Practice teaching and rural experience, and their re-
lation to the formel teaching of educational methods
and sociology;

Recreation and expression;

Generel education;

Selection of students.

On following peges are given: (&) list of those attending the

conference; (b) brief outlines of the six institutions which will form the

basis of discussion; (o) more extended outlines of 'bkie work of these

/

o

colleges, prepared in each case by the director of %ﬂ iinstitution.-

—s

Pennsylvania Avenue, 15th and F. Street, N. W. <ok 1L

)



MEMBERSHIP OF THE COUNCIL
W. W. Alexander, Administrator, Farm Security Administration, Washington,
Da &s

Willard W. Beatty, Director of Education, Office of Indian Affairs,
Washington, D. C.

Karl W. Bigelow, Director of Commission on Teacher Education, American
Council on Education, Washington, D. C.

Horace Mann Bond, President, Fort Valley State College, Fort Valley, Georgia
J. Max Bond, Dean, Dillard University, New Orleans, Louisiana

J. E. Brewton, George Peabody College for Teachers, Nashville, Tennessee
Edmund deS. Brunner, Teachers College, Columbia Univefsity, New York City

Doak S. Campbell, Dean of the Graduate School, George Peabody College for
Teachers, Nashville, Tennessee

Deborah J. Cannon, Supervisor, Prairie Farms School, Tuskegee, Alabama

Elizabeth P. Cannon, Department of Education, Spelman College, Atlanta,
Georgia

Porter Claxton, West Georgia College, Carrollton, Georgia

Walter D. Cocking, Deén, College of Education, University of Georgia, Athens
Jf c, Dixon, dJulius Rosenwald Fund, Chicago

P.iﬁ. Eaéﬁﬁ,“State Ageﬁt for Negro Schools, Jackson, Mississippi

Edwin R. Embree, Julius Rosemwald Fund, Chicago

Leo M. Favrot, Baton Rouge, Louisiana

D. F. Folger, Farm Security Administration, Tygart Valley Homesteads,
West Virginia

Burton Fowler, Tower Hill School, Wilmington, Delaware

Molly F1 , Educational Division, Farm Security Administration, Washington,
> 4 gnn ¥ ng
DI -

I. S. Ingram, President, West Georgia College, Carrollton, Georgia
Nolen M. Irby, College of Education, University of Georgia, Athens

Charles S. Johnson, Director, Department of Social Science, Fisk University,
Nashville, Tennessee



William Line, Canadian National Committee for Mental Hygiene, Toronto,
Cariada

A. R. Mann, General Education Board, New York City

Franklin C. McLean, University of Chicago

Paul R. Morrow, College of Education, University of Georgia, Athens
F. D. Patterson, President, Tuskegee Institute, Alabama

Jacob L. Reddix, Teacher at Roosevelt High School, and President of Consumer
Cooperative Society and Credit Union, Gary, Indians

Floyd Reeves, University of Chicago (Director, American Youth Commission)
Josie B. Sellers, Principal, Fessenden Academy, Martin, Florida

James F. Simon, Julius Rosemwald Fund, Chieago

Margaret S. Simon, Julius Rosexwald Fund, Chicago

Marion Smith, Chairman, Board of Regents, University System of Georgia.

Grace Tietje, Sheffield School, Tennessee Valley Authority, Sheffield,
Alabama

J. A. Travis, Assistant State Agent for Negro Schools, Jackson, Mississippi

Fred Wale, Educational Division, Farm Security Administration, Washington,
Dl cl

Arthur D. Wright, Southern Education Foundation, Washington, D. C.

Edward Yeomans, Farmers' Foundation, Asheville, North Carolins



Brief Qutlines of the Six Institutions
which will form the Basis of Discussion

The Julius Rosemwald Fund is cooperating in the preparation of

rurel teachers at four colleges, three Negro and one white. It is also
contributing to special departments of two regional institutions for the

training of higher educational personnel who will have influence on the

schools of both races.

() = NEGRO TEACHERS COLLEGES

e« = WHITE TEACHERS COLLEGE
HIGHER INSTITUTIONS OF REGION-WIDE INFLUENCE



1. Fort Valley State College, Georgia: This college, formerly under the

auspices of the American Church Institute for Negroes, became last
summer e peart of the State University System of Georgia. This institu-
tion is being built into a four~year college, and the curriculum is be-
ing aimed at the training of rural teachers.

2. West Georgia College, Carrollton: A two-year white junior college,

fifty miles from Atlanta, which has declared itself as having for its
chief concerns the training of rural elementary teachers and the super-
vision of all schools, both white and Negro, in Carroll County. This
college is to add a third year to' its course. Three rural schools have
served as practice centers, and an experiment has been conducted for
the past two years in a course designed to give prospective rural
teachers acquaintance with all the problems of rural life, and practice
in solving those problems.

3. Tuskegee Institute, Alabema: This four-year institution, probably the

best known and most significant of the Negro colleges in the rural
South, is meking a strong attack on the problem of educating Negro rural
elementary teachers. To this end, the Institute has drastically reduced
the scope of its work. The Department of Education is now primarily en-
gaged in the preparation of elementary teachers, rather than that of
secondary teachers which was formerly a major endeavor. Two schools, a
five-teacher school at Prairie Farms (an all Negro resettlement project
twenty-five miles from Tuskegee), and a three-teacher school at
Mitchell's Mills (three miles from Tuskegee) offer practice teaching.

4. Jackson College, Mississippi: This denominational school, poorly sup-

ported for many years, is being offered to the State of Mississippi as

part of the regular tax supported system. It is /expected that umder



5.

6.

state auspices, this institution will be reorganized into a two-year
teachers college, with the sole aim of producing better trained rural
teachers for Negro schools. Of the six thousand teachers in Mississippi
now, half have educations below the high school level.

University of Georgia, Athens: The College of Education of the Univer-

sity of Georgia regards as one of its major responsibilities the train-
ing of county supervisors and administrators, as well as the training
of rural teachers. In order that these very important people may have
practical experience, the college has adopted a near-by county, and has
entered into a five-year agreement with the county to: (2) aid in im-
proving conditions within the county and its communities through the
agency of its schools; and (b) provide an actual field laboratory for
the College of Education.

George Peabody College for Teachers, Nashville: This most important

teachers college in the South is in a strategic position to influence
teachers and teaching procedures over the entire region. Under the
direction of Doctor Campbell and Doctor Brewton, plans are being com-
pleted for a strong department of teaching and field consultation in
rural education. In connection with the professional preparation of
teachers, Peabody will take over in at least two near-by counties the

supervision of rural teaching in both white and colored schools.



WHAT FORT VALLEY IS TRYING TO DO IN THE FIELD
OF RURAL EDUCATION

Since the program here has been in operation oniy for the
space of two and one-half months, this description must of necessity
include meny proposals as well as statements regarding actual develop-

ments.

Fort Valley in Transition

The setting of our efforts may be of interest. This school,
as the Fort Valley Normal and Industrial Institute, was a combination
of high school and junior college. In addition to operating the high
school for Peach County, the school also operated the elementary school
for the City of Fort Valley. This relationship had decided advantages
for the school as formerly operated and, indeed, for the college so far
as its provision of laboratory facilities extends. It has decided dis-
advantages inasmuch as the work of the high school and college was
closely intermingled, always a disadvantage to a college situation.

We have this year added a2 third college year. We have also
separated the work of the high school from the college in everything
but physical plant; and here there has been separation as far as
practicable in that all high school classes are limited to the upper
floor of one building. However, further separation is imperative; and
one of our prime needs is a separate building so that high school and
college students will not be placed in proximity on the college campus.

Our student body, on the college level, numbers 225. This is
compared to an emrollment of 114 (cumulative) for the last year. As we

have a freshman class for this quarter numbering 129, a sophomore class



of 79, and a junior class of 17, another considerable problem is what
to do in view of an incoming freshman class in the fall of 1940, when,
at the present time, our dormitory facilities for women are overcrowded.
It does have some promise regarding the use of selection on the basis
of limited dormitory facilities. s
The college faculty as such has been only slightly extended.
fmong physical needs, besides dormitory space, are provision for library
and science laboratory extension. The elimination of the high school
from the college campus will solve pressing classroom and laboratory re-
quirements for some time to come. The faculty could be greatly improved
and needs to be from the standpoint of academic preparation. However,
it has occurred to us that the principal problem here is the question
of attitude; and that, with the addition of only one or two other per-
sons, it may be possible on the college level to educate the faculty

already here to achieve satisfactory ends.

First Steps at Fort Valley

Considering it to be the function of this institution not only
to develop new techniques but also to describe difficulties as they
arise as a sort of documentation of an educational experiment, let me
cell attention here to several elemental difficulties which immediately
present themselves.

A survey of various educational experiments in the past im-
presses forcibly by their failures as well as by their successes. On
close inspection these failures are seen to be the difficulty of com-
bining imagination with practical, executive impleméntation of the idea.

Another forcible observation that occurs to any one plunged into a



potential experiment in education is the immense difficulty of over-
coming separative tendencies of all sorts. Of all evils in developing
educational programs of a progressive tendency, that most characteristic
is the separatistic tendency of the different agencies that have grown
up over the years, and the human desire for power which leads those
responsible for these agencies to seek to establish their particular
institution as the paramount one to do the task.

Educationally we have local agencies; we have two or three
varieties of state agencies; and we have an increasing number of federal
agencies. Within each of these spheres the intense jealousies and ambi-
tions of the personnel, each purportedly employed to do much the same
kind of thing but each seeking to do it with the end to achieving
dominance, is nothing short of a frightful spectacle for ons to contem-
plate in persons supposedly engaged in the leadership of agencies in-
tended to render service to little childremn. Local school districts,
state departments of education, state departments of vocational educa-
tion, federal deparﬁments of vocational education, and now the National
Youth Administration, aré all observed by an objective student of the
process to be busily engaged in cutting each other's throats, destroying
each other's reputation, and struggling with each other to the end that
one division or agency should have more authority and power than the
other. The spectacle, in short, is one that leads one to wish either
for a pure centralizing dictatorship that might correlate these diverse
agencies or for a pure democracy of cooperative will that would achieve

the same ends.

Since the first end was not practicable, we have moved in the

direction of the second at Fort Valley as our first step. We have
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arranged a faculty seminar designed to acquaint our faculty at least with
the possibility of cooperation. It is also designed to educate the fac-
ulty in the possibilities of the institution. This faculty seminar meets
once a week for a two-hour period of discussion. All members of the
staff in the college, the high school, and the training school, belong

to it. We have also included the supervisors and principals within a
radius of fifty miles. A peculiar advantage in our small town situation
is that there is little else to do; and so our faculty seminars are well
attended and enjoyed.

The seminar is broken down into sub-committees. For example,
one committee is studying the social and economic background of our
immediate area of fifty miles; another committee is sponsoring an adult
education center for the community, called the Fort Valley People's
College.

It is our hope that our program will develop from this
functional group - the faculty and students meeting for a consideration
of their problems. We have had as speakers representatives of the
State Department of Education, of county and city systems of schools,
of our own governing agency - The Board of Regents - and of kindred and
allied institutions.

Limitation of efforts: Our functions here, as at many

another state institution, have not been precisely defined. There is
great pressure on every hand for us to try to do everything. Parents
and students urge us to do vocational work, liberal arts work; verious
other persons wish the same expansion., OQur faculty was first inclined

to look forward to rapid growth - to offer everything for everybody.
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We have pointed out to the faculty what funds we have and how
far those funds would exteﬁd, and we have given them the choice either of
limiting our funds to an area which would promise some security for them
or dissipating them over a wider area with no consequent hope of improve-
ment. The faculty has seen the light. Our financial position, while not
the best in the world, gives at least the great boon of not having to have
as many students as we can. We therefore feel that we can adopt & pro-
gram, announce it, and then let what students wish to, come; and our ex-
perience indicates that this will include as many as we can handle, no
matter how narrowly we define our area.

This is not to say that we are unwilling to expand; but we do
feel that expansion should be accompanied by expansion in available funds
to support new efforts.

Tentatively we have hit upon the idea of concentrating our at-
tention on an area within fifty miles of Fort Valley. This may seem
narrow, but we have seen no reason to try to do everything with the small
funds at our disposal. We can do an excellent job with the funds avail-
able within that area. There were more than a quarter of a million Negroes
living within this fifty-mile area in 1930.

Within this area we propose to attract fifty per cent of our
freshmen class; to render service to adults and to schools; to encourage
growth of teachers, supervisors, and principals; and to carry on experi-
mental studies of various sorts. Our freshmen this year came from all
over the state. We will probably have a similar wide distribution in the
future, but we do not intend to compete with the other two state institu-
tions outside of this fifty-mile area for students or for anything else

until we are told to do so by our governing board.
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Specific Aspects of the Program - Internally

These are the foundation steps in the program for the education
of rural teachers:

l. Student Selection. This was difficult to carry on this year

inasmuch as such a late start was made - on August 1 - that there was no
way of telling if we would have any students at all when school opened,
and it was feared by many that the enrollment, under the loosest methods
employed, would not be as large as for the year before. However, we did
exercise some selection by offering scholarships and aid only to ranking
students, by perscnal interviews, and by other devices.

It has been gratifying to note that in the Southeastern
Aptitude Tests administered by the University System of Georgia, our
freshmen were considerabl& above the median for Negro freshmen enrolled
at the other two state institutions. They are still as far below white
freshmen students as those white freshmen are below national norms. But
we have learned a great deal and, if by nature of limited dormitory
facilities, we can limit our freshman class next year to 100, out of &
potential 200, we should do much better even than the private Negro col-
leges of the Atlanta University group.

2. The Organization of Student Experiences - Curricular. Follow-

ing in some degree the University System scheme of general education,
some modifications have been made. In the general courses taught in
English, the social sciences, and mathematics, we have tried to make
modifications to adapt our instructional materials and methods to the
needs of the students and their future occupational destination.

We have introduced e general course, required of all of our

freshman students, called "Arts for the Home, School, and Farm". Of
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three sections, one goes to a genéral craft shop period, one to a general
homemaking period, one to a general agriculture period. Each of these
groups has developed activities to give meaning to Specific problens
studied. For example, a section in the shop is meking furniture for

the living room of the women's dormitory; another section is making
drapes and upholstery for this furniture. A group in the agriculture
section is conducting a cooperative poultry project, seven girls and
three boys going in for raising five hundred baby chicks to be sold
through the recently organized student cooperative.

We have regarded the matter of giving a prospective teacher
experience in being with children early in his or her school program of
paramount importance. This year we are trying the experiment of sending
all of our sophomore students into the field for the middle - sccond -
quarter. They will be accompanied by their teachers; and it is our
hope that the teachers will profit as largely from the experience as the
students. We are to use three areas for observation and actual practice.
One third of the class will go to the training school - the large
elementary school staffed by our own critic teachers across the street -
for a two-wesks' period of observation; then for three weeks to live at
the Flint River Farms where they will work in the Resettlement Project
School there, living in the teacherage; and then for three weeks in one-
and two-teacher schools in the county. This will mean that sach of our
sophomore students will have two wecks in general orientation, three wocks
in residence at the Flint River Project, threc wceks teaching in a rursal
one-teacher scﬁool, and three weeks teaching in our own elementary school.

This is experimental; changes will probably be made; but we

look to it as to an opportunity for the refinement of techniques and
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methods in the selection of students for further training, as well as for
an opportunity to develop new materials in our college courses. For
example, the teacher of English who normally would have been teaching two
sophomore English sections will go with his students to the field; and
so will the teacher of social science, the teacher of mathematics, the
teacher of general science. We hope that from this joint experience
both teacher and student will discover how the formal college courses
may be corrected.

During the sunior year, students are this year assigned to
a curriculum workshop in which methods, materials, and children's
literature are examined. This class includes only 17 persons, and it
is intended to make it a sort of seminar in which several instructors
are brought in for conference, to eliminate many of the different
course offerings usually distributed over a program of professional
education.

3. The Orgenization of Student Experiences - Extra Curricular.

The development of extra-class activities that at the same time shall be
directly connected with formal instruction has been encouraging though,
in all truthfulness, accompanied by numerous problems that only time can
solve. For example, we have developed a student cooperative that is
selling goods, producing vegetable and poultry products for sale to the
dining hall and elsewhere. Instead of formal assembly or "chapel"
periods at which the faculty and the president speak, students take
complete charge, dramatizing various matters. For example, Mrs. Duncan's
class in the curriculum dramatized very effectively the "01ld" and the
"New" school. Mr. Hale's group dramatized the economic plight of white

and Negro workers in the nation - Mr. Hale was a very excellent white
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sherecropper; and there were Negro housemaids, lumberjacks, stevedores,
automobile workers, together with Mr. Ford, Mr. Rockefeller, and

Mrs. Roosevelt. There was a book discussion simulating a bridge club
meeoting, in which I was astonished at the way in which the practice of
these students in the kind of self-expression they get in these activ-
ities is helping them develop.

We have students on each of our committees ~ administrative
end personnel. There is self-government in dormitory and other groups.
In many ways we try to simulate in our own organization the kind of
democratic participation we should expect the students to encourage
when they begin to teach.

We have also organized a People's College in which students
are to serve as administrative officers -~ dean, registrar, etc. Since
this is yet to start, we camnot be too definite about its success,

We have also numerous other schemes on foo‘t; but how far and how fast

they can go is a matter to be questioned.
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WEST GEORGIA COLLEGE
Carrollton, Georgia

Origin and History

West Georgia College, a division of the University System of
Georgia, was officially founded on April 15, 1933, at Carrollton, Georgia.
The college was established as a coeducational junior college on the site
of the Fourth District Agricultural and Mechanical School.

The campus, located among the foothills of the Blue Ridge Moun~
tains, is composed of 275 acres. The college serves a large and rural area.
When the present buildings are completely equipped and the library enlarged,
the plant will be adequate f'or the present student body of approximately

five hundred people. The college is fully accredited.

The Purpose
The purpose of West Georgie College is to bring within the reach

of earnest young men and young women of the western part of the state the
adventages of a standardized state junior college, and to aid in the better-
ment of rurel life through the training of elementary teachers and future
citizens. These aims can be stated thus: the progressive development of
the individual to take his or her place in and improve society. The faculty

consider this main objective as the product of three subsidiary aims:

For all I To give general education on the junior college
Students level.

For II To develop prospective teachers.

Special

Groups IIT To further develop teachers in service, includ-

ing supervision of both white and Negro schools.

Interrelationship of the Objectives

500 first- and second-year students take the regular junior college

courses in the social sciences, biological sciences, and Eng1iah in partiel
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fulfillment of objective I. Courses in other fields complete full require-
ments of this objective.

450 first- and second-year students take one or more courses in
home economics, rural life, education, do NYA work undsr faculty super-
vision, or participate in the varied student activities progrem.

250 first- and second-year students take courses in the department
of education in partial fulfillment of objective II.

60 second-year students do three months of praotice teaching and
observetion at the Maple Street School in further fulfillment of objective
II.

33 carefully selected second-year students acquire three months
actual teaching experience in a realistic rural environment in the labora-
tory schools at the Sand Hill, Tallapoosa, and McGibboney Schools in
Carroll County. This completes objective II.

These 33 highly trained and experienced graduates represent the

special product of this institution. More than 400 other students have

contributed to their development.

The School at Work

Objective I - general education

The first objective has been designed to give the student strong
courses in general education. These courses are uniform throughout the
University System.
Objective II = to develop prospective teachers

This objaotiﬁe is our main goal. The University System of Georgia
through its unit at Carrollton is carrying on an experiment in the training
of teachers for rural schools. Fortunately for the project of teacher

training at West Georgia College, the Rosemwald Fund has given monsy for
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providing additional personnel. This experiment has now been operating two

and one~half years. The plan involves three definite phases of our program:

1.

2.

General education

In addition to the regular courses which are uniform throughout
the University System, two special courses in English have been
instituted: Children's Literature, and Freshman English.

G

Childrents Literature

The reading of books can mean nothing to the reader unless what
he reads becomes & part of his active or thoughtful life. The
first requisite in reading is that the book be worth reading;
the second is that the reader be skillfully and fluently aware
of the reading technique. Only practice brings the second;
only knowledge and taste can select proper books. The student
in children's literature is benefited as a person and as a
teacher. B8he fills in the gaps in her own reading background,
and increases her reading skill. As a prospective teacher she
learns to select and present literature to the children of the
grades.

Freshman English

The purpose of this course, which runs two quarters, is to
develop in the student an adequate command of English, both
written and spoken. To this end, students are required to
write exercises and themes and to do extensive reading under
the supervision of the instructor. Subjects for the themes
are expected to be chosen from the students' own experiences
and observetions. Wide choice is allowed in the selection of
the reading, the main objects being to develop a taste for
good reading and to acquaint the students with the ideas of
as many authors as possible. Formal grammar is taught mainly
in connection with the students' writing. Formal rhetoric is
teught not at all. Oral English is naturelly and incidentally
a part of almost every recitation.

Teacher treining program

The courses in education are organized to provide for acquaintance
with all phases of the elementary school, to give practice in as
many activities as possible in which an elementary teacher must
engage, and to provide for graduel induction into responsible
teaching. These activities begin with general education courses,
rural life courses, and Introduction to Education.

a.

Observation

In the course in Introduction to Education, regularly scheduled
observations in all grades of the elementary school are re-
quired. These observations are made under the direction and
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guidence of the director of teacher training. Records of
happenings and date on specifiic teaching situations obtained
in these observations afford a basis for study of teaching in
conferences that follow. These observations and conferences
provide for the development of the habit of analyzing teaching
situations, for bringing content of professional courses to
bear upon the teaching situation, and acquaint students with
the physical set-up and operating orgenization of the elemen-
tary school. They also 2id in arriving at educational prin-
ciples to guide in teaching and to prepare students to enalyze
their own teaching. After this series of observations is made,
the students choose the grade level for concentrated work in
student teaching.

Student teaching

The first period of three months of student teaching provides
for concentrated observation, participation, planning, and
responsible teaching under careful supervision in a public
school in Carrollton.

Study of the children through first-hand observation, records,
ete., is emphesized so as to enable the student teachers to
teach children and meet individual differences, rather than
teach a grade or subject matter.

Early experiences are carefully chosen and carefully planned to
agssure their success. During the three months in the public
school the students participate in as many different activities
as possible, both in and out of the classroom. Individual and
group conferences with supervising teacher and director of
training provide opportunities to raise and discuss any prob-
lem releting to teaching, and give guidance in self-evaluation
and evaluation of children's work.

Meterianls and Methods

Running parallel to this first experience in student teaching
is a course in Materials and Methods which acquaints the
students with general principles of organization and msnage-
ment of the classrocm and the school, its philosophy and
objectives, its equipment and materials, long-view planning
and study and demonstration of techniques for teaching par-
ticular subjects. Experiences in collecting, producing, and
clessifying supplementary teaching materials are provided
through work in the Materials Bureau, where all state texts,
state library books, inexpensive pictures, pamphlets, and
graphic meterials are available.

Teaching in the rural schools
Three rural community schools have been teken over by the

college to supplement the teacher training program and to
demonstrate the building of a curriculum around the problems



20

of living which include all members of the community. After
successful student teaching has been done in the city sechool,
an assignment to the level that seems most suitable to the
student's interests and abilities is made in one of the

three rural schools. Here a second period of three months

of responsible teaching is done under the guidance of a
trained supervisor. Gradual induction into this new situa-
tion is made so as to make as slight an interruption as
possible for the children by a change of teachers. During
this period the students participate in all phases of commun-
ity life, with constant guidance of the rural supervisor with
whom she is assigned.

Carroll County Materials Bureau

The purpose of the Carroll County Materials Bureau in the
teacher training program is to serve as a laboratory where
students in various courses of the teacher training depart-
ment can have first-hand experiences in getting acquainted
with materials by selecting, organizing, and using a wide
range of textbooks, library books, pamphlets, clippings, and
the many types of visual aids; and where they can receive
guidance in the study, production, esnd use of these materieals.

Rural life courses

The rural life courses are built on the premise that teaching
in the country schools of the South can be made more effective
and valuable for rural people than it now is. This premise
includes the belief that the problems of rural teaching are
sufficiently distinct to merit special consideration beyond the
basic principles of general pedagogy.

al

Course 1 = The Rural School in its Social Setting

Appreciation of the fundamental soundness and value of whole-
some rural life. Recognition of the obligations and opportuni-
ties of the rural school as an agent for social service.
Development of a desire to participate in rural leadership.
Practical cases of more serious and neglected social needs in
rural life that the schools might help to f£ill. Study of
great rural schools and rural social movements. Organization
end operation of community clubs. Group recreation. Develop=-
ment of better attitudes of the rural public toward the duties
and obligations of citizenship. Conservation of natural re-
sources. Acquaintance with, and study of, exemplary men,
women, families, farms, and homes in northwest Georgia.
Familiarity with the megazines, books and the government snd
private agencies and enterprises pertaining to the improvement
of rural communities. Economic problems of rural communities.

Courses 2 snd 3 - The Science and Art of Rural Life and
Education
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The agricultural background in rural life. What the teacher
needs to know about the care of soils, production of crops
end animals, marketing, preservation of food, nutrition,
care of the home, the home grounds, the kitchen garden.

The natural setting of rural life: 1local geography, climate,
natural resources, physiocs and chemistry as applied on the
farm and in the home. The cultural aspects of rural life;
sources of inspiration and satisfaction in literature, art,
music, philosophy, and religion. The teacher's personal
problems of health, economy, controlling his school, and
getting a hold on the people he serves. The teacher's
proflessional problems not solved in other courses; what is
needed from educational psychology, school administration,
pupil management. Resistance &nd immunity to exploitation,
high-pressure selling, fads, mysticism, fallacies, and
quackery.

Throughout all three quarters there is actual practice in os
many projects as possible: production of an all-year family
garden; conduct of business meetings with orgeanization and
parliamentary practice; collection of teaching materials and
aids; participation in public service such as civic and
church; plamming and working school programs for commence-
ment, holidays, and special occasions; preparation and
practice in suitoable forms of speech, such as introducing
prominent speakers; making invocations and leading in de-
votional exercise; officiating at banquets; making church
talks and civio speeches; meeting worthy people and wvisiting
interesting places; learning good songs for rural people,
and assembling collections of good poems, stories, etec.;
approaching and securing the services of special talent,
such as county superintendent, county agent, home demonstra-
tion agent, health authorities, musicians, ministers, and
capable private citizens.

Objective III - to further develop teachers in service, including

supervision of both white and Negro schools

In the realization of this objective, the college, in coopera-

tion with the county school superintendent, employs & white and a Negro

supervisor.

Short courses, summer schools, extension classes, conferences,

and the Materials Bureau are used to help the teacher in service.

1,

White supervision

This phase of our program invelves the establishment of a co=
operative program with the Carroll County Board of Education

in a project of supervision for the county schools. Its pur-
pose is to (a) develop a long-view educational program growing
out of the needs of Carroll County; and (b) promote a short-
view progrem meeting immediate needs by developing professional
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growth among teachers, improving orgenization in the individual
schools, improving the selection and use of teaching materials
and completing oconsolidation as planned in certain areas.

Negro supervision

This phase of the program involves the establishment of a co-
operative program with the Carroll County Board of Education

and with the Southern Education Foundation in a project of
supervision in the Negro schools of Carroll County, and a study
of Negro education on an elementary level. It includes super-
vision for the purpose of improving instruction; distribution of
free textbooks and teaching materials; promoting community in-
terest for organization, housing, and equipment; and serving on
and contributing to the Rural Life Council at West Georgia
College.

Carroll County Materials Bureau

The purpose of the Materials Bureau is to (&) furnish materials
to teachers for use in classrooms and community work throughout
the county; (b) demonstrate to teachers how to collect, use, and
orgenize materials in their schools and classrooms; (¢) provide
8. laboratory where both teachers in service and students in
training can receive guidance in the study, production, and use
of materials; (d) furnish concrete materials and guidance to
committees at work on the solution of problems assigned in the
program of the County Teachers Association.



THE TUSKEGEE INSTITUTE PROGRAM OF RURAL EDUCATION

Tuskegee Institute is primarily concerned with the education of
teachers for community leadership and for the operation of community-
centered schools in rural areas of the South. Several steps have recently
been taken in reorganizing the learning experiences of students and in
providing more favorable conditions for learning.

1. Organization of curricula into lower and upper divisions and
the development of a general college curriculum in the lower division
(the first two years).

2. Combination and integration of professional subjects into
broad areas of work.

3. The development of the campus laboratory school as a demonstra-
tion center in which students get initial pre-service professional train-
ing in the study of methods and administration of teaching in preparation
for teaching interneship in off-campus schools.

4. The provision of intermeships in typical community schools for
student teschers to replace the traditional type of practice teaching.

5. Development of a plan of selection of students.

6. Study of plans for follow-up of graduates in service.

General Education

Organization of the lower division is outlined below with brief
statements of each type of work.

Art. A one-year course in drawing and art appreciation is
required of students since we believe that every teacher should have at
least an elementary knowledge and appreciation of art and its place in

living.

23
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English. Work in English for the lower division is organized
as a two-year course in reading, writing, and speech. It is required of
all students.

History. A one-year course in the history of mankind and the
American nation is required of all students so that they will know some=-
thing of what has happened (how and why) in the development of the world
and the development of govermmental cultures, and how the American nation
of recial groups has been built.

Mathematics. A one=year course of functional mathematies has
been developed and is required of all students in order to give them a
working knowledge of the elemental quantitative aspects of living and
their functional relations.

Physical and Health Education. Work in physical and health

education is required of all students during the freshman and sophomore
years.,

Practical Arts. A program of general training in practical

arts is required of all students in the lower division. The purpose of
this work is to prepare prospective teachers in a wide range of simple
manual skills that will enable them, as teachers, to use local available
materials in making useful articles and to guide adults in the conserva-
tion and utilization of available materials.

Psychology. From the separate courses in general, educational,
and advenced psychology, formerly in the curriculum, an.integrated year=
course in'psychology has been developed for all students. This work is
organized in five large units of materials -~ heredity, growth and

maturation, learning, personality, and mental heslth =~ in which students
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are provided opportunities for direet study of individual differences.
A pre-school unit serves as a laboratory for observation and study of
growth and learning in young children.

Science. Two courses in science are required of all students
in the lower division -- a year-course in humen biology and a year-
course in physical science. The purpose of this work is to enable
students to acquire a general understanding and working knowledge of
science as a basis for professional preparation leading to the teaching
of elementary science to children and adults in rural communities.

Sociology. A year-course in the sociology of rural life is
required of all students in the lower division. The purpose of this
work is to enable the student to secure a knowledge of social and com-
munity relations. Laboratory-field experiences are provided to enable
students to develop an appreciation of community social institutions

and to acquire some techniques of community study.

Electives for majors and minors in the upper division are
being integrated into broad areas of work. At the present time there
are two such areas = the fields of English and social science. The
work in these fields has been organized on the seminar-labbratory
basis and is so scheduled that all members of the English faculty meet
with students in the English seminar work, and all members of the
social science faculty meet with the students in the social science
seminar. Work in these areas is individualized to the extent that each
student, in sddition to the work of the course, pursues a problem or

type of work in terms of his needs and interests.



Professional Education

The problem of reorganizing the professional education program

has been attacked in several progressive stages:

1. The content of prescribed professional subjects has been re-
orgenized in terms of needs of our students by the process of combining
and integrating the work of two courses into one. This first step was
taken several years ago by combining two similar professional subjects:
the elementary school curriculum and the secondary school curriculum.
This made possible selection and elimination of materials and the pro-
vision of more functional experiences for students.

2. The next stage of development was marked by an extension of
step 1. The number of prescribed professional subjects has been reduced
from eighteen separate courses to three broad areas of professional work.
A brief description of the nature of these three areas follows:

Special Methods and the Campus School. - A year of work that
consists of the functional materials selected from courses in
special methods, principles of education, classroom management,
principles of teaching, educational sociology, and observation.
Students do this work in the campus training center with the
guidance of the supervisor, principal, and faculty of this school.
This work is carried on by students throughout their junior year
as a preparatory step to interne teaching in the senior year. It

provides a basis for further student selection and aids in the
planning of the interneship program for each student.

Materials and Methods of Curriculum Study. A year of study
of curriculum materials and methods of selecting pupil activities.
The work of this course is selected from fields of history and
philosophy of education, prineciples and techniques of curriculum
construction. In the seminar-laboratory organizetion of the work,
students and the professional staff work together on projects.
This includes the study of real educational problems and the pro-
duction of teaching materials. A culminating project is the de-
velopment of a curriculum and an educational program for a com-
munity that is studied during the year.

26
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Interneships for Student Teachers. In order to achieve the
objective of preparing a community=-social-worker type of teacher
for the rural school, the curriculum has been orgenized so that
practice teaching can be done under conditions similar to those
which these teachers will meet upon entering the profession.

Training Centers

To meke practice teaching real we have secured, through the
cooperation of the local county officials, two complete communities in
which the schools are used as training centers.

In these off-campus training centers the student-teacher
assumes full teaching responsibility for the period of his intermeship.
Students begin their interneship by making a survey of the community.
They thus become acquainted with the problems and needs of people in
the community from which the instructional materials are selected.

The principal, supervisors, and cadet-teachers cooperate with the com-
munity leaders and with the social and govermmental agencies of the
community in working out a community educational progrem within the
framework of a general plan of school-community relations.

The guidance of the cadet-teacher during the period of his
interneship is organized into steps that represent growth periods in
learning to teach. In the early part of the cadet-teacher's experience,
he turns in to the teacher trainer an activity sheet which gives an ac-
count of the work done on the preceding day. This aids the cadet-teacher
in developing two important basic skills in teaching:

1. The ability to discover the great variety of opportunities
for instruction that may grow out of a unit of pupil in-
terest, and

2. The ability to select and organize these experiences into

learning activities in accord with the experience levels
of the pupils.
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This leads the cadet-tecacher to understend how to prepare pupil
activities outside of those directly connected with a specific unit and
to make use of the actual experiences of pupils.
The cadet-teachers carry on a program of community-schﬁol rela-
tions which includes activities in relation to:
1. Parent-Teacher Association of which a teacher is an official, and
a member of standing committees such as health, recreation, pro-

gram, religion, and homemeking.

2. Play nights which are twice a month. The cadet-teachers with the
committee from the P.T.A. plan these activities.

3. Sunday evening inter-denominational services are arranged by a
joint committee of teachers, young adults, and parents.

4. Adult education classes are conducted once a week with the cadet-
teachers as instructors in literacy and in homemaking crafts.

5. Special occasions such as concerts, Hallowe'en party, community
Thanksgiving dinner, community Christmas tree, fair of farm
products and canned goods, Emancipation Proclamation celebration,
Easter program, and health week celebrations.

Selection of Students

In selecting students for the rural education program under
present conditions, the only available data are the student's tramseript
and statements of character from the principal or other persons. As the
character statements (except when negative) are in gemeral of little value,
the selection is made almost wholly on the basis of the student's scholastic
record. An effort is made to compare his record with both the high school
and the college record of other students from the same school. Thus, in
some cases, where the number of students from a given school has been suf-
ficiently large, it is possible to estimate what the high school record of
a student from a given school need be in order that the college record may
be satisfactory. But except for the larger centers where some visitation

is possible during the year, no data on personality or possible aptitude
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for teaching are now obtained. This problem is particularly acute when the
student comes from a rural center, as visitation of the large number of such
centers is not at present possible.

During the orientation program through testing and guidance, a
further selegction is made.

At the end of the freshman yesar, a careful review of the student's
school record and ratings from teachers form the basis for the elimination
of a number of students either because of lack of general ability or because
of physical or serious personality difficulties.

There is need for additional coordinated guidance in this program

especially in the areas of personality and teaching aptitude.

Follow-up of Graduates in Service

Follow-up of our graduates in service is a problem that requires
further study and discovery of ways and means. A faculty committee is now
studying this problem in relation to the entire program of pre-service
training. Recently we have held two conferences with recent graduates now
in the local county school system. The results have shown that such con-
ferences are valuable and should be extended. We have contact with gradu-
ates of the past two years through correspondence which gives us valuable
information for reorganization and changes in the pre-service program of
teacher education.

Follow-up is very important for us because most of our graduates
work in small schools or small school systems where there is a minimum of
supervision and evaluation of the teacher's growth and work. Only a
beginning has been made. A practical program, we believe, may yield rich

returns if it can be developed.
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JACKSON COLLEGE
Jackson, Mississippi

Mississippi is a rural state with a Negro population of about
one million people. There are 6,000 Negro teachers, half of whom are
very poorly trained. The state maintains only one institution of higher
grade for training teachers for Negro schools. This is the land-grant
institution located in a remote section of the state. There is great
need for the establishment of a second institution somewhere in the central
part of the state, whose sole function should be the training of teachers
for the thousands of small rural schools. Jackson College is being offered
to the state with land, buildings, and equipment, without cost and without
debt, for the purpose of meeting this need.

In the event the State Legislature sees fit to take over this
institution, it is proposed that the governing body shall be the State
Board of Education and not the Board of'Trustees of Higher Institutions of
Learning. This would mean that the state agent of Negro schools would be
the logical person to have something to do with the planning and directing
of the institution's program. It is not the purpose or the desire of the
present state agent to attempt to run the institution; he would act only in
the capacity of a guiding and directing influence.

The president of the school should be the person in active charge
of the institution. He should be a man who has had good training and some
experience in rural education, and he should be in hearty sympathy with the
program of improving rural schools and rural life. The faculty should be
made up of well-qualified people who are also trained in the field of rural

education and are in sympathy with rural life.
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The guiding philosophy of this institution should be to take con-
ditions as they are and to undertake to improve them., Teachers should be
trained to analyze and identify rural problems and then to find solutions
for these problems, using whatever materials are available.

The student body will be made up of about 150 pupils in each
class. These pupils will come from Negro high schools and from the present
teaching force in the state. Undoubtedly, some of the present teaching
staff would desire to return to a school of this type for additional train-
ing. The student body should be hand-picked, as far as is possible, and
should be culled from time to time. It must be understood that the pur-
pose of this institution is to train teachers for rural schools. Fees
charged students should be kept at a minimunm.

It is planned that the education program of Jackson College run
through four quarters in each calendar year - a fall quarter of twelve
weeks; a winter quarter of twelve weeks; a spring quarter of twelve weeks;
and a summer quarter of twelve weeks. This will necessitate keeping the
institution in operation for approximately eleven months in each calendar
year. The school will not undertake to do anything other than train
teachers for the rural end elementary schools of the state. It should not
attempt to do over two years of work -~ the first being content courses,
and the second additional content courses, with professional studies added.
All content courses should be very practical and should attempt to give the
student a good background in the essentials of learning that any rural
teacher should possess. For example, the courses in English should be very
practical, consisting of reading, letter-writing, grammar, public speak-

ing, ete. All content courses should be given the professional slant.
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This practical aspect of each course should apply throughout the entire
curriculum. Every trainee should receive instruction in practical
agriculture, home improvement, health, and sanitation. No effort should
be made to train teachers to become agriculturists, but all of them
should receive practical instruction in home gardening, in keeping a
farm flock of chickens, in the growing and curing of a meat supply, in
the production of a milk supply for home use, in the growing and preserv-
ing of fruits and vegetables, in the improvement of homes and home
grounds, in the growing of flowers and ornamental shrubs, and the like.
The fifty acres of land now available for gardening and truck plots are
to be used by the instructor in agriculture as a laboratory for giving
practical instruction in elementary agriculture to prospective rural
teachers.

The courses in home improvement should also be of a very
practical nature, providing imstruction in improving homes and home life,
teaching people how to live better, how to provide more home comforts and
conveniences, how to have a better food supply, how to have more attrac-
tive home surroundings, better health, and better sanitary conveniences.

The improvement of rural life among Negroes in Mississippi is
dependent largely upon better interracial cooperation. Sharecroppers
and tenant farmers cannot do much toward improving their surroundings
unless they have the sympathy and cooperation of the landlords. It is
therefore necessary in a rural educational program that leadership should
be developed to cope with interracial problems. This institution should,
therefore, devote considerable time to the question of training teachers

and leaders in the technique of interracial cooperation.
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Another aspect of rural development in Mississippi is that of
adult education. It becomes more and more clear as we face the problems
of rural Negroes that it is difficult to educate the children exclusive
of their parents. Teachers must be given more and more training in the
field of social psychology. They must learn how to enlist the cooperation
and support of the parents of the children.

All prospective teachers must also be required to do observation
and practice teaching in near-by rural schools, under careful supervision.
This supervision should be done by helping teachers, under the direction
and guidance of the instructor in education. Jeanes teachers will be asked
to lend their cooperation.

It is also proposed to develop a library that shall be the very
heart of the educational program. Books and publications must be selected
on the basis of their pertinency in meeting the needs of teachers and leaders.

On account of the poverty-stricken condition of most high school
pupils, it appears advisable that scholarship aid in the amount of fifty
dollars per year be given to carefully selected high school graduates.

The educational program of Jackson College should be simple and genuine,
and adapted to the needs of the rural teachers of Mississippi.

The institution should be used as headquarters of wvarious service
agencies for the Negro population of the state, such as home demonstration
work, Farm Security Administration, adult education, Negro teachers'
associations, and summer schools for a large number of rural teachers. It
is proposed that the college be used as a meeting place for Jeanes teachers!
conf'erences, principals' conferences, rural ministers' conferences, women's

conferences, and for other educational purposes.
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UNIVERSITY OF GEORGIA
Athens, Georgia

Point of View

The present program of the College of Education at the University
of Georgia, now in the third year of its development, is concentrated on
the preparation of teachers, supervisors, and administrators for rural
schools in Georgia. Georgia is predominantly rural, and teachers must be
prepared both to understand rural conditions and to participate actively
in bringing about a better rural 1life. The College of Education holds that
one of the most important functions of the school is to assist in meking
the neighborhood of which it is a part a better place in which to live.
Teachers must be prepared to take leadership in bringing about better
conditions. Teachers are best prepared by combining a proper balance of
theory and experience. Hence, the College of Education must be concerned
both with providing necessary theoretical aspects of teaching and also

actual experiences in observation and teaching in rural situationms.

Objectives of the College of Education

1. To guide young people of outstanding scholarship and ability
toward teaching; and to provide for the selection of candidates for teaching.

2. To develop and teach those bodies of information and to develop
those skills and appreciations needed by teachers.

3. To develop facilities whioch demonstrate an efficient school in
action.

4. To develop appropriate apprentice and intern facilities for pros-
pective teachers, supervisors, and administrators and other school workers

in rural communities.
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5. To provide field services to aid the schools of the state in
the solution of current school problems.
6. To conduct educational research and experiment for the purpose

of siding in the solution of the various problems of the teaching profession.

Procedures and Activities of the College of Education

The work of the College of Education may roughly be divided into

the following phases:
1. On-Campus Activities

a. Selection of students for teaching

b. Guidance of students

¢. Teaching of arts and sciences underlying teaching

d. Providing for demonstration of good teaching

e. Research

2. Off-Campus Activities

a. Apprentice program

b. Field services

¢. Educational clinics

d. Research

The on-campus activities of the College of Education consume
approximately 60 per cent of the time of the faculty. During the past
eighteen months attention has been devoted to improving facilities for the
selection and guidance of students. Definite programs are now in use
through which it is hoped that a higher quality of person will be found for
teaching, while those of less ability who heretofore have selected teaching
as a profession will be guided into other fields. Naturally, a great deal
of attention is being devoted to the teaching of the arts and sciences
which underlie the profsssion both at the undergraduate and graduate
levels. At the same time a proper balance and coordination is being at-

tempted between on-cempus and off-cempus asctivities. In all cases theory

is being definitely related to practice.



A thorough study of the curriculum of the college is going on
continuously. The number of courses has been decreased and committees

are at work to bring about better coordination between courses with sub-
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sequent elimination of overlappings. All courses are being more definitely

pointed toward the actual job which the teachers in training will perform
in the field. Graduate courses are being conducted as seminars with the
definite objectives of solving field problems using the library and
other facilities of the campus as aids in their solution. The thesis‘and
dissertation problems of graduate students are more and more growing out
of actual field problems which exist in Georgia. Thus, it is hoped that
an attack may be made on the vexing difficulties which now confront the
state. In meny cases two or more professors are assigned to a given
course in order to provide for better balance and to facilitate a proper
coordination of on- and off-campus activities.

Increased emphesis is being devoted to off-campus activities.
The apprentice teaching program has been greatly expanded. The demonstra-
tion school on the campus is now being used exclusively for the demonstra-
tion of good teaching and for a limited amount of experimentation. All
apprentice teaching activities are conducted in cooperating schools off
the campus. Great care is being taken in the selection of these schools.
The regular members of the College of Education faculty visit these off-
campus centers at least once every two weeks. The students spend three
months in these centers and become actual members of the teaching staff
as well as a definite part of the community. These apprentice facilities
apply not only to the undergraduate program but also to the graduate work.

Prospective supervisors and administrators of rural schools each spend
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three months in the field situation under the joint guidance of the College
of Education faculty and trained people in the field.

Another important phase of the off-campus program is the service
which the college extends to the schools of the state in helping them to
discove; their problems and take steps to solve them. One member of the
faculty gives his full time to this work. This service has proved to be
very profiteble and has resulted not only in the school people attacking
their problems more vigorously than ever before but also in bringing about
a closer coordination between the program of the college and the program
of the schools of the state.

This year there has been instituted what is known as a series of
educational clinics. These clinics have for their purpose aiding school
people and communities in the solution of specific problems of the field.
They vary from special assistance for one school system or community to the
consideration of a common problem involving several school systems or
counties. At present approximately fifty such clinics are in operation.
Members of the College of Education staff, upon request, go to a given
center to aid the officials in diagnosing a problem and setting up a pro-
gram for improvement. Some of the clinics run over an extended period,

& year or more.

More and more the College of Education is conducting research of
various kinds in an endeavor to aid in the solution of long-time problems
with which the schools are confronted. Graduate students, members of the
faculty, and in several cases school superintendents and others are carry-
ing on research aimed at the solution of these problems.

One additional activity which deserves special mention is the

cooperative program which is being developed with the county board of
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education and the administrative officers and teachers of Walton County.
Approximately twenty-five miles from the College of Education, this is a
typical Georgia rural county. A five-year agreement entered into between
the officials of the college and the officials of the county aims to: (a)
aid the county in improving conditions within the county and its communi-
ties through the agency of its schools, and (b) provide an actual field
laboratory for the College of Education which may be used in the education
of teachers, supervisors, and administrators. This program commenced last
spring and is now in active operation. Up until the present, major em-
phasis has been upon planning a long-time program and in making careful in-
ventories of conditions within the county. The faculty and students of the
College of Education all have a definite part in this program. Teaching,
research, planning, apprentice programs, ete., are being developed with the
conditions in Walton County as a setting. Walton County people are using
the college in many ways in an endeavor to improve the conditions in the
county and to make the school progrem more efficient. This experiment
should provide not only a worth-while demonstration in teacher educetion
but add greatly to the efficiency of both the program of the College of

Education and the school program of the county.

Summarz

In review, it may be said that the program of the College of
Education for the preparation of teachers, supervisors, and administrators
is an endeavor to: (a) prepare efficient workers for the various occupa-
tional jobs found in education in Georgia; (b) use the college as an
integral part of the development of better school conditions throughout
the state; and (¢) conduct research, the results of which may aid in the

solution of meny of the problems with which the schools are faced.
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GEORGE PEABODY COLLEGE FOR TEACHERS

The purpose of George Peabody College for Teachers is training for
educational leadership, and to this end it devotes its entire resources. Since
the initial gift was made by Mr. George Peabody for the benefit of education in
the South to the present time, one central purpose has been in mind - to elevate
the quality of life, especially in the South, through education.

The following statements set forth the general characteristics and
point of view of the institution as conceived by its Board of Trustees, its
faculty, and administrative officers:

1. It is identified with the life of the region it serves.
2. Although its emphasis is regional, it takes into account the life
of the nation as a whole. As it contributes to the nation through

its leaders, so it receives from leaders of other regions a

continuous flow of energizing ideas.

3. It provides a common core of educational experiences for those whom
it develops and guides as educational workers.

4. It provides for various types of specialization necessary to meet
the demands which the complex life in a democracy makes of its educa=-
tional workers.

5. It develops progressively procedures and techniques whereby its
faculty may be not only educational leaders, but interpreters and
planners of social progress as well.

6. It serves as a laboratory for intensive research on problems of
general educational import, and as an experimental center for the
exploration and validation of educational hypotheses.

7. It slowly and continuously redefines its fundamentel peint of view
and reorganizes its program of work.

In order to carry these concepts into action, the College has set up
a variety of services both on and off the campus. In addition to its regular
courses designed for the training of persons for various types of professional
positions, these services may be designated as: 1. Special Courses, 2. Surveys
and Special Studies, 3, Consultant Service, 4. Laboratories and Workshops, and

5. Institutes and Conferences.
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Special Courses

In order that both graduate and undergraduate students may become
more fully aware of conditions which affect the people among whom
they are to live and work, certain courses have been introduced
which provide special emphasis on certain large problems which
characterize our region. Among these are "Problems of Dual Educa-
tion in the South", "Social Problems of the Southern Region",
"Research in Southern Problems", "Regional Studies - the South",
and "Economic Problems of the South - Rural."

The fact that these courses are attended by large numbers of the
graduate students is some indication of a felt need for this type
of' service.

Surveys and Special Studies

Principally through the Division of Surveys and Field Studies, the
institution conducts one or more educational surveys each year.
Some of these surveys are comprehensive in nature including every
aspect of a whole school system. Others are less comprehensive
but include some special aspect of a school problem that has
general significance. Higher institutions for white and Negro
students, city and county school systems, and an occasional study
of a problem on a state-wide basis represent the major part of this
activity.

Consultant Services

Consultant services are provided through cooperative arrangements
with state departments of education, local school systems and
individual schools. While the major portion of this work is carried
on through the Division of Surveys end Field Studies, it is by no
means limited to that Division. Many faculty members render direct
consultant services to schools and school systems throughout the
year. Such services have been rendered to state programs for the
improvement of instruction in Alabama, Arkansas, Florida, Kansas,
Mississippi, Temnessee, and Virginia; County School Systems:
Sumpter County, South Carolina; Cullman County, Alebama; City
School Systems: Drew, Mississippi; Nashville, Tennessee; Paris,
Arkansas; North Charleston, South Carolina; Blytheville, Arkansas;
Sumpter, South Carolina; and Columbia, South Carolina. Consultant
relationships also have been worked out with a number of teachers
colleges and higher institutions. A special arrangement exists
between Peabody and Fisk University wherein a member of the staff
at Peabody is consultant to the department of education at Fisk.

Laboratories and Workshops

The curriculum laboratory at Peabody seems to have made a distinct
contribution to the improvement of educational practices in the
South during the past eight years. The purpose of the laboratory
is to provide guidance materials and facilities for selected
groups from state and local school systems that are engaged in
planning curriculum improvement. During the last three years,
nineteen such officially designated groups have worked in the
laboratory. They represent five states, one county, four cities,
and one individual school.
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At least six state universities in the Southeast have established
curriculum laboratories in order to serve their own state programs.
These laboratories are probably an outgrowth of the direct and
indirect influence of the laboratory at Peabody.

The laboratory or workshop idea has expanded gradually so that now
it includes a much broader scope than formerly. Special groups
interested in the education of teachers have worked for the past
four years. Their interests have centered more and more upon the
problem of educating teachers for small rural schools. This year
in response to a strong request, a workshop for representatives

of colleges and junior colleges is being organized. Also the work-
shop idea is being developed in one field of major interest, namely,
the social studies.

Coordinate with the development of the laboratory at Peabody has
been & similar laboratory at Fisk University under the immediate
direction of a member of the staff at Peabody. Through this
laboratory during the past five years several hundred Negro teachers
and administrators have worked together on their common problems.

Institutes and Conferences

Throughout the year, particularly in the summer, Peabody holds a
number of regional conferences on problems of social significance.
For the past seven years there has been an annual Curriculum Con-
ference during the summer session. Each year special emphasis is
given to some problem of particular significance to education in
the southern states. Other similar conferences and institutes are
Institute on Professional Relations, Reading Institute, School
Administrators Conference.

All of these activities produce their reactions upon the members of
the staff at Peabody so that as the various types of services are
rendered, the institution is stimulated to renew constantly its
on-campus program so that it may be more closely related to the
problem of improving the quality of life in the South.

During the past two and a helf years the Division of Surveys and

Field Studies, in cooperation with the department of education at Fisk
University, has been conducting a study of the small rural schools of the

The fundamental purpose of the study was to discover the actual condi=-
tions of rural schools (both Negro and white) and to find ways and means of

improving them and through them the quality of rural life in the South.

With the completion of that phase of the study which has to do with

conditions observed in rural schools and the implications that these conditions
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have for teacher-education, the next logical steps are: (1) to carry the find-

ings to the teacher-educating institutions and to assist them in studying their

programs and service areas in order that they may plan instructionel programs

to meet the needs of rural teachers; and (2) to provide for implementation

through a continuing program of rural regional research and service.

The following program was, therefore, set up for continuing and

implementing the study of rural schools in the South.

1.

2.

3.

A continuing program of rural research and service by the Division

of Surveys and Field Studies; such rural research and service to
include originel regional research in rural life and rural school
problems, the collection and dissemination of helpful information
pertaining to rural school problems, and the provision of consulta~-
tive services to teacher=educating institutions, state departments

of education, and local administrative units regarding these problems.

The selection of four teacher=-educating institutions, two white
institutions and two Negro institutions, for cooperation in studying
their instructional programs and service areas and in planning an
instructional program to meet the needs of rural teachers. Each
institution will be expected to study the region which it serves.
This will mean research and field studies by faculty members, as
well as faculty group discussions and seminars by the whole faculty.

The selection of four county systems with which Peabody would work
in an attempt to improve their rural schools and through them the
quality of life in the area. We would first make a thorough study
of the rural schools in each county, using the evaluative criteria
we have developed. We would then work cooperatively with the
administrative and supervisory forces in the counties in an attempt
to improve the schools.

Exploring the possibilities of establishing a cooperative arrange=-
ment whereby the Division of Surveys and Field Studies may work
directly with some county near Nashville in developing an improved
rural education program in its small schools. If four schools could
be used in this manner, two one-teacher schools, one for whites and
one for Negroes, and two two-teacher schools, one for whites and

one for Negroes, we could show Peabody and Fisk students what can
actually be accomplished in small rural schools.

The encouragement of county and state groups to use the facilities
at Peabody and Fisk in developing curriculum materials especially
adapted to rural schools and their needs.
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Hotel Washington
Pennsylvenia Avenue, 15th and F. Street, N. W.
Washington, D. C.
Janvary 5 and 6, 1940
Ten o'clock

This meeting of the Rural Council will concentrate its attention
on: (a) programs of the six teachers colleges with which the Julius
Rosemwsald Fund is cooperating; (b) wise procedures in the preparation of
rurel teachers as illustrated by the successes and failures of these
institutions.

Friday will be devoted to a consideration of teacher education
on the basis of the activities of the six institutions: (1) Fort Valley
State College, Georgia; (2) West Georgia College, Carrollton; (3) Tuskegee
Institute, Alebame; (4) Jackson College, Mississippi; (5) University of
Georgia, Athens; (6) George Peabody College, Nashville.

Seturdey will be devoted to teacher education on the basis of

specific areas of concentration:

Rural life arts, including acquaintance with farming,
handeraft, health, eand homemaking;

Practice teaching and rural experience, and their re-
lation to the formel teasching of educationsl methods
and sociology;

Recreation end expression;

Generel education;

Selection of students.

On following peges are given: (a) list of those attending the
conference; (b) brief outlines of the six institutions which will form the
basis of disoussion; (o) more extended outlines of the work of these

colleges, prepared in each case by the director of the institution.
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W. W. Alexander, Administrator, Farm Security Administration, Washington,
D. C'
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Council on Education, Washington, D. C.

Horace Mann Bond, President, Fort Valley State College, Fort Valley, Georgia
J. Max Bond, Dean, Dillard University, New Orleans, Louisiana

J. E. Brewton, George Peabody College for Teachers, Nashville, Tennessee
Edmund deS. Brunner, Teachers College, Columbia University, New York City

Doak S. Campbell, Dean of the Graduate School, George Peabody College for
Teachers, Nashville, Tennessee

Deborah J. Cannon, Supervisor, Prairie Farms School, Tuskegee, Alabama

Elizabeth P. Cammon, Department of Education, Spelman College, Atlanta,
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Leo M. Favrot, Baton Rouge, Louisiana
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West Virginia
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D. C.
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Fred Wale, Educational Division, Farm Security Administration, Washington,
D. C.

Arthur D. Wright, Southern Education Foundation, Washington, D. C.

Edward Yeomans, Farmers' Foundation, Asheville, North Carolina



Brief Outlines of the Six Institutions
which will form the Basis of Discussion

The Julius Rosenwald Fund is cooperating in the preparation of
rural teachers at four colleges, three Negro and one white. It is also
contributing to special departments of two regional institutions for the
training of higher educational personnel who will have influence on the

schools of both races.

(¢) = NEGRO TEACHERS COLLEGES
e = WHITE TEACHERS COLLEGE
= = HIGHER INSTITUTIONS OF REGION-WIDE INFLUENCE
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Fort Valley State College, Georgia: This college, formerly under the

auspices of the American Church Institute for Negroes, became last
summer & part of the State University System of Georgia. This institu-
tion is being built into a four-year college, and the curriculum is be-
ing aimed at the training of rural teachers.

West Georgiam College, Carrollton: A two-year white junior college,

fifty miles from Atlanta, which has declared itself as having for its
chief concerns the training of rural elementary teachers and the super-
vision of all schools, both white and Negro, in Carroll County. This
college is to add a third year to its course. Three rural schools have
served as practice centers, and an experiment has been conducted for
the past two years in a course designed to give prospective rural
teachers acquaintance with all the problems of rural life, and practice
in solving those problems.

Tuskegee Institute, Alabama: This four-year institution, probably the

best known and most significant of the Negro colleges in the rural
South, is meking a strong attack on the problem of educating Negro rural
elementary teachers. To this end, the Institute has drastically reduced
the scope of its work. The Department of Education is now primarily en-
geged in the preparation of elementary teachers, rather than that of
secondary teachers which was formerly o major endeavor. Two schools, a
five-teacher school at Prairie Farms (an all Negro resettlement project
twenty-five miles from Tuskegee), and a three-teacher school at
Mitchell's Mills (three miles from Tuskegee) offer practice teaching.

Jackson College, Mississippi: This denominational school, poorly sup-

ported for many years, is being offered to the State of Mississippi as

part of the regular tax supported system. It is expected that under
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state auspices, this institution will be reorganized into a two-year
teachers college, with the sole aim of producing better trained rural
teachers for Negro schools. Of the six thousand teachers in Mississippi
now, half have educations below the high school level.

University of Georgia, Athens: The College of Education of the Univer-

sity of Georgia regards as one of its major responsibilities the train-
ing of county supervisors and administrators, as well as the training
of rural teachers. In order that these very importent people may have
practical experience, the college has adopted a near-by county, and has
entered into a five-year agreement with the county to: (2) aid in im-
proving conditions within the county and its communities through the
agency of its schools; and (b) provide an actual field laboratory for
the College of Education.

George Peabody College for Teachers, Nashville: This most important

teachers college in the South is in a strategic position to influence
teachers and teaching procedures over the entire region. Under the

direction of Doctor Campbell and Doctor Brewton, plans are being com-
pleted for a strong department of teaching and field consultation in
rural education. In connection with the professional preparation of
teachers, Peabody will take over in at least two near-by counties the

supervision of rural teaching in both white and colored schools.



WHAT FORT VALLEY IS TRYING TO DO IN THE FIELD
OF RURAL EDUCATION

Since the program here has been in operation oaly for the
space of two and one-half months, this description must of necessity
include many proposals as well as statements regarding actual develop-

ments.

Fort Valley in Transition

The setting of our efforts may be of interest. This school,
as the Fort Valley Normal and Industrial Institute,.was a combination
of high school and junior college. In addition to operating the high
school for Peach County, the school also operated the elementary school
for the City of Fort Valley. This relationship had decided advantages
for the school as formerly operated and, indeed, for the college so far
as its provision of laboratory facilities extends. It has decided dis-
advantages inasmuch as the work of the high school and college was
closely intermingled, always a disadvantage to a college situation.

We have this year added a third college year. We have also
separated the work of the high school from the college in everything
but physical plant; and here there has been separation as far as
practicable in that all high school classes are limited to the upper
floor of one building. However, further separation is imperative; and
one of our prime needs is a separate building so that high school and
college students will not be placed in proximity on the college campus.

OQur student body, on the college level, numbers 225. This is
compared to an enrollment of 114 (cumulative) for the last year. As we

have a freshman class for this guarter numbering 129, e sophomore class



of 79, and a junior class of 17, another considerable problem is what
to do in view of an incoming freshman class in the fall of 1940, when,
at the present time, our dormitory facilities for women are overcrowded.
It does have some promise regarding the use of selection on the basis
of limited dormitory facilities.

The college faculty as such has been only slightly extended.
Among physical needs, besides dormitory space, are provision for library
and science laboratory extension. The elimination of the high school
from the college campus will solve pressing classroom and laboratory re-
quirements for some time to come. The faculty could be greatly improved
and needs to be from the standpoint of academic preparation. However,
it has occurred to us that the principal problem here is the question
of attitude; and that, with the addition of only one or two other per-
sons, it may be possible on the college level to educate the faculty

already here to achieve satisfactory ends.

First Steps at Fort Valley

Considering it to be the function of this institution not only
to develop new techniques but also to describe difficulties as they
arise as a sort of documentation of an educetional experiment, let me
call attention here to several elementel difficulties which immediately
present themselves.

A survey of various educational experiments in the past im-
presses forcibly by their failures as well as by their successes. On
close inspection these failures are seen to be the difficulty of com-
bining imagination with practical, executive implementation of the idea.

Another fereible observation that occurs to any one plunged into a



potential experiment in education is the immense difficulty of over-
coming separative tendencies of all sorts. Of all evils in developing
educational programs of a progressive tendency, that most characteristic
is the separatistic tendency of the different agencies that have grown
up over the years, and the human desire for power which leads those
responsible for these agencies to seek to establish their particular
institution as the paramount one to do the task.

Educationally we have local agencies; we have two or three
varieties of state agencies; and we have an increasing number of federal
agencies. Within each of these spheres the intense jealousies and ambi-
tions of the personnel, each purportedly employed to do much the same
kind of thing but each seeking to do it with the end to achieving
dominance, is nothing short of a frightful spectacle for one to contem-
plate in persons supposedly engaged in the leadership of agencies in-
tended to render service to little children. Local school districts,
state departments of education, state departments of vocational educa-
tion, federal departments of vocational education, and now the National
Youth Administretion, are all observed by an objective student of the
process to be busily engaged in cutting each other's throats, destroying
each other's reputation, and struggling with each other to the end that
one division or agency should have more authority and power than the
other. The spectacle, in short, is one that leads ons to wish either
for a pure centralizing dictatorship that might correlate these diverse
agencies or for a pure democracy of cooperative will that would achieve
the same ends.

Since the first end was not practicable, we have moved EE the

direction of the second at Fort Valley as our first step. We have
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arrenged a faculty seminar designed to acquaint our faculty at least with
the possibility of cooperation. It is also designed to educate the fac-
ulty in the possibilities of the institution. This faculty seminar meets
once a week for a two-hour period of discussion. All members of the
staff in the college, the high school, and the training school, belong

to it. We have also included the supervisors and principals within a
radius of fifty miles. A peculiar advantage in our small town situation
is that there is little else to do; and so our faculty seminars are well
attended and enjoyed.

The seminar is broken down into sub-committees. For example,
one committee is studying the social and economic background of our
immediate area of fifty miles; another committee is sponsoring an adult
education center for the community, called the Fort Valley People's
College.

It is our hope that our program will develop from this
functional group = the faculty and students meeting for a consideration
of their problems. We have had as speakers representatives of the
State Department of Education, of county and city systems of schools,
of our own governing agency - The Board of Regents - and of kindred and
allied institutions.

Limitation of efforts: Our functions here, as at many

enother state institution, have not been precisely defined. There is
great pressure on every hand for us to try to do everything. Parents
and students urge us to do vocational work, liberal arts work; wvarious
other persons wish the same expansion, Our faculty was first inclined

to look forward to rapid growth - to offer everything for everybody.
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We have pointed out to the faculty what funds we have and how
far those funds would extend, and we have given them the choice either of
limiting our funds to an area which would promise some security for them
or dissipating them over a wider area with no consequent hope of improve-
ment. The faculty has seen the light. Our financial position, while not
the best in the world, gives at least the great boon of not having to have
es many students as we can. We therefore feel that we can adopt a pro-
gram, announce it, and then let what students wish to, come; and our ex-
perience indicates that this will include as many as we can handle, no
matter how narrowly we define our area.

This is not to say that we are unwilling to expand; but we do
feel that expansion should be accompanied by expansion in available funds
to support new efforts.

Tentatively we have hit upon the idea of concentrating our at-
tention on an area within fifty miles of Fort Valley. This may seem
narrow, but we have seen no reason to try to do everything with the small
funds at our disposal. We can do an excellent job with the funds avail-
able within that area. There were more than a quarter of a million Negroes
living within this fifty-mile area in 1930.

Within this area we propose to attract fifty per cent of our
freshman class; to render service to adults and to schools; to encourage
growth of teachers, supervisors, and principals; and to carry on experi-
mental studies of various sorts. Our freshmen this year came from all
over the state. We will probably have a similar wide distribution in the
future, but we do not intend to compete with the other two state institu-
tions outside of this fifty-mile area for students or for enything else

until we are told to do so by our governing board.
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Specific Aspects of the Program - Internally

These are the foundation steps in the program for the education
of rural teachers:

1. Student Selection. This was difficult to carry on this year

inasmuch as such a late start was made - on August 1 - that there was no
way of telling if we would have any students at all when school opened,
and it was feared by many that the enrollment, under the loosest methods
employed, would not be as large as for the year before. However, we did
exercise some selection by offering scholarships and aid only to ranking
students, by personal interviews, and by other devices.

It hus been gratifying to note that in the Southeastern
Aptitude Tests administered by the University System of Georgia, our
freshmen were considerably above the median for Negro freshmen enrolled
at the other two state institutions. They are still as far below white
freshmen students as those white freshmen are below national norms. But
we have learned a great deal and, if by neture of limited dormitory
facilities, we can limit our freshman class next year to 100, out of a
potential 200, we should do much better even than the private Negro col-
leges of the Atlanta University group.

2. The Organization of Student Experiences - Curricular. Follow-

ing in some degree the University System scheme of general education,
some modifications have been made. In the general courses taught in
English, the social sciences, and mathematics, we have tried to make
modifications to adapt our instructional materials and methods to the
needs of the students and their future occupational destination.

We have introduced a general course, required of all of our

freshman students, called "Arts for the Home, School, and Farm". Of
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three sections, one goes to a genéral craft shop period, one to a general
homemaking period, one to a general agriculture period. Each of these
groups has developed activities tc give meaning to specific problems
studied. For example, a section in the shop is meking furniture for

the living room of the women's dormitory; another section is making
drapes and upholstery for this furniture. A group in the agriculture
section is conduecting a cooperative poultry project, seven girls and
three boys going in for raising five hundred beby chicks to be sold
through the recently organized student cooperative.

We have regarded the matter of giving a prospective teacher
experience in being with children early in his or her school program of
paramount importance. This year we are trying the experiment of sending
all of our sophomore students into the field for the middle - sccond -
quarter. They will be acoompanied by their teachers; and it is our
hope that the teachers will profit as largely from the experience as the
students. We are to use three areas for observation and actual practice.
One third of the class will go to the training school - the large
elementary school staffed by our own critic teachers across the street -
for a two-weeks' period of observation; then for three weeks to live at
the Flint River Farms where they will work in the Resettlement Project
School there, living in the teacherage; and then for three weeks in one-
and two=-teacher schools in the county. This will mean that each of our
sophomore students will have two weeks in general orientation, three wocks
in residence at the Flint River Project, threc wceks teaching in a rural
one-teacher school, and three weeks teaching in our own elementary school.

This is experimental; changes will probably be made; but we

look to it as to an opportunity for the refinement of techniques and
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methods in the selection of students for further training, as well as for
en opportunity to develop new materials in our college courses. For
example, the teacher of English who normally would have been teaching two
sophomore English sections will go with his students to the field; and
so will the teacher of social science, the teacher of mathematics, the
teacher of general science. We hope that from this Joint experience
both teacher and student will discover how the formal college courses
may be corrected.

During the junior year, students are this year assigned to
a curriculum workshop in which methods, materials, and children's
literature are examined, This class includes only 17 persons, and it
is intended to make it a sort of seminar in which several instructors
are brought in for conference, to eliminate many of the different
course offerings usually distributed over a program of professional
education.

3. The Organization of Student Experiences - Extra Curricular.

The development of extra-class activities that at the same time shall be
directly connected with formal instruction has been encouraging though,
in all truthfulness, accompanied by numerous problems that only time éan
solve. For example, we have developed a student cooperative that is
selling goods, producing vegetable and poultry products for sale to the
dining hall and elsewhere. Instead of formal assembly or "chapel"
periods at which the faculty end the president speak, students take
complete charge, dramatizing various matters. For example, Mrs. Duncan's
class in the curriculum.dramatizad very effectively the "01d" and the
"New" school. Mr. Hale's group dramatized the economic plight of white

and Negro workers in the nation - Mr. Hale was & wery excellent white
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sharecropper; and there were Negro housemaids, lumberjacks, stevedores,
automobile workers, together with Mr. Ford, Mr. Rockefeller, and
Mrs. Roosevelt. There was a book discussion simulating a bridge club
meeting, in which I was astonished at the way in which the practice of
these students in the kind of self-expression they get in these activ-
ities is helping them develop.

| We have students on each of our committees - administrative
end personnel. There is self-government in dormitory and other groups.
In many ways we try to simulate in our own organization the kind of
democratic participation we should expect the students to encourage
when they begin to teach.

We have also organized a People's College in which students
are to serve as administrative officers ~ dean, registrar, ete. Since
this is yet to start, we cammot be too definite about its success.,

We have also numerous other schemes on fooé; but how far and how fast

they can go is a matter to be questioned.
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WEST GEORGIA COLLEGE
Carrollton, Georgia

Origin and History

West Georgia College, a division of the University System of
Georgia, was officially founded on April 15, 1933, at Carrollton, Georgia.
The college was established as a coeducational junior college on the site
of the Fourth District Agricultural and Mechanical School.

The campus, located emong the foothills of the Blue Ridge Moun-
tains, is composed of 275 acres. The college serves s large and rural area.
When the present buildings are completely equipped and the library enlarged,
the plant will be adequate for the present student body of approximately

five hundred people. The college is fully accredited.

The Purpose
The purpose of West Georgia College is to bring within the reach

of earnest young men and young women of the western part of the state the
adventages of a standardized state junior college, and to aid in the better-
ment of rurel life through the training of elementary teachers and future
citizens. These aims can be stated thus: the progressive development of
the individual to take his or her place in and improve society. The faculty

consider this mein objective as the product of three subsidiary aims:

For all I To give general education on the junior college
Students level.

For IT1 To develop prospective teachers.

Special

Groups ITI To further develop teachers in service, includ-

ing supervision of both white and Negro schools.

Interrelationship of the Objectives

500 first- and second-year students take the regular junior college

courses in the social sciences, biological sciences, énd_English in partial
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fulfillment of objective I. Courses in other fields complete full require-
ments of this objective.

450 first- and second-year students take one or more courses in
home economics, rural life, education, do NYA work under faculty super-
vision, or participate in the varied student activities program.

250 first- and second-year students teke courses in the department
of education in partiel fulfillment of objective II.

80 second-year students do three months of practice teaohing end
observation at the Maple Street School in further fulfillment of objective
II.

33 carefully selected second-year students acquire three months
actual teaching experience in o realistic rural enviromment in the labora-
tory schools at the Sand Hill, Tallapoosa, and MoGibboney Schools in
Carroll County. This completes objective II.

These 33 highly trained end experienced graduates represent the

special product of this institution. More than 400 other students have

contributed to their development.

The School at Work

Objective I = general education

The first objective has been designed to give the student strong
courses in general education. These courses are uniform throughout the
University System.
Objective II =~ to develop prospective teachers

This objective is our main goal. The University System of Georgia
through its unit at Carrollton is carrying on an experiment in the training
of teachers for rural schools. Fortunately for the project of teacher

training at West Georgia College, the Rosemwald Fund has given money for
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providing additional persomnel. This experiment has now been operating two

and one-half years. The plan involves three definite phases of our program:

1.

General education

In addition to the regular courses which are uniform throughout
the University System, two special courses in English have been
instituted: Children's Literature, and Freshmen English.

a, Children's Literature

The reading of books can mean nothing to the reader unless what
he reads becomes a part of his active or thoughtful life. The
first requisite in reading is that the book be worth reading;
the second is that the reader be skillfully and fluently aware
of the reading technique. Only practice brings the second;
only knowledge and taste can select proper books. The student
in children's literature is benefited as a person and as a
teacher. She fills in the gaps in her own reading background,
and increases her reading skill. As a prospective teacher she
learns to select and present literature to the children of the
grades.

b. Freshman English

The purpose of this course, which runs two guarters, is to
develop in the student an adequate command of English, both
written and spoken. To this end, students are required to
write exercises and themes and to do extensive reading under
the supervision of the instructor. Subjects for the themes
are expected to be chosen from the students' own experiences
and observations. Wide choice is allowed in the selection of
the reading, the main objects being to develop a taste for
good reading and to acquaint the students with the ideas of
as many authors as possible. Formal grammar is taught mainly
in connection with the students' writing. Formal rhetoric is
taught not at all. Oral English is naturally and incidentally
a part of almost every recitation.

Teacher treining progrem

The courses in education are organized to provide for acquaintance
with all phases of the elementary school, to give practice in as
many activities as possible in which an elementary teacher must
engage, end to provide for graduel induction into responsible
teaching. These activities begin with general education courses,
rural life courses, and Introduction to Education.

a. Observation
In the course in Introduction to Education, regularly scheduled

observations in all grades of the eleméntary school are re-
quired. These observations are made under the direction and
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guidance of the director of teacher training. Records of
happenings and data on specific teaching situations obtained
in these observations afford a basis for study of teaching in
conferences that follow. These observations and conferences
provide for the development of the habit of analyzing teaching
situations, for bringing content of professional courses to
bear upon the teaching situation, and acquaint students with
the physical set-up and operating orgenization of the elemen-
tary school. They also aid in arriving at educational prin-
ciples to guide in teaching and to prepare students to analy:ze
their own teaching. After this series of observations is made,
the students choose the grade level for concentrated work in
student teaching.

Student tesaching

The first period of three months of student teaching provides
for concentrated observation, participation, planning, and
responsible teaching under cereful supervision in a publie
school in Carrollton.

Study of the children through first-hand observation, records,
etc., is emphesized so as to enable the student teachers to
teach children and meet individual differences, rather than
teach a grade or subject matter.

Early experiences are carefully chosen and carefully planned to
assure their success. During the three months in the public
school the students participate in as many different activities
as possible, both in and out of the classroom. Individual and
group conferences with supervising teacher and director of
training provide opportunities to raise and discuss any prob-
lem relating to teaching, and give guidance in self-evaluation
and evaluation of children's work.

Materials and Methods

Running parallel to this first experience in student teaching
is a course in Materials and Methods which acquaints the
students with general principles of organization and manage-
ment of the classroom and the school, its philosophy and
objectives, its equipment and materials, long-view planning
and study and demonstration of techniques for teaching par-
ticular subjects. Experiences in collecting, producing, and
classifiying supplementary teaching materials are provided
through work in the Materials Bureau, where all state texts,
state library books, inexpensive pictures, pamphlets, and
graphic materiesls are available.

Teaching in the rural schools
Three rural community schools have been taken over by the

college to supplement the teacher training progream and to
demonstrate the building of a curriculum around the problems
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of living which include all members of the community. After
successful student teaching has been done in the city school,
an assignment to the level that seems most suitable to the
student's interests and abilities is made in one of the

three rural schools. Here a second period of three months

of responsible teaching is done under the guidance of a
treined supervisor. Gradual induction into this new situa-
tion is made so as to make as slight an interruption as
possible for the children by a change of teachers. During
this period the students participate in all phases of commun-
ity life, with constent guidance of the rural supervisor with
whom she is assigned.

e, Carroll County Materials Bureau

The purpose of the Carroll County Materials Bureau in the
teacher training program is to serve as a laboratory where
students in various courses of the teacher training depart-
ment can have first-hand experiences in getting acquainted
with materials by selecting, organizing, and using a wide
range of textbooks, library books, pamphlets, clippings, and
the many types of visual aids; and where they can receive
guidance in the study, production, and use of these materials.

Rural life courses

The rural life courses are built on the premise that teaching
in the country schools of the South can be made more effective
and veluable for rural people than it now is. This premise
includes the belief that the problems of rural teaching are
sufficiently distinct to merit special consideration beyond the
basic principles of general pedagogy.

a. Course 1 = The Rural School in its Social Setting

Appreciation of the fundamental soundness and value of whole-
some rural life. Recognition of the obligations and opportuni-
ties of the rural school as an agent for social service.
Development of a desire to participate in rural leadership.
Practical cases of more serious and neglected social needs in
rural life that the schools might help to fill. Study of
great rural schools and rural social movements. Organization
and operation of community clubs. Group recreation. Develop-
ment of better attitudes of the rural public toward the duties
and obligations of citizenship. Conservation of natural re-
sources. Acquaintance with, and study of, exemplary men,
women, femilies, farms, and homes in northwest Georgia.
Familiarity with the magazines, books and the government and
private agencies and enterprises pertaining to the improvement
of rural communities. Economic problems of rural communities.

b. Courses 2 and 3 - The Science and Art of Rural Life and
Education
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The agricultural background in rural life. What the teacher
needs to know about the care of soils, production of crops
end animals, marketing, preservation of food, nutrition,
care of the home, the home grounds, the kitchen garden.

The natural setting of rural life: local geography, climate,
natural resources, physics and chemistry as applied on the
farm and in the home. The cultural aspects of rural life;
sources of inspiration and satisfaction in literature, art,
music, philosophy, and religion. The teacher's personal
problems of heealth, economy, controlling his school, and
getting a hold on the people he serves. The teacher's
professional problems not solved in other courses; what is
needed from educational psychology, school administration,
pupil menagement. Resistance and immunity to exploitationm,
high-pressure selling, fads, mysticism, fallacies, and
quackery.

Throughout all three quarters there is actual practice in as
many projects as possible: production of an all-year family
garden; conduct of business meetings with orgenization and
parliamentary practice; collection of teaching materials and
aids; participation in public service such as civic and
church; planning and working school programs for commence-
ment, holidays, and special occasions; preparation and
practice in suitable forms of speech, such as introducing
prominent speakers; making invocations and leading in de-
votional exercise; officiating at banquets; making church
talks and civic speeches; meeting worthy people and visiting
interesting places; lsarning good songs for rural people,
and assembling colleotions of good poems, stories, etc.;
approaching and securing the services of special talent,
such as county superintendent, county agent, home demonstra-
tion agent, health authorities, musicians, ministers, and
capable private citizens.

Objective III - to further develop teachers in service, including

supervision of both white and Negro schools

In the realizetion of this objective, the college, in coopera-

tion with the county school superintendent, employs a white and a Negro

supervisor.

Short courses, summer schools, extension classes, conferences,

and the Materials Bureau are used to help the teacher in service.

l.

White supervision

This phase of our program involves the establishment of a co-
operative program with the Carroll County Board of Education
in a project of supervision for the county schools. Its pur-
pose is to (a) develop a long-view educational program growing
out of the needs of Carroll County; and (b) promote & short-
view progrem meeting immediate needs by developing professional
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growth among teachers, improving organization in the individual
schools, improving the selection and use of teaching materials
and completing consolidation as planned in certain areas.

Negro supervision

This phase of the program involves the establishment of a co-
operative program with the Carroll County Board of Education

and with the Southern Education Foundation in a project of
supervision in the Negro schools of Carroll County, and a study
of Negro education on an elementary level. It includes super-
vision for the purpose of improving instruction; distribution of
free textbooks and teaching materials; promoting community in-
terest for organization, housing, and equipment; and serving on
and ocontributing to the Rural Life Council at West Georgia
College.

Carroll County Materials Bureau

The purpose of the Materials Bureau is to (a) furnish materials
to teachers for use in classrooms and community work throughout
the county; (b) demonstrate to teachers how to collect, use, and
organize materials in their schools and classrooms; (¢) provide
a laboratory where both teachers in service and students in
training can receive guidance in the study, production, and use
of materials; (d) furnish concrete materials and guidance to
committees at work on the solution of problems assigned in the
program of the County Teachers Association.
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THE TUSKEGEE INSTITUTE PROGRAM OF RURAL EDUCATION

Tuskegee Institute is primerily concerned with the education of
teachers for community leadership and for the operation of community-
centered schools in rural areas of the South. Several steps have recently
been taken in reorganizing the learning experiences of students and in
providing more favorable conditions for learning.

1. Organization of curricula into lower and upper divisions and
the development of a general college curriculum in the lower division
(the first two years).

2. Combination and integration of professional subjects into
broad areas of work.

3. The development of the campus leboratory school as a demonstra-
tion center in which students get initial pre-service professicnal train-
ing in the study of methods and administration of teaching in preparation
for teaching interneship in off-campus schools.

4. The provision of interneships in typicel community schools for
student teachers to replace the traditional type of practice teaching.

5. Development of a plan of selection of students.

6. Study of plemns for follow-up of graduates in service.

General Education

Organization of the lower division is outlined below with brief
statements of each type of work.

Art. A one-year course in drawing and art appreciation is
required of students since we believe that every teacher should have atb
least an elementary knowledge and appreciation of art and its place in

living.
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English. Work in English for the lower division is organized
as a two-year course in reading, writing, and speech. It is required of
all students.

History. A ons-year course in the history of menkind and the
American nation is required of all students so that they will know some-
thing of what has happened (how and why) in the development of the world
and the development of governmental cultures, and how the American nation
of racial groups has been built.

Mathematics. A one-year course of functional mathematics has
been developed and is required of all students in order to give them a
working knowledge of the elemental quantitative aspects of living and
their functional relations.

Physical and Health Education. Work in physical and health

education is required of all students dufing the freshman and sophomore
years.

Practical Arts. A program of general training in practical

erts is required of all students in the lower division. The purpose of
this work is to prepare prospective teachers in a wide range of simple
manual skills that will enable them, as teachers, to use local available
materials in making useful articles and to guide adults in the conserve-
tion and utilization of aveilable materials.

Psychology. From the separate courses in general, educational,
and advenced psychology, formerly in the curriculum, an integrated year-
course iﬁ psychology has been developed for all students. This work is
organized in five large units of materials -- heredity, growth and

maturation, learning, personality, and mental health =~ in which students
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are provided opportunities for direct study of individual differences.
A pre-school unit serves as a laboratory for observation and study of
growth and learning in young children.

Science. Two courses in science are required of all students
in the lower division =-- a year-course in humen biology and & year-
course in physical science. The purpose of this work is to enable
students to acquire a general understanding and working knowledge of
science as a basis for professional preparation leading to the teaching
of elementary science to children and adults in rural communities.

Sociology. A year-course in the sociology of rural life is
required of all students in the lower division. The purpose of this
work is to enable the student to secure a knowledge of' social and com-
munity relations. Laboratory-field experiences are provided to enable
students to develop an appreciation of community social institutions

and to acquire some techniques of community study.

Electives for majors and minors in the upper division are
being integrated into broad areas of work. At the present time there
are two such areas =~ the fields of English and social science. The
work in these fields has been organized on the seminar-laboratory
basis and is so scheduled that all members of the English faculty meet
with students in the English seminar work, and all members of the
social science faculty meet with the students in the social science
seminar. Work in these areas is individualized to the extent that each
student, in sddition to the work of the course, pursues & problem or

type of work in terms of his needs and interests.
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Professional Education

The problem of reorganizing the professional education program

has been attacked in several progressive stages:

1. The content of prescribed professional subjects has been re-
orgenized in terms of needs of our students by the process of combining
and integrating the work of two courses into onme. This first step was
teken several years ago by combining two similar professional subjects:
the elementary school curriculum end the secondary school currioculum.
This made possible selection and elimination of materials and the pro-
vision of more functional experiences for students.

2. The next stage of development was marked by an extension of
step 1. The number of prescribed professional subjects has been reduced
from eighteen separate courses to three broad areas of professional work.
A brief desoription of the nature of these three areas follows:

Special Methods and the Campus School. - A year of work that
consists of the functional materials selected from courses in
special methods, principles of education, classroom management,
principles of teaching, educational sociology, and observation.
Students do this work in the campus training center with the
guidance of the supervisor, principal, and faculty of this school.
This work is carried on by students throughout their junior year
as a preparatory step to interne teaching in the senior year. It

provides a basis for further student selection end aids in the
plaxning of the interneship program for each student.

Materials and lethods of Curriculum Study. A year of study
of curriculum materials and methods of selecting pupil activities.
The work of this course is selected from fields of history and
philosophy of education, principles and techniques of curriculum
construction. In the seminar-laboratory organization of the work,
students and the professional staff work together on projects.
This includes the study of real educational problems and the pro-
duction of teaching materials. A culminating project is the de-
velopment of a curriculum and an educetional program for a com-
munity that is studied during the year.
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Interneships for Student Teachers. 1In order to achieve the
objective of preparing a community-social-worker type of teacher
for the rural school, the curriculum has been orgenized so that
practice teaching can be done under conditions similar to those
which these teachers will meet upon entering the profession.

Training Centers

To meke practice teaching real we have secured, through the
cooperation of the local county officials, two complete communities in
which the schools are used as training centers.

In these off=-campus training centers the student-teacher
assumes full teaching responsibility for the period of his intermeship.
Students begin their interneship by making a survey of the community.
They thus become acquainted with the problems and needs of people in
the community from which the instructional materials are selected.

The principal, supervisors, and cadet-teachers cooperate with the com-
munity leaders and with the social and governmental agencies of the
community in working out a community educational program within the
framework of a gemeral plan of school~-community relations.

The guidance of the cadet-teacher during the period of his
interneship is organized into steps that rebresent growth periods in
learning to teach. In the early part of the cadet-teacher's experience,
he turns in to the teacher trainer an activity sheet which gives an ac~-
count of the work done on the preceding day. This aids the cadet-teacher
in developing two important basic skills in teaching:

1. The ability to discover the great variety of opportunities
for instruction that may grow out of a unit of pupil in-
terest, and

2. The ability to select and organize these experiences into

learning activities in accord with the exporience levels
of' the pupils.
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This leads the cadet-tcacher to understand how to prepare pupil
activities outside of those directly connected with a specific unit and
to moke use of the actual experiences of pupils.
The cadet-teachers carry on a program of commumnity-school rela-
tions which includes mactivities in relation to:
1. Parent-Teacher Association of which a teacher is an official, and
a member of standing committees such as health, recreation, pro-

gram, religion, and homemaking.

2. Play nights which are twice a month. The cadet-teachers with the
committee from the P.T.A. plan these activities.

3. Sunday evening inter-denominational services are arranged by a
joint committee of teachers, young adults, and parents.

4. Adult education classes are conducted once a week with the cadet-
teachers as instructors in literacy and in homemaking crafts.

5. Special occasions such as concerts, Hallowe'en party, community
Thanksgiving dinner, community Christmas tree, fair of farm
products and canned goods, Emancipation Proclamation celebration,
Easter program, and health week celebrations.

Selection of Students

In selecting students for the rural education program under
present conditions, the only available data are the student's transcript
and statements of character from the principal or other persons. As the
character statements (exoépt when negative) are in general of little value,
the selection is made almost wholly on the basis of the student's scholastic
record. An effort is made to compare his record with both the high school
and the college record of other students from the same school. Thus, in
‘some cases, where the number of students from a given school has been suf-
ficiently large, it is possible to estimate what the high school record of
& student from a given school need be in order that the college record may
be satisfactory. But except for the larger centers where some visitation

is possible during the year, no data on personality or possible aptitude
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for teaching are now obtained. This problem is particularly acute when the
student comes from a rural center, as visitation of the large number of such
centers is not at present possible.

During the orientation program through testing and guidance, s
further selection is made.

At the end of the freshman year, a careful review of the student's
school record and ratings from teachers form the basis for the elimination
of a number of students either because of lack of general ability or because
of physical or serious personality difficulties.

There is need for additional coordinated guidance in this program

especially in the areas of personality and teaching aptitude.

Follow-up of Graduates in Service

Follow-up of our graduates in service is a problem that requires
further study and discovery of ways ond means. A faculty committee is now
studying this problem in relation to the entire program of pre-service
training. Recently we have held two conferences with recent graduates now
in the local county school system. The results have shown that such con-
ferences are valuable and should be extended. We have contact with gradu-
ates of the past two years through correspondence which gives us valuable
information for reorgenization and changes in the pre-service program of
teacher education.

Follow-up is very important for us because most of our graduates
work in small schools or small school systems where there is a minimum of
supervision and evaluation of the teacher's growth and work. Only a
beginning has been made. A practical program, we believe, may yield rich

returns if it can be developed.
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JACKSON COLLEGE
Jackson, Mississippi
Mississippi is a rural state with a Negro population of about

.one million people. There are 6,000 Negro teachers, half of whom are
very poorly trained. The state maintains only one institution of higher
grade for training teachers for Negro schools. This is the land-grant
institution located in a remote section of the state. There is great
need for the establishment of a second institution somewhere in the central
part of the state, whose sole function should be the training of teachers
for the thousands of small rural schools. Jackson College is being offered
to the state with land, buildings, and equipment, without cost and without
debt, for the purpose of meeting this need.

In the event the State Legislature sees fit to take over this
institution, it is proposed that the governing body shall be the State
Board of Education and not the Board of Trustees of Higher Institutions of
Learning. This would mean that the state agent of Negro schools would be
the logical person to have something to do with the planning and directing
of the institution's program. It is not the purpose or the desire of the
present state agent to attempt to run the institution; he would act only in
the capacity of a guiding and directing influence.

The president of the school should be the person in active charge
of the institution. He should be a man who has had good training and some
experience in rural education, and he should be in hearty sympathy with the
program of improving rural schools and rural life. The faculty should be
made up of well-qualified people who are also trained in the field of rural

education and are in sympathy with rural life.
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The guiding philosophy of this institution should be to take con-
ditio£s as they are and to undertake to improve them. Teachers should be
trained to analyze and identify rural problems and then to find solutions
for these problems, using whatever materials are available.

The student body will be made up of about 150 pupils in each
class. These pupils will come from Negro high schools and from the present
teaching force in the state. Undoubtedly, some of the present teaching
staff would desire to return to a school of this type for additional train-
ing. The student body should be hand-picked, as far as is possible, and
should be culled from time to time. It must be understood that the pur-
pose of this institution is to train teachers for rural schools. Fees
charged students should be kept at a minimun.

It is planned that the education program of Jackson College run
through four quarters in each calendar year = a fall quarter of twelve
weeks; a winter quarter of twelve weeks; a spring quarter of twelve wecks;
and a summer quarter of twelve weeks. This will necessitate keeping the
institution in operation for approximately eleven months in each calendar
year. The school will not undertake to do anything other than train
teachers for the rural and elementary schools of the state. It should not
attempt to do over two years of work - the first being content courses,
and the second additional content courses, with professional studics added.
All content courses should be very practical and should attempt to give the
student a good background in the essentials of learning that any rural
teacher should possess. For example, the courses in English should be very
practical, consisting of reading, letter-writing, grammar, public speak-

ing, etc. All content courses should be given the professional slant.
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This practical aspect of each course should apply throughout the entire
curriculum. Every trainee should receive instruction in prectical
agriculture, hoﬁe improvement, health, and sanitation. No effort should
be made to train teachers to become agriculturists, but all of them
should receive practical instruction in home gardening, in keeping a
farm flock of chickens, in the growing and curing of a meat supply, in
the production of & milk supply for home use, in the growing and preserv-
ing of fruits and vegetables, in the improvement of homes and home
grounds, in the growing of flowers and ornamental shrubs, and the like.
The fifty acres of land now available for gardening and truck plots are
to be used by the instructor in agriculture as a laboratory for giving
practical instruction in elementary agriculture to prospective rural
teachers,

The courses in home improvement should also be of a very
practical nature, providing instruction in improving homes and home life,
teaching people how to live better, how to provide more home comforts and
conveniences, how to have a better food supply, how to have more attrac-
tive home surroundings, better health, and better sanitary conveniences.

The improvement of rural life among Negroes in Mississippi is
dependent largely upon better interracial cooperation. Sharecroppers
and tenant farmers cennot do much toward improving their surroundings
unless they have the sympathy and cooperation of the landlords. It is
therefore necessary in a rural educational program that leadership should
be developed to cope with interracial problems. This institution sghould,
therefore, devote considerable time to the question of training teachers

and leaders in the technique of interracial cooperation.
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Another aspect of rural development in Mississippi is that of
adult education. It becomes more and more clear as we face the problems
of rural Negroes that it is difficult to educate the children exclusive
of their parents. Teachers must be given more and more training in the
field of social psychology. They must learn how to enlist the cooperation
and support of the parents of the children.

All prospective teachers must also be required to do observation
end practice teaching in near-by rural schools, under careful supervision.
This supervision should be done by helping teachers, under the direction
end guidance of the instructor in education. Jeanes teachers will be asked
to lend their cocoperation.

It is also proposed to develop a library that shall be the very
heart of the educational program. Books and publications must be selected
on the basis of their pertinency in meeting the needs of teachers and leaders.

On aoccount of the poverty-stricken condition of most high school
pupils, it appears advisable that scholarship aid in the amount of fifty
dollars per year be given to carefully selected high school graduates.

The educational program of Jackson College should be simple and genuine,
and adapted to the needs of the rural teachers of Mississippi.

The institution should be used as headquarters of wvarious service
agencies for the Negro population of the state, such as home demonstration
work, Farm Security Administration, adult education, Negro teachers!
associations, and summer schools for a large number of rural teachers, It
is proposed that the college be used as a meeting place for Jeanes teachers!
conflerences, principals' conferences, rural ministers' conferences, women's

conferences, and for other educational purposes.
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UNIVERSITY OF GEORGIA
Athens, Georgia

Point of View

The present program of the College of Education at the University
of Georgia, now in the third year of its development, is concentrated on
the preparation of teachers, supervisors, and administrators for rural
schools in Georgia. Georgia is predominantly rural, and teachers must be
prepared both to understanﬂ rural conditions and to participate actively
in bringing about a better rural life. The Cocllege of Education holds that
one of the most important functions of the school is to assist in making
the neighborhood of which it is a part a better place in which to live.
Teachers must be prepared to teke leadership in bringing about better
conditions. Teachers are best prepared by combining a proper balance of
theory and experience. Hence, the College of Education must be concerned
both with providing necessary theoretical aspects of teaching and also

actual experiences in observation and teaching in rural situations.

Objectives of the College of Education

1. To guide young people of outstanding scholarship and ability
toward teaching; and to provide for the selection of candidates for teaching.

2. To develop and teach those bodies of information and to develop
those skills and appreciations needed by teachers.

3. To develop facilities which demonstrate an efficient school in
action.

4. To develop appropriate apprentice and.intern facilities for pros=-
pective teachers, supervisors, and administrators and other school workers

in rural communities.
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5. To provide field services to aid the schools of the state in
the solution of current school problems.
6. To conduct educational research and experiment for the purpose

of aiding in the solution of the various problems of the teaching profession.

Procedures and Activities of the College of Education

The work of the College of Education may roughly be divided into

the following phases:
1, On-Campus Activities

a. Selection of students for teaching

b. Guidance of students

c. Teaching of arts and sciences underlying teaching

d. Providing for demonstration of good teaching

e. Research

2. Off-Campus Activities

&. Apprentice program

b. Field services

¢. Educational clinics

d. Research

The on-campus activities of the College of Education consume
approximately 60 per cent of the time of the faculty. During the past
eighteen months attention has been devoted to improving facilities for the
selection and guidance of students. Definite programs are now in use
through which it is hoped that a higher quality of person will be found for
teaching, while those of less ability who heretofore have selected teaching
as a profession will be guided into other fields. Naturally, a great deal
of attention is being devoted to the teaching of the arts and sciences
which underlie the profession both at the undergraduate and graduate
levels. At the same time a proper balance and coordination is being at-

tempted between on-cempus and off-cempus sctivities. In all cases theory

is being definitely related to practice.
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A thorough study of the curriculum of the college is geoing on
continuously. The number of courses has been decreased and committees
are at work to bring about better coordination between courses with sub-
sequent elimination of overlappings. All courses are being more definitely
pointed toward the actual job which the teachers in training will perform
in the field. Graduate courses are being conducted as seminars with the
definite objectives of solving field problems using the library and
other facilities of the campus as aids in their solution. The thesis‘and
dissertation problems of graduate students are more and more growing out
of actual field problems which exist in Georgia. Thus, it is hoped that
an attack may be made on the vexing difficulties which now confront the
state. In many cases two or more professors are assigned to a given
course in order to provide for better balance and to facilitate a proper
coordination of on- and off=-campus activities.

Increased emphasis is being devoted to off-campus activities.
The apprentice teaching program has been greatly expanded. The demonstra-
tion school on the campus is now being used exclusively for the demonstra-
tion of good teaching and for a limited amount of experimentation. All
apprentice teaching activities are conducted in cooperating schools off
the campus. Great care is being taken in the selection of these schools.
The regular members of the College of Education faculty visit these off-
camﬁus centers at least once every two weeks. The students spend three
months in these centers and become actual members of the teaching staff
es well as a definite part of the community. These apprentice facilities
apply not only to the undergraduate program but also to the graduate work.

Prospective supervisors and administrators of rural schools each spend
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threg months in the field situation under the joint guidance of the College
of Education faculty and trained people in the field.

Another important phase of the off=-campus program is the service
which the college extends to the schools of the state in helping them to
discover their problems end take steps to solve them. One member of the
faculty gives his full time to this work. This service has proved to be
very profitable and has resulted not only in the school people attacking
their problems more vigorously than ever before but also in bringing about
a closer coordination between the program of the college and the program
of the schools of the state.

This year there has been instituted whet is known as a series of
educational clinies. These eclinics have for their purpose aiding school
people and communities in the solution of specific problems of the fisld.
They vary from special assistance for one school system or community to the
consideration of a common problem involving several school systems or
counties. At present approximately fiftty such clinics are in operation.
Members of the College of Education staff, upon request, go toc a given
center to aid the officials in diagnosing a problem and setting up & pro-
gram for improvément. Some of the cliniecs run over an extended period,

8 year or more.

More and more the College of Education is conducting research of
various kinds in an endeavor to aid in the solution of long-time problems
with which the schools are confronted. Graduate students, members of the
faculty, and in several cases school superintendents and others are carry-
ing on research aimed at the solution of these problems.

One additional activity which deserves special mention is the

cooperative program which is being developed with the county board of
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education and the administrative officers and teachers of Walton County.
Approximately twenty-five miles from the College of Education, this is a
typical Georgia rural county. A five-year agreement entered into between
the officials of the college and the officials of the county aims to: (a)
aid the county in improving conditions within the county and its communi-
ties through the agency of its schools, and (b) provide an actual field
laboratory for the College of Education which may be used in the education
of teachers, supervisors, and edministrators. This program commenced last
spring and is now in active operation. Up until the present, major em-
phasis has been upon plenning a long-time program and in making careful in-
ventories of conditions within the county. The faculty and students of the
College of Education all have a definite part in this program. Teaching,
research, planning, apprentice programs, etc., are being developed with the
conditions in Walton County as a setting. Walton County people are using
the college in many ways in an endeavor to improve the conditions in the
county and to make the school progrem more efficient. This experiment
should provide not only a worth-while demonstration in teacher education
but add greatly to the efficiency of both the program of the College of

Education and the school program of the county.

Summary
In review, it may be said that the program of the College of
Education for the preparation of teachers, supervisors, and administrators
is an endeavor to: (a) prepare efficient workers for the various occupa-
tional jobs found in edycation in Georgia; (b) use the college as an
integral part of the development of better school conditions throughout
the state; and (¢) conduct research, the results of which may aid in the

solution of many of the problems with which the schools are faced.
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GEORGE PEABODY COLLEGE FOR TEACHERS

The purpose of George Peabody College for Teachers is training for
educational leadership, and to this end it devotes its entire resources. Since
the initial gift was made by Mr. George Peabody for the benefit of education in
the South to the present time, one central purpose has been in mind - to elevate
the quality of life, especially in the South, through education.

The following statements set forth the general characteristics and
point of view of the institution as conceived by its Board of Trustees, its
faculty, and administrative officers:

1. It is identified with the life of the region it serves.
2. Although its emphasis is regional, it takes into account the life
of the nation as a whole. As.it contributes to the nation through

its leaders, so it receives from leaders of other regions a

continuous flow of energizing ideas.

3. It provides a common core of educational experiences for those whom
it develops and guides as educational workers.

4. It provides for various types of specialization necessary to meet
the demands which the complex life in a democracy makes of its educa=-
tional workers.

5. It develops progressively procedures and techniques whereby its
faculty may be not only educational leaders, but interpreters and
planners of social progress as well.

6. It serves as a laboratory for intensive research on problems of
general educational import, and as an experimental center for the
exploration and validation of educational hypotheses.

7« It slowly and continuously redefines its fundamentel peint of view
and reorganizes its program of work.

In order to carry these concepts into action, the College has set up
a variety of services both on and off the‘campus. In addition to its regular
courses designed for the training of persons for various types of professional
positions, these services may be designated as: 1. Speecial Courses, 2. Surveys
and Special Studies, 3. Consultant Service, 4. Laboratories and Workshops, and

5. Institutes and Conferences.
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Special Courses

In order that both graduate and undergraduate students may become
more fully aware of conditions which affect the people among whom
they are to live and work, certain courses have been introduced
which provide special emphasis on certain large problems which
characterize our region. Among these are "Problems of Dual Educa=-
tion in the South", "Social Problems of the Southern Region", y
"Research in Southern Problems", "Regional Studies - the South",
and "Economic Problems of the South = Rural."

The fact that these courses are attended by large numbers of the
graduate students is some indication of a felt need for this type
of service.

Surveys and Special Studies

Principally through the Division of Surveys and Field Studies, the
institution conducts one or more educational surveys each year.
Some of these surveys are comprehensive in nature including every
aspect of a whole school system. Others are less comprehensive
but include some special aspect of a school problem that has
general significence. Higher institutions for white and Negro
students, city and county school systems, and an occasional study
of a problem on a state-wide basis represent the major part of this
sctivity.

Consultant Services

Consultant services are provided through cooperative arrangements
with state departments of education, local school systems and
individual schools, While the major portion of this work is carried
on through the Division of Surveys and Field Studies, it is by no
means limited to that Division. Many faculty members render direct
consultant services to schools and school systems throughout the
year. Such services have been rendered to state programs for the
improvement of instruction in Alebema, Arkansas, Florida, Kansas,
Mississippi, Tennessee, and Virginia; County School Systems:
Sumpter County, South Carolina; Cullman County, Alasbama; City
School Systems: Drew, Mississippi; Nashville, Tennessee; Paris,
Arkansas; North Charleston, South Carclina; Blytheville, Arkansas;
Sumpter, South Carolina; and Columbia, South Carolina. Consultant
relationships also have been worked out with a number of teachers
colleges and higher institutions. A special arrangement exists
between Peabody and Fisk University wherein a member of the staff
at Peabody is consultant to the department of education at Fisk.

Laboratories and Workshops

The curriculum laboratory at Peabody seems to have made a distinct
contribution to the improvement of educational practices in the
South during the past eight years. The purpose of the laboratory
is to provide guidance materials and facilities for selected
groups from state and local school systems that are engaged in
planning curriculum improvement. During the last three years,
nineteen such officially designated groups have worked in the
laboratory. They represent five states, one county, four cities,
and one individual school.
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At least six state universities in the Southeast have established
curriculum laboratories in order to serve their own state programs.
These laboratories are probably an outgrowth of the direct and
indirect influence of the laboratory at Peabody.

The laboratory or workshop idea has expanded gradually so that now
it includes a much broader scope than formerly. Special groups
interested in the education of teachers have worked for the past
four years., Their interests have centered more and more upon the
problem of educating teachers for small rural schools. This year
in response to a strong request, a workshop for representatives

of colleges and junior colleges is being organized. Alsc the work-
shop idea is being developed in one field of major interest, namely,
the social studies.

Coordinate with the development of the laboratory at Peabody has
been a similar laboratory at Fisk University under the immediate
direction of a member of the staff at Peabody. Through this
laboratory during the past five years several hundred Negro teachers
and administrators have worked together on their common problems.

Institutes and Conferences

Throughout the year, particularly in the summer, Peabody holds a
number of regional conferences on problems of social significance.
For the past seven years there has been an annual Curriculum Con-
ference during the summer session. Each year special emphasis is
given to some problem of particular significance to education in
the southern states. Other similar conferences and institutes are
Institute on Professional Relations, Reading Institute, School
Administrators Conference.

All of these activities produce their reactions upon the members of
the staff at Peabody so that as the various types of services are
rendered, the institution is stimulated to renew constantly its
on-campus program so that it may be more closely related to the
problem of improving the quality of life in the South.

During the past two and a half years the Division of Surveys and

Field Studies, in cooperation with the department of education at Fisk

University, has been conducting a study of the small rural schools of the

South.

The fundamental purpose of the study was to discover the actual condi-

tions of rural schools (both Negro end white) and to find ways and means of

improving them and through them the quality of rural life in the South.

With the completion of that phase of the study which has to do with

conditions observed in rural schools and the implications that these conditions
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have for teacher-education, the next logical steps are: (1) to carry the findf

ings to the teacher-educating institutions and to assist them in studying their

programs and service areas in order that they may plan instructional progreams

to meet the needs of rural teachers:; and (2) to provide for implementation

through a continuing program of rural regional research and service.

The following program was, therefore, set up for continuing and

implementing the study of rural schools in the South.

1-

3e

A continuing program of rural research and service by the Division

of Surveys and Field Studies; such rural research and service to
include original regional research in rural life and rural school
problems, the collection and dissemination of helpful information
pertaining to rural school problems, and the provision of consulta-
tive services to teacher-educating institutions, state departments

of education, and local administrative units regarding these problems.

The selection of four teacher=sducating institutions, two white
institutions and two Negro institutions, for cooperation in studying
their instructional programs and service areas and in planning an
instructional program to meet the needs of rural teachers. Each
institution will be expected to study the region which it serves.
This will mean research and field studies by faculty members, as

well as faculty group discussions and seminars by the whole faculty.

The selection of four county systems with which Peabody would work
in an attempt to improve their rural schools and through them the
quelity of lif'e in the area. We would first make a thorough study
of the rural schools in each county, using the evaluative criteria
we have developed. We would then work cooperatively with the
administrative and supervisory forces in the counties in an attempt
to improve the schools.

Exploring the possibilities of establishing a cooperative arrange=-
ment whereby the Division of Surveys and Field Studies may work
directly with some county near Nashville in developing an improved
rural education program in its small schools. If four schools could
be used in this manner, two one-teacher schools, one for whites and
one for Negroes, and two two=-teacher schools, one for whites and

one for Negroes, we could show Peabody and Fisk students what can
actually be accomplished in small rural schools.

The encouragement of county and state groups to use the facilities
at Peabody and Fisk in developing curriculum materials especially
adapted to rural schools and their needs.
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Dr. Edwin R. Embree,

Julius Rosenwald Fund, -
4901 Ellis Avenue,

Chicago, Illinoise.

Dear Dr. Embree:

On the fourth I sent you a wire to the
Hotel Washington, in Washington, D. C., copy of vhich
I enclose., The wire, as you will note, explains
the sudden emergency that prevented my leaving
Atlanta. I am today in receipt through the maill of
the enclosed notice from the telegraph company to
the effect that this wire was not delivered to you.
This leaves me very much distressed to learn that you
had no explanation vhatever of my absence from the
meeting after I had accepted the invitation to attend.
I can not understand why the telegram to you at the
hotel at which the meeting was being held should not
have been delivered, but I am writing to clear myself
of responsibility in the matter and so that you may
mderstand exactly what occurred.

Best wishes.

Sincerely yours,

MS 2 MC
Inclse.
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Miss Margaret S. Simon I3 EJ 1’/m)
Julius Rosenwald Fund ' &,
4901 Ellis Avenue ” ﬂ

Chicago, Illioris

Dear Miss Simon:

I am sending my expensge account to you in all possible haste.
I would hasten to explain the statement were it not for the fact that
its implications are obviocus. '

I do not need to tell you that I found the recent meeting of
the Rural Council on Education to be both helpful and stimulating. I
am not, as you know, working in a strictly teacher trzining institution,
rather this is a Liberal Arts Teacher Irajning College. Nevertheless,
I am working to bring about changes in our program which I hope will be
just as real and as vital as are some of the things that are being done
in the Rosenwald sponsored teacher training schools.

It mey be that you will some day be surprised by the progress
that we are msking or, by the same token, you may be surprised at the
lack of progress that is being made. In any event I think the ideal
of a vitalized program of education is worth working for in any
situation. '

Agein may I state I am grateful to you and others of the
Rosenwald Fund for inviting me to attend this meeting.

Very truly yours,

Sy —N B
. Mzx Bond
Dean
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Encl. o= VIS -
s
|




TIr™ A =~ e
Pu Al

W nar
r i
| | -

COMMCOAM
FRU utihi"’j

4

g

i ¥l
1:-' 3 & = 4 5 4 l':.

January 10, 1940

Dear Mr. Smith: fie missed you at the Washington

conference. While I did not re-
ceive your telegram, I knew that only serious and
unavoidable business kept you from the sessions. I
was staying at another hotel and arrangements for
these meetings had been made by other members of our
staff. I suppose that is the reason why your wire
wag not delivered to me. I did not call at the desk
for messages, supposing that they would be delivered
to the meeting room. Our only regret, however, is
that we could not have the pleasure of your associa-
tion with us. The meetings were unusually good; the
discussions centered directly and constructively on
the various aspects of rural education in which I
know that you are as much interested as we. I hope
we may have the pleasure of your attendance at these
meetings another year. Ueanwhile, of course, we will
keep you in direct touch with all our thinking and
planning in so far as it affects the three institu-
tions with which we are working in the State
University System of Georgia.

Very truly yours,

ERE:JW Eournt B

Mr. Marion Smith

Hirsch, Smith & Kilpatrick
Suite 1046 Hurt Building
Atlanta, Georgia
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J.S. VANDIVER
SUPERINTENDENT

P.H. EASOM
STATE AGENT

J. A. TRAVIS
ASSISTANT STATE AGENT

State of Mississippi

DEPARTMENT OF EDUCATION
DIVISION OF NEGRO EDUCATION
JACKSON

January 11, 1940

& G2 ! >

{“ﬁ/ Jaya '}Ib»o
Mr. Edwin R. Embree

Julius Rosenwald Fund #le
4901 Ellis Avenue ;
Chicago, Illinois _

Dear lr. Embree;

Just a word of sappreciation for the
privilege of having attended the Council on
Rural Education. The conference in Wash-
ington was one of the finest educastional
meetings I have ever attended. Each subject
was interesting, each speaker was dynsamic.

Enclosed 1s my expense account from
Jackson to Washington and return.

Cordlelly yours,

b Drmie”
XK. Travie
Asslstant State Agent

JAT :KGE
Enclosure - 1




J.S. VANDIVER
SUPERINTENDENT

P.H. EASOM
STATE AGENT

J. A, TRAVIS
ASSISTANT STATE AGENT

] ¥ rl."‘= — P .“ . :
FRUGRAM

s (1J&“i{fﬁﬁfj{§% }@;jtk
State of Mississippi (j

DEPARTMENT OF EDUCATION
DIVISION OF NEGRO EDUCATION
JACKSON

Janusry 11, 1940

D~ 5 1o

Mr. Edwin R. Embree
Jullus Rosenwgld Fund
4901 Ellis Avenue
Chicago, Illinois

Dear lir. Embree:

We certainly enjoyed the conference of
your Ruresl Education Council in Washington.
I cannot recell sitting through an educational
meeting for as long as two days without some-
one's getting up in the clouds. This was
not true of your meeting. The discuesione
were practicel, realistic, and appropriate.
We enjoyed the meeting thoroughly.

Cn the attached sheet I am submitting my
expense account for the trip.

Cordielly yours,

P B Eas::ﬂﬂﬂfymﬂjl
State Agent

PHE :KGE
Enclosure - 1




To

Mr, Charles S, Johnson

Fisk University

Naghville, Tennesace

Julius

Rosenwald Fund

4901 Ellis Avenue
CHICAGO

Payment Voucher No. 711

Date January 11, 1840

Relmbursement for travel expenses lncurred in comnection with

trip to Washington, D. C. to attend Rursl Council Meeting - - - $79.90

AR ST ST D'
Ck.#22898
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 39-8 $79.90
Prepared by Checked by Posted by
AN Comptroller




E

NOTATION OF EXPENSES
RURAL EDUCATION COUNCIL MEETING
WASHINGTON, De C., JANUARY 5-6, 1940

Railroad fare:

Hashville to WaShington sssnsnsne 321.85
Pllllm L R ] .6.50

Washington to Nashville .sesscesse 21.85
PRLIMERN convevconntonmenessessia 6430 %56&30
(Round trip fare not convenient) '
Train meals =-- six (Three each way} sss s ssaranwa T+40

Living expenses in Washington == 2 days seeescecsees 10,00

Porterage and checking baggage in Cincinnati
(both WayS) tsrsessasasnssnnsens 1,40

Taxicab fares -- to trains and to meetings .seesesee 2,00

Gratuities -- train porters, hotel, etCe seesecscee 2,80

;‘579.900”)/

Dozomuy A, Elvings

Eig;les Se |Johnson

January 2, 1940




Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO

To

Mr. Leo M, Favrot

¢/o Mr. FEdwin R. Embree

Payment Voucher No. 701

Date Janusry 11, 1940

(V4

S %

4 I.hr >

Reimbursement for travel expenses incurred on trlp to Washington, D. C,

attant meeting of the Rural Councll uestlion ,
on Janmary 8, and 6, 1940 = = = ~ = « = - - - c - - - - - .- - $6¢6,08
Che#22381
Accounts Appropriation No. Debit Credit
Rural Schoel Administration - Travel 30-5 $86,06

Prepared by Checked by Posted by

Comptroller_:
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/' o
N
Ot
{ >
EXPENSES OF LEO M., FAVROT
to
CONFERENCE ON TRAINING OF TEACHERS FOR RURAL SCHOOLS
Washington, D.C.
January § - 6, 1940.
Round trip rail fare, Baton Rouge and Weshington, D.C. $55.45
Pullman, Washington, from and to New Orleans 16.80
Eight meals en route 10.26
Taxi fere, New Orleans, Washington and Baton Rouge, 1.80
Tips, porters, ped caps, hotel 175

Total # 86.06

LoRoTHY A, By

LRAC




- Yo 4w o
Lrs Relter D, Cocking
Mol "> n-ia -l -
COLLEEE Ci LLugcatlon

The University of Georgia
Leorgia

Atheng,

Julius Rosenwald Fund =~ =
4901 Ellis Avenue FRULRKA

CHICAGO
Payment Voucher No. 7.3

Date Janvery 11, 1340

Eeimburge L for expense icurred in esnpection wi trip to
sghington, D. C. to ettend Bursl Coumcil tiGg = = = = = = ==~ $44.80
Cher 238D
Accounts Debit Credit

Rural Scl

wol Administration =

Appropriation No.

TO_E V-
w =t oot g OU

Prepared by

Checked by

Posted by

Comptroller




January 8, 1940

Expense Account
of
Welter D. Cocking
in connection with
Kurel Life Conference
Washington, D. C.
January 4-7, 1940
inclusive

Railroad fare - round trip = Athens to Washington
Pullman
Taxi cabs

Mezls

Incidentals

Eis

AN

<

$ 26405
10.50
1.50
4,75

2400

$ 44.8sz




Julius Rosenwald Fund i iy

4901 Ellis Avenue
CHICAGO

To Payment Voucher No. 77
I's Ve Le LTE t
Date J LF 4'; ;.-_., ;u‘.L
George Peabody Cclleyge for Teachere
Reghville, Tennessee
Reilaburaenent ?{.’-I‘r .Il?=,‘_‘..£ Lnourred n Connectiol 1} 2 ¥ L0
iashington, D, C. to nd Fural Council Meeting - - « = - = ~ $57.40
o & ;
Ck.wE888
Accounts Appropriation No. Debit Credit
Raral Schiocl Administretion - Trevel S3=E §567.40

Prepared by

Checked by

Posted by

Comptroller




GEORGE PEABODY COLLEGE FOR TEACHERS
NASHVILLE, TENNESSEE

January 8, 1940

DIVISION OF
SURVEYS AND FIELD STUDIES

JULIUS ROSENWALD FUND &
DEBTOR TO: J. E. Brewton
FOR: Expenses for trip te Rural Education Council, Washington, D. C.,

and return to Nashville, Tennessee, January 4 = January 7, 1940.

Transportation (R<R. fare plus pullman) $464.40

Meals 6420
Miscelleneous (Tips, taxis, etc.) 4.10
Total $57.40 w‘)

J+ E. Brewton,
Associate Director, Division
of Surveys and Field Studies

v Q€ Roe

DORGTHY A, TVl




Julius Rosenwald Fund

4901 Ellis Avenue
CHICAGO )

To ‘ Payment Voucher No. 706

:jrt Ja P,.:i--u & %:

Date Janusry 1940

Pillard University

New Urleans, Louisians

Reimt ement for expens incurrsd in eonnection with trip to

f ngton, D. C. to atiené Rural Council Heeting - -~ - - - - « £50.,80
e R

Cl.722887

Accounts

Rursl School Administration = Travel

Appropriation No.
596

Debit
£80.30

Credit

Prepared by Checked by Posted by

A

Comptroller




EXPENSE ACCOUNT

Trip to Washington, D.C.
Jamuary 3-7, 1940

J. Max Bond

R. R. fare - New Orleans, La., to

Washington and return $ 50.85
Reservations to and from New Orleans 16.80
Hotel in Washington 2.50
-- Food -

In Washington 2.50

On train L45
Taxies in Washington 1.70
Misc. including tips 1.50

Total $ 80.30 u/"))
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2656 Harrison Street
Gary, Indiana

1-15-40
Mrs. Margaret S. Simon
The Jullius Rosenwald Fund
4901 Ellis Avenue
Chicago, Ill.
Dear Mrs, Simon: Son) wmicﬁmﬁi“éﬁf&ﬂﬁ)

I am sending my statement e directly to you,
since it was throu you that I secured the advance

for travel expense to Washington,

You will please notice that there is a balance due the
Julius Rosenwald Fund of $11.60. I plan on being in
the office of the fund next Thursday or Friday and 1
will leave a check to cover this balance.

I want to take this opportunity to express my thanks

for your kindness and also to say that I enjoyed the
meetings of the Council, I am

Yours very truly

gsbob § 19 Reddix.




UIP)A;D | ( pcrrncild

Hae

2656 Harrison Street
Gary, Indlana
1-15-40

Mr., J. C., Dixon

Director of Rural Education
The Julius Rosenwald Fund
4901 Ellis Avenue

Chicago, Ill.

My Dear Mr., Dix n:

I want to take this opportunity to thank you for
your kindness in inviting me to the Council on
Rural Education, I made some contacts at the meet-
ing that I am sure will be valuable to me in the
future. I received a great deal in the way of
information and inspiration.

Thank you again, L am

Very truly yours

,

d. L. Reddi¥

‘lu./

-



Julius Rosenwald Fund 3 J =

4901 Ellis Avenue
CHICAGO

To Payment Voucher No. 712

Hr. Nolen M. Irby
Date Jenuery 15, 1940
College of Education
The University of Georgie
athens, Georgia

Reimburgement for trevel expenses incurred in connection with

atteud*;giﬁeﬁting)af the Rursl Council on Education held in

FaghingtonpDe Co = = - = - = - 6 0 6 c ¢ r et e m s c ma o $45.80
Ck.FELER4
Accounts Appropriation No. Debit Credit
Rural School Administrstion - Travel 59-6 £45.80
Prepared by Checked by Posted by

A | ' Comptroller




THE UNIVERSITY OF GEORGIA
COLLEGE OF EDUCATION

ATHENS, GEORGIA

Mss| o WP

Mrs. J. S. Simon | IFS | E f TEn
4901 Eilis Avenue (o e NI LR
Chicago, Ill, [ ‘ ‘ ‘
Dear Mrs, Simons : 44l
I am submittiing my expense statement incurred
attending the Washington Conference:
R.R. fare, round trip $ 26,05
Pullman, round trip 11.00
Meals 4,85
Tax 1.10
Tips and incidentals 2.80
Total | $ EB.SOS%
Sincerely yours, '
Nolen i, Irby
Director of Field Studies
College of Education
m{}/meh
% c\\,
/\ \
1),’5
Vv
€\““ﬁﬂ&
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Julius Rosenwald Fund {00
4901 Ellis Avenue IA N4
CHICAGO i L ‘#"’w_"g
To Payment Voucher No. 714
Mr. Burton P, Fowler
Date Jenuary 15, 1340
Tower Hill School
filmington Delaware
Reimburseneat for travel expenses incurred in connection with
sttending "éetlnpf) of Rural Council on Education held in
. e e
Faghingtonp D, C. on Januery § and 6, 1240 « « = « = = - = =« « - §10.45
Ck.#27886
Accounts ; Appropriation No. Debit Credit
Rural School sdministration - Travel 536 $10.45
Pr?'md by Checked by Posted by
Comptroller ﬁ




TOWER HILL SCHOOL
WILMINGTON, DELAWARE

January 10, 1940

Expenses in connection with attending
Rosenwald Fund meeting January 5, 6, 1940:
$10.45

R. R. Pullman, meals and taxi.

Burton P. Fowler

7 \ SXUATY W
k. g



Julius Rosenwald Fund
4901 Ellis Avenue : Y ) V!
CHICAGO A6
To Payment Voucher No. 718
Miss Ilizabeth P, Cannon
: Date January 15, 1940
Spelman College

Atlanta, Ceorgia

Reimbursement for travel expenses incurred in connectlon with

attending meet of the Rural Council on Education held in

F A Ty,
Hashingtué}xb. L e e £31.60
Ck.#22897
Accounts Appropriation No. Debit Credit
Rursl School Administration - Travel E3=8 $51.60
Prxiared by Checked by Posted by
Comptroller
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Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO

To
Mr, I. 8. Ingrsm

Fegt Georgia College

Genola, Georgia

Payment Voucher No. 74

Date January 15, 1840

Reimbursement for travel expenses incurred in connection with

attend inq(ﬁeetinp):f the Rural Com}su »n Eduestion held in

Woghingbon, Py Cetr = % = = - o - - c e c et s e e r e a = - §43,80
Ck.#22408
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 59«6 £49,30

Prepared by Checked by Posted by
AN

Comptroller ﬂ




MWest Georgia College

Division of The University System of Georgia

Exprese Shipping Point IRVINE §. INGRAM, President

Carrollton, Ga.

Benola, Georgia January 10, 1940

(Suburb of Carroliton)

Expenses to Washingzton Conference and Return

I. S. Ingram

Bus - Round trip to Atlanta 1.80
Atlanta - Washington

Train fare 28.75
Pullman 10.50

Meals enroute:
Jan. $’ Thursday - Lunch .50
Dinner 1.25
Jan. §5 Friday - Breakfast «50
Jan. 7( Saturday - Breakfast .50
Jan. B/ Sunday - Breakfast «50
Dinner 1.00
Jan. ? § Monday - Breakfast 7S
Lunch 1.00
Dinner «20
Taxi: Atlanta 1.75

Washington
Atlanta (on return)

$ 49.30
B
o J. Glﬁy*mbﬁ*J
A



Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO
To Payment Voucher No. 7.¢
Mr. Porter Claxton
Date January 15, 1940
deat Georgla College

Genola, Georgia

Reimbursement for travel expenses iacurred in connection with

sttonding Rursl Couneil on Iducatlon weeting hele

Washinglon, Dy Ci0 = = = =« - - < - - - - - - - - - - - §46,90
Ok # 22407
Accounts Appropriation No. Debit Credit
Rursl School Administration - Travel 39~6 $46,90
Prepared by Checked by Posted by
Comptroller




Mest Beorgia College

Express Shipping Point Division of The University System of Georgia
Carrollton, Ga. IRVINE S. INGRAM, President

@enola, Georgia
(Suburb of Carrollton)
Jan. 10, 1940
Porter Claxton

Expense account, conference on rural education, Weshington, Jan. 5,6, 1940

$1.80 bus roundtrip Carrollton to Atlanta
28,75 train roundtrip Atlanta-Washington

10.50 pullman 2 ways, atlanta-Washington

1.00 taxis Meals, itemized:
.25 lunch Atlenta, Jan. 4
4.85 meals 1,25 supper on train to Washington Jan. 4
«85 breskfast on train to " Jan., §
$ 46.90 total .40 breakfast in Washington Jan. 6.
Y, . 85 breakfast train to Carrollton Jan. 7
)\ 1.25 lunch on train to Carrollton Jan. 7
«85

~ 15
DORS



Julius Rosenwald Fund

4901 Ellis Avenue
CHICAGO

Miss Deborah Cannon
Prairie Ferms School
Shorter, Alsbama

Payment Voucher No. 7

Date

Januvery 15, 1840

i)

b

Reimbursement for travel expenses incurred in connection with

sttending ‘:eeting\)r the Rural Coumeil

on Education held in

- TR
Waspdngton, Ve Uy = = = = ¢ o - o c e e s m s e h - m . ~ §48.33
Ck.#22408€
Accounts Appropriation No. Debit Credit
Rurel School Administration - Travel 395 $45.89

-

Prepared by Checked by Posted by

Comptroller




Prairie Farms School
Shorter, Alabama
January 11, 1940

= =
VS| 5 |
Mrs. lMargaret Simon, Secretary Ich h 0
Julius Rosenweld Fund S g
4901 Ellis Avenue JES P
Chicago, I1linois
bt Yol Jrsv,
7

My dear lMrs. Simon:

What o wonderful experience}(Smiles) But really, I am
so very happy that I was asked to attend such a velu-
able conference., My only regret is that I could not
give moré. And I really hope that it won't be the last
that I shell attend. Thanks for the invitation.

The following is the list of my expenses:

Fare (including porter service snd food) $36.49
Taxi fare and porter service in Washing-
ton

2440
Living Expenses in Washington 7 .00
%45.89
Loéking forward to your wvisit, I am 5&9.

Sincerely yours, &’

-~
elrsed /5

Deborah “annon

‘ ‘ ‘F‘ |/’ et ‘ .‘; & /"f
— fjjﬁl‘r e KA

‘ il B | 1



Julius Rosenwald Fund

4901 Ellis Avenue DA ARA
CHICAGO - by
To Payment Voucher No. 7.5
Br, ¥illiam Line
Date Jsnuery 15, 1840
The Hetional Committse for Mental Hygiene
111 8t, CGeorge Street,
Toronto 5, Csneda
Reimbursement for travel expenses ilncurred in connection with
attending mewtigl of the Rural Council on Education held in
) e aad
Washington, D. C. Junuery 5 and 6, 1940 = = = = = = = = = = = = « £86,00
Ck #RE5D6
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 39-6 $56.00
Prepared by Checked by Posted by
AM
Comptroller




ANADIAN PACIFIC RAILWAYTE

TORONTO to BUFFALO

PARLOR CAR-SEAT
ON DATE STAMPED, ON BACK
rm ND. 4 « | 0ARNo.
N

PASSENGER TG RETAIN THIS
Portion of Ticket
NOT GOOD FOR PASSAGE
Tuls portion of ticket {8 of NO VALUE except
to the passenger to ldentify accommodation,

Property taken into car will be entirely at
owner's risk.

NOT TRANSFERABLE

Formuzi Ne. 373317
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THE PULLMAN COMPANY —Passenger's)s,
Check. To identily accommodations purchased.

b
e |
1

: _—"'_r i S e i
p S -'. I d
;;;crinike:hlo car w_l Ib.uﬂllrclr,-’al_uun "srisk o é-'

PERSO

orsice 11-1-D  ronw 306 £3.15| -






1 2 3 4 5 10 15 20 25 30 35 40 | Changed
A *
CENTS |45 50 55 065 70 75 80 85 80 95 |-nccem
Dollane LA % -2 el % ) % semne. s *
“ 10 20 30 40 50 60 70 80 S0 | Ueper *
THE PULLMAN COMPANY *
PA?‘.NG(RS CASH FARE CHECK,., .~ A v =7
f
LINE sanm-no-m
; o | No. Passengers | Bedroom &
L 7 "
FROM et | Sane *
TO /"‘t l- / —“'Lfﬁ— - *
p E"gm s“.‘ &
[j“:‘, 2 3 7 E e z

PROPERTY TAKEN INTO CAR WILL
BE AT OWNER'S RISK

(K 22952



PACIFIC

HOTELS
COMMUNICATIONS

RAILWAYS
STEAMSHIPS



NAME...........

T L ST /;’/ o ;
&7/ Ul " || TRAVELLERS CHEQUES
A UStandard Time |[GOOD THE WORLD OVER

YOUR TRAIN LEAVES AT.. Y [/ .7

. }’ 3 - J
R s rsiss i el THERER, leciie s.\‘}!,
TICKET = = e cnfiil

SLEEPING CAR $.......oiis)

XOURSPACE RS, ... i i Wil siaicaain * 1
s.n ..... I‘._:-,P...-.-.u.........

-

WE APPRECIATE YOUR PATRONAGE 2 =
¥ If you expect messages or telegrams on the train, please / -
give your name and location to the conductor.

CANADIAN PACIFIC



FOUNDED 1881
THEN AS NOW
A CANADIAN
INSTITUTION

RAILWAYS—21,235 miles of operated and
controlled lines across Canada and United
States. Transcontinental and local passenger
services, linking all important cities, indus-
trial sections, agricultural regions and vaca-
tion resorts. Inland and coastal steamships on
the Great Lakes, Pacific Coastand Bay of Fundy.
Operates own Sleeping, Parlor, Dining cars.

CANADIAN PACIFIC

The World’s Greatest Travel System

SERVING CANADA,
BRIDGING TWO
OCEANS, LINKING
FOUR CONTINENTS,
EPANS THE WORLD

STEAMSHIPS—Two fleetswhich unite Amer-
ica east and west with other continents. To
Europe by Empr , Duch and Mont
steamships. To Honolulu, Japan, China and
the Philippines by White Empresses of the
Pacific. Traffic Agents for Canadian Austral-
asian Line—Vancouver and Victoria to New
Zealand and Australia, via Honolulu and Fiji.

FREIGHT—World-wide fa.st l're:.xht smc: fl:llilies on land and sea. Information as to rates,
an

EXPRESS—Canadian Pacific Express forwards merchandi
money orders, foreign cheques, cable money orders and trav,

HOTELS

Fifteen Hotels — Atlantic Em
Coast to Pacific Coast. Six

CRUISES
- Jo{ Britain I;Y.“Id
delightful Lodges and three wr:u:e.h;ln“ in 'Bmm’i:
Tea Houses in the Cana- —Duchess of Atholl, New
ian Rockies and io. York and Montreal, July
and August,

rial sites freely given.

money, u.lnablu everywhere. Issues
ers’ or rem anywhere.

COMMUNICATIONS
Telegraph service available
throughout Canada and in
connection withu mmlt;
Companies to a pacts o
the world by h
cable and radio,

COLONIZATION

Canadian Pacific has a
large acreage of fertile
agricultural land stll for
sale in Western

on g terma,







THE NATIONAL COMMITTEE FOR MENTAL HYGIENE

(CANADA)

PATRON: HIS EXCELLENCY THE RIGHT HONOURABLE LORD TWEEDSMUIR, G.C.M.G., C.H.
PATROMESS: HER EXCELLENCY THE LADY TWEEDSMUIR
FPRESIDENT:
SIR EDWARD BEATTY, G.B.E.

GENERAL DIRECTOR:
CLARENCE M. HINCKS, M.D. SIR EDWARD BEATTY, K.C., Chalrman

WILLIAM F. ANGUS, ESQ.

SIR FREDERICK BANTING

SENATOR ALBERT J. BROWN
NORMAN J. DAWES, ESQ.

PHILIP S, FISHER, ESQ.

SIR CHARLES GORDON

MEDICAL DIRECTOR:

VICE-PRES!DENT: GRANT FLEMING, M.D.

SIR ROBERT FALCONER
SECRETARY:

MARJORIE H. KEYES
TREASURERS:

PHILIP S. FISHER, ESQ
FRED PAGE HIGGINS, E5Q.

SCIENTIFIC ADVISORY COMMITTEE:
COLIN K. RUSSELL, M.D., Chairman

DIVISION
EDUCATION AND MENTAL HEALTH

WILLIAM LINE, PH.D. J. D. M. GRIFFIN, M.D.

111 ST. GEORGE STREET, TORONTO 5
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BOARD OF DIRECTORS:

FRED P. HIGGINS, ESQ.
JOHN B. HOLDEN, ESQ.
HON, VINCENT MASSEY
JOHN W, McCONNELL, ESQ.
ROSS H. MCMASTER, ESQ
PAUL F. SISE, ESQ.

MORRIS W. WILSON, ESQ.
ARTHUR B. WOOD, ESQ.

5. R. LAYCOCK, PH.D.
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Janvary 16, 1940

Dear Wiss Tietje: Enclosed you will find cur
ctieck for $47.60, reimturping
you for train fare to ¥achington, P, €. to zttend
&tinb}af the uour‘( il on Bural Fduecation.
K It ie customry for the Fund
to pay, in edcition to train fare, meals, Lexis, lips,
etc. If you had any such expenditures, 1 shall be

gled to send you another reimbursementi.
Very truly yours,

Dosommy A, Evviesse
DE: &l

Miss Grace Tietje
Sheffield, Alabama



- Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO |
To Payment Voucher No. 7ii
Iﬁr- P ﬁ‘ Lasom
Date Jeanuery 16, 1840

£tate Departuent of Eduecation

. - g - r 4 e el
Jackson, Mispelseippl

Reimbursement for travel expenses incurred in eomnection with

trip to Weshingbon, P. C. to attend Rural Council meeting - - - §7£.10

W

Ck.fE2412
Accounts Appropriation No. Debit Credit
Rursl School Administration - Travel 23-6 $72,10
Prepared by Checked by Posted by
A Comptroller




EXPENSE ACCOUNT
P, H. EASOM
Rurel Education Council Sponsored by
Julius Rosenwald Fund

Washington Hotel
Washington, D. C.

Jenuary 5-6, 1940
Round trip ticket, Jackson to Washington $45.75

Pullman, Jackson to Washington 7.90
Pullman, Washington to Jackson 7.20
Taxl service 1.60
Meals 8.95

Totel - §72.10
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Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO

Payment Voucher No. ..

-

Date g oual'y {.{-, 1940

§

irgement for train fare pald to &Llami(ﬂ&s. T.-Ln) of the Rural

Edueation Couneil held in TWashington; De O = =« = = = = = =« - $47.€0
————
Ck o :":15
Accounts Appropriation No. Debit Credit
RBurel School Administrstion - Trevel 85-~C £47.60

 Prepared by
AM

Checked by Posted by

Comptroller
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e Julius Rosenwald Fund

To <

Mr. 3. A. Trﬁd'l
State Department of Education

Jackson, Mississippi

4901 Ellis Avenue
CHICAGO

Payment Voucher No. 7#1

Date  Jenuary 16, 1940

Heimburssment for travel expenses incurred in conneection with

attending RFural Council meeting held in Waghingtom, D, C, « « « « $67.15

e R DRSS e

Ch . #22411

Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 896 $67.15

Prepared by Checked by Posted by
A Comptroller




1940

January 2 -

9-10-11

v

EXPENSE ACCOUNT
J. A, TRAVIS

Attending Council On Rurel Education

Washington, D. C.

Jackson to Birmingham, Alabama

Transportation
Meels
Incidentals

Birminghem, Ala. to Greensboro, N,

Transgportation
Room t Qo 3
Meales
Incidentals

& 5.00
1.25
.20

C.

5.00
2.55
1.85

.40

Greensboro, N, C.to Washington, D. C.

Transportation
Room ¢ Ga— )
leals
Incidentals

Washington, D. C.

Meals
Incidentals

Washington, D. C.
Washington, D, C. to New York
No expense

Washington, D. C. en route Jackson,
Missliseippl

Raillroad fare
Pullman
Meals
Incidentals
Total -

5.00
2.50
2.10

.40

.45
.40

27.75
7.90
2.90
1.50



- il

January 18, 1940

Dear Mrs. Cannong You know without my saying it that

we have always, from the time of
the very first meeting of the rural council, enjoyed and
aporeciated your attendance at those mectings. VWe remem-
ber very happily the contributions thst you and
Mrs, Duncan made to the early development of our program in
raral education, and I remember just &s happily and pleasantly
the earlier work in the field of rural aducztion you did at
Union City.

These council meetings are very inter-
esting and very worth while occazsione for us here in the
Fund. But they present one real difficulty for us. There
are so many excellent and delightful neople whom we would
like to have attend them every year that we are forced to
make s2lections from year to vear. This makes it impossible
for us to have at every meeting every individual we would
1like to have attend.

You ought to feel rather prous of your-
golf anyhow, becanse as a matter of fact we can look back
to about five years ago when you started your first rural
school work during the summer and from that time dates a
revival in interest in the South in rursl education. It
would be interesting if someone could, starting from that
time or perhaps & little earlier when Mr. Favrot first
started his ectivity, list some of the developments of
rural education in the South in the order of their sequence.
It might provide a very interesting history of the revival
of an interest in rurel life.

Very truly yours,
JCDsRW C
Mrs, Elizabeth P. Cannon

Spelman College
Atlanta, Georgia



To

dr, Psvl R, Merrow

University of Georgla

Athens, Gsorgla

Julius

Rosenwald Fund

4901 Ellis Avenue
CHICAGO

Payment Voucher No. 77
Date Jeaunary 19, 1940

felubursemenl for travel expenses lacuzred in connection with

rip to Washington, D. C. Yo a'*'r‘Q\-wtinDOf the Runl

Couucll on Education = - = =
T e fo——

( i

- e - E I e R .

e

Ck.fE2418
Accounts Appropriation No. Debit Credit
Rursl School Adminlstrstion - Travel 59=-6 43 .08
Prepared by Checked by Posted by
AM
Comptroller




GEORGIA STATE PROGRAM FOR IMPROVEMENT OF
INSTRUCTION IN THE PUBLIC SCHOOLS

A Co-operative Program oy the Public Schools

and
THE StaTE DEPARTMENT OF EbucAtion Tue Georcia Feperation or WoMEN's CLuss
Tue University SystEMm oF GEORGIA Tue Georcia EbucaTioNn AssociaTion
Tue Georcia CoNGRESs oF PAReNTS Tue Private ANp Enpowep COLLEGES
AND TEACHERS AND UNIVERSITIES

W CeLia McCaLL, Assistant M. E. Taomeson, Director

. M RESEARCH DIRECTOR CURRICULUM OF THE PROGRAM
STATE DEPARTMENT OF RESEARCH. STATE DEPARTMENT STATE DEPARTMENT OF
EDUCATION, ATLANTA OF EDUCATION, ATLANTA EDUCATION, ATLANTA

ket and Pullian terth, Athens-Washnington znd return----337.0!




GEORGIA STATE PROGRAM FOR IMPROVEMENT OF
INSTRUCTION IN THE PUBLIC SCHOOLS

A Co-operative Program oy the Public Schools
and

Tue Georcia Feperation oF WoMEN's CLuss
Toe Georcia EbucatioNn AssociaTion
Tue Private ANp Exnowep COLLEGES
AND UNIVERSITIES

Tue StATE DEPARTMENT OF EbucATiON
Tue University SySTEM oF GEORGIA
Tue Georcia CoNGRESs OF PARENTS

AND TEACHERS
M. E. Tuomeson, Director
OF THE PROGRAM
STATE DEPARTMENT OF
EDUCATION, ATLANTA

Ceria McCarL, Assistant
DIRECTOR CURRICULUM
RESEARCH, STATE DEPARTMENT
OF EDUCATION, ATLANTA

Paur R. Morrow, Director
CURRICULUM RESEARCH
STATE DEPARTMENT OF

EDUCATION, ATLANTA

Jamuary 15, 1940

= A

T Tpe v el

! |
Julius Rosenwsld Fand : t \
4901 Ellis Aveme P sstl ol M S =
Chicago, Illinois i i .
. l_ __;-h == il
Dear Sirs:
On a senarate sheet nlease find a statement of 'y expenses to the

of the e'-uuci_l 233! &:_x‘al E.r_ix;,c.-'-ti. M.

& a4 & ~ 3 24 Tr, 4 o P
recent meeting in Wasaingtan D.

Very tzuly yours

ﬁ_ﬂ_gdj_ﬁ@r‘{' re

Paul H. Morrow

bt

Professor of Education,
L Y o U . N e iy
University of Georgia
Athens, Georgia




Julius Rosenwald Fund
4901 Ellis Avenue '
CHICAGO
To Payment Voucher No. 710
Dr, Doak 8, Campbell
Date Jamuary 18, 1940
George Peabody College for Teachers

Naghville, Temnessee

Reimbursement for travel expenses incurred in connection with

trip Yo waghingten, D, U. to attunixifct;ngéof the Rural

Council on Eduestion = - - - - . e R e e e mee- == $85,92
- f,
- .3/ 1
| Urtriied
Cxei# 22421
Accounts Appropriation No. Debit Credit
Rural School Adminigtration - Iravel 39=6 $65.92
Prepared by Checked by Posted by
A Comptroller




Statement of Expenses to Council on Rural

Education
Washington, D. C.
January 5-6, 1940

Transportation (by plane)
Meals

Taxi and Misc.

D. S. Campbell

$62.48
2.20

1.24

$65.92

< lg:



GEORGE PEAB(
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January 15, 1940

r D | /7 il

Mr. Curtis Dixon
Julius Rosenwald Fund | | o
4901 Ellis Avenue f TR y | P

Chicago, Illinois j 172 [ft 8

My dear Nr. Dixon:

I am enclosing herewlth a statement of my expenses to

the recent meeting of the Council in Washington. I have
included only that part of the expense which we have paid,
I assume that the hotel room has already been paid for

by the Fund,

I enjoyed the meeting, and I felt that many of the dis-
cussions were quite helpful.

Sincerely yours, ~

D. S. Campbell Dean
Graduate Schooi
Senior College

DSC:SPE




Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO

To Mr, Edward Yeomans, Jr. Payment Voucher No. 7°

0ld Haw Creek Hoad Date Januery £2, 1940

Asheville, Horth Cgrolina

Eeimbursement for travel expenses incurred in connection with

ablending u :—1'_.-.4)01 the Eural Council on hiucati/'m held

in Washingt ba Uy = = = = = = = = 4 Vo 8 - - = o . - = = 84E .60

/
Ck.f22471
Accounts Appropriation No. Debit Credit
Rural School Administration - Iravel L2=6 §47 60

Prepared by
AW

Checked by Posted by

Comptroller




[N MW

7?& -f%wjg/ 'IB’.JS"




é P 1o 10§
(e o/

Fz? G125~ — 313D
L 2 L1 S — S




| Julius Rosenwald Fund

4901 Ellis Avenue
CHICAGO

To Payment Voucher No. 741
Miss Grace Tietje

Date Jenuery 22, 1940 _

Sheffield, Alabame o ) sy

Reimbursement for travel expensecs (taxis, tips, meals, etec.) incurred
in connection with trip to Meshington, D, C, to attend meeting of
Rurel Council on Education = = = = = = = = = 2 = = = = = 0 = 0 = = - = $5.00

(8ee voucher #7585 for payment of train fare)

Cle.fe2dee
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 298 $5.00
Prepared by Checked by Posted by

AM _ Comptroller _
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Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO 05
To Miass Joslie B, Sellers Payment Voucher No. 7
Fease bosdeny Date Jaauzzy 28, 1240
lertin, Florida (O}f? Sty T4
( £ } ">
Reimburzemeni for trevel suapenses lncurred in connsetion with
sttending meetlng of Rural Couneil on Education held in
Waghington, De €y = = = = = = - o o o o e e e h e e - ~ - = 868,75
Cl.#22470
Accounts Appropriation No. Debit Credit
Rural School Administrztion - Travel 236 $52.76

Prepared by
LM

Checked by

Posted by

Comptroller__:




JOSIE B. SELLERS
PRINCIPAL

Hessenden Academy

UNDER THE AUSPICES OF
The American Missionary Association
NEW YORK CITY

IMartin, Hlorida
January 18, 1940

Mrs. Margeret Simon, Secretary : JFS ‘ O ' {
Julius Rosenwald Fund Pe. ] k o " i
4901 Ellis Avenue | %L | % ] |
Chicago, Illinois il L _,__‘mwgﬁﬁé 35/{r?fhi

Deer Mrs. Simon:

In accordance with the request mede by
Mr. Edwin R. Embree, I am sending the following state-
ment of my expenses to the Rurel Educstion Council held
recently in Washington, D. C.

Railroad Fare and Pullman to Washington...£31.40
Railroad Fare to Martin, Florida..eec.... 14,05
Hotel EXpengefiicessesesacenssoossssiess 7.80
Ta:ficab...........-.-.....--..........-.. .80

Total $55'75ﬁ

8]
I wish to take this opportunity to express my

gratitude for the invitation to the meeting which was very
informetive, inspiring and enjoyeble.

Sincerely yours

sie B, Sellers

WENEY A, CiFiRG




Julius Rosenwald Fund

Tuskegee Ingtitute

Tuskegee Institute, Alabama

4901 Ellis Avenue
CHICAGO

Date

Payment Voucher No.

JenucTv

wp-¥.

2r, 1840

deintursessnt

for tr

expenges incurred in conneetion with

trd Washin toc, L. C, to attend Rural Council Meciin; - - - £63.60
(Urthetsnd)
¥
Ck.Fer485
Accounts Appropriation No. Debit Credit
Rursl School Administration - Travel 33-8 $62.60

Prepared by
A

Checked by

Posted by

Comptroller




TO:

THE JULIUS ROSENWALD FUND
4501 Ellis Avenue
Chicago, Illinois

Expenses of F. Ds Patterson in connection with the meeting
of the Rural Education Coyncil, Washington, D. C. January 5-6, 1940,

Round Trip Railroed Fare Tuskegee to Washington 34,90
Pullman (Lower) 12,10
Meals = 2 days @ 5.00 per diem 10,00
Meals - 2 days @ 2,50 per diem 5.00
Room Rent _ 2450

Incidental Expense - tips, etce:

Tuskegee to Chehaw)
T%xi in Washington) Taxi 5.10
Chehaw to Tuskegee)

$ 72,60
(4
//M
aBe R
e
/i % 4’ >




Cuskeger Iustitute

FOUNDED BY BOOKER T. WASHINGTON, 1881

Srviex on TUusKEGEE INSTITUTE, ALABAMA
THE PRESIDENT

Janwary 18, 1940

The Julius Rosenwald Fung
4901 Ellis Avenue
Chicagzo, Illinois

Gentl emen,

Enclosed is Yy expense account

in comnection the meeting of the Couneil

on Rural Education held in Washington,

Dt C., JﬁnUal"'}" 5-6’ 19'100
Very truly yours,

D Ao,

Fo Dy Patterson
President

.?4-
8
Q
-

R 74 /o2




FORM 1

Julius Rosenwald Fund

4001 Ellis Avenue

CHICAGO
Journal Voucher No. gogy
Date  January 22, 1940
p=y ':'i,- }rfifti (ft?*f>
Explanation Appropriator Debit ‘ Credit
|
Rurel School Administration - Travel 59-6 | $65.40
Appropristion Payments | §65.40
Working Capital Control
Advance for Travel $65.40

Expenditures incurred by Jacob L. Reddix on
trip to Washington, D. C., Jenuary 5 and 6,
1940, to attend the meeting of the Council

on Rural Education.

Prepared By Checked By Posted By

Controller




Statement of Expense =---- Jacob L. Reddix
Council on Rural Education

Hotel Washington, Washington, D. C.
January 5 and 6, 1940.

Railroad fare, B & 0. R. R. Gary, Ind. to Washington

and return $ 41,00
Pullman fare, lower berth 11.60
Meals, Thursday, Friday, Saturday and Sunday 3.75
Cab fare 1.75
Tips 1.80
Hotel fare, Washington D. C. 3. 50

Total Expense $63. 40

Advance from the Rosenwald fund for travel expense $75.00

Total Expense 63.40

Refund due the Julius Rosenwald Fund ll.GOéP



Januvary 23, 1940

Dear Dr. Pattersons I am enclosing & eopy of
your expense accoual as

submitted in your letter of Janusry 18. You will
aotice that either a $5 item has been left off,
or there was & mistake in addition. The check
encloged is for §69.60. If an additionsl £5 is
due you, please let me know, and I shall send you
another payment.

Very truly yours,

DE: AM

Dr. F. D. Patterson
Tuskegee Institute
Tuskegee Institute, Alabama



Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO

Payment Voucher No. 792

To
Mres. Catherine J., Duncan

Fort Valley State College

Fort Valley, Georgia

Date January 23, 1940

Reimbursement for travel expenses incurred in connection with

trip to Washington, D. C. to attend Rural Council meceting - - $55,08

Cue)

Ck.#22474
Accounts Appropriation No. Debit Credit
Rural School Adminigtration - Travel B39-6 $55.08

Prepared by Checked by Posted by
AM

Comptroller
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Fort Valley Gtate College,
Fort Valley , Georgia.
Jenuary 16 , 1840

Miss Dorothy Flvidge, Comptroller, Ef&

;/53

L2k

—

//;33

The Julius Rosenwald Fund,
4901 Fllis Avenue, }

Chicago , Illinois e

Dear Miss Elvidge, J l

-

I attended the recent meeting of the Council on Rura

you there but knew you must have been busy.

1 Edudation
held in Washington January,bth and 6th. Ny thinking was stimu-
leted and I came awzy with meny new ideas. I hoped I would see

I herewith submit my expense account for the trip to and from the

meeting :

Bound trip (coach) ticket - Atlanta to Washington
fddition for Pullman (trsin and berth) round trip

cix measls en route

Fort Valley to Atlenta by car (200 mi. round trip
2z cents per mi.)

Room (in Washington) & days

Four Meals in Washington

Four texl trips

Telegram ( Fort Valley to Chicago. )

6

17.70
1

7470
4,50

9.00

4,00
5.00
2,00
1.13

Totel Expenses

With best wishes for you and your part of the work of the

I am

Yours very truly,

e L
o

[

Q@ eeccea

£ 85.03

g

Fund ,




Julius Rosenwald Fund

4901 Ellis Avenue
CHICAGO

To Payment Voucher No.%10
ir. Fo D, Patterso Date January 20, 1940
Tuskegee Institute
Tuskegee Institute, Alabama
Addltional travel expenses lncurred on trip to Washington, Ds C,

to attend Rurel Council Meeting « = = = = = v = & = w « = ~ « $£,00
S PR i,
g | \
k { 1) )
See Vo. #784

Cke #R22511
Accounts Appropriation No. Debit Credit
Rural fchool Administration - Travel 858 82 00

Prepared by
DAE

Checked by

Posted by

Comptroller




Quskeger Institute

FOUNDED EY BOOKER T. WASHINGTON, 1a8i

OFFICE OF TUSKEGEE TNSTI'I‘UTE, ALABAMA
THE PRESIDENT
ke 10, / 1
7 > V)30 09
BPADZARL VLY
Miss Dorothy\hqu lvidgal

Julius Rosenwald Fund
4901 Ellis Avenue| |
Chiecago, Illiroisl \ i

My dear Miss Elvidge:

An item of $3.00 - Incidental Expense =
tips, etec., was omitted on the original
statement, I have inserted it on the copy
which you sent me,

Very truly yours,

D) P s
i 4
F. U, Patterson
President




CorY

TO:

THE JULIUS ROSENWALD FUND
4301 Ellis Avenue
Chicago, Illinois

Expenges of F. D. Patterson in connection with the meeting of the
Rural Education Council, Washington, D. C. January 5-6, 1940.

Round Trip Railroad Fare Tuskegee to Washington $34.90

Pullman (Lower)

Meals - 2 days @ $5.00 per diem

Meals - 2 days @ $2.50 per diem

Room Rent

Incidental Expense - tips, etc.:
Tuskegee to Chehaw)

Texi in Washington) Taxi
Chehaw to Tuskegee)

12.10
10.00
5.00

2+50




Julius Rosenwald Fund
4901 Ellis Avenue
CHICAGO

To Payment Voucher No. 80%
Er. D. F. Folger
Date Jannary £6, 1940
Beverly, West Virginia i ) e i
(i # L E . 4
Reimbursement for travel expenses incurred in connection with
trip to Washington, D, C. to attend meeting of the Rural
Council on Fducation « = = = = = = - c c c c c c e s @ o = = == $21.00
Ch.#22504
Accounts Appropriation No. Debit Credit
Rural School Administration - Travel 39-6 $21.00

Prepared by Checked by ‘ Posted by ‘

Comptroller




Beverly, West Virginia
January 24, 1940

bt | 26 el

4901 Ellis Avenue
Chicago, Ilinois

|
!
|
Julius Rosemwald Fund 1 e
|
|

Gentlemen:

iy travel expenses to ami from Washington, D, C, for the Rural
Council meeting January 5 and 6 were:

Plane fare to Washington $ 9430
Taxi - airport to hotel «60
Taxi - hotel to railroad station 020
Rail fare -~ Washington to Clarksburg 8430
Pullman 2,65
Breakfast «50
Taxi to bus station 25
Bus fare to Elkins 2,30
$24410 P
b !
y b
I was not able to return by plane. You paid my hotel bill in r '
Washington which had personal telephone and dining room charges R
on it of $3.10s Therefore, the balance due me is $21,00,. Q}f‘\

»
Please accept my sincere thanks for the privilege of being a M
mermber of the Council for this year. »

Yours very truly,

ﬁ?ﬂ%«/

D, F . Fo:l.gﬁr
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