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INTRODUCTORY - A BRIEF REVIEW OF THE PROGRESS OF THE
STUDY OF RURAL SCHOOLS OF THE SOUTH

The special study of rural elementary schools of the South, sponsored
by the Julius Rosenwald Fund and conducted by the Division of Surveys and
Field Studies of George Peabody College, was begun August 1, 1937, under
the direction of Dr. Doak S. Campbell, Director of the Division, assisted
by Dre. John E. Brewton and Dr. Horace Mann Bond. The following report
sumnarizes progress and presents some tentative findings and observations
as well as tentative conclusions as to implications of these {'indings.

Purpose of Study. The fundamental purpose of the study is to dis-

cover ways and means of improving rural schools and through them the
quality of life in the rural South. Since the improvement of rural schools
and through them the quality of life in the rural South is dependent upon
getting better educated teachers into rural schools, major consideration is
being gziven to those means of improving rural schools to which teacher-
educating institutions can contribute.

Other means, however, have not been neglected. Subsidiary and contri=-
buting purposes are: to collect and compile comprehensive information basic
to an understending of rural life end rural school problems in the South;
to develop evaluative materials whereby state, regional, and local agencies
may raise the quality of rural schools; to develop suggestive procedures
for the use of supervisors, teacher-sducating institutions, administrators,
and teachers for improving rural schools; and to provide, through the pro-
duction of materials and through consultative services, guidance in selected

centers as well as in the southern region as a whole.



Activities. All the activities engaged in end in progress at this
time are contributing toward the achievement of the fundamental purpose or
to one of the subsidiary purposes as outlined in the foregoing paragraph.
These activities include:

l. Compiling a functional bibliography of periodical
literature on rural education, including all the articles
published in forty-four educational periodicals during the
eight-year period, 1930-1938.

2. Meking a survey of one=-teacher schools in the United
States with particular emphasis upon the situation in the
Southern states.

3. Making a survey of consolidated schools in the United
States with particular emphasis upon the situation in the
Southern states.

4, Making a survey of rural school supervision in the
United States with particular consideration of status in the
Southern states.

5. Developing a suggested type of direct service through
rural schools.

6« Following up the testing program made by Bond and
Foreman in 1930-1931.

7« Analyzing the literature in the field of rural edu-
cation to discover what characterizes good rural elementary
schools as described therein. The literature analyzed in-
cludes books and articles on rural education and the stan-
dards and score cards used by the state departments of edu-
cation in evaluating rural elementary schoolse.

8. Securing and analyzing descriptions of characteris=-
tics of good rural elementary schools prepared by state and
county supervisorse.

9. Preparing from these analyses of literature, of state
standards and score cards, and descriptive replies from state
and county supervisors, a master list of desirable characteris-
ties of rural elementary schools.

10. Visiting selected white and Negro schools in the states
of Alabama, Arkansas, Georgia, Louisiana, Mississippi, South
Carolina, and Tennessee to observe rural schools in action for
the purpose of discovering characteristics of good and bad
rural schoolse. _ JiLs,
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1l. Analyzing the specific services of teacher-
educating institutions with respect to rural life and rural
school problems.

12. Making a study of the grade distribution of rural
children by race in sslected Southern states.

13. Developing eveluative criteria and an instrument in
the form of a pattern map for use by supervisors, adminis-
trators, and others. The instrument is used: (a)} in diag-
nosing needs of rural schools; (b) in rating for standardi-
zation purposes; and (¢) in meking surveys.

l4. Developing a brief community survey form and a
pupil group interview form for use with the pattern map.

15. Applying the evaluative instrument in a representa-
tive number of rural schools for three purposes: (1) to
validate the instrument and establish comparative norms-=-
average school, best school, poorest school; (2) to evaluate
the effectiveness of the rural education programs of a selected
group of teacher=-educating institutions; and (3) to discover
needs and problems of rural schools in order to derive there-
from implications for teacher-educating institutions and state
departments of instruction.

16. Visiting one hundred white rural schools and one
hundred Negro rural schools selected at random and applying
the instrument therein.

17. Evaluating a selected group of teacher-educating
institutions by applying the instrument in the rural schools
of each of ten graduates of each institution, said graduates
to have gradusted between the years of 1934-1938.

18. Analyzing pattern maps to discover needs and problems
of rural schools and to draw implications therefrom as to
type of educational program teacher-educating institutions
should offer prospective rural teachers.

19. Preparing a suggestive program for the education of
rural elsmentary teachers on the basis of consideration of
all aspects and implications of the study.

Materials Produced. In carrying forward the activities listed in the

foregoing paragraph, the following materials have been produced:



l. A bibliography of periodical literature on rural
education, functionally classified, and including all the
articles on rural education appearing in forty-four educa=-
tional periodicals during the eight-year period, 1930-1938.

2. Maps, tables, and summarizations showing basic in-
formation on size of schools in the United States with special
reference to size of schools in the Southern states.

3« laps, tables, and summarizations showing extent of
rural school supervision in the United States with special
reference to the situation in the Southern states. Also, two
completed manuscripts: The Extent of Rural School Supervision
in the Southeastern Statss; and The mxtent of Supervision of
Negro Schools in the Southeastern Statese.

4s A manuscript summarizing some rural life and rural
school problems in the South: Rural Life and Rural Schools
in the South.

5« A manuscript challenging the cause of the small rural
school: The Challenge of the Little Red Schoolhouse.

6+ A manuscript discussing rural schools problems:
Southern Rural Schools and Their Problems.

7. The Little Red Schoolhouse: a paper developed as a
suggested type of direct service to rural schools.

8. A manuscript summarizing the follow=-up study made of
the testing program made by Bond and Foreman in 1930-1931.

9. A classified list of questions derived from the
analyses of literature and state department score cards and
standards for elementary schools.

10. A manuscript in preparation showing a detailed analy=-
sis of the rural elementary school score cards of nine states.

1l. A manuscript summarizing the characteristics of good
rural schools as described by state and county supervisors.

12, Reports and field notes on all visits made to schools.
13. A manuseript in preparation on specific services of

teacher-educating institutions with respect to rural life and
rural school problems.
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1l4. Meps, tables, and summarizations showing grade
distribution of rural children by race in selected Southern
states.

15. An evaluative instrument for rural schools based
upon criteria derived through the various studies. Also, a
brief community survey form and a pupil group interview form.
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SOME SIGNIFICANT FACTORS AFFECTING COMMUNITY LIVING
IN THE RURAL SOUTH

The Southern rural scene challenges Southern rural schools to make a
more positive contribution to the direction and development of rural life,
The great needs demand that rural schools place greater emphasis upon
improvement of community life, that they become schools of social action.
If Southern rural schools are to contribute significantly to the rehabilita-
tion and development of en enriched rural living, they must come to grips
with the stark realities of community living in the rural South.

It seems pertinent, therefore, that we review briefly some of the
significant factors affecting community living in the rural South. Among
these factors are: (1) health, (2) farming, (3) home-making, (4) reading
facilities, (5) the church, and (6) education.

Health. With respect to health, the rural South presents a dismal
picture. The region exceeds national averages in infant mortality, and
in death rates from typhoid, influenza, tuberculosis, malarias, pellagra,
and childbirth. Malaria, hookworm, and pellagra or hidden hunger, not
found to any great extent in other parts of the country, contribute sig-
nificantly to mortality in the Southern region. The area is invariably
below the average of the nation in relative numbers of physicians and
dentists, of hospitals and hospital beds, and in amounts spent for public

welfare,
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Bringing this dismal picture down to a smaller canvas, let us look
at conditions in a county located in south Georgia. A recent survey of
this county revealed that 68 per cent of the children in the schools had
defective teeth; 60 per cent were infected with hookworm disease; and
malaria fever was a constant drag on the vitality of many. In one school
the percentage of hookworm infection was as high as 83 per cent and in no
school wes it less than 46 per cent.

In an Alebama county visited recently the major community heelth
problems as recognized by the county health department ere hookworm,
malaris, malnutrition, and baed tonsils and teeth. In a test of 3,509
school children in the county it was found that 1,097, or 32 per cent,
were positive for hookworm. It cen easily be seen that lack of sanitary
facilities in the homes of the children is responsible for this high in-
cidences Out of 2,969 rural homes in the county only 148, or § per cent,
have sanitary facilities, and out of 766 tovm homes 298, or 39 per cent,
have safe methods of waste disposal.

Eighty-one per cent of the people living within a mile radius of a
stream in the southern part of this county showed a positive malaria his-
tory over the two-year period, 1934-1935. The county seat, a relatively
well drained town, has a malaria history of 25 per cent for a two=-yeer
period. Such high malarie incidence is not due entirely to lowland terri-
tories in the county for a great part of the cause can be placed on poorly
screened homes and on homes with no screens. In 1936 malarie fever killed
more people in Alabama than did typhoid fever, typhus fever, measles,

scarlet fever, whooping cough, and diphtheria combined. This malady probably
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afflicts more Alebemiens than any other disease kmown to medical
science.

Thirty-three per cent, or cne out of every three children examined
in this county, were found to be significently underweight. The three
main causes of this high percentage of underweight children were
attributed to be malnutrition, hookworm, and bad tonsils. Twenty-seven
per cent of the children examined had tonsils so badly infected as to
warrant operation.

Farming. In the South, the region of greatest agricultural promise,
is found the crudest agrarian economy. The region is deficient in farm
income; in production of livestock, eggs and dairy products; in mechanical
farming; and in living techmiques. With only 17 per cent of the nation's
total area under cultivetion, the South has 66 per cent of the total
tenancy and half of the white tenancy. The per capita gross farm income
in the Southeaste}n states in 19830 (excepting Floride) renged from §117
in Arkensas to 172 in Virginia. The lowest state average outside of the
Scuth was $325.

In order to bring this picture down to a speeific case, conditions
existing in a northwest Alebama county will be sketched brieflye. This
county is in the upper coastal plain region of Alabama. Its soil varies
from very fertile branch bottoms to poor, rocky hillsides. With the
coming of cownty asgents and vocational agriculture men, there are evidences
that soil in meny places has been greatly improved through their efforts
in promoting the planting of cover crops, diversification, etc., but when
one sees the gullies pulling away the soil from some fields, it islevi-

dent that the task of rehabilitating the land has not yet been finished.
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The area of the county is 384,149 acres exclusive of the acreage in
incorporated towns. Its assessed valuation is a little less than $5.00
per acre., This 384,149 acres is divided up into 3,210 farms owned by
1,348 persons. Farms average almost 120 acres each, and on the average
each land owner owns over two farms.

In this county are 3,755 families of which number 2,969 live on farms.
Of these 2,969 farm families, 1,659 are tenant families. 1In other words,
80 per cent of the people of the county live on farms and 55 per cent
of this farm population belong to the tenant class.

Last year the county produced approximately 20,000 bales of cotton,
and corn sufficient for home use, but it produced far too little hay,
livestock, meat, and dairy products.

Home-Making. In an area where more than 55 per cent of the farms
are operated by tenants whose earnings are distressingly below the level
of decent subsistence, it is little wonder that houses, clothing, diet,
and home membership fall short of adequate standards. Drab homes which
fall below minimum requirements of comfort, health, and self-respect;
excessive child labor; shabby standards of living; inadequate and un-
balanced diet; and a hizgh homicide rate characterize the region. Accord-
ing to the 1930 census the average value of farm buildings in the South
ranged from $377 in Mississippi to $807 in Florida. Five states, Missis=
sippi, Arkensas, Alabama, Louisiana, and Georgia, fall under an average
of $500 per dwelling. The national average is §1,126.

Reading Facilities. Perhaps no deficiency in the Southeast is more

marked than the lack of books and libraries and the consequent absence of

reading habits. Of the 45,130,098 people in the United States who are



without public library service, one=half live in the Southeast and
Southwest, slthough these regions contain but approximately one=third of
the population of the nation. In this connection it is importent to obe
serve, however, that of the 45,150,098 people in the United States who are
without public library service, 39,673,217, or approximately 88 per cent,
live in the open country, or in towns of less than 2,500. This number
constitutes 73.7 per cent of the total rural population. Only 5,456,881, or
12 per cent, live in urben areas, and this number is but 7.9 per cent of
the total wrben populetion. Here, then is not only the South's greatest
library probhlem, but the nation's as well, the problem of providing ef-
fective publie library service for the one-third of the totel population
who live on ferms and in the small towms and wvillages of rural America.

The Churches The church as an agency for social and moral uplift in
the commmity may be a significant feotor in rural commmity life. As
rural communities have been subject to disintegration in recent years so
has the church seemed to show a similar tendency.

In order to present something of the situation regarding the church
in rurel communities some figures are given for a Southern county recent=-
ly visited end studied. The total populetion of this county is 18,001,
There are in this county 71 churches = a church to every 250 people if all
were church members, Eight different religious denominations ere repre-
sented as follows: Methodists, 24 churches; llissionary Baptists, 19; Free
Will Baptists, 9; Church of Nazarene, 2; and Assembly of God, 1. The 71
churches are served by 30 ministers. Only one minister in the county
serves a single church. All others serve from two to five churches., The
highest annual salary of a pastor is $2,0¢0, thl next highest $1,200, and

the average salary for the county is $500. Only fdﬁ&épf the ministers
i



have college degrees. About 70 per cent of the churches maintain Sunday
8chools. According to informetion furnished by school childéren themselves,
about 57 per cent of the children in school attend Sunday School at least
twice a month, while more than 18 per cent never attend.

Education. In the face of a predominant rural economy, Southern
schools are neglecting rural life. Rural schools are failing to direct
their efforts toward the consideration and solution of problems of
significance to commmity living in the rural South, = health, farming
and farm crafts, home-making, rural recreation, cooperative eoonoﬁica.
Lack of adult education programs, lack of activities designed to extend
the usefulness of the school beyond classroom walls, lack of coordination
and use of all social, welfare, and educational egencies in the community,
- all these lacks are keenly felt in rural communities. School terms
unadjusted to plenting and harvesting seasons; use of textbooks and courses
of study designed for graded urban schools; schools divorced from their
commmities by consolidation, are some of the evidences of urban practices
being imposed upon rural schools.

Summary. Statistical indices, whether they be of health, wealth,
cultural achievement, law and order, or educetion, reduced to & per capita
basis combine in every instance to give the Southern stetes the lowest
rankings in the nation. In no other aree of the country is there so great
an opportunity for the forces of sociel change to rehabilitate and develop
a people, socially and physically, culturally and materially, as exists

in the South today.
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A REPORT OF CONDITIONS OBSERVED IN SOUTHERN RURAL SCHOOLS

Education in the United States Largely a Rural Enterprises Education

in the United States is largely a rural enterprise. In the rural areas of
the United States = open country, villages, and towns with less than 2,500
population = 54.0 per cent of the nation's teachers are directing the
learning of 49.7 per cent of the nation's public school pupils in 88.5 per
cent of the nation's public school buildingse. V¥When one considers that

over half the public school teachers in the nation are rural, that prac-
tically half the pupils enrolled in the public schools are enrolled in
rural schools, and that approximately nine of every ten public school build-
ings in the nation are rural, one begins to realize something of the mag-
nitude of the rural education enterprise in the United States. Despite

the urbanization and industrialization of America, rural education, elemen=
tary and secondary, is still a major responsibility of the Americen system
of schools.

Education in the Southern States Preeminently a Rural Enterprise.

While education in the United States is largely a rural entsrprise, in

the Southern states education is preeminently a rural enterprise. In fact,
the magnitude of the enterprise of rural education in the South has prob-
ably never been fully appreciated. Something of this magnitude is re-
flected in the following figures. In the rural areas of the fifteen South-
eastern and Southwestern states, 73.8 per cent of the region's public
school teachers are directing the learning of 72.7 per cent of the region's
public school pupils in 92.6 per cent of the region's public school build-

ings. Saying it another way, approximately three of evéfy[four teachers



employed in the South are employed to teach in rural schools; approximately
three of every four children enrolled in Southern schools are enrolled in
rural schools; and nine out of every ten Southern schools are rural schools.
Education in the South is predominantly rural. Southern educational prob=-
lems of administration, of supervision, of teaching, and of teacher educa-
tion are, therefore, largely rural problems.

Rural Schools Are Relatively Small Schools. 1In spite of the heralded

success of the consolidation movement during the past quarter-century, the
typical American rural school is still a small school. According to the
latest available figures, 64.9 per cent of the public rural schools in the
United States are one-room schools; ll.4 per cent are two-room schools;
and only 23.7 per cent are schools with three or more rooms.

Enrollment figures further emphasize the predominance of small rural
schools. Recent figures on percentages of children attending rural schools
of various sizes, classified by number of teachers employed in each, reveal
that 27.7 per cent of the rural enrollment are in one=teacher schools; that
12.9 per cent are in two-teacher schools; that 22.1 per cent are in schools
of three to six teachers inclusive; and that 37.3 per cent are in schools
of seven teachers or more. Of all the children enrolled in rural schools
of the United States, 40.6 per cent are attending one=- or two-teacher
schools.

The chart before you shows for each state classified by regions the
approximate percentages of children attending rural schools of various sizes

classified by number of teachers employed in each.
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Although over half the consolidated schools of the nation are located
in the Southern states, rural schools in the region are relatively small
schools. The average number of teaching positions to a building in the
rural areas of the fifteen Southern states ranges from l.8 per cent in
Kentucky to 4.3 per cent in North Carolina. The average number of teach=
ing positions to a building in the rural areas of the Tnited States is
2.3. (Refer to chart.)

In a recent study of local school units in Tennessee the following
statement is made: "On the basis of present day educational thought, satis-
factory curricula cannot be developed and offered in schools having less
than six teachers." If one grants this assumption, which we do not, one
finds that only 8.2 per cent of all the elementary schools of Tennessee
can offer satisfactory curricula; that Kentucky can develop and offer satis-
factory curricula in only 3.2 per cent of its elementary schools; Arkansas
in only 11.6; South Carolina in only 19.6; Alabama in 20.4; Georgia in 33.1;
lLouisiena in 39.1 and North Carolina in 39.8. 1In Arkansas, 45.7 per cent
of all the white children and 77.0 per cent of all the Negro children attend-
ing school are going to school where there are fewer than six teachers. 1In
Tennessee, 58.9 per cent of all children (Wegro and white) are attending
schools where there are fewer than six teachers. In Kentucky, seventy=-two
out of every one hundred elementary school children in the county school
districts attend one- or two-teacher schools. Over one-half of the elemen=
tary children attend one-teacher schools.

On the spot map before you an attempt has been made to locate by

counties all the one-teacher schools in the United States. Each green dot
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represents a one-teacher school for white children and each red dot repre-
sents a one-teacher school for Negro children. There are in the United
States 132,811 (1935-1936 figures) one-room schools in use today. Region-
ally these are distrubuted as follows: Southeast, 25,831; Southwest, 6,043;
Northeast, 21,517; Middle States, 48,8661; Northwest, 27,133; and Far West,
3,626« 1In the Southeastern states 46.6 per cent of all school buildings are
one-room buildings while in the Southwestern states 30.1 per cent are one=-
room buildingse.

An effort has been made to get directly from state departments in the
Southeastern states comparative numbers and percentages of one-teacher
schools for white and for Negroes. The chart before you shows these per=
centazese.

Enrollment figures are, of course, more significant. The chart before
you shows approximate percentages of children attending Southern rural
schools of various sizes, classified by number of teachers employed in each.
In two states, Kentucky and QOklahoma, considerably over half of all the
children enrolled in rural schools attend one- end two-teacher schools. In
two states, North Carolina and Florida, the percentage has been reduced to
less than 25 per cent of the total rural enrollment in one- and two=-teacher
schools.

An attempt has been made to get enrollment figures broken down by race
and number of teachers to schools for all Southeastern states. These
figures have been obtainable from only four states. Percentages are shown

in the chart before you for these individual states.
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Distribution of White and Negro Rural Children through the Grades of

County School Systems. A study to discover the way in which Negro and white

rural children are distributed throughout the grades of county systems in
the South has been made.

We present two maps indicating the presentation of facts from three
states whose state reports yield such information by race--Alabama, Georgia,
and Tennessee.

From these maps it is plain that the concentration of school children
in the first few grades is a regional and economic index of the first order.
We have plotted only the percentage of all children enrolled in the first
grade. If we follow a simple rule, that in counties with more than 35 per
cent of all children enrolled in the first grade, an equivalent percentage
will be found in the combined second and third grades; end that less than
2 per cent of sach school populations will be found in high school grades,
we will note that such education as is not received by these children in
the first three grades will be received out of school, if at all.

These maps show, for Negroes, a definite area of high concentration of
Negroes in the lower grades through the historic Black Belt of the South
(if the data were available for other states, the maps would, doubtless,
show continuous belts across state lines)s Tennessee shows a lower concen-
tration in various areas for Negroes, and if checked against facts of owner-
ship and school expenditures, as well as the percentage of Negroes in the
population, would show a distribution precisely like these other areas.

In certain counties in the Black Belt showing a small percentage of
Negroes in the first grade, we have to do with semi-urban population on the
fringes of metropolitan areas, and frequently_included_in.a combined city-
county school system that gives larger funds to fhs aaﬁi-ﬁfban-rural Popu=

lations adjacent than is ordinmary.
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For white children, the map shows that in the lower South the perceantage
of white children in the lower grades is lowest just where that for Negroes
is highest. The Black Belt, again, with a minority white school population,
consolidated schools, and an upper class white population, shows a grade
distribution that would be rivalled only in the better school systems of
the Nation under optimum urban conditions. By contrast, the white chil=-
dren of the Cumberland Plateau, and the Applachian foothills, together
with those of the Georgia swamp coast and the Alabama wiregrass, show a

high concentration of white children in the first few grades.
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TABLE

THE DISTRIBUTION OF RURAL COUNTY SCHOOL SYSTEMS IN THREE SOUTHERN STATES WITH
REFERENCE TO THE NUMBER AND PERCENTAGE OF CHILDREN OF
BOTH RACES ENROLLED IN THE FIRST GRADE

1935-1936

Percentage Intervals, Number of Number of

that First Grade Children white Negro

Were of all Children county systems in group in: county systems in group in:

Enrolled Alsbama Georgia Tennessee Alabama Georgia Tennessee

45.0% and above 0 0 0 22 10 0
35.0% - 44.9% 0 1 0 35 77 5
25.07% = 34.9% 8 9 24 7 46 43
15.0% = 24.9% 46 92 61 2 14 14
Below 15.0% 13 57 10 0 1 2
No data available, - - - 1 11 31

or number of Negro
children enrolled
totalling less
than 100

Total No. of Counties 67 159 96 67 159 96




Rural Schools Offer Limited Educational Opportunities. Rural schools

are offering rural children more limited educational opportunities than
urban schools are offering urban children. In rural schools, attendance is
poorer, progress of pupils is more retarded, term is shorter, teachers with
less training are employed at lower salaries, tenure of teachers is shorter,
percentage of teachers residing in communities where they teach is smaller,
and curriculum offerings are more limited fhan in urban schools. Since
recent studies of local school units in certain Southern states reveal
that, at present, size of school conditions significently the educational
opportunities offered children in the various states of the region, educa-
‘tional opportunities are even more limited by the great number of small
schools in the arecea.

That Southern rural sclhools are offering rural children more limited
educetional opportunities than urban schools may be readily seen from a
study of the charts before you.

Providing lore Adequate Educational Opportunities. Nore adequate

educetional opportunities for rural children mey be provided in two ways:
First, through consolidation and the improvement of consolidated schools;
and second, through improving small rural schools. Significant progress
in improving educational opportunities in rural aress will not be made un=-
il two fundamentel facts are recognized: First, that consolidetion in and
of itself does not insure an effective and adequate educational program;
and second, that an effective and adequate educational program can be pro=-
vided in the small rural school. The sooner we become conscious of these
facts and their implications end recognize that the small rursl school can

and should play e more important role than it is now pleying, end begin an



administrative, supervisory, and instructional progrem in these schools
based on the needs of rural people and a rural society, the sooner will
these schools become forces for the improvement of rurel life in America.

Supervision of Rural Schools. Our observations have led us to be-

lieve that there is a great need in the South for a state and county super-
visory program which will reach all schools, the smaller schools as well
as the lerger ones. TWe have, therefore, inquired into the extent of rural
school supervision in the Southeastern states. The extent of county super=
vision of schools, white and Negro, in the Southeastern states is presented
on the chart before you. You will note that supervision of Negro schools,
due lergely to aid received from philenthropic agencies, chiefly the Jeanes
Fund, is more widespread then is supervision of rural white schools. While
Negro rural schools are supervised by Jeanes Teachers in 451, or 46.3 per
cent of the counties in the region, the white rural schools aré supervised
by professionally trained supervisors in only 246, or 25.2 per cent of the
counties in the region. An examination of the extent of county supervision
in individual states reveals that in only two Southeastern states, Virginia
and louisiana, is the percentage of counties having services of white
supervisors greater than the percentege of counties having Jeanés Teachers.
Bach state in the Southeastern region has one or more persons in the
state department of education definitely employed to supervise, end repre-
sent the interests of, Negro educetion, persomnel made possible largely
through financial support from the General Education Board. Each state also
hes one or more persons employed whose duties ineclude the supervision of
rurel schools. In only three states, however, South Carolina, Kentueky, end

Mississippi, are they designated specifically as rural supervisorse



EXTENT OF COUNTY SUPERVISION OF SCHOOLS, WHITE AND NEGRO
IN THE SOUTHEASTERN STATES, 1937=-38

% Counties

To. Counties No.
Total | Having Ser- | Having Ser- |Coun- % Coun=|Nos Counties| % Counties
State Noe vices of vices of ties ties Needing Ser-| Needing Ser-
Coun=| Supervisors | Supervisors |[Not Tot vices of vices of
ties ¥ Needing | Needing|Supervisors | Supervisors
White |[Negro | White | Negro |Negro Negro |White|Negro | White |Negro
1 Supvse*| Supve e
: Y = 3 4 5 6 7 8 9 10 o 0 T M 2
Southeast 875 246 | 451 2542 [4643 234 24.0 729 290 T4.8 (2947
Virginia 100 79 69 79.0 [69.0 18 18.0 21 13 21.0 (13.0
North
Carolina 100 5 59 5.0 |59.0 17 17.0 95 24 95.0 (24.0
South
Carolina 46 3 38 6.5 |B2.6 0 0.0 43 8 93.5 |17.4
Georgia 159 12 55 T¢5 [3446 le 10.1 147 88 92.5 |55.3
Florida 67 7 29 10.4 |43.3 10 14.9 60 28 89.6 {4l.8
Kentucky 120 11 12 9,2 |10.0 104 8647 109 & 90.8 | 3.3
Tennessee 95 34 36 35.8 |3749 38 40,0 61 21 64.2 |22.1
Alabema 67 31 40 4643 |59.7 T 10.4 36 20 53.7 |29.9
Missise
sippi 82 5 iy 58 20.7 |67.1 0 0.0 65 27 793 |3249
Arkensas 75 0 25 00 {3343 22 29.4 75 26 |100.0 3743
Louisiana 64 47 33 T3e4 |51l.6 2 3e1 17 29 2646 (4543
* Counties having fewer then ten Negro teacherse



Rural Education Emphasis in Institutions Providing for the Education

of Teachers. Catalogues from 171 white teachers colleges, normal schools,
state universities and state women's colleges were examined to find the
number of colleges offering a special rural curriculum, the number provid-
ing a rural education department, the number providing one or more pro-
fessors of rural education, the number offering rural socio=-economiec
background courses, the number offering professional courses in rural edu=
cation, the number offering courses in teaching special subjects in rural
schools, and the number offering practice teaching in rural schools.

The chart before you shows these figures converted into percentages
for the United States as a whole end for each of the six regions separately.

Basing our figures on these 171 teacher-educating institutions, we
find that in the United States 19 per cent offer a special rural curriculum,
6 per cent provide rural education departments, 18 per cent provide one or
more professors of rural education , 54 per cent offer rural socio-economic
background courses, 59 per cent offer professional courses in rural education,
28 per cent offer courses in teaching special subjects in rural schools, and
30 per cent offer practice teaching in rural schools.

Basing our figures on 45 institutions in the eleven Southeastern states
we find that not a single institution offers 2 special rural curriculum or
provides for a special rural education departmente Two per cent of these
Southeastern institutions provide one or more professors of rural education,
69 per cent offer rural socio-economic backzround courses, 36 per cent offer
professional courses in ruresl education, 20 per cent offer courses in teach-
ing special subjects in rural schools, and 18 per cent offer practice teach-

ing in rural schools. The Southeast exceeds the average for the United



States at only one point--the percentage of its institutions offering rural
socio=economic background courses. At no other point does the region even
closely approach the averages for the United States.

Regionally, emphasis on rural education in teacher-educating insti-
tutions is in the Middle States and the Northwest. On all points considered
these two regions greatly exceed the averages for the United States as a
whole.

Rural Education Emphasis in Negro State Colleges. A study of the of-
ferings of Wegro state colleges devoted to the education of teachers shows
that these schools have, within the last three years, incorporated courses
on rural education in their catalogues with few exceptions. With small staffs,
these courses are usually offered by some member of the faculty who devotes
major time to some other aspect of educational administration or methodologye
In the same manner, courses in rural sociology are now offered in most of
these colleges, taught by the one person who also teaches all other courses in
sociology, and frequently, as well, courses in economics, government, and
historye.

It is well that we recognize a peculiar problem of these state colleges
inherent in their small size, diversity of offerings from normal school cur=
ricula through liberal arts curricula to vocational agriculture and home
economics, and varied sources of support and administration. The attaches
of the Federal services--agriculture and home economics=--usually have longer
tenure, larger salaries and prestige, amd owe their responsibility frequently,
not to the collegiate administrative staff, but to the State-Federal ad-

ministrative machinery.



The administration of this work is highly formalized and patterns for
the training of vocational agriculture and home economics teachers are
rigidly set by Federal authorities. It happens that in each of the land=
grant colleges, there are really two widely differing curricula for the train-
ing of rural teachers; and, not only different curricula, but different
staffs, and different administrations.

We can refer but briefly to two problems encountered by these institu-
tions which, to date, have been engeged in training teachers in their
regular sessions solely for urban or secondary schools, on the one hand, and
for specialized service as teachers of vocational home economics or agricul-
ture, on the other.

The first is the need for coordination between these services. It may
not be possible for the inflexible Federal programs to be modified; but it
does seem that where selectivity end admission are concerned, s much greater
success could be achieved by the Federal branches. Frequently the latter
enroll young men and women of inferior ability, who, on graduation, are
likely to receive posts of administrative leadership out of proportion to
their abilities, because the Federal subsidy, added to the state or county
allotment, gives them greater favor. Certeinly we feel it a mistake to con-
tinue the education of these persons in almost complete isolation from the
work being carried on by the persons supposedly responsible for "professional
educational" activities in the college. Perhaps a joint, inner council of
members of the departments of education working for coordination with those

from the social studies and from home economics and agriculture, would be
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Conditions Observed in Southern Rural Schools
Ae The Teacher

Education. Usually the teacher has had some education beyond high
school. If a younger teacher, this education is most likely to have been
received at the nearest teachers college. If an older teacher, this edu~-
cation has been received at several places and has extended over a long
period of time including summer schools and extension courses. She has had
little, if any, special education for teaching in rural schools. She has had
no courses in rural sociology or rural economics, practically no professional
courses dealing with rural school issues and problems, and only rarely has
she had en opportunity to observe or to practice teaching in an ungraded
rural school. Almost invariably, her education has been for teaching in a
highly organized, fully graded, urban schoole. If she is a younger teacher,
she has had practice teaching on the college campus in a practice school
administered, organized, and supervised on a strictly graded urban basis.
Rarely will she have had practice teaching in an ungraded, rural school;
and even more rearely will she have had an opportunity to observe or prac=-
tice in an actual field situation. If she is an oclder teacher, she has not
observed or engaged in practice teaching in a modern practice school even
of the graded, urban type, for having entered the teachers college with a
number of years experience she has been exempted from the observation or
practice teaching requirement. This exemption the teachers college has been
glad to grant due to inadequate practice facilities and an overburdened prac-
tica school schedule. Thus, these older teachers who need so badly to see

modern procedures in operation, who need so badly an opportunity to practice



modern procedures under expert guidance and'aupervision are deprived of
coming directly in contact with what should be the vital center of any
program for the education of teachers.

Experience. As regards experience, two types of teachers are most
frequently found in rural schools, the young inexperienced teacher and the
old long-experienced teacher. Thus, in these schools, two extremes are
represented, the very young teacher who is teaching in the ungraded, rural
school, for which she is unprepared until she can get experience enough to
teach in a graded, urban school for which she is, at least, partially pre-
pared; and the mature teacher who having begun as a young teacher in a
rural school has failed to prove her worth sufficiently to be promoted to
an urban school.

Professional Connections. Most rural teachers are members of county,

district, and state professional organizations, and attend county meetings.
Since most county superintendents in devious ways require all teachers to
be members of these organizations, including the State Education Associa=-
tion, it is impossible to know how much real professional participation is
represented by these professional connectionss.

Rural Mindedness. The younger teachers seldom live or board in the

communities where they teach. They live in the nesrest urban center and
communte dailye. They participate in a very limited way, if at all, in the
religious, cormunity, and social life of the people in the commnity in
which they teach. Their personal, religious, sociel, and community comnec=
tions and interests are in town. The older teachers, since many of them
are married and live in the communities in which they teach, have more
personal, religious, social, and community connections and intarests.in the

community in which they teach. Thess connections and interests, however,
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often are not as effective as they should be because these older teachers

fail to recognize the social responsibility of the school.

B. Conditions of Teacher Service

Selection and Retention. The conditions of teacher service leave much

to be desired and unless materially improved will continue to make good
teachers hard to get and to keep in rural schools. Rural teachers are too
often selected and retained on bases other than competence and rural-
mindedness. The attitude that anybody with a teacher's certificate who
happens to live in the community, or that anybody in the county with a cer-
tificate who must be given a job to satisfy personal or political friends is
zood enough for small rural schools is responsible for the poor quality of
meny rural schools.

Housing. While comfortable, convenient places to boerd are available
in some communities, the stendards of living are such in many communities
that adequate and comforteble housing is not obtainable. The problem of
housing is accentuated in tenant cormunities; and for Negro teachers, whose
patrons are, for the most part, temants living on a narrow economic margin,
adequate, comfortable guarters are almost impossible to obtain.

Tenure. Tenure in rursl schools is shorter than in urban schools and
is shorter in small rural schools than in large rural schools. As rural
schools get smaller, tenure gets shorter. New teachers begin in small rural
schools, if they are good they gravitate to larger rural schools and even-
tually to urban schools; if not good, they remain in small rural schools,
rotating from small school to small school in the county, a process which

has worked to the practical collapse of small rural schools.



25

Pupil=-Teacher Load. Teachers in white rural schools teach from 13

to 40 children; while teschers in Negro schools teach from 15 to 78 chil=
dren. Equ¥lization end attendance lews are rapidly decreasing the typical
load in Negro schools to not more than 35 children in average daily at-
tendance. Teachers in rural schools teach a shorter term than do teachers
in town. In en equalized county, the term in the smaller schools is as
long as in the larger schools, but if in an unequalized county, the term
in the smaller schools is shorter than in the larger rural schools. The
terms in white rural schools visited vary from 135 days to 160 dayse The
term in Negro schools visited ranges from 97 to 177 days taught.

Salarz. In schools visited, white rural teachers are working for
salaries varying from $65 a month for a term of 7 months to a salary of
$108 a month for a term of 8 months. In schools visited, Negro rural teachers
are working for saleries varying from $20 a month for a term of 5 months
in Mississippi to $115 a month for a term of 8 months in Tennessee.

leaves of Absence and Retirement. The teacher is granted leaves of

absence to visit other schools for special demonstration programs and to
attend meetings of educational associations. §She does not enjoy any retire-
ment provision. The Negro teachers state, however, that wisits to special
demonstration schools are to be arranged, but have not been as yet.

Community Facilities. The community provides the teacher with very

limited recreational and social facilities, and slightly more adequate

religious facilitiese.
Ce Administration and Supervision

County Superintendent. The county superintendent has a baoheior's

degree from a college, often not a teacher-educating inqﬁiﬁution. He has
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had more than three years experience in his office and maintains profession=-
al connections in state, district, and county organizations. He visits
most of his larger rural schools and some of his smaller rural schools at
least once a year. MNost importent, perhaps, is his attitude toward the
smaller rural schools. He assumes, having been enbouraged to do so by the
stote department of education, that the elimination of the small rural
schools, especially those employing only one teacher, is the all-important
need in educational progresse. So much has this point of view dominated his
thinking that serious effort to improve the one-teacher schools and the
two=teacher schools still serving our rurel communities has lagged.

Heeding the pronouncements of consolidation enthusiasts, superinten-
dents have tended to neglect, even ignore, small schools and their problems.
This neglect is a natural result of optimistic thinking on the one hand
-=-gsomeday I will consolidate all my schools and small school problems will
be no more--and defeatist thinking on the other hand--there's nothing I can
do to improve small rural schools but consolidate them and until I can con-
solidate them I'11 let them struggle with their problems as best they may.

Such reasoning loses sight of the fact that the educational develop-
ment of millions of boys end girls is involved, boys and girls whose edu-
cation camnot wait until larger schools promising improved opportunities
can displace the smaller ones. Such reasoning is faulty also in that it
assumes that consolidetion in and of itself insures a good school which our
observetions lead us to question.

The county superintendent is beginning to take a much deeper and ex=-
tended interest in his Negro schools. In a few instances he will fulfill

the statutory requirement that he should visit each school one or two times
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a year, by driving past the door, blowing his horn, and calling the teacher
out for a brief greeting. In still other cases, the superintendent hes not
visited a Negro school in twenty years. He feels he must still tread light-
ly in view of political complications. For the most part he would like to
do much more for his Negro schools, and is somewhat ashamed that more has
not been done. He leaves the impression of sincerity restrained princi=-
pally by the fear of political consequences of too-rapid improvement at
local expense. TWhere Federel funds are available, he enters gladly into
extensive building programs for Negro schools.

County Supervisor. One in every four Southern counties has the ser-

vice of a white supervisor and approximately one in every two Southern
counties has the services of a Jeanes teacher. The white supervisor has an
A+Bes degree and has done some work on a master's degree. She has had over
three yeers experience as a supervisor, maintains state, county, and dis-
trict professional comnections, and visits the larger schools of the county
regularly, and some of the smaller rural schools during the early fall when
westher is favorable. These schools usually close before the weather clears
in the spring. She shares with the superintendent his attitude toward

the small rural school, though is not quite so sure that consolidation pos=-
esses all the merits and advanteges claimed for it. She sees possibilities
in a two=-teacher school, but very little in a one-teacher school. She some=-
times conducts a county-wide progream of curriculum study and improvement in
which all schools participate to some extent. The small rural schools are
generally neglected, however, in favor of the town schools where more rapid

progress is possible.
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The Jeanes supervisor, if a younzer woman, is likely to be intellizent
and earnest. She has a bachelor's degree from the state teacher's college
for Negroes, and has spent a summer at Hampton or Atlanta University. She
is realistic about her situation and that of her schools, and, without
careful state supervision, likely to give up her older teachers as impos=
sible of improvement, concentrating on the younger ones whom she has helped
employ, and whom sﬂe regards as susceptible to improvement. The older
Jeanes supervisor is thoroughly cynical, disillusioned, and adept at accom=
modating herself to the ideas of a non-progressive superintendent or board
member. Her routine,is a series of casual visits to schools in which little
or no effort is made to suggest improvements. Where there is adequate staff
for effective state supervision of county supervisors, there is likely to be
a well coordinated county program of teacher improvement and curriculum
study. Without such supervision, meetings of county teachers are given over

to formalities of signing registers and receiving checks.

D. Teaching and Learning

Provision for Effective Learning Situations. The dominance of text-

book teaching, of dull routine recitation, is the most obvious characteris=-
tic of teaching and learning in rural schools. There is a great lack of
provision for effective learning situations. There is little evidence of
pupil diagnosis through measurement, observation, study of home conditions,
or study of out-of-school behavior. The daily program is fixed, allowing
no flexibility, an endless round of fifteen-minute doses of this and that
and the other subject matter to be recited out of the textbook. Increasing-

ly, however, Jeanes teachers, with state programs, are substituting the group
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system for the old fifteen-minute, grade=by-grade recitation treadmill. Rare-
ly indeed does one observe any evidences of plans made through the cooperation
of teacher and pupils. £qually rare are evidences of plans by which pupils
may help each other. There is so much just sitting still and staring into
space. Monotonous meaningless drill in formalistic studies followed by long
periods of waiting for a short period of more monotonous meaningless drill

is a routine so deadening and prevalent that it is no wonder rural children
leave school at an early age, not only without a continued interest in read-
ing but without a satisfactory ability to read, not only without an apprecia=-
tion for rural life but without any knowledge of its basic processes. Ome

of the greatest needs observed in rural schools is the nesd for the use of
really effective methods of teaching the fundamental tools of learning--read-
ing, writing, and arithmetic.

Opportunities for Expression of Ideas about Experiences. The opportuni-

ties for expression of ideas about experiences ere limited in rural schools.
Seldom, if ever, does one find children engaged in lively conversation or
discussion; in story-telling; in writing letters, stories, plays, or poetry.
While numbers are taught religiously, little opportunity to express meaning-
ful ideas in numbers is provided. Tha?e is practically no provision made

for expression of ideas about experiences through drawing and painting;
through construction of articles, as woodwork, clay modeling, bookmaking,
weaving, basketry, etc.; or through production of original plays, folk dances,
folk games, and the like.

Experiential Opportunities Provided Children by Other Agencies. Rural

commmnities provide children few experiential opportunities. Trips, even

short ones, are the exception rather than the rule. An occational party,
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an ammual picnic perhaps, possibly a 4=H club for boys and one for girls;
church service once a month, sometimes Sunday School; and where the stan=-
dard of living is not too low, in exceptional cases some home experiences

in housekeeping, cooking, sewing, caring for animels, and gardening, con-
stitute the opportunities rural children have te get educational experience
outside the school. FEven such activities as are carried on by 4=H clubs
seldom have the interest of the teacher, being a program for the children con=-
ducted by home and farm agents, and not considered by her as an important
educational asset.

Experiential Opportunities Children Have Under the Guidance of the

Teacher. Two responsibilities for providing experiential opportunities for
rural children rest upon the rural schoole First, there is the responsi-
bility for arousing the community and the parents to provide within the
community a greater variety of experiential opportunities. Second, there
is the responsibility of the school to provide as broad an experiential
program in the school as possible to meet the experiential inadequacies of
the communitye.

Rural schools observed fall far short in these respects. Trips are
taken more frequently now than in former years, but most schools still pro=-
vide for none. The small schools where children have seldom been outside
the community, provide for practically no trips. Parties, picniecs, and
occasionally 4-H clubs provide social opportunities. Rural schools have
practically ignored the possibilities of providing such experiences as:
caring for and planting of grounds, building bird centers, establishing

school museums, caring for room or school libraries, producing plays and



festivals, conducting hobby fairs, maintaining school gardens, working in

school shops, cooking and preparing hot lunches, sewing, etc.

E. Pupils

Attendence. Attendance is a real problem in rural schools. It is not
uncommon to find more absent than present, especially is this true in cotton
picking season. 1In some places, attendance is better in bad weather than in
good weather. Lax enforcement of compulsory attendance laws, a school term
unad justed to growing seasons, poor health conditions, child labor, economic
insufficiency, eand an indifferent perent group are some of the causes under=-
lying poor attendance in rural schools. Recent emphasis on equalization
funds based on average daily attendance is having a wholesome effect on
stimulating attendance in Negro schools. Attendance laws, for the first
time in history, are being applied for Negro as well as for white children.

Health. The health conditions of the children in rural schools of the
South are such as to constitute the most serious and most immediate problem
in these schools. When over half the children in a given school are in=-
fected with hookworm disease, and many have malaris and are undernourished,
the first responsibility of that school and that teachsr is to rehabili-
tate the physical bodies of these children if for no other reason than to
make learning possible.

In counties where health units are operating,much is being attempted to
improve health conditions, but even in these counties only a begimning has
been made. The health officer and nurse make their annual examinations of
children in the schools (sometimes they miss the smaller schools), the charts

of individual defects are posted, the doctor and nurse leave. That is too
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often the end of it alle. We visit school after school where the examina=-
tion is the end-all. We visited one school where a high percentage had
hookworm disease and malaria. All had refused to take treatments. All had
refused vaccinations. This school had no P. Te A. and the teacher was mak-
ing no effort to organize one. She lived in town, three miles distant from
the school. Flies literally covered the children as well as the roome The
building, of course, was not screened.

The provision of sanitary drinking facilities is still a great problem
in rural schools. Jars or glasses brought from home are often kept little
more senitary than the community dipper, and the community dipper, thyough
extremely rare, is still seen in use in some of the smaller schools.

Sanitary facilities, while greatly improved in many sections, are still
unbelievably inadequate in other sections. A number of schools visited
have no toilets at all; some have toilets for girls and none for boys. These
conditions are inexcusable; they reflect directly upon the teacher.

Supervised lunch periods have been observed in a number of small as
well as large rural schools. In others, very bad conditions during the lunch
period have been observed. For instance, in a one=-teacher school, the
teacher actually left the children alone during the period while she went
home to her own lunch. The children were left to curse, talk dirty, and
fight-- and they did all three with a vengeance. At another one-teacher
school, the teacher and children took their lunch baskets and sat down under
a shade tree and ate and talked together pleasently and enjoyably. "How
many of you brought milk today?" she asked. Practically all of them held

up their bottles of milk.



Some teachers in rural schools are attempting to provide sanitary facili-
ties for washing and drying hands before lunch, but are not attempting gener-
ally to provide hot lunches and rest periods. They also pass over rather
lightly the daily health inspection. Rural school grounds do not lend them-
selves in many instances to outdoor play programs.

The time of sweeping of rural schools when children participate in
school housekeeping is not so regulated as to make for best health conditions.
Sweeping is done at recess and at noon end children are subjected to breath-
ing flying dust.

Progress and Achievement. Pupil progress is a real problem in rural

schools. Short terms, poor attendance, health, promotion policies, and other
factors work to keep pupils from making normal progress, resulting in a

piling up of overaged pupils in the lower grades.

F. School Management and Control
Cleanliness. Rural schools, particularly the smaller ones, leave much
to be desired regarding cleanliness. The grounds are of'ten unclean, as are
the buildings and the children. The teacher is usually but not always
clean. The children participate in the little that is done to keep the school
clean but take no part in making the commmity clean.

Pupil Participation. While the pupils participate under coercion in

school housekeeping, they do not participate to any noticeable degree in
general school control, in plamning assemblies and all=-school activities, or

in classroom activities.

Records and Reports. The teacher keeps her register fairly neat, and

makes reports fairly promptly to administrative officers. She keeps no
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permanent, cumulative records for each individual child except the usual
monthly grades, which she reports to parents at frequent intervals. In
some cases school registers are kept, but at home. Reports of average
daily attendance are often highly fictiocnalized.

Safety. Only that fire and storm protection is provided that may be
associated with light frame structures in inaccessible rural areas.

Health Services. Such things as ventilation, heating, and lighting are

not dependent upon facilities alone, but upon the ability of teachers to
menage them correctly and efficiently. Rural teachers, even with the em=
phasis given these matters, frequently fail to manage these correctly, es-
pecially is that true in regard to ventilation and heating. At one school
visited the teacher was very conscious of her inability to build a fire. It
was a cold morning and she and the small children--no large ones were present
--were suffering because of her inadequacy.

Health agencies are inadeguatedly used. The frequently excellent county
health services lose much of their effectiveness because teachers do not
recognize the part they should play in meking these services really func-
tion in the school and community. Too frequently teachers take an attitude
of passive toleration toward these sgencies instesd of becoming active

egents to further their efforts and achievements.

Ge Community=-School=Teacher Relationships

Community's Responsibility to Teacher. The rural community is not al-

ways eppreciative of the rural teacher‘'s efforts and often fails to recog-
nige its reponsibility to the teacher. This failure of the community to
appreciate the efforts of the teacher is often due to the_féilure'of the
teacher in attitude or action to recognize her responsipﬁiity to the com=-

mur.lty.



Teacher's Responsibility to Community. If the teacher expects the

community to recognize her and her efforts, she must be willing to identify
herself with the community. This most rural teachers are not willing to
dos They are not willing to live in the community where they teach and
to make the problems of the community their problems. They are not willing
to participate freely and cooperatively in community activities, to accept
leadership, to work toward raising standards of living in the community.

Coordination of the Efforts of School and Community Agencies. One of

£he greatest needs in rural schools and rural communities that is immediately
evident to every observer is the need for the coordination of the efforts

of school and community agencies. There is a great need for the rural

school to cooperate with and use the services of welfare agencies, of farm
demonstration egents, of home demonstration agents, of county health units,
of churches, of youth orgenizations, and of other aveailable community
agencies.

Adult Education. Rural schools are neglecting an opportunity when

they fail, as they are doing, to provide adult classes such as night schools
for illiterates, extension classes for fermers and homemekers; to provide
adult services such as cooperative organizations for buying, produecing, camnn-
ing and packing, end storing and marketing; to provide adult clubs such as
Fermer's Union, Grange, home demonstration clubs, farm demonstration clubs,
and garden clubse.

School  fommunity-Centereds Practically no small rural schools are

funetioning as real community centers and fewer consolidated schools are go
functioning than is generally supposed. Few small rural schools and some
consolidated schools have parent-teacher'associations, an& have c;mmunity
meetings of various kinds in the schoolhouse. Practioaiiflho opportunity is

given pupils to become acqueinted with end participate in community under-



=38

tekingse In no case observed do community problems form the basis for

reading, study, discussion, and action in school.

He The School Plant

Grounds. Rural school groundsare generally inadequate for carrying
on a modern educational program. Often situated on an eroded or eroding
hillside, rural school grounds are ﬁlmost never landscaped, plented, or
fenced. These conditions are based on observations in small rural schools
onlys

Schoolhouses Schoolhouses are generally frame buildings in various
stages of repair. A condition frequently observed in counties where con-
solidation has been more or less generally effected is a one=teacher school
in a large frame building which originally houaed?twu or more teacher schoole.
A small group of little children huddled together in a large building, while
the other rooms are unused except for plunder does not show that the best
use is being made of available facilities. It is only rarely that a teacher
found in this situation exhibits any resourcefulness in using these extra
rooms. These teachers do not reslize the great possibilities of utilizing
this space to enrich the experiences of the children. Apparently, it has
not occurred to them that these rooms might be used as workshops, indoor
gardens, playrooms, reading centers, museums for storing collections made by
children, lunch rooms, kitchens for preparing hot lunches, 1little theatre
rooms where the children might engage in dramestizetion. Teacher-educating
institutions and supervisors have an opportunity to enrich the living and
learning of boys and girls in these small schools housed in large buildings
through preparing teachers to utilize all the space to enrich the experiences

of the boys and girlse



The availebility of Federal funds for school building is aiding immensely
in providing good buildings for Negro schools. For instence, in Bullock
County, Alebama, a resourceful supervisor photographed all of her buildings
and sent prints to the school board members, who had never before realized
how wretched wes the housing availeble for Negroes. This year Bullock
County is building seventeen new school buildings for Negroes, using local
and Federal fundse.

Outbuildings. Toilet facilities are thoroughly adequate in those

counties where sanitary engineers and school officials have worked out a
cooperative program. This condition exists in many Tennessee counties.
They are thoroughly inadequete in some counties where health units have
operated for some time, notably in Alebama. Toilets at small rural schools

are practically never provided with toilet paper.

I. Equipment and Supplies

Selection and Care. There is little evidence that the intellectual,

social, aesthetic and cultural, economic, and health needs of children are
considered when equipment and supplies are selected for rural schools. Neither
is there much evidence that such materials and equipment are selected on the
basis of quality, attractiveness, durability, and serviceebility. Books

when bought and furnished through central county school libraries are inter=-
esting, attractive, recent, authoritative, and adaptable to the maturity

and background of the pupils. This is not generally true when teachers in
smell rural schools or consolidated schools select them except when they are
guided by state or other selective lists. The limited equipment and supplies

found in rural schools d&rarely kept in good condition and only in excep-



tional cases are they carefully stored in proper place when not in use.

Instructional Equipment and Supplies. One of the greatest inadequacies

in rural schools in spite of concerted efforts and emphasis upon overcoming
it is the great lack of instructional equipment agd supplies. The smaller
the school the more glaring are these inadequacies. There are few if any
reference materials, few books for recreational reading, and almost no
magazines or papers. In some schools, there is even an insufficient supply
of textbooks. In some cases where central county library services are pro-
vided, rural schools have books, but even here teachers are careless about
getting them and even more careless about making the best use of them. There
are musical instruments in a few schools. Few maps are found in them but
almost always the school has & small globes There are no shop materials or
tools; practically no hot lunch equipment,and even where provided its use
has often been discontinued. Visual aids are practically non-existent.

The Negro schools visited are equipped with nothing at all except a
teacher in many; with fuel, chalk and brooms in typical schools; and elabor-
ately in one highly exceptional county. There are in these schools inter-
esting examples of improvised materials. Little "store bought" equipment
is in evidence in these schools.

Building Equipment and Janitorial Supplies. Building equipment and

janitorial supplies are more adequately provided than asre instructional
equipment and supplies. The most frequently found inadequacies are: enough
single desks for seating properly all pupils, teachers! desks, chairs for
visitors, bulletin boards, library tables and chairs, shades, and fitted

first-aid kitse.



Playground Equipgent. Playground equipment is usually limited to

apparatus for organized play such as playground bell. Homemade swings,
seesaws, and horizontal bars are found on the grounds of some small schools.

Use of Equipment and Suppliese. As limited as are supplies and equip-

ment in rural schools, it cannot be said that the most advantageous use is
made of all supplies and equipment for instructional purposes and for the

health and comfort of the children.



Iv

SOME IMPLICATIONS FOR TEACHER-EDUCATING INSTITUTIONS AND STATE
DEPARTMENTS OF EDUCATION DRAWN FROM OBSERVATION IN
SOUTHERN RURAL SCHOOLS

The needs of rural schools, involving as they do, the welfare of half
the children of the nation and three=fourths of the children of the South,
challenge the best in educational leadership and educational statesmanship.

If Southern rural schools are to become community schools of social
action, Southern teacher-educating institutions must become focal points of
creative effort in educational plaming designed to effect the social, phy-
sical, cultural, and material development of the people of the rural South.

Meny implications for teacher-educating institutions and state depart-
ments of education may be drawn from our observations in Southern rural
schools. ©Some of these we mention briefly and without discussion.

l. The adaptation of education to rural conditions
should be the chief concern of teachers colleges through-
out the South.

2. The immediate key to improvement in rural education
rests in the teacher-educating institutions. Theirs is the
basic responsibility for promoting the reorganization of the
content and method of commmity education.

3« Teacher=-educating institutions should emphasize the
importance of using experiences and materials that have mean=-
ing to country children in teaching the basic tool subjects
~-reading, writing, and arithmetic.

4, The objectives of teacher education should undergo
a thorough revision and restatement.

5. Teacher-educating institutions should know thoroughly
the region which they serve. This involves research and field
studies by faculty members as well as faculty group discus=-
sions and seminarse.

6+ Through field contacts, members of the staffs of
teacher-educating institutions should be kept congizant of and
in constant touch with the realities of the job fqr whlch
teachers are being prepareds
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T« Means should be devised for atiracting end select-
ing better students to prepere for rural teaching.

8+ The program of study for prospective rural teachers
should include: (1) broad cultural background of general
education; (2) intensive study of rural life and rural school
problems; (3) practical as well as theoretical work in educa-
tion; and (4) a period of observation and practice teaching
in rural schools.

9. Teacher-educating-institutions should provide prospec-
tive teachers with an adequate understanding of child nature
and its implications for teaching.

10, Teachers should be given an understanding of other
educational agencies in the community with which they should co=
operate. If rural life is to be improved, effective contacts
must be made by rural boys and girls, and adults, with the
numerous community agencies now working in rural communities
of the South. Teacher-educeting institutions should assume
the responsibility for acquainting teachers fully with these
agencies--what they are, their purposes, their offerings, their
management, their attitude toward schools, their resources, and
the possible contributions they make or might make to education.
There should be set up some organization for coordination of
the efforts of all community agencies.

11. Practice teaching should be provided in actual rural
school situations. Experienced teachers should not be exempted
from these supervised experiences.

12. Apprentice teaching, under supervision of tsacher-
educating institutions, in "real job" situations should be pro-
vided.

13. In-service training programs for rural teachers should
be greatly extended and improved.

l4. Teacher=-educating institutions should establish coopera=-
tive relationships with school authorities in the region which
they serve.

15. Teacher-educating institutions should assume some re=
sponsibility for supervision of rural schools within their service
areas and develop a very close cooperation with state and county
school officialse.

16+ Teacher-educating institutions should assume respon=-
sibility for follow=-up of their trainses and graduates on the
jobe By so doing, they would have a basis for evaluating their
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own work end would at the same time be rendering a real service
to their graduates in the field as well as to the public schools.



DIVISION OF
SURVEYS AND FIELD STUDIES

GEORGE PEABODY COLLEGE FOR TEACHERS
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NASHVILLE, TENNESSEE F h S l’ﬁ‘AM

January 16, 1838

Miss Dorothy A. Elvidge %
Julius Rosenwald Fund 1
4901 Ellis Avenue N
Chicago, Illinois

Dear Miss Elvidge:

I am enclosing herewith a statement of the
expenditures for the Study of Rurel Education as of
December 31, 1938. I suggest that you send us another
remittance before Februery lst, in order that we may
take care of our obligations which will accrue at that
time.

Sincerely yours,

D, S. Campbell

DSC:ep

ezl



JULIUS ROSENWALD FUND

January 14, 1939

July 31, 1938 Ralance due Ceorge Peabody gﬁ
College for Teachers $ 409.14

August 8, 1938 Cash from Julius Rosenwald
Fund 409.14

Expenditures

Salaries, August 1, 1938 to December 31, 1938

J. E. Brewton $ 2000.00 e
H. M. Bond 1750.00 RHNGI,
Secretarial and Clerical 573.60 S Ackountants e
Travel Expenses 355.64 > Ake <
Miscl. Expenses 59.96 @ paitors 3P
4699.20 \ K3
December 31, 1938 Cash on Hand 300.804% q
S0U0, 00
Recelpts
August 8, 1938 Cash from Julius
Rosenwald Fund 5000, 00

ﬁ‘{;

I certify that the above expendltures and receipts
are according to the records of George Peabody
College for Teachers, as of December 31, 1938.

GEORGE PEABODY COILEGE FOR TEACHERS




RURAL SCHOOL
PROGRAM

January 2%, 1239

Dear Dr. Casampbell: Thaak you for the state-
ment included in your letter
of January 16. The check for $4,692.20 enclosed

will reinstate your working fund at $5,000.

Very truly yours,

DE: AN
Dr. Doak 8. Caapbell

George Peabody College for Teachers
Nashville, Tennessece




Julius Rosenwald Fund
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4901 Ellis Avenue ' : A
CHICAGO rh\L.s |\f’-\3\‘fi
To Payment Voucher No. 7€7¢
Dr, Doak 8, Campbell
Date 9January 22, 1239
George Peabody College v,
\J vy ™"
Naghville, Tennessee /’\.
\
To reinstete Working Fund st $5,000 = = = - « v s = - = = 0 = - - $4,699,20
Ck.Fr0728
Accounts Appropriation No. Debit Credit
George Pcabody College )
Study of Normal Schools 586 §4,699.20 Rz K

Prepared by

Checked by

Posted by

Comptroller
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GEORGE PEABODY COLLEGE FOR TEA::HER&UuﬁL C‘sL:-H
NASHVILLE, TENNESSEE ik

January 23, 1939

DIVISION OF
SURVEYS AND FIELD STUDIES &M

Miss Dorothy Elvidge
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

Dear Miss Elvidge:

This will acknowledge receipt of your check for
$4,699.20 which is being forwarded to our bursar with
instructions to apply it toward our budget for the
special study.

I also acknowledge receipt of the check to
cover my travelling expenses to the recent conference
in Atlanta,

Please extend my greetings to your associates.

Sincerely yours,

L ptinn

D, 8. Campbell

DSC:cp
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RURAL SCHO
GEORGE PEABODY COLLEGE FOR TEACHERS p uLbfli_sL.“.

NASHVILLE, TENNESSEE PRE} ERAM

January 25, 1939 )
DIVISION OF r‘..i. 4 4 I /_? } [ 3 P 3 a
SURVEYS AND FIELD STUDIES "{ I

Ty = _._.._.'._———’ &
' B ! ;
e 2k 2o
e ,
1 T
l!——-—-*-‘ =kl N - _‘II

Mr. Edwin R. Embree \ "- R P e

Julius Rosenwald Fund s ‘

/.../ 4901 Ellis Avenue \ (Nt SN
)/{HJ i : Chicago, Illinois . S

f‘” ﬁf”” !Q'A Dear !Mr. Embree:

D &

}‘-4.4--&14{-7;4_‘-{’&5 s.’,{-

Sl . I believe we did not come to any decision regarding
ry Yoin gty &5 the bibliography which we have prepared. Out of the im-

( g -4 mense emount of literature which has been canvassed by our
Jru do Trnk group, we have selected a bibliography classified according
il 4,}55-‘ 5 to various functions that relate to rural life and rural
L e education. There are 532 titles covering 38 pages. The
N cantdd r_?i‘“? material is not annotated.,

| N
%‘“‘ ﬁ"' ’H‘"% d f We shall be glad to mimeograph this bibliography in
L. oA Ak accordance with a suggestion earlier made if you think it
e 7 j desirable., I think that it would be valuable in the various
3 'Zf’l‘*"‘, 4 research libraries and in teacher training institutions,
A Jef  If you have any suggestion as to the desirability of re-
producing it and also as to the possible individuals, or=-
,p.f A ganizations, and groups for whom it should be supplied, we
/ _ should be glad to have you so indicate.

/‘L . I hope the report presented in Atlanta will be ready
f:»{ et within a few days.
;&E, Sincerely yours,

%

De Se Campbell

DSC:ep



January 31, 1339

Dear Caapbells Mr. Embree and I feel thet the

bibliography to which you referred
in your letter of the twenty-fifth should be miameo-
graphed and distributed to such in&ivi&ﬁals, organiza-
tions, and groups aes you would propose. It is very
likely that the group you choose would contain the
same names we would propose.

If you have enough left in your
budget, you can pay the cost from this. If you haven't,
send wme an estimate of the cost. I think we can handle
it.

Sincerely yours,

JCD:RW .

DPr. Doak S. Glﬂpbeu
George Peabody College
Nashville, Tennessee

[
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GEORGE PEABODY COLLEGE FOR TEACHERS

IS AN
F RULOKAM

NASHVILLE, TENNESSEE

February 3, 1939 { Le
1 ?" 1 - WS A }
DIVISION OF 4 4
SURVEYS AND FIELD STUDIES - ) b
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1 : | II |I 2— ?( K‘) ;
(111 1 4 el
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(eS| l (ke \
o b o e
e | W | I
¥r. Curtis Dixon R —
Julius Rosenwald Fund I R . . .
4901 Ellis Avenue 1 ! | )
Chicago, Illinois i

My dear Dixon:
We shall go ahead with the bibliography in a
few days. Dr. Brewton is in the field this week,
but will be back soon and will attend to the matter.
I hope to see you at the meeting in Cleveland.
Sincerely yours, //
De S« Campbell

DSCs:ecp

i}
LR



GEORGE PEABODY COLLEGE FOR TEACHERS
NASHVILLE, TENNESSEE

iy a i
February 11, 1939 SRRERAL SN S BEE Lt e

PROGRAM
DIVISION OF i\ e WY

SBURVEYS AND FIELD STUDIES
r fi
}: 2t i L7
1 f & ,‘3_{.;. REFY =

Mr. Je C. Dixon
Julius Hosenwald Fund i oy
4901 Ellis Avenue |

Chicago, Illinois

Dear Mre. Dixon:

In compliaence with your request made at the meeting of f.éjxﬁﬁf'
the Council on Rural Education held in Atlanta, Georgia, gt
January 6=7, 1939, we are forwarding under separate cover ex=- I
cerpts from the report of progress made on the special study
of rural elementery schools of the South. This study, as
you know, is sponsored by the Julius Rosenwald Fund and con=-
ducted by the Division of Surveys and Field Studies of George
Peabody Colleges It was begun August, 1937, under my super=-
vision as Director of the Division, assisted by Dr. J. E.

Brewton and Dr. Horace M. Bond.

The fundamental purpose of the study is to discover ways
and meens of improving rural schools and through them the
quality of life in the rural South. It is understood, of
course, that the report presented and the excerpts reproduced
from it here are tentative and confidential.

Suggestions regarding the study will be appreciated and
will be given our thoughtful consideration.

Very truly yours,

A pptsen

De Se Campbell,
Director

DSC:es
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OF THE SOUTHERN RURAL SCHOOLS

OF THE SOUTH

(These Materials Are Tentative and Confidential.)

7} Division of Surveys and Field Studies
| George Peabody College for Teachers
: Nashville, Tennessee
: February 11, 1939
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SOME SIGNIFICANT FACTORS AFFECTING COMMUNITY LIVING
IN THL RURAL SOUTH

The Southern rural scene challenges Southern rural schools to make a more
positive contribution to the direction and development of rural life. The great
needs demand that rural schools place greater emphasis upon improvement of com=
munity life, that they become schools of social action. If Southern rural schools
are to contribute significantly to the rehabilitation and development of an en-
riched rural living, they must come to grips with the stark realities of community
living in the rural South.

It seems pertinent, therefore, that we review briefly some of the signifi-
cant factors affecting community living in the rural Souths Among these factors
are: (1) health, (2) farming, (3) home-making, (4) reading facilities, (5) the
church, and (6) education.

Health. With respect to health, the rural South presents a dismal picture.
The region exceeds national averages in infant mortality, and in death rates from
typhoid, influenza, tuberculosis, malaria, pellagra, and childbirths. Malaria,
hookworm, and pellagra or hidden hunder, not found to any great extent in other
parts of the country, contribute significantly to mortality in the Southern
region. The area is invariably below the average of the nation in relative num-
bers of physicians and dentists, of hospitals and hospital beds, and in amounts
spent for public welfare.

Bringing this dismal picture dowvn to a smaller canvas, let us look at con-
ditions in a county located in south Georgia. A recent survey of this county re-

vealed that 63 per cent of the children in the schools had defective teeth; 60
e B i .
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per cent were infected with hoolworm disease; and malaria fever was a constant
drag on the vitality of many. In one school the percentage of hookworm infection
was as high as 83 per cent and in no school was it less than 46 per cent.

In an Alabama county visited recently the major community health problems
as recognized by the county health department are hookworm, malaria, malnutrition,
and bad tonsils and teeth. In a test of 3,509 school children in the county it
was found that 1,097, or 32 per cent, were positive for hookworm. It can easily
be seen that lack of sanitary facilities in the homes of the children is respon-
sible for this high incidence. Out of 2,969 rural homes in the county only 148,
or 5 per cent, have sanitary facilities, and out of 7686 towm homes 298, or 39 per
cent, have safe methods of waste disposal.

Eighty-one per cent of the people living within a mile radius of a stream
in the southeran part of this county showed a positive malaria history over the
two-year period, 1934-1935. The county seat, a relatively well drained townm, has
a malaria history of 25 per cent for a two-year period. Such high malaria in-
cidence is not due entirely to lowland territories in the county for a great part
of the cause can be placed on poorly screened homes and on homes with no screens.
In 1936 malaria fever killed more people in Alabama than did typhoid fever, typhus
fever, measles, scarlet fever, whooping cough, and diphtheria combined. This
malady probably afflicts more Alabamians than any other disease kmown to medical
science.

Thirty-three per cent, or one out of every three children examined in this
county, were found to be significantly underweight. The three main causes of this
high percentage of underweight children were attributed to be malnutrition, hook-
work, and bad tonsilse. Twenty;seven per cent of the children examined had tonsils

so badly infected as to warrant operations { B J R s 7



Farming. In the South, the region of greatest agricultural promise, is
found the ¢rudest agrarian economy. The region is deficient in farm income; in
production of livestock, eggs and dairy products; in mechanical farmings; and in
livinz tochniques. With only 17 per cent of the nation's total area under culti-
vation, the South has 66 per cent of the total tenanéy and half of the white
tenancy. The per capita gross farm income in the Southeastern states in 1930
(excepting Florida) ranszed from $117 in Arkansas to j172 in Virginia. The lowest
state average outside of the South was 3325.

In order to bring this picture dovm to a specific case, conditions existing
in a northwest Alabama county will be sketchod briefly. This county is in the
upper coastal plain region of Alabama. Its soil varies from very fertile branch
bottoms to poor, rocky hillsides. With the :iming of county agents and vocational
arriculture men, there are evidences that soil in many places has been greatly
improved through their efforts in promoting the planting of cover crops, diversi=-
Pication, ete., but when one sees the gullies pulling away the soil from some
fields, it is evident that the task of rehabilitating the land has not yet been
finished.

The area of the county is 384,149 acres exclusive of the acreage in incor=-
porated towns. Its assessed valuation is a little less than 35.00 per acre. This
384,149 acres is divided up into 3,210 farms ovmed by 1,348 personse. Farms
average almost 120 acres each, and on the average each land owmer owns over two
fa?ms.

In this county are 3,755 families of which number 2,969 live on farms. Of
these 2,969 farm families, 1,659 are tenant families. In other words, 80 per cent
of the people of the county live on farms and 55MEE; cgnt.of ﬁhis farm populatiog]

= | |
belong to the tenant class. ‘ “ /i =



Last year the county produced approximately 20,000 bales of cotton, and
corn sufficient for home use, but it produced far too little hay, livestock,
meat, and dairy products.

Home=Making. In an area where more than 55 per cent of the farms are
operated by tenants whose earnings are d13trﬂss1ngly below the level of decent
subsistence, it is little wonder that houses, clothing, diet, and home member=-
ship fall short of adequate standards. Drab homes which fall below minimum re=-
quirements of comfort, health, and self-respect; excessive child labor; shabby
standards of living; inadequate and unbalanced diet; and a high homicide rate
characterize the region. According to the 1930 census the average value of farm
buildings in the South ranged from 3377 in Mississippi to $807 in Florida. TFive
states, Mississippi, Arkansas, Alabama, Louisiana, and Georgia, fall under an
average of $500 per dwelling. The national average is (1,126

Reading Pacilities. Perhaps no deficiency in the Southeast is more marked

than the lack of books and libraries and the comsequent absence of reading habits.
of the 45,130,098 people in the United States who are without public library
gservice, one-half live in the Southeast and Southwest, although these regions
contain but approximately one-third of the population of the nation. In this
connection it is important to observe, however, that of the 45,130,098 people

in the United States who are without public library service, 393,673,217, or
approximately 88 per cent, live in the open country, or in towns of less than
2,500, This number constitutes 73.7 per cent of the total rural population.
Only 5,456,881, or 12 per cent, live in urban areas, and this number is but 7.9
per cent of the total urban population. Here, then is not only the South's
greatest library problem, but the nation's as well, the nrobl m of prov1d1ng ef-

A
fective public library service for the one- third of tie total populatlon who

A vV

live on farms and in the small towns and v111agTs of rurqﬁfmmerlca.‘
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The Church. The church as an agency for social and moral uplife in the com=-
munity may be a significant factor in rural community lif'e. As rural communities
have been subject to disintegration in recent years, so has the church seemed to
show a similar tendency.

In order to present something of the situation regarding the church in rural
communities some figures are given for a Southern county recently visited and
studied. The total population of this county is 18,001, There are in this
county 71 churches - a church to every 250 people if all were church members.
Eight different religious denominations are represented as follows: Methodists,
24 churches; Missionary Baptists, 19; Free Will Baptists, 9; Church of Christ, 9;
Primitive Baptist,5; Church of God, 2; Church of Nazarene, 2; and Assembly of
God, 1l The 71 churches are served by 30 ministers. Only one minister in the
county serves a single church. All others serve from two to five churches. The
highest annual salary of a pastor is $2,000, the next highest {1,200, and the
average salary for the county is $500. Only four of the ministers have college
degrees. About 70 per cent of the churches maintain Sunday Schools. According
to information furnished by school children themselves, about 57 per cent of the
children in school attend Sunday School at least twice a month, while more than
18 per cent never attend.

Bducation. In the face of a predominant rural economy, Southern schools are
neglecting rural life. Rural schools are failing to direct their efforts toward
the consideration and solution of problems of significance to community living in
the rural South, = health, farming and farm crafts, home-making, rural recreation,
cooperative economics. Lack of adult education programs, lack of activities
designed to extend the usefulness of the school beyond classroom walls, lack of

coordination and use of all social, welfare, and educational azencies in i
| { v i
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$?mmunities-
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the community, - all these lacks are keenly felt in rural
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School terms unadjusted to planting and harvesting seasons; use of textbooks and
courses of study designed for graded urban schools; schools divorced from their
cormunities by consolidation, are some of the evidences of urbun practices bsing
imposed upon'Tubal schoolss

Summarz. Statistical indices, whether they be-of health, wealth, cultural
achievement, law and order, or education, reduced to a per capita basis combine
in every instance to give the Southern states the lowest rankings in the nation.
In no other area of the country is there so great an opportunity for the forces
of social change to rehabilitate and develop a people, socially and physically,

culturally and materially, as exists in the South today.
i
SOUTHERN RURAL SCHOOLS

Education in the United States Largely a Rural Enterprise. Education in

the United States is largely a rural enterprise. In the rural areas of the
United States = open ocountry, villages,snd towns with less than 2,500 popula-
tion -~ 54.0 per cent of the nation's teachers are directing the learning of 49.7
per cent of the nation's public school pupils in 88.5 per cent of the nation's
public school buildings. 'hen one considers that over half the public school
teachers in the nation are rural, that practically half the pupils enrolled in
the public schools are enrolled in rural schools, and that approximately nine
of every ten public school buildings in the nation are rural, one begins to
realize something of the magnitude of the rural education enterprise in the
United States. Despite the urbanization and industrialization of America, rural
education, elementary and secondary, is still a_pajpr|re§p9nsibilitx_9f the

| ot ( |

American system of schools. (See Charts 1, 2, q, undné.};(\ , ‘
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Education in the Southern States Preeminently a Rural Enterprise. While

education in the Uhited States is largely a rural enterprise, in the Southern
states education is preeminently a rural enterprise. 1In fact, the magnitude of
the enterprise of rural education in the South has probably never been fully ap-
preciated. Somethinz of this magnitude is reflected in the following figures.
In the rural arcas of the fifteen Southeastern and Southwestern states, 73.8 per
cent of the region's public school teachers are directing the learning of 72.7
per cent of the region's public school pupils in 92.6 per cent of the region's
public school buildings. Saying it another way, approximately three of every
four teachers employed in the South are employed to teach in rural schools; ap-
proximately three of every four children enrolled in Southern schools are en-
rolled in rural schools; and nine of every ten Southiern schools are rural
schools. FEducation in the South is predominantly rural. Southern educational
problems of administration, of supervision, of teaching, and of teacher education
are, therefore, largely rural problems.

Rural Schools Are Relatively Small Schools. In spite of the heralded success

of the consolidation movement during the past quarter-century, the tvpical Ameri-
can rural school is still a small school. According to the latest available
figures, 649 per cent of the public rural schools in the United States are one-
room schools; 1l.4 per cent arc two-room schools; and only 23.7 per cent are
schools with three or more rooms.

Enrollment figures further emphasize the predominance of small rural schoolss
Recent figures on percentagcs of children attending rural schools of various
sizes, classificd by number of teachers employed in each, reveal that 27.7 per
cent of the rural enrollment are in one-teacher schools; that 12.9 per cent are
in two-teacher schools; that 22.1 per cent ara in'ﬁcho?ls qf_thre@fta“six

teachers inclusive; and that 37.3 per cent are in schools 0fl\seven teachers or
= fet gl S
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mores OFf all the children enrolled in rural schools of the United States, 40.6
per cent are attending one~ or two-teacher schools.
Although over half the cohsolidated schools of the nation are located in the
Southern states, rural schools in the region are relatively small schools. The
average number of teaching positions to a building in the rural areas of the fif=-
teen Southern states ranges from 1.8 per cent in Kentucky to 4.3 per cent in
North Carolina. The average number of teaching positions to a building in the
rural areas of the United States is 2.3. (See Charts 5§ and 8,)
In a recent study of local school units in Tennessee th- following statement
is made: "On the basis of present day educational thought, satisfactory curricula
cannot be developed and offered in schools having less than six teachers." If
one grants this assumption, which we do not, one finds that only 8.2 per cent of
all the elementary schools of Tennessee can oifer satisfactory curricula; that
Kentucky can develop and offer satisfactory curricula in only 3.2 per cent of its
elementary schools; Arkansas in only 11.6; South Carolina in only 19.6; Alabama

in 20.4; Georgia in 33.1; Louisiana in 3%.1; and Horth Carolina in 39.8. In
Arkansas, 45.7 per cent of all the white children and 77.0 per cent of all the
legro children attending school are going to school where there are fewer than
six teachers. 1In Tennesses, 58.9 per cent of all children (Negro and white) are
attending schools where there are fewer than six teachers. In Kentucky, seventy-
two out of every one hundred elementary school children in the county school dis-
tricts attend one- or two-teacher schools. QOver one-half of the elementary
children attend one-teacher schools.

There are in the United States 132,811 (1935-1936 figures) one-room schools
in use today. Regionally these are distributed as follows: Southeast, 25,831;

Southwest, 6,043; Northeast, 21,517; Middls Stat&é,“484661;[Worthw?sf;“27,133}
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and Far West, 3,626. In the Southeastern states, 46.6 per cent of all school

buildings are one-room buildings while in the Southwestern states, 30.1 per cent
are one-room buildings. (See Charts 9 and 10.)

An effort has been made to get directly from state departments in the South-
eastern states comparative numbers and percentages of one-teacher schools dis=-
tributed by race. These percentages are shown in Chart O .

Pnrollment figures are, of course, more significant. 1In two states, Ken-
tucky and Oklahoma, considerably over half of all the children enrolled in rural
schools attend one- and two-teacher schools. In two states, North Carolina and
Florida, the percentage has been reduced to less than 25 per cent of the total
rural enrollment in one- and two-teacher schools.

An attempt has been made to zet enrollment figures broken dovm by race and
number of teachers to schools for all Southeastern states. These figures have

been obtainable from only four states. Percentages are shown in Chart 9.

Distribution of White and Negro Rural Children through the Grades of County

School Systems. A study to discover the way in which Negro and white rural chil-

dren are distributed throughout the grades of county systems in the South has
been made. Two maps have been prepared presenting facts from three states whose
state reports yield such information - Alabama, Georgia, and Tennessee.

From a study of these maps it is plain that concentration of school children
in the first few grades is a regional and economic index of the first order. We
have plotted only the percentage of all children enrolled in the first grade. If
we follow a simple rule, that in counties with more than 35 per cent of all chil=-
dren enrolled in the first grade, an equivalent percentage will be found in the
combined second and third gradss; and that less than 2 per cent of such school

populations will be found in high school grades,'we.ﬁiil.hﬁﬁe that such qgucatioﬁ-

\
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as is not received by these children in the firsr—threu gigﬁé? will-be reaeived|,

out of school, if at all. [£;ﬂ y
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This study shows, for Negioes, a definite area of high concentration in the
lower grades through the historic Black Belt of the South (if the data were avail-
able for other states, the maps would, QOubtless, show continuous belts across
state lines). Tennessee shows a lower concentration in various areas for HNegroes,
and if checked against facts of ovmership and school expenditures, as well as the
percentage of Negroes in the population, would show a distribution precisely like
these other areas.

In certain counties in the Black Belt showing a small percentage of Negroes
in the first grade, we have to do with semi-urban population on the fringes of
metropolitan areas, and frequently included in a combined city-county school
system that zives larger funds to the semi-urban-rural populations adjacent.than
is ordinary. :

For white children, the map shows that in the lower South the percentage of
white children in the lower grades is lowest just where that for Negroes is
highest. The Black Belt, again, with a minority white sqhool population, con-
solidated schools, and an upper class white population, shows a grade distribu-
tion that would be rivalled only in the better school systems of the Nation under
optimum urban conditions. By contrast, the white children of the Cumberland
Plateau and the Appalachiar foothills,together with those of the Georgia swamp
coast and the Alabama wiregrass, show a high concentration of white children in

the first few grades.
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TABLE I

THE DISTRIBUTION OF RURAL COUNTY SCHOOL SYSTENS IN THREE SOUTHERN STATES WITH
REFEREUCE TO THE NUMBER AND PERCENTAGE OF CHILDREN OF
BOTH RACES ENROLLED INl THE FIRST GRADE

1935=1936
Percentage Interwvals : Tumber of i Number of
that First Grade Children White Negro
Are of All Children En- iCounty Systems in Group in: ! County Systems in Group in:
rolled {Alabama  Georgia : Tennessee | Alabama | Georgia | Tennessee
H W
45.07 and above |0 0 0 22 10 0
!
35.07 - 44.9% | 0 1 0 35 77 5
|
25¢0% = 34497 | 8 9 24 7 46 43
15,07 = 24.9% | a6 1 o2 61 2 14 14
| |
Below 15.0% | 15 | &7 10 0 1 2
1 I
No data available, - | -- _ - b 11 31
or number of IHegro - { '
children enrolled i i
totalling less i |
than 100 | [
: i
i !
Total No. of Counties { 67 169 95 67 159 95
i |

Rural Schools Offer Limited Educational Opportunities. Rural schools are

offering rural children more limited educational opportunities than urban schools
are offering urban children. In rural schools, attendance is poorer, progress of
pupils is more retarded, term is shorter, teachers with less training are em-
ployed at lower salaries, tenure of teachers is shorter, percentage of teachers
residing in communities where they teach is smaller, and curriculum offerings are
more limited than in urban schools. Since recent studies of local school units
in certain Southern states reveal that, at present, size of school conditions
significantly the educational opportunities offered children in the various
states of the region, educational opnortunities ére.even mofe limitéé.by the

great number of small schools in the area. (See Charts 1@&@#@ 11.)
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Providing More Adequate Educational Opportunities. MNMore adequate educational

opportunities for rural children may be provided in two ways: First, through
consolidation and the improvement of consolidated schools; and second, through
improving small rural schools. Significant progress in improving educational op-
portunities in rural arcas will not be made until two fundamental facts are recog-
nized: First, that consolidation in and of itself does not insure an effective
and adequate educational program; and second, that an effective and adequate edu-
cational program can be provided in the small rural school. The sooner we become
conscious of these facts and their implications and recognize that the small rural
school can and should play a more important role than it is now playing, and begin
an administrative, supervisory,and instructional program in these schools based

on the needs of rural people and a rural society, the sooner will these schools
become forces for the improvement of rural life in America.

Supervision of Rural Schools. Our observations have led us to believe that

there is a great need in the South for a state and county supervisory program
which will reach all schools, the smaller schools as well as the larger ones. We
have, therefore, inquired into the extent of rural school supervision in the
Southeastern states. The extent of county supervision of schools, white and
Negro, in the Southeastern states is presented in Table II and on Chart 12.

You will note that supervision of Negro schools, due largely to aid received
from philanthropic agencies, chiefly the Jeanes Fund, is more widespread than is
supervision of rural white schools. While Negro rural schools are supervised by
Jeanes Teachers in 451, or 46.3 per cent of the counties in the region, the white
rural schools are supervised by professionally trained supervisors in only 246,
or 25.2 per cent of the counties in the region. An examination of the extent of

county supervision in individual states reveals that in dnly'tﬂo Southeastern

| A, x |
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states, Virginia and Louisiana, is the percentage of counties having services of
white supervisors greater than the percentage of counties having Jeanes Teachers.

Each state in the Southeastern region has one or more persons in the state
department of education definitely employed to supervise, and represent the in-
terests of, Negro education, personnel made possible largely through financial
support from the General Education Board. Each state also has one or more per-
sons employed whose duties include the supervision of rural schools. In only
three states, however, South Carolina, FKentucky, and Mississippi, are they

designated specifically as rural supervisors.
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TABLE II

EXTENT OF COUNTY SUPERVISION OF SCHOOLS, WHITE AD NEGRO
IN THE SOUTHEASTERN STATES, 1937=38

Nos
No.Counties{# Counties |Coun=- |% Coun=-|No.Counties {% Counties
Total |Having Ser-|Having Ser-|ties ties A |Needing Ser=-|Needing Ser-
os |[vices of vices of Not Hot vices of vices of
State Coun~ | Supervisors |Supervisors [Needing |Needing |Supervisors [Supervisors
ties [White |Negro |White |Negro |Nlegro [Negro [White]|Negro |White [Negro
= Supvs. *|Supvs. *

il 2 3 4 5 6 7 8 9 10 1L 12
Southeast | 9756 1 246 | 451 | 25.2 | 46.3| 234 24.0 729 | 290 | 7481 29.7
Virginia 100 79 69 | 79.0] 69.0| 18 18.0 21 13 21.0] 13.0
lorth

Carolina { 100 5 59 5.0/ 89.04 17 17.0 95 24 95.0| 24.0
South

Carolina 46 3 38 6.5} 82.6 0 0.0 43 8 93.5| 17.4
Georgia 159 12 55 T.5| 34.6| 16 10,1 147 88 92.5] 5543
Florida 67 T 29 | 10.4 1] 43.3{ 10 14.9 60 28 89.6| 41.8
Kentucky 120 b 12 9.2 | 10.0} 104 86.7 108 4 90.8| 3.3
Tennessee 95 34 36 | B35.81{ 37.9| 38 40.0 61 21 64.2| 22.1
Alabama 67 31 40 | 46.3 | 59.7 7 10.4 36 20 53,71 2949
Missis=-

sippi 82 17 Bou ) 20«0 | Bied 0 0.0 65 27 79«3| 32.9
Arkansas 75 0 25 0.01 33.3| 22 29.4 75 28 1100.0| 37.3
Louisiana 64 47 33 | 73.4 | 51.6 2 31 17 29 268.6| 45.3

* Counties having fewer than ten Negro teachers.

Rural Education Emphasis in Institutions Providing for the Education of

White Teachers. Catalogues from 171 white teachers'colleges, normal schools, state

universities and state women's colleges were examined to find the number of colleges
offering a special rural curriculum, the number providing a rural education de-

partment, the number providing one or more professors of rural education,
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the number offering rural socio-economic background courses, the number offering
professional courses in rural education, the number off'ering courses in teaching
special subjects in rural schools, and the number offering practice teaching in
rural schools.

Chart 15 shows these figures converted into percentages for the United States
as a whole and for each of the six regions separately.

Basing our figures on these 171 teacher-education institutions, we find that
in the United States 19 per cent offer a special rural curriculum, 6 per cent pro=
vide rural education departments, 18 per cent provide one or more professors of
rural education, 54 per cent offer rural socio-economic background courses, 59
per cent offer professional courses in rural education, 28 per cent offer courses
in teaching special subjects in rural schools, and 30 per cent offer practice
teaching in rural schools.

Basing our figures on 45 institutions in the eleven Southeastern states we
find that not a single institution offers a special rural curriculum or provides
for a special rural education department. Two per cent of these Southeastern in=-
stitutions provide one or more professors of rural education, 69 per cent offer
rural socio=-economic background courses, 36 per cent offer professional courses
in rural education, 20 per cent offer courses in teaching special subjects in
rural schools, and 18 per cent offer practice teaching in rural schools. The
Southeast exceeds the average for the United States at only one point - the per-
centage of its institutions offering rural socio-economic background courses.

At no other point does the region even closely approach the averages for the .
United States.
Regionally, emphasis on rural education in teacher-education institutions is

in the Middle States end the Northwest. On all points considered these two
; bz .

| ]
regions greatly exceed the averages for the United States afpa wholees
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Rural Education Emphasis in Negro State Colleges. A study of the offerings

of Negro state colleges devoted to the education of teachers shows that these
schools have, within the last three years, incorporated courses on rural educa-
tion in their catalogues with few exceptions. ™With small staffs, these courses
are usually offered by some member of the faculty who devotes major time to some
other aspect of educational administration or methodolozy. In the same manner,
courses in rural sociology are now offered in most of these colleges, taught by the
one person who also teaches all other courses in sociclogzy,and frequently, as
well, courses in economics, government, and history.

It is well that we recognize a peculiar problem of these state colleges in-
herent in their small size, diversity of offerings from normal school curricula
through liberal arts curricula to vocatiomal agriculture and home economics, and
varied sources of support and administration. The attaches of the Federal ser-
vices - agriculture and home economics = usually have longer tenure, larger sal-
aries and prestige, and ows their responsibility frequently, not to the collegiate
administrative staff, but to the State-Federal administrative machinery.

The administration of this work is highly formalized and patterns for the
training of vocational agriculture and home economics teachers are rigidly set
by Federal suthorities. It happens that in each of the land-grant colleges, there
are really two widely differing curricula for the training of rural teachers; and,
not only different curricula, but different staffs, and different administrations.

We can refler but briefly to two problems.encountered by these institutions
which, to date, have been engaged in training teachers in their regular sessions
solely for urban or secondary schools, on the one hand, and for specialized ser-
vice as teachers of vocational home economics or agriculture, on the other.

The first is the need for coordination betwbeﬁ'th?se services. It may not =

| Pe
be possible for the inflexiblc Federal programs to be modified; but it does seem

4]
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that where selectivity and admission are concerned, a much greater success could
be achieved by the Federal branches. Frequently the latter enroll young men and
women of inferior ability, who, on graduation, are likely to receive posts of ad-
ministrative leadership out of proportion to their abilities, because the Federal
subsidy, added to the state or county allotment, gives them greater favor. Cer-
tainly we feel it a mistake to continue the educatiog of these persons in almost
complete isolation from the work being carried on by the persons supposedly
responsible for "professional educational" activities in the college. Perhaps

a joint, inner council of members of the departments of education working for
coordination with those from the social studies and from home economics and agri=-
culture, would be helpful. This would be particularly helpful in courses in
rural sociology, rural education, and practice teaching.

The second is the need for realization, on the part of the state colleges,
that above 65 per cent of their Wegro clientele is composed of rural people; that
increasing salaries, and decreased opportunities in cities, will draw increasing
proportions of their graduates to rural areas; and that the programs they now
have are, in the main, feeble copies of teacher-training curricula in vogue in
Eastern and Western urbanized teachers collegts for a decade.

In the course of our observations of the work of several institutions which
are now experimenting with rural education, the following comments seem valid:

l. While several institutions have made an effort to mect

the problem of rural education in recent years by introducing

courses in rural education or sociology, in no case has an of=-

fort been made to obtain a first-class person to devote his en-

tire attention to these subjects.

2v Where an effort has been made to introduce practice
teaching in rural situations, the aim of many directors of such
work seems to be to develop urban situations in the school or

schools used, as quickly as possible.

3. In no case has rural school practice teachlng ‘received
the amount of expert supervision it deserves.

o jif ;\'i,;\.. - |
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4, In no case has an adequate tie-up been made between rural
school practice and the teaching of rural problems. Here, again,
is a personnel problem; but it is also an administrative problem,
in that these efforts do not tie together.

5. In no case is there an adequate tie between state ficld
workers in various services - heal th, agriculture, home demonstra-
tion, home economics, welfare - and what is being taught in the
state colleges. WNeither the teachers in these colleges, nor, of
course,their students, seem to have much conception of the immense
variety of these services, and of their common end as a means for
elevating the rural population.




Chart 1

PERCENTAGE OF TOTAL POPULATION THAT IS RURAL AND
PERCENTAGE OF POPULATION 5~17 YEARS BOTH INCLUSIVE
THAT IS RURAL, 1930
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Chart 1 (continued)

PERCENTAGE OF TOTAL POPULATION THAT IS RURAL AND
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Chart 2
PERCENTAGE OF TEACHING POSITIONS THAT ARE RURAL, 1935-1936
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Chart 3
PERCENTAGE OF SCHOOL BUILDINGS THAT ARE RURAL, 1935-1936
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Chart 5

AVERAGE NUMBER OF TRACHING POSITIONS TO A BUILDING
IN THE RURAL AREAS OF THE SOUTHEASTERN AND SOUTHWESTERN STATES
1935-1936
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PERCENTAGE OF BUIDINGS THAT /RE O0E=ROOM, 1935-1936
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PERCENTAGE OF BUILDINGS THAT ARE ONE-ROOM, 1935-1936
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Chart 7 (continued)
PERCENTAGE OF BUILDINGS THAT ARE ONE-ROOM, 1935-1936
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Chart 8

COMPARATIVE PERCENTAGES OF POPULATICY AND COIMPARATIVE PERCENTAGES OF ONE-
TEACHER SCHOOLS BY RACE IN THE SOUTHEASTERN STATES, 1936-1937
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Chart 9
PERCENTAGE OF PUPILS ENROLLED IN RURAL ELEMENTARY SCHOOLS ACCORDING
TO NUMBER OF TEACHERS AND PERCENTAGE OF PUPILS IN GRADED AND UN=-
GRADED SCHOOLS IN FOUR SOUTHEASTERN STATES, 1937-1938
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Chart 9 (continued)
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GRADED SCHOOLS IN FOUR SOUTHEASTERN STATES, 1937-1938
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Chart 10

AVERAGE SALARY OF SUPERVISORS, PRINCIPALS, AND TEACHERS
IN SOUTHEASTERN AND SOUTHWESTERN STATES, 1935-1936
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Chart 10 (continued)

AVERAGE SALARY OF SUPERVISORS, PRINICIPALS, AND TEACHERS
IN SOUTHEASTERN AND SOUTHWESTERN STATES, 1935-1936
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Chart 11

PER CAPITA COST, CURRENT EXPENSE AND INTEREST,
PER PUPIL IN A. D. A., 1935=1936
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Chart 11 (continued)
PER CAPITA COST, CURRENT EXPENSE AND INTEREST,
PER PUPIL 1IN A. D. A., 1935«1936
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Chart 12

EXTENT OF COUNTY SUPERVISION OF SCHOOLS, WHITE AND NEGRO, IN
SOUTHEASTERN STATES, 1937-1938, AS SHOWIN BY PERCENTAGE OF
COUNTIES HAVING SOURCES OF SUPERVISION
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Chart 13

RURAL EDUCATION EMPHASIS IN 171 INSTITUTIONS
PROVIDING FOR THE EDUCATION OF TEACHERS IN THE UNITED STATES
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INCLUDED RURAL OF RURAL | EDUCATION ECONQMIC COURSES SPECIAL TEACHING
CURRICULUM| EDUCATION{DEPARTMENTS| BACKGROUND | IN RURAL SUBJECTS IN IN
COURSES EDUCATION |RURAL SCHOOLS|RURAL SCHOOLS
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DIVISION OF

GEORGE PEABODY COLLEGE FOR TEACHERS .
= £1 el I
NASHVILLE, TENNESSEE = =fodiiaal

p P-“L': : , .:’ ‘. y
March 21, 1939 PN LRAM

SURVEYS AND FIELD STUDIES { 3 " s B ¢

| ———ﬂ-*—\ '| r\\.

Mr. Edwin R. Embree, President,
Julius Rosenwald Fund \
4901 Ellis Avenue e
Chicago, Illinois

My dear lr. Embree:

S
-
» &?— Lj}:T‘HHH\\\\\ We are sending you under separate cover a copy
% .

of SELECTED REFERENCES ON RURAL ELEMENTARY SCHOOLS

which, as you know, has been prepared as a part of

our Study of Rural Elementary Schools of the South.

We have had two hundred copies mimeographed. Ve

shall be glad to send you a number of copies for dis- b
tribution, or to mail copies direct from our office

to persons you wish to receive the bibliography.

Sincerely yours,

Je E. Brewton,
Associate Director, Division
of Surveys and Field Studies

JEB:es
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Miss Dorothy A. Elvidge = S )

Julius Rosenwald Fund I
4901 Ellis Avenue SO .

Chicago, Illinois

Dear Miss Elvidge:

I am enclosing herewith a statement from our Bursar

showing the status of our account with the Julius Rosenwald
Fund. I suggest that before the first of June we receive
an additional allotment on this account,

Cordially yours,

Iyt

D, S. campbell,
Dean

DSC:ep




Julius Rosenwald Fund

May 5, 1939

Expenditures - 1539
Salaries, 1/1/39 to 4/30/39
Je E. Brewton
H. M. Bond
Secretarial and Clerical
Travel Expenses

Misc.

Receipts - 1939
1/1/39 Cash on hend

1/24/39 Cash from Julius
Rosenwald Fund

April 30, 1939 = Cash on hand

§ 1600.00
1400.00
641470
822,70
125.86
T 404590.26
300,80
469920 (¥
~ 5000.00
$ T409.74

I certify that the above expenditures and receipts sre
according to the records of George Pesbody Collepge for Teachers

as of April 30, 1939.

GEORGE PEABODY COLLEGE FOR TEACHERS

e

P. P. Litt

ield rsar

AR,
2N
LAV

I
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May 1%, 1989

Desr Dr. Campbell: Thenk you for your letier of

May 3, end Tor the statement
enclosed with it. The attached check for £3,300.80
represents the balance due om our sppropriaztion of
$13,000 for the study of rural schoole.

June 30 is the end of our
fiscal year. Shortly after thet date I ghould appre-
ciste receiving & stotement of expenditures coverliag
the wmoaths of May and June so thet this report will
be iu our {iles &b the lime of owr next audit.

Very truly yours,

DEsAd _ DoroTHY A. ELvinGE

Dr. Doak 8. Caupbell
George Peabody College
Rashville, Tennesace




Julius Rosenwald Fund L Coribll

4901 Ellis Avenue IRBMERA
CHICAGO PROGRAM
To Payment Voucher No. 9144

Pr. Doak S. Campbell

Date May 12, 1929
George Peabody College

i ‘ ) \- ; "4/
Neshville, Tennesgsee : ¥ :
Bulance due on appropristion of £15,000 for study of rursl schecls
sné the preperation of rural teachers - - - « « « « ~ = « ~ =« = $8,800.80
Ck.#21288
Accounts Appropriation No. Debit Credit
Gieorge Penbody College - Study of Normal Schools i8-8 $5,500.80
Prepared by Checked by Posted by
M s
Comptroller
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Miss Dorothy A. Elvidge

Julius Rosenwald Fund

4901 Ellis Avenue

Chicago, Illinois

My dear Miss Elvidge:

This will acknowledge receipt of your check for $3,300.80
which represents the balance on our appropriation for the

study of rural schools.

We shall be glad to send you a complete report on the expendi-
tures of this account shortly after June 30th.

Cordially yours,

Ow’@—r"'—““—*’

D. Se. Campbell, Director
Julius Rosenwald Study.

DSC:cp




Expenses for the Study of Normal Schools under the direction

of Dr. Cempbell during the past two years (each year ending August 1) \%‘5\‘1

"

have been: -3

Annual Payments Payments
Budget 1938 - 29 1937 - 38
J. E. Brewton $ 4,800 $ 4,800.00 ¢ 4,800.00
Horace Mann Bond 4,200 4,200.00% 4,200.00
Secreterial Services 600 1,761.50 857.7%
Field Travel 2,400 1,890.24 1,841.36
Miscellaneous 1,000 472.36 510.05
M $12 ,624.1Q §12!509.14

Cash on hand 8/15/39: 375.90

$18,000.00

#Includes salary for July. Also received July salary from Fort Valley.

Letter in file from Bond holding for ERE.

FYS?
77372
= #,: /o
3 o 7 ’ )
| JéfE] 9> 2% I
le p €o)| o
| s ATV
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Hay 51, 1988

Dear Campbell: I had thought Hr. Embree and I would
get to Nashville before now for a talk

with you and Brewton about the next steps in the work he

and Bond have been doing. Even yet Hr. Embree and I or

I alone will get there but you and Brewton need to know

something in the meantime, so I'm going to make =

suggestion.

Bond, as you know, is going to direct
the Fort Valley school in Georgia next year. This is going
to be a full time job and he must not undertake anything
else. His work with Brewton, then, should end but what
they have done up to date should be - if it is good
enough - prepared for publicestion. Bond can give little
time to this so Brewton will have to accept responsibility
for the job. I think, then, that he should immedistely
begin getting their material in shape for publication.
¥¢ should continue our cooperation through that period -
if it is not too extended - and should then congider
(1) whether there is something further to be done in the
study, and (2) whether or not the Fund should support
such extension.

I'11l talk further with you about this
on my next trip to Nashville.

Cordially yours,
JCD‘RF j L _":- XON
Dr. Doak é. Campbell

George Pesbody College for Teachers
Nashville, Tennessee
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A REPORT OF THE STATUS OF THE STUDY OF RURAL ELENENTARY &f A, ‘_

SCHOOLS OF THE SOUTH A'D A PROPOSED PROGRAL FOR

CONTINUING AND IMPLEMENTING THE STUDY

Sponsored by

THE JULIUS ROSENWALD FUND

e Conducted by
The Division of Surveys and Field Studies

George Peabody College for Teachers
Neshville, Tennessee

|
June 7, 1939 (——- J iﬁlq - \;




A REPORT OF THE STATUS OF THE STUDY OF RURAL ELEMENTARY
SCHOOLS OF THE SOUTH AND A PROPOSED PROGRAM FOR

CONTINUING AND INPLEMENTING THE STUDY

The special study of rural elementary schools of the South, sponsored
by the Julius Rosenwald Fund and conducted by the Division of Surveys and
Field Studies of George Peabody College, was begun August 1, 1937. The
following report presents briefly the present status of this study and
proposes a program of next steps to be taken in continuing and implementing
ite

Purpose of Study. The fundamentel purpose of the study is to discover

ways end means of improving rural schools and through them the quality of
life in the rural South. Since the improvement of rural schools and through
them the quality of life in the rural South is dependent upon getting better
educated teachers into rural schools, major consideration is being given

to those means of improving rural schools to which teacher-educating insti-
tutions can contributes.

Other means, however, have not been neglected. Subsidiary snd contri-
buting purposes are: to collect and compile comprehensive information basic
to an understanding of rural life and rural school problems in the South;
to develop evaluative materials whereby state, regional, and local agencies
may raise the quality of rural schools; to develop suggestive procedures
for the use of supervisors, teacher=-educating institutions, administrators,
and teachers for improving rural schools, and to provide, through the pro=-

duction of materials and through consultative ﬂervioes,'guidahce in selected




centers as well as in the southern region as a whole.

Activities. All the activities engaged in end in progress at this
time are contributing toward the achievement of the fundamental purpose
or to one of the subsidiary purposes as outlined iﬁ the foregoing para-
graphe.

The following specific jobs have been completed:

l. The preparation and publication of SELECTED REFERENCES
ON RURAL ELEMENTARY SCHOOLS, a functional bibliography of 527
references compiled from a comprehensive bibliography of more
then 1,000 references found in 40 periodicals-=1930-1539, books,
pamphlets, bulletins, and other pertinent publications. This
publication has been sent to all members of the Rural Education
Council end given limited circulation to other interested per=-
sons.

2¢ The making of maps, tables, and summarizations showing
basic information on size of schools in the United States with
special reference to size of schools in the Southern States.

3e The making of maps, tables, and summarizations showing
the extent of rural supervision in the United States with specieal
reference to the situation in the Southern States. Also the
preparation of two manuscripts: "The Status of Rural School Super=-
vision in the Southeastern States," and "The Status of Supervision
of Negro Schools in the Southeastern States."

4. The preparation of three manuscripts: one summarizing
rural life and rural school problems in the South, one challeng-
ing the cause of the small rural schools, and one challenging
the cause of rural education in the South.

5e The preparation of a menuscript summarizing the follow=-
up study of the testing program made by Bond and Foremen in
1530-1931.

6e The making of a classified list of questions derived from
the enalysis of literature and state department score cards and
standards for elementary schools.

7« The preparation of a manuscript showing a detailed analy=-
sis of the rural elementary school score cards of nine states.




jobs

8« The preparation of a manuscript summarizing the character-
istics of good rural schools as described by state and county
SUpervisorse.

9« The preparstion of reports and field notes on all visits
made to schoolse.

10. The preparation of a manuscript on specific services of
teacher-educating institutions with respect to rural life and
rural school problems. i

1l The making of maps, tables, and summarizations showing
grade distribution of rural children by race in selected Southern
Statese

12. The development of an evaluative instrument for rural
schools based upon criteria derived througzh the various studies.
Also, the development of a brief community survey form end a
pupil group interview form.

Now that the visitation of schools has been finished, the following
are in process of completion:

l. The preparation of a manuscript describing conditions ob-
served in the one-hundred white and one-hundred Negro rural schoolse.
This report will follow the pattern map outline.

2. The preparation of a manuscript on some significant fac-
tors aeffecting community livinge This report will be based on
materials collected on the community survey forms.

3. The preparation of a manuscript on what rural children
in elementary grades like or thimk as derived from the pupil
interview form used.

4, The preparation of a manuscript proposing a suggestive
program for the education of rural elementary teachers based on
considerations of all aspects and implications of the study.




. PROPOSED PROGRAM FOR CONTINUING AND INPLEMENTING THE STUDY

OF RURAL EDUCATION IN THE SOUTH

With the completion of that phase of the stud# which has to do with
conditions observed in rural schools and the implications that fhese
conditions have for teacher-education, the next logical steps are: (1) to
carry the findings of this phase of the study to the teacher-educating
institutions and to assist them in studying their instructional programs

and service areas in order that they may plan instructional programs to

meet the needs of rural teachers; and (2) to provide for implementation
through the establishment of a continuing program of rural regional
research and service.

The following program is, therefore, proposed for continuing and
implementing the study of rural schools in the South.

l. It is suggested that the Division of Surveys and Field
Studies plan a continuing program of rural research and service;
such rural research and service to include original regional
research in rural life and rural school problems, the collection
and dissemination of helpful information pertaining to rural
school problems, and the provision of consultative services to
teacher-educating institutions, state departments of education,
and local administrative units regarding these problems.

2« It dis suggested that we select four teacher-educating
institutions, two white institutions and two Negro institutions,
and that we work cooperatively with them in studying their in-
structional programs and service areas and in planning an in-
structional progrem to meet the needs of rural teachers. Fach
institution will be expected to study the region which it serves.
This will mean research and field studies by faculty members,
as well as faculty group discussions and seminars by the whole
facultye.




3« It is suzgested that we select four county systems and
that we work cooperatively with them in an attempt to improve
their rural schools and through them the quality of life in the
area. Jje would first make a thorough study of the rural schools
in each county, using the evaluative criteria we have developed.
e would then work cooperatively with the administrative and
supervisory forces-in the cownties in an attempt to improve
the schoolse.

4. It is suggested that we explore the possibilities of es=-
tablishing a cooperative arrangement whereby the Division of Sur-
veys and Field Studies may work directly with some county near
Nashville in developing an improved rural education program in
its small schools. If four schools could be used in this manner,
two one-teacher schools, one for whites and one for Negroes, and
two two-teacher schools, one for whites and one for Negroes, we
could show Peabody and Fisk students what can actually be ac=-
complished in small rural schools.

5. It is suggested that county and state groups be encourazed
to use the facilities at Peabody end Fisk in developing curriculum
materials especially adapted to rural schools and their needs.

In order to carry forward this program as outlined, the following
personnel will be needed: a person in charge of service and research,
an advanced student assistant, and a secretary. Travel expense should
be provided the person in charge of research and service and the assis=-
tent. Should the cooperative arrangement between the Division of Surveys
and Field Studies and the four schools in a county near Nashville be ef-

fected,it would probably be necessary to provide some supplementation

of the teachers! salaries in the schools involved.
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July 19, IQLQ

Mre Edwin Re. Embree -
Julius Rosenwald Fund a —

4901 Ellis Avenue
Chicago, Illinois
My dear Mr. Embree:

I am enclosing herewith a tentative proposal for continuing
our work with the rural school problem in the South. After
you have read this brief outline, I shall be glad to have any
suggestions which you may care to offer. I realize that if
in general these suggestions seem to be suitable, the whole
plan will need considerable elaboration end statement in fur-
ther detail. This we shall be glad to do at the proper time.
I believe the enclosed statement will probably be sufficient
as a beginning.

I have made no statement regarding the cost of this program. 1

We have these items rather definitely in mind and shall be L%
glad at the proper time to give a detailed statement about By~
them.

It is my firm belief that the work that has been done already
by the Julius Rosenwald Fund has stimulated a great deal of
interest in the problem of improving the rural life in the
Southe I know that tanzible evidences on so vast and complex
a problem are difficult to cite, particularly, evidences that
would go to show that anything more than a stimulation of
interest has been achieved. I call your attention to the fact,
however, that there is today more active interest in the South
with respect to rural schools than there has been in the last
twenty years.

It is my belief that some agency or perhaps a number of agencies
will find it desirable to try to turn this widespread interest

to some practical effect by digging in here and there with
specific progrems which will operate under some guidance. It
may be discouraging to you and your colleagues to find apparently
so little actual achievement in 1mproving the rural scene through
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the schools. However, I believe we are prepared to give a
sufficient number of specific examples to be somewhat convincing.

After you have read the enclosed statement, I shall greatly
appreciate your eritieism of it and your suggestion of any
major sector which has been overlooked.

Cordially yours,

B

D. S. Campbell, Dean
Graduate School and Senior College

DSCscp
Enclosure 1



A PROPOSED PROGRAM FOR CONTINUING THE WORK ON
IMPROVING RURAL EDUCATION IN THE SOUTH

by
Doak Se Cempbell

The initial phase of the study of rural education in the
South will be concluded August 1, 1939« A full report of the study
is now in preparation. It will present an analysis end en interpre-
tation of conditions observed in-rural commmities and in white and
Wegro rural schoolse It will point out implications which these
conditions have for both pre-service and in=service education of
teachers for rural schools. It will provide suggested procedures
which should be helpful to supervisors and members of the staffs
of teacher-educating institutions.

In order to bring to bear on practice the results of the study,
it will be necessary to provide a long-time program of regional rural
service and researche Such a long=time program would involve two
major aspects: (1) the provision of services to teacher-education
institutions for assisting them in studying their instructional
programs and service areas and in plemning their pre-service teach=
ing programs for prospective rural teachers; and (2) the provision
of services to state departments of education and rural administra-
tive units for assisting them in developing adequate in-service pro=
grams of teacher=training which will improve rural schools and

through them the gquality of rural life.
|
|
|



In order to provide these services it is proposed that
George Peabody College, through the Division of Surveys and
Field Studies,

l. Maintain a continuing program of rural
research and service; such rural research and ser-
vice to include original and regional research in
rural life and rural school problems, the collection
and dissemination of helpful information pertaining
to rural school problems, and the provision of con-
sultative services to teacher=-education institutions,
state departments of education, and local administra-
tive units regarding these problems.

2. Work intensively with selected teacher-
education institutions. Two white and two Negro
institutions are to be selected. We shall work co-
operatively with them in studying their instruction-
al programs and service areas and in planning an
instructional program to meet the needs of rural
teacherss Fach institution will be expected to study
the region which it serves. This will mean research
and field studies by faculty members, as well as
faculty group discussions end seminars by the whole
facul 'by.

e Work cooperatively with four selected county
school systems in an atbtempt to improve their rural
schools and through them the quality of life in the
areas. We would first make a thorough study of the
rural schools in each coumnty, using the evaluative
criteria we have developed. We would then work co=
operatively with the administrative and supervisory
forces in the counties in an attempt to improve the
schools.

4. Develop a cooperative arrangement whereby we
may work directly and intensively with a county within
fifty miles of Nashville in developing an improved rural
education program in its small schools. If four schools
could be used in this manner, two one-teacher schools,
one for whites and one for Negroes, and two two-teacher
schools, one for whites and one for Negroes, we could
show Peabody and Fisk students what can actually be ac=-
complished in small rural schoolss
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5 Facilities at Peabody and Fisk will continue

to be mainteined for special groups to work cooperative=

ly on the development of curriculum materiels especially

adapted to rural schoolse.

In order to carry forward this program as outlined, the follow=
ing persomnel will be needed: one person in charge of service and
research, one professional assistant, and one secretarye. Travel
expense should be provided for the person in charge of research
and service and also for the assistante Should the cooperative
arrangement between the Division of Surveys and Field Studies and
county systems be effected, it might be desirable in some cases to
supplement for a short time the supervisors' salaries in the
counties involved. In the main, however, the program should be

developed with the normally available resources.



July 26, 1939

Dear Doctor Campbell: I have read with much
interest your letter
of July 19. The proposals you make seem to me
exceedingly sound. I wonder if vou could
translate them into finencial figures. At any
rate, this gives us a basis for further confer-
ence, which I hope we can have in the early
autumn, about the continuing work in rural educa-
tion at Peabody and the possibility of this Fund
taking some share in it.

Very truly yours,
. EMBREE
Siniin gpowmn R

Dr. Doak 8. Campbell, Dean
Graduate School and Senior College
George Peabody College for Teachers
Nashville, Tennessee
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August 17, 1929

Dear Dr. Campbell: Our auditors are now msking

their regular annual zudit of
our accounts, and I am wondering if it would be possible
for you to send me a report showing the expenditures for
the Survey of Normal Schools from May 1 to July 31.
Your last report, enclosed in your letter of May 9, listed
expenditures to April 30, 19289, and showed cash on hand
on that date of §409.74.

If your statement could be masiled
"special delivery®™ by Saturday, it will reach me in time
for our auditors to include it in this review.

Very truly yours,

Dowovwy A. ELviDGE
DE: AM
Dr. Doak 8. Campbell

George Peabody College for Teachers
Nashville, Tennessee

Tﬁ! #4 \
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Miss Dorothy A. Elvidge
Julius Rosenwald Fund |
4901 Ellis Avenue SIS S

Chicago, I1linois ; [ J

Dear Miss Elvidge:

I am sending herewith a statement of our account with the Julius
Rosenwald Fund in connection with the study of rural schools.

Although the statement is made as of August fifteenth, it represents
the closing of our account on the first of August. I was not able
to get the statement made up until the fifteemth and that accounts
for the statement of that date.

I have written Mr. Embree regarding the continuation of the study
to close out certain items of it.

Sincerely yours,

I pptrr e t—

D. S, Campbell, Desn
Graduate School and
Senior College

DSC:ep
Enc.



Julius Rosenwald Fund

August 15, 1939

Receipts = 1938
4/30/39 Cash on hand...........-....d 409,74

5/17/39 Cash from Julius Rosenwald
Fundecesesssecasssscssesssens 9500680

§ 3710.54
Expenditures - 1939 May 1 = August 15
Saleries:
Je Ee. Browton, 3 monthSesesecsescese 1200.00
He Me Bond, 3 monthSeccesssecessscees 1050.00
Secretarial and clericalecescsseeees 54620
Travel EXpONSOesesscccecssesccsceces 208190
MiSCecossessscecossscotecsecscnccnsss 306¢ 54
3334464
Auge 15 = Cash on handecesecosesssscsces 375490 /
3710654

I certify that the above expenditures and receipts are
according to the records of George Peabody College for
Teachers as of August 15, 1939.
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Mr. Edwin C. Embree ¥ T Rt
Julius Rosenwald Fund S i
4901 Ellis Avenue . U it
Chicago, Illinois = ! "

Dear Mr. Bmbree: 1 1M; }

According to the terms of the anjt_rfrom your Bo d the period
for our second year of study of the problems of rural schools ex=
pired August first. However, we are continuing right ahead with the 4%\
writing of the reports and the further summarizations of materials. aﬂé

I am asking our Bursar to render a statement of the condition \ L}J I ‘l‘
of the accomnt up to this time. This will be sent to your business W
office very soon. : 5 W

We are continuing Dr. Brewton on the staff at the same salary
end I assume that it will be satisfactory for us to retain any wn=-
expended balance in hand to take care of this salary item for the
presents

I em preparing a statement regarding the condition of this
program which will reach you within a few days.

You will be interested, I am sure, to know we seem to have had
en unusually vigorous program here this summer. I have the feeling
thet we have been closer to reality than we have been for some time.

Cordially yours,

Dzt en_—

De Se Cs.mpbell, Dean
Greduate School and Senior College

DSC:ep
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Mr. Edwin R. Embree
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinois

Dear Mr. Embree:

I am enclosing herewith an estimate of the amount necessary
to close out the study under the direction of Dr. Brewton. This
assumes that the work can be concluded on or before the thirty-first
of December.,

Although I do not think we will need the full amount for field
travel, it is possible that Dr. Brewton will have to have several
conferences with Dr. Bond and I want to be sure the item is properly
covereds

I have sent Miss Elvidge a statement showing that we have
$375.95 on hend. Due to the many obligations which Dr, Bond had
during the past several months, we are having to do a great deal of
tabulation which we had not anticipated. However, our schedule is so
arranged that I am sure we can complete everything within the time
dsﬁimt@do

If this proposed budget for continuation is satisfactory, I
suggest that by September first, we have another remittance so that
we can take care of our obligations at that time.

Sincerely yours,

D, Se Cempbell, Dean
Graduate School and
Senior College

DSCsep



Proposed Budget for Completing the Report on the Study of

Rurel Education in the South

August 1, 1959 - December 31, 1939

Salary of Je. Ee Brewton = §$400 per month from
August 1, 1959 - December 31, 1939

Field Travel
Secretarial and Clerical Service

Miscellaneous Office Expenses and Contingencies

Total
]a‘Ld-fa fi}/( { / j ]A .
[ 4
[ 1 Ao d
Q-}{,‘ _é-;‘_a_fﬁf_':{' ) ?55'0‘
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o 7 2 2
: e
iAﬁ/cf kAL EPZ“Z;._’R_D
B

$2,000
500
750

200

$3,450
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r. Edwin R. Embree ,F:—'} J u (f V{
Julius Rosenwald Fund A ol , A\
4901 Ellis Avenue i‘i | \\rfj ; 0
Chicago, Illinois B { _.:| )

o "7%@ F W)g D
Dear lMr. Embree: o e e

Following our recenmt correspondence regarding a study and
demonstration in rural education, I em submitting herewith an estimate
of the proposed cost of the program we had in mind. This, of course,
is subject to such modification as subsequent conferences with you and
your associates may indicate.

You will note that we have included in this suggested program
two professional essistants; one white and one Negro. We believe that
it is highly desirable for us to set up our proposal in the counties
that are to be selected in terms of a complete program in which we
shall work very closely with supervisors of both white and Negro schools.
It seems désirable to us that a competent Negro assistent be attached to
the staff in cooperation with Fisk University.

I am preparing a more complete statement of the proposed details
of our study, but since you requested a tentative financial program for
early consideration, I am glad to send this one along with the above
explanation.

We are continuing to work out our plans for a regional program
of which this intensive study and demonstration in rural schools is a
definite part. We are making progress towards it here on the campus,
and we are also stimulating considerable activity among some of the
other institutions in the South.

I shall be glad to discuss the problem in detail with you at some
early date.

Sincerely yours,

S

De So Campbell, Dean

Graduate School and Senior College
DSCzep



Proposed Budget for Study, Service, and Demonstration in Rural Education
Division of Surveys and Field Studies, George Peabody College for Teachers
and
Julius Rosenwald Fund

August 18, 19359

Budget from January 1, 1940 - December 51, 1940

Salary of Je E. Brewton = $400 per month

from January 1, 1940 - December 31, 1940 $4,800
Salary of Professional Assistant (White) 1,800
*salary of Professional Assistant (Negro) . 1,800
Field Travel 2,000
Secretarial and Clerical Services 1,000
Miscellaneous Office Expenses and Contingencies 400
Total $11,800

*It is planned that this person be attached to Fisk University
also, thus providing for a unified program in both white and
Negro schools.



August 21, 19%9

Dear Dr. Campbell: Thank you for sending in so

promptly the statement re-
quested in my recent letter. I am referring it to
Mr. Embree for his consideration in comnection with
your proposed budget for additional funde needed to
carry the study to its completion.

Very truly yours,

Doromy A. ELwinDGe

DE: &M

Dr. D. S. Campbell, Dean

Graduate School and Senior College
George Peabody College for Teachers
Hashville, Tennessee
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Mr. Edwin C. Embree
Julius Rosenwald Fund
4901 Ellis Avenue
Chicago, Illinols o e

My dear Nr. Embree:

A few days ago you asked that I elaborate somewhat

on our plans for continuing our work in the field of
rural education. I am enclosing, therefore, an extended
copy of our plans in which we have indicated something

of the personnel that will be involved and something of
the amount of time that will be required by staff members.

~If you will attach to this document the proposed budget
" which I sent jou last week, I think the picture will be

fairly clear. At least this should provide a basis for
further discussion.

Sincerely yours,

D, S, Campbell, Dean
Graduate School and
Senior College

DSC:ep
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A PROPOSED PROGRAM FOR CONTINUING THE WORK ON
IMPROVING RURAL EDUCATION IN THE SOUTH

by
Doak S. Campbell

The initiel phase of the study of rural education in the
South will be concluded August 1, 1939. A full report of the study
is now in preparation. It will present an analysis and an interpre=
tation of conditions observed in rural commmities and in white and
Negro rural schools. It will point out implications which these
conditions have for both pre-service and in-service education of
teachers for rural schools. It will provide suggested procedures
which should be helpful to supervisors end members of the staffs
of teacher=-educating institutions.

In order to bring to bear on practice the results of the study,
it will be necessary to provide a long-time program of regional rural
service and research. Such a long-time progrem would involve two
major aspects: (1) the provision of services to teacher-education
institutions for assisting them in studying their instructional
programs and service areas and in planning their pre-service teach-
ing programs for prospective rural teachers; and (2) the provision
of services to state departments of education and rural admirnistra-
tive units for assisting them in developing adequate in-service pro-
grams of teacher-training which will improve rural schools and

through them the quality of rural life.



In order to provide these services it is proposed that George Peabody

College, through the Division of Surveys and Field Studies,

1.

2

3

Maintain a continuing program of rural research and ser=-
vice; such research and service to include original and
regional research in rural life and rural school problems;
the collection and dissemination of helpful information
pertaining to rural school problems; and the provision of
consultative service to teacher-education institutions,
state departments of education, and loeal administrative
units regarding these problems.

ae In carrying forward this program, we are planning to
develop and make available for publication approximastely
one field study eech year. While these studies would
result as a part of a continuing program of rural re=-
search and service by staff members of the Division,
complimentery studies would be underteken under the im-
mediate direction of Dre. Brearly of the Sociology De-
partment, end perhaps other members of the Pesbody
faculty. In providing consultetive services, approxi=-
mately two months time of a staff member will be set
aside for such services to teacher-educating institu-
tions, departments of education, and local administrative
wmibse.

Work intensively with selected teacher-education institutions.
Two white and two Negro institutions are to be selected.

We shall work cooperatively with them in studying their in=-
structional programs and service areas and in planning an
instructional program to meet the needs of rural teachers.
Each institution will be expected to study the region which
it serves. This will mean research and field studies by
faculty members, as well as feculty group disucssions and
seminars by the whole faculty.

a« This will involve approximately two weeks per institu=-
tion for visitation by staff members each year.

Work cooperatively with four selected county school systems
in an attempt to improve their rural schools and through them
the quality of life in the area. We would first make a
thorough study of the rural schools in each county, using

the evaluative criteria we have developed. We would then
work cooperatively with the administrative and supervisory
forces in the counties in an attempt to improve their schools.



ae This will involve approximately two weeks of visi=
tation per county by staff members each year.

4. Develop a cooperative arrangement whereby we may work
directly end intensively with a county within fifty miles
of Nashville in developing an improved rural educetion
program in its small schools. If four schools could be
used in this manner, two one-teacher schools, one for
whites, and one for Negroes, and two two-teacher schools,
one for whites and one for Negroes, we could show Peabody
and Fisk students what can actually be accomplished in
small rural schools.

a. It is proposed that the exploration phase of this work
be begun early in the falle The work will be under the
direct supervision of the Division staff. Considerable
assistance, however, will be secured through the use of
services of regular faculty members of both Fish Uhiver=
sity and Peabody College, and much help will also be
secured from advanced students who are interested in
rural problems. It is proposed that an administrative
agreement be set up with county superintendents, super=-
visors, and selected teachers; that these conferences
be followed by group commmity conferences at which
all community agencies may be represented. The program
of work developed out of these conferences in the fall
would be followed through.

S5e Facilities at Peabody and Fisk will continue to be main=-
tained for special groups to work cooperatively on the de=-
velopment of curriculum materials especially adapted to
rural schools.

ae It is proposed that groups of supervisors end teachers
be encourazed to use the facilities of the Curriculum
Laboratory in developing materials peculiarly adapted
for use in rural schools and rural communities. This
will involve the bringing together of local, county,
stete, and regional groups in seminar and workshop
situations for intensive work on pertinent problems
in rural education and rural life. While this service
will be continuous, it will receive special emphasis
in the Spring and Summer Quarters.

In order to carry forwerd this program as outlined, the fellowing per=-
sonnel will be needed: one person in charge of service and research; two

professional assistents,and one secretary. Travel expense should be provided
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for the person in charge of research and service and also for the assistantse
One of the assistants should be a Negro who is also & member of the staff

of Fisk Thiversity. Should the cooperative arrangement between the Division
of Surveys and Field Studies and county systems be_effeoted. it might be
desirable in some cases to supplement for a short time the supervisors?
salaries in the counties involved. In the main, however, the program should

be developed with the normally available resources.
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(excerpt from letter from ERE to Doak S.
Campbell 9-8-39)

"Regardless of the decision of the board with
respect to the proposed department, I am prepared now to
guarantee $3,074.10 which, with the balance of $375.90
you have on hand, makes up the $3,450 needed to complete
the study. "
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September 8, 19839

Dear Mr. Campbell: On my return from vacation I find your
letters concerning the continuation of
the Brewton-Bond study and the proposal for a permanent field
department at Peabody in field services in rural education.
I am prepared to recommend to our board support of the pro-
posed department. It would seem to me appropriate to contem-
plate a three-year period of support at this time, with the
understanding that a renewal might be considered at the end of
this period on the basis of the experiences of the trial era.
Of course I cannot say what our board will do, but at any rate
the matter will be presented to them and a decision should be
had by the middle of November.

I wonder if you would think it proper
for us to consider an appropriation not for the exact budget
outlined in your letter but for the round sum of $10,000 a
year. It may be that you will not need a white assistant,
at least on full time, or other savings may appear, as is often
the case with such estimates, or other services may properly be
furnished from another Peabody fund.

If our board makes the appropriation
for the new department under Doctor Brewton's direction, would
it not seem to you appropriate to charge the cost of completing
the Brewton-Bond study to the first half year of this appro-
priation? If this could be done, it would avoid my having to
bring to our board two items on a single subject. b

Regardless of the decision of the bonrﬂﬁ\ ' g
ldt.h rospoct to the proposed department, I am prepared now to : g
ante 74,10 which, with the balance of $3575.80 you have

and, makes up the $3,450 needed to complete the study.
I am sending you hered.th our check for $2,000 and will make
further advances as you need them.

i Very truly yours,
¥r. Doak S. Campbell ¥ MW R E
George Peabody College for Teachers | '+ LMAREE

Nashville, Tennessee
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Julius Rosenwald Fund 4 Q‘t'u
4901 Ellis Avenue i “
Chicago, Illinois

:
My dear Mr. Embree: df"« %&L

You letter of September eighth came While I was
on & brief vacation. Upon my return I had the opening
of schools and have only now had opportunity to reply.

I am pleased to know that you are prepared to
recommend a proposal for carryling forward the work which
we have planned. It 1s entirely satisfactory with us
to set the work up at this time for a three year period
with the understanding that renewal may be considered on
its merits at the end of that period.

With respect to the amount of the budget, I am sure
that we can readjust our program so that the round sum
of $10,000,00 per year will take care of our needs. We
shall be glad to supplement with other servlices and funds
here on the campus any additional things that may be needed.

If the Board makes this appropriation, I think it would
be entirely appropriate to charge the cost of completlng
the Brewton-Dond study to this budget. This may require some
little adjustment here in our budget for the Division of
Surveys and Fleld Studies, but I am quite certaln that we
can handle the matter without injuring the study in any way.

We greatly appreciate your interest in us and our
undertakings. We shall be glad to talk over any detalls
with you at any time you may desire.

Cordially yours,

D. S. Campbell, Dean
Graduate School and
DSC:cp Senlor College



Hovember 1, 1939

Dear Doctor Brewton: I am enclosing a copy

of a letter we have re-
ceived from Mr. Doxey Wilkerson, who is working
on the Carnegie study of the Kegro in hmerica.
At Mr. Johnson's request, I sEHC"WF W Bareon
& copy of the County Atlas volume of the Compendium.
Of course we do have copies of the excerpt report
on your study which was mimeographed last February,
but I do not like to send copies out without your
knowing about it. I am therefore passing the re-
quest on for you to do whatever you think best
sbout it.

Very truly yours,
MARY ELizanmry McKay
Secretary to ¥rs. Simon
Dr. J. E. Brewton

George Peabody College for Teachers
Nashville, Tennessee
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Miss Mary Elisabeth McKay \_ﬂ_ el
Secretary to Mrs. Simon E
Julius Rosenwald Fund {

4901 Ellis Avenue

Chicago, Illinois

Dear Miss licKay:

Your letter of November 1 regarding Mr. Doxey Wilkerson's
request has been receivede I am sending to him copies of "Selected
References on Rural Elementary Schools,"™ "The Status of Supervision
of Schools for Negroes in the Southeastern States," reprinted from
the Journal of Negro Zducation, April, 1939, and "Excerpts from a
Report of The Progress of the Study of the Southern Rural Schools of
the South."

I am writing him, however, that the excerpt report from
our study which was mimeographed last February is tentative and
confidentlal, and that we hope to be able to give him a more recent
and authaqﬁo report by the first of the year.

v y trul y ours,

Je Ee BI‘GW‘bOﬂ.
Associate Director, Division
of Surveys and Field Studies

JEB tes
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CROSS REFERENCE RECORD

FIRM NAME or SUBJECT _RURAL SCHOOL PROGRAM (SURVEY OF NORMAL _ FILE No.

SCHOOLS)
pate 11-12-39 [mremarks Approp. letter of $30,000 for continuation
of Brewton-Bond Study to be carried on at
Peabody .
SEE PEABODY COLLEGE (RURAL EDUCATION DEPT-  FILE No.

PLEDGE)

DATE —

SIGNED

FILE CROSS REFERENCE RECORD UNDER NAME OR
SUBJECT LISTED AT TOP OF THIS SHEET, AND IN
PROPER DATE ORDER.

THE PAPERS REFERRED TO SHOULD BE FILED UND-

ER NAME OR SUBJECT LISTED UNDER "'SEE""
YAWMAN avo FRBE MFG.(O.

ROCHESTER, N. Y.
FORM NO. 099CHR



CROSS REFERENCE RECORD

FIRM NAME o= SUBJECT RURAL SCHOOL PROGRAM  SURVEY OF NORMAL SEHEOLS

pate 11-20-28 remarks Journal vo 2261 transfering payment made

on Vo 202. This allocation was allowed to

lapse and all payments made against it are
transferred to new ngprnpriu tion to pn;_'lbnrjy

College - Rural Education.

SEE PEABODY COLLEGE  RURAL EDUCATION FILE NO.

DATE

SIGNED

FILE CROSS REFERENCE RECORD UNDER NAME OR
SUBJECT LISTED AT TOP OF THIS SHEET, AND IN
PROPER DATE ORDER.

THE PAPERS REFERRED TO SHOULD BE FILED UND-
ER NAME OR SUBJECT LISTED UNDER "'SEE"’

YAWMAN avo FRBE MFG.(0.
ROCHESTER, N. Y.
FORM NO. 092CR
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Mre Je Curtis Dixon - @p‘ 1
39 Alden Avenue, N. W. _ Y
Atlanta, Georgia i

Dear HMre. Dixon:

We are experiencing some difficulty in completing our
study of rural schools as we have just been able to get together
all of Dr. Bond's material. We find that he has some materisl
for 72 different schools. However, we have pupil interview forms
from only 37 of the 72 schools; pattern maps from 69 of the 72
schools; community surveys from 36 of the 72; and age=-grade dis-
tribution sheets from none of the 72.

We have complete reports including pattern maps, commu=
nity surveys, pupil interview forms, and age-grade distribution
sheets for 100 white schoolse.

In other words, we have for comparative purposes the
following materials:

Number Schools for Number Schools for

Materials White Children Negro Children
Pupil Interview Forms 100 37
Pattern Maps 100 69 (53 made usable

after consider=-
able difficulty;
16 not usable at
all in present
form)

Community Surveys 100 36
Age-grade Distribution Sheets 100 0

Our problem has been further complicated because of the
fact that Dr. Bond's ratings upon pattern maps have been made in the
main by notes on cover sheets. This fact has made it necessary for
us to interpret many of the items from descriptive notes and to
make the checks necessary upon the instrument. There are 53 of the




Page Twoe

pattern maps which we have been able to complete in this manner.
This leaves 16 of the €69 which we are not able to interpret. We
are asking Dr. Bond if he cen furnish us with further data in order
that these pattern maps may be completed.

I am giving you all of this information in order that I
may esk your adviece regarding further procedure. Originally we had
intended, a8 you know, to have complete information on 100 white
and 100 Negro schools. The question I would like to raise at this
point is whether or not we should go ahead and complete our report
on the basis of the date in hand, or should we attempt to get addi-
tional data on Negro schoolse.

We are completing the tabulation for white schools this
week and plen to begin on Dr. Bond's materisl immediately. It may
be that we have a sufficient sampling of Negro schools, but I would
like to get your reaction at this point regarding further procedure.
In the meantime, however, we shall continue working the materials

we have into shape.
E. Brewton,

Associate Director, Division
of Surveys and Field Studies

JEB:es




3/ Hovember 29, 1939

Dear Doctor Bonds I had hoped to have au opportunity for a

good bit of talk with you on Monday.
McCuistion's presence made this inadvisable, but I felt it so
necessary to have him go to Fort Valley that I was willing to
forego this opportunity. One of the main items I had in mind
for discussion was the coampletion of the etudy you and Doctor
Brewton had been making. I am just beginning to realize how
much we have imposed on you in recent months by expecting you
to carry on the study in which you and Doctor Brewton were
cooperating and at the same time to devote so very much atten-
tion to the Fort Valley situation and your part in it. It was a
decidedly unjust thing we did to you, but there is no need for
any of us to worry about this now.

The essential need, rather, is to deter-
mine what we should do under the circumstsnces. In a recent
talk with Campoell and Brewton they raised the question whether
or not they should aitempt an ansiysis of both white and Negro
schools in view of the fact that they have complete data on a
much smeller number of Negro schools then white schools. I am
of the opinion, and Mr. Embree agrees, that the thing you and
Brewton were doing is of such value we can well afford to epend
time in collecting additional datz on Negro schools. We could
rush this by having two people rather tban ome collecting the
date. Doctor Brewton could take both of these persons and cpend

& few days with them in the field, using the checking instru-
lant, after which they could work independently and collect

_sufficient data for the purposes of the study.

The difficulty involved in this is, of
course, that it is not easy to find even one person to do the
work a8 you and Brewton did it. The main purpose of this
letter is to ask you if you can suggest one or two men (Megroes)



Doctor Bond - page two

who can complete the collection of data on the Negro schools.
Since it is always difficult to find good men for any job, we
would like to be able to select one or two men who are good
enough to be used in other ways even after the Pesbody-Fisk

study is completed.

I am to be in the office next week and
will appreciate it if you will write ge here.

Very truly yours,

JCD:RW

« H, M, Bond

esident
Fort Valley State College
Fort Velley, Georgia
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November 29, 1939

Dear Campbell: Mr. Embree sgrees with us thst it is ad-

visable to get data on additional Negro
schools if it can posseibly be done. He guestioned, as did
you and Brewton, whether the present data on Negro zchools
will provide a valid basis for comparison with those on
white schools, and is inclined to collect additional deta
on the Kegro schools. If we could find two Negroes who were
capable of doing the job we might employ both of them and
after a preliminary training trip with Brewton put them right
out into the field securing additional information. The
main difficulty will of course be involved in securing two
men, or even one man, of the type we want. ©Suppose you call
Dr, Johnson and talk with him about it.

i1 &am returning to Atlanta this weekend
and will talk with Bond if I can get in touch with him., If
you are going to be in Nashville Mondey or Tuesday of next
week, I shall stop there again on my way to Chicago., If
you are net going to be there, please notify me at my home
in Atlanta.

Very truly yours,

JCDsRW

Dr. M S. Wh.ll
George Pesbody College
Nashville, Tennessee
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Mr. J. C. Dixon
39 Alden Avenue, N. W.
Atlanta, Georgla

My dear Dixon:

This will acknowledge recelpt of your letter of
the twenty-ninth., We shall look forwsrd to seeing you
here either Monday or Tuesday of next week. ©So fas as
I know both Brewton and I will be here. In the meantime
we shall canvass the possibilities of securing additional
data for our study.

Sincerely yours,

D. 5, Campbell, Dean

Creduate School and
Senior College

DsC:ep




November 21, 1939

Dr, H, ¥, Bond
Fort Valley State College
Fort Valley, Ceorgla

My dear Dr. Bond:

Preparatory to bringing out & final report on our study
of small rural schools, I have checked over the material
with Dr. Brewton. I find that we have complete reporis
including pattern maps, community surveys, pupll interview
roi'ma 5_.amd age grede distribution sheets i‘or 100 white
schools,

The materials which we received from you on November 20
includes some material from 72 different schools, consisting
of pupll interview forms from 34, pattern maps from 69,
community surveys from 36, and sge grade distridbutions from
nones

In attempting to tabulate the data from patiern maps, we

find that in the main your ratings have been made by notes

on the cover sheets., Ve have been able to interpret many

of these in terms of the checks which should go into the
instrument. Apparently, thore are 53 of the pattern meps
vhich we can use in this manner, Thils leaves 16 which we

are not able to interpret. I wonder if, per chance, you

night give some further time to them, 'g‘hare are three other
schools for which we have no pattern maps, although we do have
other data which indicate that they might be included. These
three schools are Sardis School, Bullock County, Alabamsj
Lookout Mountein School, Hamilton County, Tennessee; and Rainey
School, Sunflower County, Mississippi. I am enclosing herewith
8 list of the schools for which you gave us pattern maps but
which we can not interpret. If you think you might have time
to complete these, we shall be glad to send them back to you,
0f course, our time 1s limited, but if you could get the
material done within the next two weeks, I think we might be
able to incorporate some of the results,
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Yesterday we had & note from ¥r, Samuel Robinson stating

that the pupil interview forms whilch he had from you could
be found st 1803 Thompson Street in Nashville, where he
stayed last summer. Dr. Brewton has Jjust secured these
materlals, A check, however, reveals pupll Iinterview forms
from only three additional schools, Centerville, Kele, and
St. Jobn's Magnolia, This brings tha total numﬁer of schools
for which we have pupil interview forms to 37,

I realize, of course, that the extreme pressures under which
ou waﬁkt& during tha apring and summer viede it difficult,
not Impossible, to‘carry through all of the details 1naidont
to yowr visitation, I hope that the materials which we can
tabulate will be sufficient in quantity to be valid for compari-
80N, -

I shall be glad to have a word from you indicating whether
you could rework the 16 pattern maps which we have been unable
to use, and if you have any further suggestions regarding the
progress of our report,

I hope you sre finding your new work interesting and mrofitable,

Sincerely yours,

De 84 Campbell, Dean
Creaduate Schnoi
Senior College

DECicp
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Chicago, Illinois

Dear lMr. Dixon:

Dr. Campbell and I have been discussing the securing of
additional information on Negro schools. It will be necessary
for us to collect data on approximately 4C more one- and two-room
schools if we are to secure approximately the same amount of data
as we have for the white schools. While I plan to do most of the
visitation, it would be of great assistance to have one person,
preferably a Negro, visit these schools with me.

It has occurred to us that for a number of reasons
Dre George N. Redd of Fisk University would be a good person to
assist in this collection of additional material. He is here in
Nashville and is immediately available. He and I are already
working together on a program for the Education Department of
Fisk University with the definite purpose of frying to coordinate
the work of George Peabody College for Teachers and the work of
the Education Department at Fisk University. TWe consider Dr.
Redd thoroughly capable.

I plan to schedule visits to schools beginning next weeke.
I would, therefore, like to know at your earliest convenience what
you think of our using Dr. Redd to assist us in collecting addi-

tional data on Negro schools.
Sincerelgours 3

J. E« Brewton,
Associate Director, Division
of Surveys and Field Studies

JEB ses ‘ |
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\ | December 7, 1939

Dear Hr. Brewton: Your letter to ¥r. Dixon has arrived

in his absence aud since he will
probably not be in the office again for e month I am taking
the liberty of answering it in behalf of the office.

(1) We certainly agree that adequate
reports on Negro schools be included in the survey which
you are preparing. I hope that you can include a full one
hundred Negro schools which in their chief sapects will be
thoroughly comparsble to the one hundred white schools
which I understand you have already studied.

(2) I should think Dr. George M.
Redd would be an excellent assistant in completing the
work since he has a good deal of rural knowledge and
especially since he has succeeded to the post of your
former collaborator in this study.

(8) If necessary to get prompt re-
ports on the desired number of Negro schools, I think it
might be well to add for a brief period another Negro
worker to the survey staff. I imagine Doctor Redd cannot
give full time to this work even for a few months, How
about using him as extensively as possible and supplement-
ing his activities by another full-time worker? The problem,
I imagine, would be to find a really competent student who
would bring insight and intelligence to the project. If you
can find such a man, it would not only help bring your sur-
vey to a prompt conclusion but might assist in the develop-
ment of another first-rate person interested and acquainted
with rural school problems.

(4) If you put on an extra person,
it may teke more money than you can afford from your present



budget. If this is the case, and if & really fine man can
be found, I shall be perfectly willing to make a small sup-
plementary grant in order to give such a man an opportunity
to prove himself and in order to produce a complete report
as promptly as possible.

Very truly yours,
ERE:JW Fovme |

LAETE

]
m

nr. J. E' m‘m
George Peabody College for Teachers
Nashville, Tennessee
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Dear Mr. Embree:
We appreciate your letter of December 7.

In accordance with your suggestion we are planning %o
include in our study a full 100 Negro schools which, in their
chief aspeots, will be thoroughly comparable to the 100 white
schools studied.

Dre. George Ne. Redd has agreed to assist us as much
as he can. He and I will visit schools together this week. The
nearness of the holidays makes it impossible to visit many schools
before January. We plan, however, to devote the month of January
to the visitation of all the additional Negro schools. We will
explore the possibility of adding for a brief period a competent
Negro worker to the Survey Staff.

Very truly yours,

OQ M e

E. Brewton,
Associate Director, Division
of Surveys end Field Studies

JEB 188



January 16, 1940

Dear Mr. Brewton: Upon my return to the

office yesterday I read
the correspondence which has passed between
you and Mr. Embree during the last month. I
understand from this that Doctor Redd is going
to work with you as much as possible and that
if you thought it necessary and could find a
competent worker you would add a Negro to your
staff on & full-time basis. Simply in order
that we may be up-to-date in our information
here in the office, please let me know what
errangements you have made.

Very truly yours,
JCD:RW

¥r. J. E. 5!‘3'1’-03
George Peabody College for Teachers
Nashville, Tennessee



GEORGE PEABODY COLLEGE FOR TEAGHER.B
NASHVILLE, TENNESSEE )

January 20, 1940 g JRAL
DIVISION OF s';‘ # EES 5 &
SURVEYS AND FIELD STUDIES " B g _,F
)/ /
&

Mre Curtis Dixon
Julius Rosenwald Fund
4501 Ellis Avenue
Chicago, Illinois
sRE
Dear Mr. Dixon: -

Upon returning to the office from a trip to South
Carolina and Georgia visiting Negro rural schools, I found
your letter of January 16 Dr. Redd and I have visited
schools together for three weeks and plan to spend next week
visiting schools in Arkansas. We should be able to complete
the visitation of schools within two or three more weeks and,
therefore, I do not believe that it will be necessary for us
to add a Negro to our stafi, at least for the present.

You may be interested to know that we have visited
or revisited to get complete information 54 Negro schools
to date.

Vbry truly yours,

Je Ee Brewbon,
Associate Director, Division
of Surveys and Field Studies

JEB :es
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George Peabody College for Teachers

Nashville, Tennessee

My dear Dr. Brewton:

\ 4

&
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e
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)

I was astonished to note the reference in your letter of January
31 to your visits, or revisits, to 70-odd Negro schools. While I know,
as you do, that I was considerably harassed in doing practically a full
time job at Fisk and in travelling, it is rather difficult for me to
believe that my observations at the schools visited were so scany as to
require revisitation. In fact, I would be happy to feel that my observations
would stack up as a realistic description of the schools, both in terms of
the pattern map and in other ways, in comparison with the keenest
scrutiny., As you will have noted, there was no point in checking the
pattern for many items because an after analysis could deduce from

items not checked their total absence.

I would be interested in seeing

a correlation made between your observations and my own.
In addition, I hope that your tour did not, incidentally, include

the week of January 21-28th,

Under separate cover I am sending to you the pattern maps which you
mailed to me. Of course it is difficult to do long-distance research;
but if in general the practice of regarding items not checked as blanks
be followed, I think it will be 2 pretty fair description, Just as a point
of interest in a matter to which T did devote considerable discomfort,
I would also like to know when the final product may be awaited,

Would photographs do you any good?

With best wishes, I am,

Copy to Dr. Campbell
" " Mr. Dixon

Sincerely,

H. M, Bond

I have a "passel" of them.

i|
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RURAL SCHOOL
PROGRAM

February ¥, 1940

Dr. Edwin R. Embree « e g
Julius Rosenwald Fund QAT — /R
4901 Ellis Avenue a - e
Chicago, Illinois |

My dear Dr. Embree: : fl. t g

Dr. Brewton and I have gone over the Tist of possible
institutions and counties in which we propose to continue
our study. I think before we go any further it would be
highly desirable for us to have a conference with you
and Mr. Dixon. I wonder 1f perhaps we might arrange for
such a conference during the meeting in St. Louls.

If you have & better suggestlon, we shall appreciate 1t.
I think Dr. Brewton and I could arrange for a meeting
at any time that would suit your convenience.

Cordially yours,

O&@'@—M«

D. S. Campbell, Dean
Graduate School and
Senior Colle ge

DSC:SPE
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February 12, 1940

Dear Campbell: ¥r. Fmbree and I have just
talked about your letter of
February 7. His plens are quite full right now
and he feels that perhaps you, Brewton end I
can handle the matiters mentioned in your letter
without his being there. I have wired you this
morning, but thought it best to write more fully.
I am leaving Chicago Wednesday night eround mid-
night and will reach Nashville the next morning,
so that I cen spend Thursday, the fifteenth, in
Nashville, if you think it advigable. 8Since I
shall be South for the next several weeks, I can
meet you and Brewton in Nashville or Atlanta if
the fifteenth isn*t satisfactory to you. In the
event you prefer having Mr. Embree join us in
this conference, let me now end I'll try to
make arrangements with him before I leave on

Fednesday.

Cordielly yours,
JCD:RW G, Drxc
Dr. Dosk S, Campbell

George Peazbody College
Neshville, Tennecsee

I



	fisk_rf_pra_323_11_0001
	fisk_rf_pra_323_11_0002
	fisk_rf_pra_323_11_0003
	fisk_rf_pra_323_11_0004
	fisk_rf_pra_323_11_0005
	fisk_rf_pra_323_11_0006
	fisk_rf_pra_323_11_0007
	fisk_rf_pra_323_11_0008
	fisk_rf_pra_323_11_0009
	fisk_rf_pra_323_11_0010
	fisk_rf_pra_323_11_0011
	fisk_rf_pra_323_11_0012
	fisk_rf_pra_323_11_0013
	fisk_rf_pra_323_11_0014
	fisk_rf_pra_323_11_0015
	fisk_rf_pra_323_11_0016
	fisk_rf_pra_323_11_0017
	fisk_rf_pra_323_11_0018
	fisk_rf_pra_323_11_0019
	fisk_rf_pra_323_11_0020
	fisk_rf_pra_323_11_0021
	fisk_rf_pra_323_11_0022
	fisk_rf_pra_323_11_0023
	fisk_rf_pra_323_11_0024
	fisk_rf_pra_323_11_0025
	fisk_rf_pra_323_11_0026
	fisk_rf_pra_323_11_0027
	fisk_rf_pra_323_11_0028
	fisk_rf_pra_323_11_0029
	fisk_rf_pra_323_11_0030
	fisk_rf_pra_323_11_0031
	fisk_rf_pra_323_11_0032
	fisk_rf_pra_323_11_0033
	fisk_rf_pra_323_11_0034
	fisk_rf_pra_323_11_0035
	fisk_rf_pra_323_11_0036
	fisk_rf_pra_323_11_0037
	fisk_rf_pra_323_11_0038
	fisk_rf_pra_323_11_0039
	fisk_rf_pra_323_11_0040
	fisk_rf_pra_323_11_0041
	fisk_rf_pra_323_11_0042
	fisk_rf_pra_323_11_0043
	fisk_rf_pra_323_11_0044
	fisk_rf_pra_323_11_0045
	fisk_rf_pra_323_11_0046
	fisk_rf_pra_323_11_0047
	fisk_rf_pra_323_11_0048
	fisk_rf_pra_323_11_0049
	fisk_rf_pra_323_11_0050
	fisk_rf_pra_323_11_0051
	fisk_rf_pra_323_11_0052
	fisk_rf_pra_323_11_0053
	fisk_rf_pra_323_11_0054
	fisk_rf_pra_323_11_0055
	fisk_rf_pra_323_11_0056
	fisk_rf_pra_323_11_0057
	fisk_rf_pra_323_11_0058
	fisk_rf_pra_323_11_0059
	fisk_rf_pra_323_11_0060
	fisk_rf_pra_323_11_0061
	fisk_rf_pra_323_11_0062
	fisk_rf_pra_323_11_0063
	fisk_rf_pra_323_11_0064
	fisk_rf_pra_323_11_0065
	fisk_rf_pra_323_11_0066
	fisk_rf_pra_323_11_0067
	fisk_rf_pra_323_11_0068
	fisk_rf_pra_323_11_0069
	fisk_rf_pra_323_11_0070
	fisk_rf_pra_323_11_0071
	fisk_rf_pra_323_11_0072
	fisk_rf_pra_323_11_0073
	fisk_rf_pra_323_11_0074
	fisk_rf_pra_323_11_0075
	fisk_rf_pra_323_11_0076
	fisk_rf_pra_323_11_0077
	fisk_rf_pra_323_11_0078
	fisk_rf_pra_323_11_0079
	fisk_rf_pra_323_11_0080
	fisk_rf_pra_323_11_0081
	fisk_rf_pra_323_11_0082
	fisk_rf_pra_323_11_0083
	fisk_rf_pra_323_11_0084
	fisk_rf_pra_323_11_0085
	fisk_rf_pra_323_11_0086
	fisk_rf_pra_323_11_0087
	fisk_rf_pra_323_11_0088
	fisk_rf_pra_323_11_0089
	fisk_rf_pra_323_11_0090
	fisk_rf_pra_323_11_0091
	fisk_rf_pra_323_11_0092
	fisk_rf_pra_323_11_0093
	fisk_rf_pra_323_11_0094
	fisk_rf_pra_323_11_0095
	fisk_rf_pra_323_11_0096
	fisk_rf_pra_323_11_0097
	fisk_rf_pra_323_11_0098
	fisk_rf_pra_323_11_0099
	fisk_rf_pra_323_11_0100
	fisk_rf_pra_323_11_0101
	fisk_rf_pra_323_11_0102
	fisk_rf_pra_323_11_0103
	fisk_rf_pra_323_11_0104
	fisk_rf_pra_323_11_0105
	fisk_rf_pra_323_11_0106
	fisk_rf_pra_323_11_0107
	fisk_rf_pra_323_11_0108
	fisk_rf_pra_323_11_0109
	fisk_rf_pra_323_11_0110
	fisk_rf_pra_323_11_0111
	fisk_rf_pra_323_11_0112
	fisk_rf_pra_323_11_0113
	fisk_rf_pra_323_11_0114
	fisk_rf_pra_323_11_0115
	fisk_rf_pra_323_11_0116
	fisk_rf_pra_323_11_0117
	fisk_rf_pra_323_11_0118
	fisk_rf_pra_323_11_0119
	fisk_rf_pra_323_11_0120
	fisk_rf_pra_323_11_0121
	fisk_rf_pra_323_11_0122
	fisk_rf_pra_323_11_0123
	fisk_rf_pra_323_11_0124
	fisk_rf_pra_323_11_0125
	fisk_rf_pra_323_11_0126
	fisk_rf_pra_323_11_0127
	fisk_rf_pra_323_11_0128
	fisk_rf_pra_323_11_0129
	fisk_rf_pra_323_11_0130
	fisk_rf_pra_323_11_0131
	fisk_rf_pra_323_11_0132
	fisk_rf_pra_323_11_0133
	fisk_rf_pra_323_11_0134
	fisk_rf_pra_323_11_0135
	fisk_rf_pra_323_11_0136
	fisk_rf_pra_323_11_0137
	fisk_rf_pra_323_11_0138
	fisk_rf_pra_323_11_0139
	fisk_rf_pra_323_11_0140
	fisk_rf_pra_323_11_0141
	fisk_rf_pra_323_11_0142
	fisk_rf_pra_323_11_0143
	fisk_rf_pra_323_11_0144
	fisk_rf_pra_323_11_0145
	fisk_rf_pra_323_11_0146
	fisk_rf_pra_323_11_0147
	fisk_rf_pra_323_11_0148
	fisk_rf_pra_323_11_0149
	fisk_rf_pra_323_11_0150
	fisk_rf_pra_323_11_0151
	fisk_rf_pra_323_11_0152
	fisk_rf_pra_323_11_0153
	fisk_rf_pra_323_11_0154

