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Our keynote speaker, Garcia Gomez, used 
the Alhambra as a metaphor for architec
ture. Architectural educators should 
then be the custodians who would keep 
architecture open to the many arts, free 
from falsity, refined and elevated in its taste 
- through love of architecture and of all it 
serves. If they are to merit this lofty 
designation, the educators must be able to 
answer positively His Highness the Aga 
Khan's probing question: "Do professors 
and educators have a fundamental relation
ship to the society in which they live?" 

Repeatedly during its discussions the 
Steering Committee of the Aga Khan 
Award has questioned whether architectural 
education reflected the special circum
stances of architecture in the Islamic world, 
and whether, if not, it could prepare archi
tects to function effectively there. Rapid 
development characterises many countries; 
Western products, and systems of thought, 
governance, and commerce have inserted 
themselves abruptly; poverty and conflict 
dominate many regions; and there seems to 
be little cultural ballast. Moreover, architec
ture, as it has generally been practiced in the 
West, seems little concerned with regional 
and cultural specificity, and careless about 
the sources and uses of the technologies that 
it utilises. It was against this background 
that the AKAA Steering Committee decided 
upon the topic of architectural education for 
Muslims and for those practicing in the 
Islamic world. 

Ideological questions arise around the 
seeming dichotomy between secular and 
religious approaches to education, 
symptomatic of a fundamental rupture with 
the traditions of Islamic thought and under
standing. Contemporary interpretations of 
faith in the Islamic world create metho
dological as well as political and ideological 
difficulties that hamper further critical 
analysis. 

Judgments of art and the artistic content of 
architecture depend crucially on under
standing the complex mechanisms of 
political and ideological power, on an under
standing ofthe memories, dreams, 
aspirations, ideals, and visions of a society, 
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and on evidence drawn from each locale by 
skilled researchers. Indeed art may be a 
route to the most profound mythic 
expression of a society, but it is blocked 
unless each society becomes more 
self-reflective, more open to the research 
and thought of scholars from anywhere in 
the world, and supportive of exchange of 
ideas among all scholars and educators. 

Current programmes of architectural design 
seem implicitly to focus the role of the archi
tect on too narrow a range of problems in 
society, unresponsive to poverty, 
emergency, and stem climate that the 
majority of Muslims suffers, and unused to 
dealing with the clienteles in greatest need 
And technology, as taught in architectural 
curricula, is not persuasively linked to 
materials and techniques that are available 
and appropriate in many regions of the 
Islamic world; instead it is often linked, at 
least implicitly, to architectural forms found 
in Western countries and the technologies 
that support those forms. 

The papers, presented under "Approaches 
to Education," and the discussions that 
followed raised these and related issues that 
challenged both the superstructure and the 
foundations of architectural education - its 
organisation as well as its content. In the 
case studies, discussed under "Experience" , 
the seminar was treated to a wide variety of 
educational practice and theory. Through 
the cases came evidence of directions of 
change as well as evidence of culturally 
bas~d concerns that have been part of archi
tectural education in Muslim countries for 
years. Many teachers are not engaging their 
own regions increasingly in their teaching, 
drawing upon local and traditional ways of 
building and designing for ways of living 
more reflective than before ofthe range of 
conditions in their societies. 

Many ideas emerged from the Workshops 
under the section "Looking Ahead" for how 
to improve education, but some of these 
ideas raise as many questions as they 
provide answers. Some of the suggestions 
were to get a wider variety of expertise than 
at present into studio teaching, especially to 
include historical, cultural and sociological 

perspectives; to develop a common 
vocabularly of working concepts in architec
ture and to reintegrate theory and practice 
in design based on local modes of 
production and aimed at satisfying locally 
defined needs; and to teach technology in 
ways that address both traditional and local 
technologies as well as modem industrial 
technologies and in ways that are strongly 
related to architectural form-making. 
Additional suggestions focussed on changes 
that would lessen the rigidity of the curricula 
and that would release administrative 
constraints that in many countries, for 
example, prevent teachers from practicing. 

There were also suggestions for new 
research centres, summer training 
programmes for teachers in each of the 
several areas addressed by the papers, and 
exchange programs for teachers and 
researchers; for prototype buildings as 
demonstrations of and catalysts for new 
thinking in architecture; and even for a 
"new Bauhaus" with the mandate that 
"architecture must tum to the whole 
society." 

But perhaps the strongest idea that emerged 
was the need for a continued "space of 
freedom" for architectural educators to 
discuss these matters, to carry out trial 
reforms in education, and to come together 
periodically to discuss and evaluate them in 
a spirit of optimism and mutual support. 
And the need also emerged to reach the 
public or, more precisely, the various 
publics that the universities and architects 
can address in order that, in the closing 
words of His Highness the Aga Khan, "our 
space of freedom, of thought and debate 
isn't restricted to the seminars, but becomes 
part of our everyday lives and of the people 
with whom architects are working." 


