





September 7, 1998

PROMOTING SCHOOL MODERNIZATION AND ANNOUNCING NEW GRANTS TO
SuPPORT D.C. SCHOOL REFORM

DATE: September 8, 1998
TIME: 11:00 a.m.
LOCATION: John Eaton Elementary School
3301 Lowell Street, Northwest, D.C.
FROM: Neera Tanden

L PURPOSE

To 1) celebrate “National School Modernization Day,” and promote the President’s
school modernization initiative in a D.C. public school, and 2) announce two grants that
will support the ongoing reform efforts in the D.C. schools by placing reading
specialists in every school and school-to-work counselors in every high school.

IL BACKGROUND

Qverview:

You will travel to John Eaton Elementary School in Northwest D.C., to highlight both
school modernization and the Administration’s support for school reform in the
District through the announcement of two grants. You will demonstrate the
importance of school modernization and repairs by visiting a D.C. school with a success
story - Eaton made its necessary repairs during the summer in order to ensure a
successful start of the school year. Eaton is also an example of a thriving public school,
which provides you with an opportunity to congratulate D.C.’s schools for their first
successful start of the school year in four years, and for the progress of their reforms.
You will then announce two grants by the Administration which will help support
those reforms. The first grant is a $10 million award from the Department of Education
to support the schools in reaching the tougher standards that Superintendent Ackerman
has required students to meet; the bulk of the money - $6.8 million -- will go to place a
reading specialists in every school in the District. The second grant of $1.8 million, by
the Departments of Labor and Education, will support the District’s efforts to prepare
students for the jobs of the 21st Century by supporting school-to-work counselors in all
of its high schools.

Upon arrival, you will tour a computer laboratory and then proceed to a speaking
program that will consist of Jean Tate, the Principal of Eaton; Representative Eleanor
Holmes Norton, Senator James Jeffords; Superintendent Arlene Ackerman; and Lenora
Steinkamp, a kindergarten teacher at Eaton.



We are visiting John Eaton Elementary School at the strong recommendation of
Superintendent Ackerman as well as the Army Corps of Engineers. Superintendent
Ackerman urged that you visit a more successful school and expressed concern that any
school with more problems was particularly concerned that we not emphasize the
problems, especially at this time when students are just returning back to school.

National School Modernization Day

Your event takes place on the same day that the President, the Vice President, and
Members of the Cabinet and other Administration officials are fanning out throughout
the country to celebrate “School Modernization Day.” In fact, there will be over 80
school modernization events taking place nationwide, with Members of Congress in
taking part in 50 of them. In these events, community members will discuss the
importance of school modernization efforts and their own strategies for school
construction and renovation, achieving smaller class sizes with well-qualified teachers,
and taking advantage of new technologies.

W

On National School Modernization Day, the Department of Education will issue its
annual report titled “A Back to School Special Report on the Baby Boom Echo,” that
details record numbers of children attending schools nationwide for the third
consecutive year. According to the report, total public and private school enrollment
this fall will be a record 52.7 million, surpassing last fall’s all time high by 500,000.
New enrollment records will continue to be set for at least the next eight years - and by
2008, 54.3 million young people are expected to be attending elementary and secondary
school. In addition, this year marks another all-time high being reached as total college
enrollment will rise to a record 14.6 million, up from 14.3 million in 1997, an increase of
some 240,000 students.

D.C's Infrastructure Problem

While repairs have been made on more than 60 schools including new roofs, replaced
boilers and renovations, the District's 146 public schools are in poor condition overall.
The average school in the District is over 53 years old. Many of the District’s school
have leaking roofs, broken and barred windows and doors, peeling and chipped lead
paint, asbestos that should be removed, poor lighting, inoperable bathroom fixtures
and water, and fountains, broken and inadequate heating and cooling systems, which,
according to the D.C. Public School System’s Long Range Facilities Master Plan,
“presents a picture of chaos to students which is likely to affect their behavior while in
school and out.” The Plan goes on to report that “The stress of poor environmental
conditions on children, teachers and administrators leads to apathy in the learning and
teaching process and high student dropout rates.” According to a 1996 GSA evaluation
of DCPS infrastructure problems indicated that slightly over $2 billion is needed to
restore all DCPS facilities and property to a state of good repair. At the present time,
some Members of Congress have formed the D.C. Schools Capital Infrastructure Repair
Work Group, the goal of which is to devise a capital repair program for the DC public
schools. Members of the Work Group are: Senator Jim Jeffords, Senator Joe Lieberman,



Senator Connie Mack, Representative Jim Moran, Representative Eleanor Homes
Norton, Representative Tom Davis, and Jack Lew. [See attached sheet on D.C.
facilities.]

Cl 0 a ucces tart of t
For the first time in four years, all 146 schools in the D.C. public school system opened
on time. This successful start of the school year is another example of the effectiveness
of new leadership that is working to implement school reforms. The school reform
efforts include:

» The creation of new academic content and performance standards in
English/language arts, science, history, art music, health and world languages,
which describe what students should know and when they should know it by.

» Ending social promotion by imposing stricter standards for grade promotion based
upon the recommendation of teachers and principals and scores on the Stanford-9
Achievement Test.

» Providing after-school programs, classes on Saturday and summer school to allow
children those students not meeting the new standards to catch up.

» Developing school report cards to give students more information on how the
school performance in areas such as student achievement, school dropout rates,
staff, parent and student satisfaction.

» Setting up new accountability measures, under which principals are appointed for

_one year and are evaluated on several factors, including student achievement.

» New requirements that elementary schools learn literacy skills for at least 90
minutes a day and math for at least 60 minutes.

» Professional development for teachers as a mandatory requirement in 1998.

The new reforms are already showing results - achievement test scores are up for the

first time in years.

You will announce a $10 million grant this year for the District of Columbia Public
School system to help advance the District's ongoing school reform efforts. Of this
grant, almost $7 million will fund a reading specialists in every public school to ensure
that children can meet the new higher standards for reading. The Administration will
fund another $10 million for math specialists next year, contingent upon funding from
Congress. In addition, this grant will support efforts to improve instruction and
teacher training, assist teachers in developing curriculum, and involve parents in the
education of their children. The grant is intended to help the District’s public school
system implement system-wide and school-based academic and management reforms.
It builds on the $5 million grant you announced earlier this year, which supplemented
the District's summer school program that served those students who were at risk of
not advancing to the next grade-level.

D.C. School-to-Work Grant

You will also announce a new grant of $1.8 million from the Departments of Labor and



Education to implement the District’s School-to-Career program. The program is part of
the District’s education reform efforts to better prepare its students for the jobs of the
21st century. Inits first year, the program will focus on high school through the hiring
of an on-site school-to-career coordinator who will work to connect students to
employers throughout the district, through internships and mentoring programs. In
the next year, the program will be extended to elementary and middle school students
through career awareness and exploration. Partners of the program include the
Metropolitan Washington Council, AFL-CIO, the Washington Teachers Union, Bell
Atlantic, the World Bank, the University of the District of Columbia, the Washington
Performing Arts Soc1ety, Clydes Restaurant Group, and the Government of the District
of Columbia.

John Eaton Elementary School:

John Eaton Elementary School is located in Cleveland Park in upper Northwest D.C.
and serves grades pre-kindergarten through grade six. John Eaton School was named
for John Eaton, who was, among other things, an American Brigadier General (1865),
superintendent of public instruction in Tennessee (1867-1869), a United States
Commissioner of Education (1871-1886). The school was opened in 1911 in a small
building that is now one of the wings of the school building. Eaton’s roof repairs were
finished just last month and a new boiler has been installed. Before the repairs, water
often leaked into several classrooms when it rained, and one class had to be moved to
the library because there was so much water damage.

The school has a multi-cultural and multi-lingual student population of over 400
students. Students attending Eaton reside in all quadrants of the city, though the
majority reside within the defined Eaton School boundary. Itis one of the most
diverse schools in the district, with current enrollment roughly 30% white, 30% Latino,
30% African-American, and the rest Asian. Eaton has been recognized as a Model
school by the Redbook Network of Successful Schools, and most recently as one of
America’s Best Schools by Redbook Magazine. In the 1996-1997 school year, 50% of
Eaton’s students scored in the proficient or advanced level for reading, whereas only
14% of the District's students” reached that level. And 53% of Eaton’s students scored
at the proficient or advanced level for math that year, whereas only 23% of the District's
students reached thatlevel. As a sign of the level of parental involvement, last year
parents held fund-raisers in order to donate $10,000 for new books in the library.

ITII. PARTICIPANTS

Meet and Greet
-Michael Waldman, his wife Liz Fine (who worked in Little Rock in 1992 for Diane

Blair), and their son, Benjamin Waldman
-Bob Shireman (who works for the NEC on education policy), his wife Lucinda Sikes,
and their son Kirby Sikes



-Ellen Hume, wife of John Shattuck, and their daughter Susannah Shattuck
-Page Reffe, his wife Susan Windle, and their son Dylan Reffe

akin icipa
-The First Lady
-Jean Tate, Principal, John Eaton Elementary School
-Representative Eleanor Holmes Norton
-Senator James Jeffords
-Arlene Ackerman, Superintendent, D.C. Public School System
-Lenora Steinkamp, Kindergarten teacher, John Eaton Elementary School

Audience

60 parents, teachers and community leaders.
IV. SEQUENCE OF EVENTS

. The First Lady will proceed to the hallway at John Eaton upon arrival, where she
will take part in a meet and greet with the parents and children from the school;

. Then the First Lady, accompanied by Arlene Ackerman, Superintendent, D.C.
Public School System; and Jean Tate, Principal, John Eaton Elementary School,
tours a computer laboratory;

. The group proceeds to a speaking program in the library;

. Jean Tate, Principal, John Eaton Elementary School, makes welcoming remarks
and introduces Representative Eleanor Holmes Norton;

. Representative Holmes Norton makes remarks and introduces Senator James
Jeffords;
. Senator Jeffords makes remarks and introduces Arlene Ackerman,

Superintendent, D.C. Public School System;

Lenora Steinkamp, Kindergarten teacher at Eaton.

Lenora Steinkamp makes remarks and introduces the First Lady.
The First Lady makes remarks

Upon conclusion, the First Lady proceeds to the Auditorium.
Lenora Steinkamp, Kindergarten teacher, introduces the First Lady.
The First Lady makes brief, informal remarks to the student body.
Upon conclusion, the First Lady departs.

V. REMARKS |

Provided by Christy Macy.



IL

THE WHITE HOUSE
WASHINGTON

September 7, 1998

REMARKS ON NATIONAL SCHOOL MODERNIZATION DAY

AT PINE CREST ELEMENTARY SCHOOL IN SILVER SPRING, MARYLAND

DATE: September 8, 1998
LOCATION: All-Purpose Room
Pine Crest Elementary School
202 Woodmoore Drive
Silver Spring, MD
TIME: 1:00 pm to 3:15 pm
FROM: Gene Sperling
Minyon Moore

PURPOSE

To release new data on record school enrollment, and call attention to the need for school
modernization: construction and renovation, smaller classes with well-qualified teachers,
and education technology. Other events for “National School Modernization Day™ have
been organized in more than 80 sites across the country, and many of them will be
downlinking the satellite transmission of your remarks at the school between 2:15 and
2:45 pm. VPOTUS, FLOTUS, several cabinet members, and roughly 50 Members of
Congress are participating in the events nationally.

BACKGROUND

Since July, virtually every part of the White House has been working with the Education
Department, education groups, and the Democratic. leadership to organize back-to-school
“modernization” events on September 8. More than 100 were being organized, and we
have been able to confirm at least 80 events that will occur (see the attached map).

We have defined school modernization broadly to include (1) school construction and
renovation, (2) smaller class sizes with well-qualified teachers, and (3) education
technology. Each event determines its own participants, focus and activities. While they
were provided with information about the Administration initiatives, the events were not
organized for the purpose of lobbying Congress. However, you can exhort them to do so.

Pine Crest Elementary School is six years old and serves upwards of 400 students. Itis
very diverse, and nearly half are on free or reduced-price lunch. There are five portable
buildings. Gov. Glendening’s office is concerned that we not create the impression that
he is failing to meet the need of the State’s schools, and your remarks have been written
with that concern in mind.



I1.

PARTICIPANTS

Event

POTUS

Secretary Riley

Principal Pamela Sobel

Teacher TBD (likely Carla McEachemn)

Lt. Governor Kathleen Kennedy Townsend
Congressman Albert Wynn

PRESS PLAN

Open Press

SEQUENCE OF EVENTS

The President arrives Pine Crest Elementary School at 1:45 pm and is greeted
by:
. Pamela Sobel, Principal, Pine Crest Elementary School
. Dr. Paul Vance, Superintendent, Montgomery County Schools
o Ike Leggett, Chair, Montgomery County Council

Off-stage announcement of the President at 1:55 pm, accompanied by Sec. Riley,
Lt. Gov. Kennedy Townsend, Rep. Albert Wynn, Principal Pamela Sobel, and
Teacher TBD (likely Carla McEachern)

Principal Pamela Sobel makes welcoming remarks and introduces Lt. Gov.
Kathleen Kennedy Townsend

Lt. Gov. Townsend makes remarks and introduces Sec. Riley
Sec. Riley speaks and introduces Rep. Al Wynn
Rep. Al Wynn speaks and introduces teacher TBD (likely Carla McEachern)

At 2:15 (for satellite feed), teacher TBD (likely Carla McEachern) introduces the
President. :

The President gives remarks, works a ropeline, and departs at 3:10

REMARKS

To be provided by speech writers.

ATTACHMENTS

One-pager on the announcement and event
Color map of school modernization events taking place nationwide on Sept. 8



NATIONAL SCHOOL MODERNIZATION DAY

ACTIVITIES SITES




PRESIDENT CLINTON ANNOUNCES NEW RECORD SCHOOL ENROLLMENT
AND CALLS ON CONGRESS TO HELP IMPROVE, MODERNIZE SCHOOLS

“The ultimate national security of any country rests in the strength of its own citizens. And for us, that
means we have got to prove that no matter how diverse we are, we can still offer a world-class education
to every single American child.” -President Clinton, August 3 1, 1998

“Baby Boom Echo” Yields 52.7 Million Schoolchildren this Fall. Joined by roughly 50
Members of Congress, and education, community and business leaders in more than 80 cities across the
United States, President Clinton on Tuesday, September 8, will release a new Department of Education report
—- the third annual Report on the Baby Boom Echo. The findings include:

. 52.7 million children attend public and private elementary and secondary schools in America
today -- the highest school enrollment ever.

B 2.2 million teachers will need to be hired over the next ten years.

o A record 14.6 million students will attend college this year.

The report includes current and projected data on specific states, as well as data on recent growth in selected
suburban communities across the country.

Communities Cite Needs, Successes on National School Modernization Day. According to
a recent GAO Report, about 14 million students attend schools that need extensive repair or replacement of
one or more buildings. Almost 60 percent of America’s schools reported at least one major building feature
in disrepair. In communities across the country, elected officials, parents, business leaders and others will
gather to hear the President’s remarks, and discuss their own communities’ strategies for school construction
and renovation, achieving smaller class sizes with well-qualified teachers, and taking advantage of new
technologies. These local forums are part of National School Modernization Day on September 8.

President Clinton Calls for Immediate Action by Congress. The President will urge Congress
to help America address these pressing needs by enacting -- in the next month before leaving Washington --
the education agenda that he first proposed in the State of the Union address, including:

. BUILDING AND RENOVATING OVER 5,000 SCHOOLS. The President has proposed School
Modernization Tax Credits to help provide all students with safe, state-of-the-art school buildings.
The proposal would use Federal tax credits to pay interest on nearly $22 billion in bonds.

. HIRING 100,000 TEACHERS TO REDUCE CLASS SIZE. President Clinton is committed to
helping local schools provide smaller classes with well-prepared teachers in the early grades. The
initiative would provide $12.4 billion over seven years to reduce class size in grades 1-3to a
nationwide average of 18 and help make sure that every child receives individual attention, gets a solid
foundation for further learning, and learns to read independently and well by the end of third grade.

. HARNESSING TECHNOLOGY FOR EDUCATION. The Clinton Administration has made an
unprecedented commitment to bring technology into the classroom and ensure that all children are

 technologically literate by the dawn of the 21st century. However, the House appropriations bill cuts
the President’s request for educational technology by $180 million, while the Senate cuts it by $98
million. They eliminate $75 million for technology teacher training, which would help new teachers
learn to use technology effectively to strengthen instruction and enhance student learning, and they
also cut $50 million from the President’s request for the Technology Literacy Challenge Fund, which
would deny funding to 400 school districts to provide students and teachers with access to classroom
computers, training and the latest educational software and telecommunications technology. The
President will also continue to strongly oppose any effort by the Congress to repeal or delay the e-rate
-- an expansion of universal service to provide discounted Internet access and telecommunications
services to schools and libraries.



FACT SHEET: MODERNIZE SCHOOLS FOR THE 21ST CENTURY

In order for students to learn and to compete in the global economy, schools must be well-equipped and they
must be able to accommodate smaller class sizes. To address these and other critical needs, the President's FY

- 99 Budget proposes Federal tax credits to pay interest on nearly $22 billion in bonds to build and renovate public
schools. This is more than double the assistance proposed last year, which covered up to half the interest on an
estimated $20 billion in bonds. The new proposal provides tax credits in lieu of interest payments for investors
in two types of School Modernization Bonds: Qualified School Construction Bonds (a new proposal) and
expansion of the Qualified Zone Academy Bonds (created last year). The Department of the Treasury estimates
that the revenue loss associated with the bonds would be $5 billion over 5 years and over $11 billion over 10
years.

lified Sélical € o

$19.4 billion in zcro-interest bonds ($9.7 billion in 1999 and $9.7 billion in 2000) is proposed for construction
and renovation of public school facilities. The Department of the Treasury would allocate the rights to offer
these special 15-year bonds to States, territories, and certain school districts that have submitted school
construction plans to the Secretary of Education.

Half of the bond authority would be allocated to the 100 school districts with the largest number of low-income
children, in proportion to their share of funds under the Title I Basic Grant formula in the preceding year. In
addition, up to 25 additional school districts that are in particular need of assistance, such as districts with a low
level of resources for school construction or a high level of enrollment growth, could receive these allocations.
These funds would be spent in accordance with the school district's plans.

The other half would be allocated to States and territories to provide to school districts in need of assistance in
accordance with each State's plan. The bond authority would be allocated in proportion to each State's share of
funds under the Title I Basic Grant formula in the preceding year, after subtracting the Title [ shares of the
100-125 school districts (above).

School Construction Plans: In order to reccive a bond allocation, States, territories, and the eligible 100-125
school districts would be required to submit a plan to the Sccretary of Education. The plans would (1)
demonstrate that a comprehensive survey has been undertaken of the construction and renovation needs, such as
the need to provide access to students with disabilitics, in the jurisdiction and (2) describe how the jurisdiction
will ensure that the bond funds arc used for the purposes intended by this proposal, including the requirement
that they will supplement, not supplant, amounts that would have been spent on construction and renovation in
the abscnce of the bonds. State plans would also describe how they will ensure that localities with the greatest
need — as demonstrated by inadequate facilities coupled with a low level of resources to meet the needs -- would
be served. :

Qualified Zone Academy Bonds

This program, created by the Taxpayer Relief Act of 1997, provides a tax credit to pay interest on bonds for a
variety of cxpenscs (including building renovation) related to certain public school-business partnerships. The
FY 99 Budget would expand thesc bonds to cover school construction, and would increase and extend the bond
authority by $2.4 billion (an additional $1 billion, to $1.4 billion, in 1999, and $1.4 billion in 2000). This bond
authority is allocated to States on the basis of their respective populations of individuals with incomes below the

poverty line.



THE NEED FOR SCHOOL MODERNIZATION ASSISTANCE

The President's proposal to create School Modemization Bonds.is designed to address a nationwide
school facilities crisis. These funds are necessary because: (1) the cost to repair existing schools is
high, and States and communities can stretch their efforts and dollars further with these interest-free
bonds; (2) enrollment growth is surging; and (3) better school facilities lead to better academic
achievement.

The C Repair Existing Schools Is Higt

In a 1995 report, School Facilities: Condition of America's Schools, the General Accounting Office
(GAO) estimated that the cost of bringing the Nation's schools into good overall condition was $112
billion. GAOQ's report indicated:

. One-third of all schools, serving 14 million students, need extensive repair or replacement;

. About 60 percent (including some schools in generally adequate condition) of all schools
report needing at least one major building feature to be replaced or extensively repaired.

According to GAO: 28,100 schools serving 15 million students have less-than-adequate heating,
ventilation, and air-conditioning systems; 23,100 schools serving 12 million students have less-than-

adequate plumbing; and 21,100 schools serving 12 million students have less-than-adequate roofs.

GAO cited some horrific examples of the need for school repairs:

: Heating depends on a fireman's stoking a coal furnace by hand at a high school,

o Raw sewage was backed up on the front lawn of a junior high school because of defective
plumbing

. At an elementary school, a ceiling weakened by leaking water collapsed just 40 minutes after
students had left for the day; and

. Another elementary school had asbestos, chipping and peeling lead paint, and boarded
windows. g

Enroll G b is Surei
The National Center for Education Statistics projects that elementary and secondary enrollments will

swell from 52.2 million in 1997 to 34 4 million in 2006. State and localities will need to build some
6,000 new schools to serve additional students in the next decade.

Several research studies indicate that the condition of school buildings affects student achievement.
For instance, a 1991 study in the District of Columbia found that students in school buildings that
were in poor condition had achievement 6 percent below students in schools that were in fair
condition and 11 percent below students in schools in excellent condition.



HOW COULD SCHOOL MODERNIZATION BONDS HELP SCHOOLS IN MY AREA?

School Modernization Bonds would work differently in various communities. Below are three
examples that illustrate differences among communities based on their: (1) school construction
needs; (2) authority to issue bonds; and (3) ability to issue bonds.

Schoa] Distict A = A'Rapilly Gruwing School Distri

School District A needs funds to construct additional schools to educate its rapidly growing
enroliment. The State would allocate bond authority to School District A. When this community
passes a bond initiative, it would then enter into an agreement with a financial company to sell the
bonds to bond holders in order to raise funds to build schools in the community. The school district
would use these funds to plan, design, and build additional schools. The community would repay the
principal on the bonds to the bond holders, but it would not have to pay interest on the School
Modernization Bonds.. The bond holders would receive a tax credit equivalent to the amount of
interest they would ordinarily have received on the loan.

b ol Distciet B A School District with Scheol Buildings in Need of Renovat

School District B needs funds to renovate its aging school buildings. This school district would '
receive a direct allocation of bond authority from the Federal Government because it is one of the
100 school districts with the largest number of students in poverty. This community has already
passed a bond initiative, so it does not have to go to its citizens to gain the authority to issue bonds.
The district is still eligible to issue School Modernization Bonds because it has not yet issued all of
the bonds its citizens authorized it to issue. It would issue the bonds through a financial company to
raise the funds necessary to renovate its schools. School District B would use these funds to
renovate its facilities taking into account the need to accommodate modern educational technologies;
provide access to individuals with disabilities; improve the energy efficiency of its buildings; and to
bring its buildings, including its roofs and boilers, into good overall condition. The bond holders
would be repaid as they would under the example for School District A. One difference would be
that School District B would be able to use money saved from its energy bill to help it repay the
principal on the loan.

This poor public school district needs funds to renovate 2 school and build a new school but is unable
to issue bonds itself because of its small tax base. School District C would receive a heavily
subsidized loan from the State. The State would subsidize the loan either by contributing the State's
own funds toward the loan or by decreasing the amount of the subsidy other communities would
receive under School Modemnization Bonds in the State. School District C would not issue the bond
itself: the State would issue it on behalf of School District C and several other school districts.
School District C would use the funds to plan, design, and construct its new building and to renovate
its existing school. The State could guarantee that School District C would repay the loan by
retaining State aid in event that the school district stopped making payments. School District C
would pay only a portion of the principal on the loan to the State because the loan is subsidized. The
bond holders would be repaid as described in the above examples, except the State rather than the
community would repay the principal to the bond holders.



IMPACT OF INADEQUATE SCHOOL FACILITIES ON STUDENT LEARNING

A number of studies have shown that many school systems, particularly those in urban and high-poverty
areas, are plagued by decaying buildings that threaten the health, safety, and learning opportunities of
students. Good facilities appear to be an important precondition for student learning, provided that other
conditions are present that support a strong academic program in the school. A growing body of research
has linked student achievement and behavior to the physical building conditions and overcrowding.

Decaying environmental conditions such as peeling paint, crumbling plaster, non-functioning toilets, poor
lighting, inadequate ventilation, and inoperative heating and cooling systems can affect learning as well as
the health and morale of staff and students.

Impact on Student Achievement

. A study of the District of Columbia school system found, after controlling for other variables such
as a student's socioeconomic status, that students’ standardized achievement scores were lower in
schools with poor building conditions. Students in school buildings in poor condition had
achievement that was 6% below schools in fair condition and 11% below schools in excellent
condition. (Edwards, 1991)

. Cash (1993) examined the relationship between building condition and student achievement in small,
rural Virginia high schools. Student scores on achievement tests, adjusted for socioeconomic status,
was found to be up to 5 percentile points lower in buildings with lower quality ratings. Achievement
also appeared to be more directly related to cosmetic factors than to structural ones. Poorer
achievement was associated with specific building condition factors such as substandard science
facilities, air conditioning, locker conditions, classroom furniture, more graffiti, and noisy external
environments.

. Similarly, Hines’ (1996) study of large, urban high schools in Virginia also found a relationship
between building condition and student achievement. Indeed, Hines found that student achievement
was as much as 11 percentile points lower in substandard buildings as compared to above-standard
buildings.

. A study of North Dakota high schools, a state selected in part because of its relatively homogeneous,
rural population, also found a positive relationship between school condition (as measured by
principals’ survey responses) and both student achievement and student behavior. (Earthman, 1995)

. McGuffey (1982) concluded that heating and air conditioning systems appeared to be very important,
along with special instructional facilities (i.e., science laboratories or equipment) and color and
interior painting, in contributing to student achievement. Proper building maintenance was also
found to be related to better attitudes and fewer disciplinary problems in one cited study.

. Research indicates that the quality of air inside public school facilities may significantly affect
students' ability to concentrate. The evidence suggests that youth, especially those under ten years
of age, are more vulnerable than adults to the types of contaminants (asbestos, radon, and
formaldehyde) found in some school facilities (Andrews and Neuroth, 1988).



Impact on Teaching

. Lowe (1988) interviewed State Teachers of the Year to determine which aspects of the physical
environment affected their teaching the most, and these teachers pointed to the availability and
quality of classroom equipment and furnishings, as well as ambient features such as climate control
and acoustics as the most important environmental factors. In particular, the teachers emphasized
that the ability to control classroom temperature is crucial to the effective performance of both
students and teachers.

. A study of working conditions in urban schools concluded that “physical conditions have direct
positive and negative effects on teacher morale, sense of personal safety, feelings of effectiveness in
the classroom, and on the general leaming environment.” Building renovations in one district led
teachers to feel “a renewed sense of hope, of commitment, a belief that the district cared about what
went on in that building.” In dilapidated buildings in another district, the atmosphere was punctuated
more by despair and frustration, with teachers reporting that leaking roofs, burned out lights, and
broken toilets were the typical backdrop for teaching and learning." (Corcoran et al., 1988)

. Corcoran et al. also found that "where the problems with working conditions are serious enough to
" impinge on the work of teachers, they result in higher absenteeism, reduced levels of effort, lower
effectiveness in the classroom, low morale, and reduced job satisfaction. Where working conditions

are good, they result in enthusiasm, high morale, cooperation, and acceptance of responsibility."

. A Camegie Foundation (1988) report on urban schools concluded that "the tacit message of the
physical indignities in many urban schools is not lost on students. It bespeaks neglect, and students'
conduct seems simply an extension of the physical environment that surrounds them." Similarly,
Poplin and Weeres (1992) reported that, based on an intensive study of teachers, administrators, and
students in four schools, "the depressed physical environment of many schools... is believed to reflect
society's lack of priority for these children and their education.”

Overcrowded schools are a serious problem in many school systems, particularly in the inner cities, where '
space for new construction is at a premium and funding for such construction is limited. As a result,
students find themselves trying to learn while jammed into spaces never intended as classrooms, such as
libraries, gymnasiums, laboratories, lunchrooms, and even closets. Although research on the relationship
between overcrowding and student learning has been limited, there is some evidence, particularly in high-
poverty schools, that overcrowding can have an adverse impact on learning.

. A study of overcrowded schools in New York City found that students in such schools scored
significantly lower on both mathematics and reading exams than did similar students in underutilized
schools. In addition, when asked, students and teachers in overcrowded schools agreed that
overcrowding negatively affected both classroom activities and instructional techniques.
(Rivera-Batiz and Marti, 1995)

o Corcoran et al. (1988) found that overcrowding and heavy teacher workloads created stressful
working conditions for teachers and led to higher teacher absenteeism.

Crowded classroom conditions not only make it difficult for students to concentrate on their lessons, but
inevitably limit the amount of time teachers can spend on innovative teaching methods such as cooperative
learning and group work or on teaching anything beyond the barest minimum of required material. In
addition, because teachers must constantly struggle simply to maintain order in an overcrowded classroom,
the likelihood increases that they will suffer from burnout earlier than might otherwise be the case.



FACTS ABOUT DC PUBLIC SCHOOLS REPAIR\CONSTRUCTION ISSUES:

Reports on the Poor Conditions of School Facilities: Several reports on the District’s public
schools have documented that the buildings are in poor condition. There are particular concerns
about safety and problems with leaky school roofs. The majority of the District public schools
were built more than 50 years ago. They generally have not been well maintained, and
consequently, substantial deferred maintenance exists. A 1996 GAO report stated that 97 percent
of the DC public schools reported a need to upgrade or repair on-site building to good overall
condition. (See June 1996 GAO Report: School Facilities--Profiles of School Condition by State,
State profile for the District of Columbia.)

March 1992-Parents United Law Suit: Parents United, an education advocacy group, filed a
law suit on March 3, 1992, alleging failure of the DC officials to adequately inspect for and
remedy violations of the DC Fire Prevention Code and other safety hazards in the public schools.

The Settlement of the Parents United Case: On November 3, 1997, a settlement was reached
among Parents United, the Mayor, the Fire Chief, and the District of Columbia Public Schools
Chief Executive Officer (General Becton), which laid the foundation for ensuring that DC public
schools were free of DC Fire Code violations. It also required the DCPS to continue the
necessary repairs and capital improvements to the school buildings as indicated in the System’s
Long-Range Facilities Master Plan. (See attached one page summary of settlement agreement.)

Under Past Administrations DC Schools Had Problems Opening On-Time: Last year the
District of Columbia public school system opened three weeks late, commencing the 1997-98
school year on September 22, 1997. In July 1997 a DC Superior Court judge ordered that
schools would be closed while roof work was performed. In August the DC public school system
decided to delay the start of the school year until roof repairs were completed on September 22,
1997.

School Closings: Many observers believe that there is excess capacity in the school system and
see a link between DCPS problems of dilapidated facilities and that excess capacity. The Rivlin
Commission and the Committee on Public Education (COPE) have proposed closing unnecessary
schools and using the proceeds from the sale or lease of these properties to fund capital
improvements. At the same time, closing the most dilapidated properties would allow the schools
to concentrate capital and operating dollars on a smaller number of schools. ]

US Army Corps of Engineers Assistance to the School System: On April 17, 1998, US Army
Corps of Engineers signed a Memorandum of Agreement with the DC, public schools for
engineering, technical and procurement assistance for capital contracts. The FY 98 Capital
Projects were prioritized into three categories:

1. Projects needed to support the “Summer Stars” summer school program;

2. Projects needed to be substantially completed during the summer to ensure that schools
reopen on time on September 1, 1998;

3. Projects that could begin in the summer and carry over into the school year. (As the



Corps continues working on capital projects during the school year, they are coordinating
with building principals so work will have least impact on school operations).

Projects included window replacements, air-conditioning system replacements (including chillers
and cooling towers), boiler replacements, asbestos abatement, emergency generator replacements,
elevator repairs and other interior and structural repairs. Also, a number of roofs were replaced
this summer. For example, they replaced Eaton Elementary School’s roof and the project was
completed mid-August 1998.

US Army Corps personnel are all assessing all schools to help determine the capital improvement
requirements. To date they are about halfway through this effort. Information from the
assessments and from community meetings will be used to revise DCPS System’s Long-Range
Facility Master Plan.

Prior Announcements by the First Lady for Funding DC Public School Facility Repairs
and Construction Projects: On March 04, 1997, First Lady Hillary Clinton, along with
Secretaries Riley and Rubin, visited Ketcham Elementary school to announce $18,252,080 going
to DC’s Control Board to be spent on the repair and construction needs of the DC public schools.
(These proceeds from the privatization of Connie Lee were transferred to the Control Board
from the Treasury Department on March 4, 1997. The amount of $18,252,080 represents the full
appraisal value of the shares of Connie Lee stock held by the Department of Education after
deduction for costs and expenses related to the sale.)

Also, on October 07, 1997, First Lady Hillary Clinton and Acting Deputy Secretary Mike Smith
visited Malcolm X elementary School to announce $42 million awarded to the Control Board to
assist in education reform or for repairs and construction of DCPS pursuant to the Student Loan
Marketing Association Reorganization Act of 1996. The Control Board decided that all funds
would be spent on repairs and construction. These funds were provided as a result of the
privatization of Sallie Mae. There were approximately $37 million in proceeds from the sale of
S.L.M Holding Company common stock warrants (which was provided in September 1997) and
$5 million from the licensing fee relating to the company’s ongoing use of the “Sallie Mae” name
(which was transferred on October 6, 1997).
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THE DISTRICT AND THE REGION

D.C. Schools Off to a Better Start This Year

Officials Pleased
By Easy Opening

By Varerie Stravss
Washington Post Staff Writer

The District’s 146 public
schools opened as scheduled yes-
terday for the first time in four
years—amid more moves by Su-
perintendent Arlene Ackerman to
restructure the troubled system.

Ackerman, who visited several
schools during the day, said that all
major roof repairs had been com-
pleted before school bells rang and
that she was delighted with the
enthusiasm she saw from teachers,
principals, students and parents.

“This was the third thing we

said we had to do to make people
start to believe that things could
change,” she said, “We had to raise
test scores, and we did, and we had
to have a successful summer
school, and we did. Now we've
opened schools on time.”

The new superintendent has re-
organized more administrative
functions in her push to make the
system more efficient and account-
able. Joe Carrillo, brought in a few
months ago as personnel chief, is
now associate superintendent in
charge of a newly created office to
oversee the system'’s emerging re-
lationship with charter schools.

Nearly 20 ° charter schools,
which are publicly funded but oper-
ate outside the traditional bureau-
cracy, are scheduled to open in the
city next week.

Carrillo helped oversee firings

At Bimey Elementary, T"Aira Phillips,
talks with her mother before beginni

this summer in much of the person-
nel office, long considered dysfunc-
tional. Katrina Robertson’ Reed,
president-elect of the American
Association of School Personnel
Administrators and a 30-year vet-
eran of the Minnesota school sys-
tem, has been hired as associate
superintendent for administrative
services—a newly organized office
that will handle personnel, human
resources, labor relations and man-
agement information systems.
Reed, who was acting superinten-
dent of the Minneapolis school sys-

BY LUCIAN PERKINS — THE WASHINGTON POST

9, hugs her pal Sabrina Smith, 7, as she
ng the first day of the new school year.

tem forsixmonﬂlslastymrandwa;
in charge of human resources there,
recently served as an adviser to
Ackerman.

In starting classes on time, Ack-
erman did have an advantage;
There was no judge this year de-
creeing that repair work could not
be done while classes were in
session—a ruling that caused the
school system to delay opening last
year by three weeks.

But at several schools yesterday,
there were some teacher shortages
becanse the narcannal affina A:a

not get the paperwork processed
quickly enough, sources said. And
at the Africancentered School
Within a School, none of the 156
students showed up because par-
ents were concerned about the
safety of the former Taft Junior
High School building in Northeast
Washington, where the students
were told to report at the last
minute because their regular
school building is not ready.

At many schools, though, the first
day went just fine, parents and princi-
pals said. Ackerman and her staff met
g.:w for three months to make sure

e opening went smoothly. They
also took the unprecedented step of
having junior and senior high school
students pick up class schedules in
August, so instruction could begin
right away yesterday.

At Malcolm X Elementary School
in Southeast Washington, new Prin-
cipal Vaughn Kimbrough rushed
around organizing more than 700
students—most of them in uni-
forms—into classes. The school was
visited by Cora Masters Barry, wife
of Mayor Marion Barry, who urged
the youngsters to study hard.

At nearby Birney Elementary
School, Marquette Jenkin, 7, was
downright gloomy. Asked whether
he was glad to be back, the boy
answered, “No.” Asked why, he
said sullenly, “Because.”

But Michael Lynn Jackson, 10,
who was hugged by Principal
Yvonne Morse, said he was glad to
be starting fifth grade. He was
escorted to school by his mother
and grandmother, the latter coun-
seling,‘“Evcrytl]ing in life is related

SAT Scores

Average scores for |

199
D.C. 41¢(
Virginia
Alexandria 47
mmn 52
Fairfax 54(
Loudoun 523
Manassas 519

Manassas Park 489
Prince William 516

Stafford 520
Maryland x

Anne Arundel 513
Calvert 524
Charles 495
Howard 535
Montgomery 537
Prince George's 446

St. Mary's 510
U.S. AVERAGE 505

*Change in points from 1997
NOTE: Scores for Fauquier County
SOURCES: College Board, schoot

Area Offici
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year by year.

~ here is good reason

7 We've already started.

“The move toward

Our goals are ambitious: ¢ a-standards-driven
to create an cxemplary school system
for the 77,000 sudents who
depend on us to get the kind of
education they need for college,

for good jobs and for life in the It will give ta;;geted

21st century.

system is positive,

academic standards

Clearly, success won't happen

overnight. We know that. The

community knows that. But to ShOOthT,
we do nced to make steady Y

progress, classroom by requiring the

classroom, school by school,

total commitment of
teachers, administrators

and parents.”

Yvonne St. Hill, teacher, Spingarn High

to be hopeful about We'll succeed by ...

the changes now
coming at DCPS.

I strongly endorse the
single-minded focus on
raising standards
and high student

achievement.”

Rep. Eleanor Holmes Norton

Reaching higher, with more challenging expecrations

for students, principals, teachers, administrators and parents.

* -
Std}’lﬂg focused on results, with regular assessments of
student achievement and annual evaluations of schools,
principals, teachers and administrators.

Providing extra SUpports for students who are behind
and additional professional development for teachers and staft.

Putting our house in ordet so thar students have the
facilitics and resources they need to learn well,

And engaging parents, policymakers, busitess
and civic partners, and citizens in the work of
improving schools.

The following pages briefly describe our goals, our accomplishments to
date and che major work that lies ahead.
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Improving academic achievement for Sta r t Wl-th

all children is the No. 1 goal of the D.C. '
Public Schools. Our children must leave h l g h
this school system with the knowledge

and skills that will open doors. The first

step is getting clear about what academie eXp e Ctatl O n S

success looks like,

More challenging academic standards

Our new academic content standards and performance standards in Em,hsh/lanqum;e
arts (reading, writing, listening and speaking) and math ask a lot from studens. Content
standards describe what students should know and be able to do in cach subject.
Performance standards show what good performance looks like in elementary school,
middle school and high school.

We also have new content and performance standards :
in science. Teachers now have content standards for I
history, art, music, health and world languages. n readlng and math ves

The next target areas will be geography and . ;In Englishflanguage arts, students
carcer/vocational education. - atevety level eéd to read the cqu:va]ent of 25
- booksa year, fiction and nonfiction. .Our thltd-
Contact: Office of Teaching and Learning, graden should be readmg books that 2 are apptopmtc for
576-6171 theu' grade level and that challcnge thcn Ihosc books
. bccomc more difficult as they: ‘move up hirot tigh school. And
Ending social promotion - all students need to be able to su:;;:_:;znzc’and dnw

! 4 : ‘conchmons &om Wh:lt :h read'
Higher expectations mican doing away with .

social promotion,” the process of allowing children \ |n mﬂ, clcmcntary school stiident nccd to be able to
to advance from grade to grade, regardless of add, sub(nc:. muluply and divide. Dcpendmg on their grade
whether they know the academic material. This \ levcl we also ‘want- studcnts to. soIvc probTems involving frac-
practicc means students sometimes graduate from high & uons and decimals (for cxample, whic 38 larger: 1/3,
school with clementary-level skills. .30 percent, or.33), geometry, szmplc formulas, pattemns
" and fimctions, and & statistics, They need to know
Under our new promotion policy, students will not how to measure, estimate and use their math
progress uncil they are ready. Decisions will be based skills to solve problems, which get more
mainly on student scores on the Stanford-9 Achievement Test - complex in the higher grades.

(see nexe page) and the recommiendations of teachers and
principals. Students now in cighth grade will be the first group
affected by our new high school graduation requirement.

We are giving children many

opportunities o catch up — in after- “Large score increases on the Stanford-9 test

school programs, Saturday Academics

and sun.nncr-.school. Ending social are not gOing fo happen Overm'g/’lt, but

promotion gives students a better
chance to succeed.

through steadily pushing ourselves and our

children to do better, we’ll see the gains.”

Glennis Powell-Gill, principal, Eliot Junior High .
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OCUS
on
results

Throughout the school system,
teachers and staff should be asking
one basic queston about every
policy, practice and program: Is it
producing — or likely to produce
— academic success for students?
For schools, student achicvement
is what counts. It's our “bottom
line.” By holding oursclves more
accountable, the community will
have many ways to cvaluate the
performance of students, schools,
prncipals and teachers. Specifically:

Stanford-9
Achievement Tests
Studencs in grades 1=11 are
taking the Stanford Achicvement
Tests (Stanford-9) in reading and
math in the fall and spring. This
nationally recognized test, also
used by cities such as Boston and

JEe wr

(! =S O = i =

Philadclphia, measures the same
kinds of real-world knowledge
and skills as our new academic
standards. The Stanford-9 gives
teachers very detailed information
about each student’s strengths and
weaknesses, so that they can
develop specific teaching strategies
for each child.

Our goal is for all schools to
show some improvement this
year. In 1998-99, we expect (0
have specific improvement targets
for each school.

New report cards

We're piloting new, more
detailcd report cards for clemen-
tary school students. With inpue
from teachers, principals and par-
ents, we're using these report
cards to show which academic
standards each seudent has mas-
tered and arcas where he or she
needs more help.

We also are developing new
school-by-school report cards that
will include information on stu-
dene achicvement, student atten=-
dance, sccondary school dropout
rates, staff, parent and student sat-
isfaction. school lcadership (mea-
sured by parent and staff surveys),
and market share (the percentage
of familics who send their chil-
dren to the neighborhood
school). We expect to publish the
first report cards in Fall 1998,

Schools will be measured
against the District’s standards and
their own performance, not against
cach other. We expect every
school to get better every ycar.

cde ddl 2dc r.USr g

Annual evaluations of
principals, teachers and
administrators

We're committed to having an
excellent principal in cvery
school. Starting in the 1997-98
school year, all principals have
onc-year appointments. They'll
be evaluated based on several fac-
tors, including: student achicve-
ment (30 percent of the total):
school climate (ranging from dis-
ciplinary problems to cxtracuimic-
ular activities); parent and com-
munity involvement; their ability
to manage staff; and how well
they use school funds.

In addition, evaluations of the
Superintendent and all members of
the staff are tied to gains in student
achievement. A new system for
evaluating teachers, which we
hope to have in place in 1998-99,
also will be weighted heavily
toward the improved performance
of students.

Contact
Office of Educational Accountability,
541-6338
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Extra support for students and staff

4ore reading
and math

Scudents in every elementary
classroom are lcaming reading,
writing, speaking and listening
(what we call literacy skills) for ac
least 90 minutes a day and math
for at least 60 minutes. In sec-
ondary school, teachers in all
subjects — from social studies to
industrial arts — have been
instructed to teach reading as part
of every course. Qur goal is to
offer double periods of reading
and math to high school students
who are behind.

Contact:
Office of Teaching
and Learning, 576-6171

“We’re off to a good start —
the elimination of social promotion
in the elementary schools,
the promise to have
reading teachers in schools
and stronger math classes
in high schools.

But there is still much to be done.”

Alieze Stallworth, parent,
Lafayette Elementary, Jefferson Junior High, Coolidge Senior High

Extra classes, tutoring

Many schools have established
Saturday Academies and before-
and after-school programs for
students needing extra help.
Contact your local principal to
sce if your school is providing
this extra help.

Qur Everybody Reads literacy
campaign is recruiting adults from
throughout the city to tutor
second-graders in reading.
Common scnse and research show
that children who read well can
learn anything — whether it's
algcbra or African-American his-
tory. We're working closcly with
similar tutoring programs, such as
Everybody Wins and DC Reads.

Contact
Literacy Program,
724-4235

Summer S.T.A.R.S.

Many students arc ycars
behind where they should be and
need extra help to catch up. We
expect our Summer S.T.A.R.S.
(Students and Teachers Achieving
Results and Success) program to
serve up to 20,000 students.
They will receive intensive
instruction in reading and math
for six weeks, The idea is not to
punish these students but to give
them the extra help they need.

Contact
Summer S.TARS.,,
724-4400

A school system diiven by high

standards expects all stndents to suceeed

— but not all at the same speed. Some

students will need more time and assistunce
thau others, Some students might be strong in
matly and weal: in reading. Once testing has
llfupninl«.'({ these .\‘n'cn‘glhs and weakwesses,
teachers and principals ave in a much

better posiiion to targer support

where it's needed.

T el w2




- |t e

DpeClal neeu> sluuenn

We are reducing the backlog
of asscssments needed to place
students in approprate programs
and we intend to develop a sys-
tem that will permit us to con-
duct evaluations year round. We
are strengchening our programs
for scudents with Limited English
Proficiency, including hinng
more staff and purchasing new
textbooks.

Professional
development
for teachers

Teachers from every school in
the city are learning how to trans-
late the district’s new standards
into classroom practice. In turn,
these “standards specialists” are
working with other tcachers from
their schools to get these ideas into
all classrooms as soon as possible.
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Professional Dwdopmcnc
Institutes i 1997-1998. In August
1998, all schools will send teams
that include the principal, teachers
and at least one parent to a special
suminer institute. We plan ro
make professional development
mandatory in 1998-99.

Leadership training
for principals

Our new training for principals
will focus on five Lcy areas: goal-
seteing, instructional Jeadership,
accountability, seaft recruitment
and training, and building rela-
tionships in the schools and with
the community.

Contact:
Staff Development, 724-24%0
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lowest-performing
schools

Saaff in our Targeted Assistance
Schools, where student achieve-
ment is particularly low, are
receiving extra assistance. Maay
are using reading and math pro-
grams, such as Success for All and
Temple University’s Laboratory
for Seudent Succcss, thae have
helped improve student perfor-
mance in other school districts.
The 1998-99 budger carmarks
$2.5 million so thar abourt 50
schools can take advantage of sue-
cessful models like chese.

Contact: School Auxiliary
Support Services, 724-4400
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Putting
our house
N order

We can't expect students to
learn at high levels unless they're
in good facilities and have quality
books and other instructional
materials. Though we sdll have a
long way to go in this arca, we
have madc important progress in
the past year,

Improved facilities

More than 60 schools have
new roofs, numerous boilers and
chillers haye been replaced, and
dozens of schools have been ren-
ovated. Much more work is
planned. We are committed to
having our students in safe,
sound and

»mfortable -

-lassrooms

and schools.
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Better customer
service

As part of the District’s new
focus on customier service, admin-
istrative offices have extended their
hours to better serve schools,
while schools are taking steps to be
more welcoming to families and
students,

Improved information

New, more accurate systems
are in place for monitoring stu-
dene enrollment, staff « nploy-
ment, school budgets and securicy
incidents. A top priority for
1998-99 is to get better and more
timely budget and student perfor-
mance information into the hands
of principals, so they can better
manage their schools.

cde dyl oWe” =, a8, 05
More money to schools
To make more moncy avail-
able for schools, central office staff
was reduced from 15 percent of
the total DCPS workforce to 11

percent this year,

Increased community
outreach

We are reaching out to the
community — through additional
community forums (citywide and
school-based); focus groups and
meetngs with parcnts; regular tes-
timony to Congress, the Control
Board and city agencies; expanded
parmerships with businesses and
civic organizations and the faith
community; and more timely
communications
with all scctors of
the communiry.
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How
you
can help
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If you're a parent, make sure your child
learns how to read, does his or her homework,
comes to school and knows that you value
education. Help us to make sure your child’s
principal and teachers are starting to deliver
inscruction that’s based on the District’s more
challenging academic standards. This brochure
describes the kinds of changes you should be
seeing in all schools.

if you're a policymaker. give us the resources we need to
do the job. And give us some time.

If you're a citizen, give us your time and energy. We need
. tutors, mentors, reading volunteers, coaches and partners.

What you should expect from us

The good news is that there are pockers of excellence all over
the city — classrooms and schools where students are doing well.
We're committed to building on thesc successes. There’s no rea-
son why all schools can't be doing just as well. We don’t expect
miraclcs. Nor should you. But you should expect:

“We are particularly
encouraged by the establishment
of higher standards

Steady progress — higher test scores, better-
maintained facilities, more effective teaching, increases in
parent, staff and student satisfaction, and more resources
in schools.

Clear goals — the new academic standards
should clarify what students should know and be able to
do at different grade levels.

Honest answers = we're committed to telling
the truth, even when it’s harsh. We intend to be clear
about where we arc and how far we need to go.

No surprises = students, staff and the commu-
nity have the right to factual and timely information.
That’s why we are strengthening our communications,
parent affairs and community relations staffs.

Problem-solving y not finger-pointing — there’s
plenty of blame to go around for the poor performance
of D.C. students. Let's agree to focus on moving forward.

And a relentless commitment to improve swu-
dent achievement ~ that's the measure by which all our
actions should be judged.

that are focused on increasing
' .":{‘;I:;n_ef%'

student achievemegntZes
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up-to-date information about
being done to improve student achicvely
www.k12.dc.us

Call 724-8724 if you would like to
be placed on our mailing list to receive HomeRoom,
the school system's monthly newsletter,

Notice of Non-Discriminstion
The Discrict of Colmnbia Public Schools dor ot dicerimi on the hawn ol race,
coloe, teligion, nadonal origin, sx, sy, marial satus, personal sppearance, sxual
ori Ennily responsibilicies, iculation, disability or political afihanon n i
prograns and acovities, Discrimination will noc be tolerated and persons engapng in
such will be subject to disciplinary action. The following officer has been dongnated
to handle inquiries regarding non-discrintimtion policies: Dr. Denise A, Bakimore,
EEO Officer, Equal Employment Oppartunidce Officr, 415 12th Sereer, NW.
Washington, N.C, 20004, 7244218

TOTAL P.BS



JOHN EATON SCHOOL'S HISTORY

John Eaton school Is located in the upper northwest section of
Washington, D.C., known as Cleveland Park. We serve students in
grades pre-kindergarten through grade six.

Johr Eaton School was opened in 1911 in a small building that is now
one of the wings of our schoal building. ' It was a new school when
Cleveland Park was a fairly new neighborhood. Over the years, the
scheol was expanded to meet the needs of a growing student body. The
scheol has been remodeled a number of times. First, a second building
was constructed in 1923 and connected to the existing building with a
wide hall. The auditorium was added in 1931. In 1981 a complete
renovation was begun and completed in 1982. The renovation in the
1980’s changed the looks of our school. The library and school office
were housed in a madern projection from the from of the building. The
classrooms were renovated: some old walls were taken down, new walls
were built, old rooms altered into new spaces, new facilities created out
of ald, and the entire building was centrally air-conditioned, The
renovation was a school/community effort that not only braight about a
school building designed to support the school program, but included
students, teachers, support staff, parents, and our school nelghbors in a
process that allowed us to plan and act collaboratively an a “real”
project. The results have been a most trusting relationship between the
school and the community.

John Eaton School was named for John Eaton, who was an American
Brigadier General (1865), superintendent of public instruction in
Tennessee (1867-1868), a United States Commissioner of Education
(1871-1886), president of Jackson College at Salt Lake City (1895-
1896), and Inspector on Education In Puerto Rico 1898.

John Eaton has a multi-cultural and multi-lingual student population of
over 400 students. Students attending Eaton reside an all quadrants of
the city, however, the majority reside within the defined Eaton School
boundary. - ‘ -

Eaton is one of elght Early Childhood Demonstration Centers. The
Demonstration Centers are training sites for teachers and administrators
in the District of Columbia Public School System. ;

John Eaton Schoo!l has been recognized as a Model School by The
Redbook Network of Successful Schools, and most recently as one of
America’s Best Schools by Redbook Magazine.



MISSION AND PHILOSOPHY OF JOHN EATON SCHOOL

John Eaton School is committed to excellence and individual growth for
both students and staff. We belleve that every student can learn and that
we can provide them with many opportunities to succeed in each of the
disciplines. To achieve our goal of excellence and multi-talented
deveiopment, we have high expectations for all students. We wark
towards the establishment of developmentally appropnate practices and
programs which recognize every child’s innate ability to learn and
ensure the intellectual, emotional, physical, and aesthetlc well being of
all students. We recognize and respect different learning styles and are
committed to reaching each student.

We seek to offer an Integrated curriculum that is challenging and meets
the needs of our diverse student body. Teaching students to think,
reason, and problem solve is accomplished through' our social
curriculum, writing, speaklng. sclence, math, reading, social studies, and
the arts.

John Eaton School provides a warm, friendly, stimulating, but non-
threatenlng atmosphere. Both students and staff are constantly learning
and growing. In the true sense of the term, we are a “community of
learners”. Through modeling, our staff demonstrates a carlng communlty
by working together and respecting. one another.

We aim to promote cultural understanding, acceptance of differences,
and effective communication skilis among our diverse student
population. We strive to promote parent participation in the education of
their children by educating parents about the Importance of participation,
providing opporturntnes for such participation and enhancing their ability
to. participate.
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Achievement Scores, 1996-97 School Year, D.C. Public
Schools

[ This School M School System Average
Math (95.4% of students tested)

0,
Percent Lacking Basic Academic Skills 192%
B 5 8.6%
0
Percent with Basic Skills 2370080 /f'
0
Percent Proficient or Advanced . 14.4% 50.0%
Reading (95.7% of students tested) ;
0,
Percent Lacking Basic Academic Skills 12.4% 5
0
Percent with Basic Skills 3‘:"(1)?%
0
Percent Proficient or Advanced o 53.4%

Notes:

Lacking basic academic skills performance indicates little or no mastery of
fundamental knowledge and skills at grade level tested.

Basic skills performance denotes partial mastery of knowledge and skills that
are fundamental for satisfactory work at the grade level tested.

Proficient or advanced performance represents solid or superior academic
performance. 42% of the students at this school qualified for free or reduced
price lunch based on their families' income.

Source: D.C. School System, 1996-97 school year.
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ARLENE ACKERMAN -
Superintendent =
District of Columbia Public Schools’

Arlene Ackerman has served in public education for 28 years. Her work experiences
include classroom teacher at both the elementary and middle school levels; principal at the
middle school level; Director, Upward Bound Program for first generation college-bound
students; Director, Basic Skills Academy for at-risk high schools; youth; Assistant
Superintendent, Special Services, Assistant Superintendeat for Cuyricultim, Instruction and
Academic Achievement; Deputy Superintendent/Chief Academic Officer; and ciurently,
Superintendent. Ms. Ackerman possesses a strong leadership backgrdund with an
unparalleled blend of academic credentials and profcssional accomplishments.

Ms. Ackerman is affiliated with such organizations as Phi Delta Kappa (Harvard University
Chapter), the Association of Supervision and Curriculum Development, American
Association of School Administrators, Private Industry Council (Advisory Board
Member), Seattle University (Dean’s Advisory Board), and Seattle Pacific University
(Superintendent’s Preparation Program Advisory Board). :

Also, Ms. Ackerman has been honored in Who’s Who in American Colleges and
Universities, and has received numerous honors and awards including Uniquely University
City Award for Outstanding Service, Apple for the Teacher Award (Iota Lambda Sorority),
Distinguished Alumni Award (Hamis Stowe Teachers College), -and McDonnell Douglas
Fellow (Urban Superintendents Program).

Ms. Ackerman is currently pursuing her doctoral in Administration, Planning and Social
Policy through the Harvard Graduate School of Education, Urban Superintendents -
Program. :
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Congresswoman Eleanor Holmes Norton
District of Columbia

Congresswoman Eleanor Holmes Norton is serving her fourth term in the House of
Representatives. She has been a legislative pioneer. In 1993, for the first time since the District as
created, she got a historic debate and vote on statehood that dramatized the District's diminished
democracy. That same year she won the right to vote on the House floor in the Committee of the
Whole for the first time in the District's history. In 1995, when the Republicans took control of
the Congress, they took her vote, an injustice she strives to reverse for her constituents who are
the only Americans to pay federal taxes without full representation in the Senate and the House.

Even without a vote, she has continued to be a prolific legislator. Only 13 members of the 440-
member House had more bills enacted than she; only 22 introduced more bills; and only seven
members co-sponsored more bills than she. Except for the floor vote, the Congresswoman
continues to have full rights and is a member of the House. She chaired two subcommittees in the
103rd Congress, votes in committee and has full legislative privileges.

Congresswoman Norton is a congressional leader. She was elected co-chair of the Congressional
Women's Caucus and is a member of the Executive Committee of the Democratic Study Group,
the policy arm of the House Democrats. She also is a member of the Congressional Black Caucus,
Congressional Progressive Caucus, Congressional Arts Caucus, Congressional Diabetes Caucus,
and the Environmental and Energy Study Conference.

Congresswoman Norton, a tenured professor of law at Georgetown University who still teaches a
course there, came to Congress as a national figure. She chaired the Equal Employment
Opportunity Commission under President Jimmy Carter. Even before she sought elective office,
Ms. Norton had been named one of the 100 most important American women and one of the
most powerful women in Washington. She has long been a nationally recognized writer and civil
rights leader. She is the recipient of some 60 honorary degrees.

Among the Congresswoman's most significant legislative accomplishments in the 104th Congress
were a law that increased funding for the EEOC and laws that bolstered the sagging economy of
the District, including two revenue-producing projects, the D.C. Convention Center and the
Sports Arena; renovation of the Navy Yard and the transfer of 4,000 new jobs there; a successful
fight to keep 2,300 SEC jobs from moving from the District to Maryland; a bill that saved the
District from losing almost $200 million in road repair funds; and extra money for public safety
and schools in the District.

After receiving her B.A. from Antioch College in Ohio, Congresswoman Norton simultaneously
earned a law degree from Yale Law School and a Masters' degree in American Studies from Yale
Graduate School. Yale Law School has awarded her the Citation of Merit as an Outstanding
Alumnus of Yale Law School, and Yale Graduate School has awarded her the Yale Wilbur Cross
Medal as an Outstanding Alumnus of the Graduate School.
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for life and a puckish sense of humor, part of the Yankee heritage of Vermont, though his Irish
and Italian ethnic origin is certainly not standard Yankee. His standing in Vermont has been
strong over the years: he survived the Republican sweep in 1980 and beat popular Governor
Richard Snelling 63%—35% in 1986. In 1992, against Republican state Treasurer Jim Douglas,
who attacked him for voting for the congressional pay raise and for the loss of dairy jobs, he won
54%—43%—a decisive margin, but no landslide. But his job approval rating in early 1997 was
high and one potential opponent, state Senator Susan Sweetser, ran poorly in the 1996 House
race. Possible 1998 challengers include Rutland Mayor Jeff Wennberg, former state Senator
Sara Gear, state Representative Walter Freed and former Lieutenant Governor Barbara
Snelling. :

Junior Senator. Jim Jeffords is known, since he was first elected to the House in 1974, for
having one of the most liberal records of all Republicans. Jeffords grew up in Rutland, son of a
Vermont chief justice, went to Yale, served in the Navy, went to Harvard Law School and then
returned to Shrewsbury in the Green Mountains and practiced law. He was elected state senator
in 1966, at 32, and then state attorney general in 1968 and 1970. In 1974, he was elected to the
House and in 1988, when Senator Robert Stafford retired, to the Senate. There he has had a
record somewhat to the left of midpoint of the Senate, especially on cultural issues, and has
usually voted more often with Democrats than any other Republican senator. In the Clinton
years he voted for family and medical leave, motor voter, national service, the Brady bill and the
1994 crime package, despite anti-gun control feeling in Vermont; in July 1993 he announced he
was supporting the not-yet-written Clinton healthcare plan—the only Republican member of
Congress who ever did. He pushed for more funding for the National Endowment for the Arts,
supported raising the minimum wage, supports abortion rights, favors banning discrimination
~gainst gays and lesbians. As chairman of the District of Columbia Subcommittee on

ypropriations in the 104th Congress, Jeffords opposed the Republican plan for a limited

.mber of school vouchers for students in the District, thus sentencing them to continue in the
drcadful D.C. public schools, which with he must be familiar; he volunteers in the Everyone
Wins! program in Capitol Hill schools to encourage kids to read.

In 1997 Jeffords became chairman of the Labor and Human Resources Committee. Some
conservatives wanted to substitute the less senior and more conservative Dan Coats; but
Majority Leader Trent Lott, desirous of party unity and part of a singing quartet with Jeffords,
persuaded Coats not to oppose Jeffords. Of his approach, Jeffords said, *“The country demands
that we be bipartisan. They're more involved in solving difficult situations we have for
individuals, more than they are with political posturing and all. So, that's me. I'm independent,
these are all well-known facts." But he also was careful not to block Republican initiatives: *I
have told the members if we disagree, [ won't hold up legislation that all Republicans except me
want." His own stated policy goals seem almost quixotic: raising dollar limits on health insurance
policies (he tried and failed to do that in the 1996 Healthcare Portability Act), increasing the
percentage of the nation's workforce covered by company pensions, getting more people health
insurance. But as chairman he took the lead on the Republican-backed TEAM Act to allow
worker-management consultation, vehemently opposed by labor upions. On health care he
promised “to go slow" on regulating managed care and said that micromanagement, such as the
48-hour maternity stay he backed in 1996, should be approached with caution. He promised to
move ahead on OSHA reform, a Republican goal. He worked on rauthorization of the bipartisan
IDEA special education bill, which passed in May 1997, and promised to work on reauthorizing
the Higher Education Act. He supported the Kennedy-Hatch child health insurance bill and
tobacco tax, but advanced his own bill, making the program optional for states.

Jeffords also tends to Vermont issues and his own special causes. In 1996 he maintained
support for Vermont wind and solar energy projects, and he passed an amendment to increase
food stamp eligibility for recipients of federal heating assistance. A history buff, he had a bill to
catalogue and study unprotected Civil War sites, has sponsored a Revolutionary War and War
of 1812 historic preservation study act and backs an historic corridor along the New York-

Vermont border.
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Vermont border.

In 1988 Jeffords’s toughest hurdle in winning the seat in 1988 was the Republican primary, in
which a conservative opponent attacked him on gun control, abortion, and church and family
issues. but Jeffords won 61%-39%. In 1994 his serious competition was in the general. State
Senator Jan Backus clearly benefited from being a woman in this culturally liberal state and,
though little known and not well financed, held Jeffords to a 50%—41% win. Jeffords’s seat does
not come up until 2000, too long to allow any worthwhile predictions here; one serious
Democratic opponent could be Governor Howard Dean.

Representative-At-Large. The 1990s will go down as the decade in which socialism was
rejected all over the world—except in Vermont. At least in House elections: for Vermont has
four times now elected Bernie Sanders, self-proclaimed Socialist, to Congress. Sanders is not just
a Socialist, but also very much a modern Vermonter: the son of a Flatbush paint salesman, he
came here as part of the hippie invasion of 1968. His rumpled, ticless, sincere persona helped
him win election as mayor of Burlington in 1981 by 10 votes, after losing four statewide races.
There he governed ably for eight years, using the city’s prosperity to start a municipal day-care
center, expand low- and moderate-income housing, put a pollution control facility on Lake
Champlain and switch the tax base from property to hotel and restaurant fees and a utility tax on
companies using certain public f; acilities. In 1990, he ran for Congress and reversed his defeat by
Republican Peter Smith two years before, by capitalizing on Smith’s support of the 1990 budget
summit agreement and his vote for the ban on semiautomatic weapons. The National Rifie
Association came out against Smith, and Sanders’ opposition to gun control—Vermont is the
only state with no limits on gun ownership at all—helped this urban-based Socialist carry 227 of
Vermont's 251 cities and towns, and three gores and one grant. Sanders became only the third
Socialist elected to the House, after Victor Berger of Milwaukee (1911-13, 1923-29) and
Meyer London of Manhattan's Lower East Side (1915-23), and the only Socialist elected by an
entire state.

Sanders's Socialist label doesn't matter much in the House. Initially Democrats balked at
accepting him in their caucus, but they have granted him seniority as a Democrat since 1991,
gave him ranking minority position on a Governmental Affairs subcommittee in 1997 over the
objections of Elijah Cummings and, when a Democrat had the effrontery to run against him in

1996, none less than George Stephanopoulos came to Burlington to speak at a Sanders
fundraiser. But Sanders adds to an almost perfectly liberal voting record his own particular
stamp. He formed a Progressive Caucus, with 58 members in the 104th Congress, with what is
for the moment a quixotic agenda: progressive tax reform, a Canadian-style single-payer
healthcare system, a 50% cut in military spending over five years, a national energy policy and—
here Vermont speaks—support for family farms (including opposition to bovine growth
hormone). But Sanders has also been 2 practical and sometimes successful legislator, gaining
Republican allies in targeting what they consider corporate welfare. With Chris Smith of New
Jersey, for example, he passed an amendment barring Defense spending for defense contractor
mergers (“payoffs for layoffs"), and he passed another barring defense spending on bonuses for
defense contractor executives. With Budget Chairman John Kasich, he got the House to pass a
three-year phaseout of OPIC, which provides risk insurance for foreign investments. He passed
another amendment, which turned out to be moot, limiting taxpayer liability for the Mexican
peso bailout. With Gerald Solomon, whose Upstate New York district borders Vermont, he
battled Wisconsin's Steven Gunderson who was trying to end the milk marketing system; and he
was the House's leading backer of the Northeast Dairy Compact which Senator Patrick Leahy
got into the 1996 Freedom to Farm Act. Sanders also backed the Indoor Air Quality Act of

1993, retention of low-income heating assistance and the 1996 measure guaranteeing 48-hour

maternity stays. He got Majority Leader Dick Armey to agree toa vote in the 105th Congress on

the “gag rules"—HMO directives to doctors not to mention procedures not covered by
insurance: Sanders has a patient right-to-know bill to prevent “'gag rules” in HMOs.
Sanders was reelected 58%-31% in 1992, and considered running against Republican Senator
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IS HEAD START SMART?

Restoring the Original Promise of America’s Favorite Social Program

By DIANE RAVITCH

as much as Head Start. It is also hard to think of one
that has fallen so short of its ambitions.

When the program was launched in 1965 as the key-
stone of the War on Poverty, it promised to give young
children from poor homes a “head start” on their school-
ing. But over the years, study after study has produced
no convincing evidence that it actually does so. The
problem isn’t that we can’t prepare poor children to suc-
ceed in school; it’s that we’ve stopped trying. Head Start
can’t fulfill its promise in its present form. And unless
" Congress and the executive branch raise Head Start’s as-
pirations, it never will.

From the beginning, Head Start was designed to be
comprehensive: It included educational, social, and psy-
chological services; nutrition and health care; programs
for families; and a career ladder for paraprofessionals. It
began as a summer program for 500,000 children and
was expanded to reach 700,000 children in both summer
and year-round settings by the late 1960s.

Unfortunately, Head Start’s proponents oversold it,
promising that it would quickly lift the IQ scores of poor
children and break the cycle of poverty. These inflated
expectations were dashed in 1969, when a national eval-
uation by the Westinghouse Learning Corporation and
Ohio University found that.the program produced no

I t is hard to think of a federal program that is admired

lasting cognitive or behavmraf gams (There have been'--

hundreds of studies of Head' S}art since, but no compa-
rable evaluations using a natxonally representatlve sam-

ple.) Ardent supporters mébikized to save'the program, .

but future growth and funding were reined in. By 1977
enrollment had dropped to abotit 325‘000 with nearly
all children in year-round programs: 5: 7. .

Although its luster was dunmed Head Start re-
mained immensely popular. It’s not hard te see why: In
addition to whatever educahana}, beneflts it confers,
Head Start also provides a range of important and popu-
lar services — including employment for large numbers
of poor parents as teachers and aides. President Bush ex-
panded enrollment in the program from 450,000 in 1989
to 713,000 in 1993. President Clinton further expanded it

8

to 840,000 — about one-third of eligible children — and
now wants to increase enrollment to 1 million by 2002.

Cognitive Loss

Head Start advocates responded to the early negative
evaluations of the program'’s educational value by quiet-
ly abandoning cognitive development as its primary
goal. Today, Head Start’s chief purpose is not to prepare
young children for school, but to provide them with nur-
turing day care, medical attention, and social services
and to provide some of their parents with jobs. These are
certainly important purposes, but by themselves they
will not narrow the large education gap between poor
and middle-class children.

Head Start’s institutional place in the federal bureau-
cracy signifies its emphasis on social services rather than
education. It began life in the Office of Economic
Opportunity, was moved to the Department of Health,
Education, and Welfare, and is now ensconced in the
Department of Health and Human Services. Its advo-
cates consistently have opposed any suggestion of trans-
ferring the program to the Department of Education,
fearing that such a move might narrow the program'’s
scope. '

Head Start has no standard curriculum for school
-readiness and cognitive develo /’pment in fact, it has no
staridard curriculum at all. Its “performance standards”
are vague and lack substance. For example, each Head

‘Start.center is expected to support “emerging literacy

and numeracy development through materials and ac-
“tivities according to the developmental level of each
child.” But in reality, an’open-ended statement of this
kind does not set any performance standard. Head Start
centers receive no guidance about which skills and
knowledge to teach or the best ways to teach them.
Indeed, Head Start prides itself on variability from
one center to another. As the General Accounting Office
has observed, “fundamental to program philosophy [is]
the notion that communities be given considerable lati-
tude to develop their own Head Start programs, an idea
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that has made variability a defining characteristic of the
program.” By design, parents must be involved in the
development of each center’s approach to education
(imagine a hospital where patients were expected to de-
cide which treatments were most appropriate). This rule,
a remnant of the 1960s ideology of “maximum feasible
participation,” means that there is no uniform Head
Start school-readiness curriculum, no instructional pro-
gram of proven effectiveness. While local control of pub-
lic schools is a firmly rooted American tradition, it is odd
to see this concept enshrined in a federal program.

Head Start proponents deny that the program de-em-
phasizes cognitive development, but the low salaries
and qualifications of the program’s teachers suggest oth-
erwise. As of the 1996-97 school year, the average Head
Start teacher earned $17,802 annually. Senior teachers
with 13 years of experience earned about $20,000 on av-
erage, or about $10,000 less than the starting salary of an
inexperienced public school teacher in New York City.
With pay that low, Head Start cannot compete for well-
qualified teachers. It also suffers high turnover, as the
best teachers soon leave for better paying jobs.

Educational qualifications for Head Start teachers are
correspondingly low. Teachers must possess at least a
child-development associate degree, which can be ac-
quired through on-the-job training. Fewer than 30 per-
cent have a bachelor’s degree. As presently organized,
Head Start virtually guarantees that the children with
the greatest educational needs will have teachers with
the lowest qualifications.

Health and social services and parent training certain-
ly are important, but they should not eclipse the need to
equip disadvantaged young children with the same
school-readiness and learning skills their middle-class
peers gain at home and in their preschools. Children en-
rolled in Head Start deserve well-trained teachers who
can prepare them for success in school.

The Preschool Difference

Because there is no Head Start educational cuh-iculum, it

is impossible to know what children in the program are

learning. And because Head Start makes a point of ex-
treme variability among centers, it is impossible to know
whether there is any consistency in what children are
taught. This bizarre situation must end.

Federal officials should clearly establish school-readi-
ness as a major goal of Head Start. They should develop
a curriculum and set standards for what teachers should
know and be able to do and what students are expected
to learn. The Head Start classroom should be a cogni-
tively enriched environment where children are exposed
regularly to literacy, numeracy, and problem-solving ac-
tivities. The aim should be to elevate Head Start from
day care to preschool, without sacrificing its valuable so-
cial and medical services.

There is growing evidence that high-quality pre-

THE NEW DEMOCRAT

school makes a big difference in the lives of disadvan-
taged children. Studies of the Perry Preschool Program
in Ypsilanti, Mich., indicate that a well-planned program
— of far higher quality than what is ordinarily offered
by Head Start centers — can have large effects on chil-
dren’s achievement, subsequent grade promotions,
placement in regular rather than special education class-
es, and high school graduation. French preschools —
which are designed as schools, not day care centers —
also have reported positive results. The French programs
serve nearly all French children ages 3 to 5. Their teach-
ers and directors are highly qualified and well-paid. The
French curriculum is designed to reduce the cognitive
gaps between poor and advantaged children; it provides
active, carefully planned experiences with language and
numbers, as well as arts, crafts, and games. Affluent
American parents, eager to give their children a “head
start,” often send them to preschools with enriched cur-
ricula. The Core Knowledge Foundation in Charlottes-
ville, Va., has recently released a set of guidelines for
preschool that reflect the best American and French
practices.

What's Really Needed

Federal policymakers face a choice about the future of
Head Start: Expand it without fundamental change, as
the Clinton administration now plans; or change it to
emphasize cognitive development and school-readiness.
The first option is easier because it requires only more
money. But we cannot expect much from expanding a
day care program of uneven quality to even more

It would be far preferable to redesign the educational
component of Head Start while preserving its capacity
to deliver nutritional, social, and medical services to
children and their families. This would mean recruiting
a well-qualified staff of teachers and paying them higher
salaries and establishing a national curriculum intended
to prepare young children to succeed in school. To be
sure, it would cost more, but what we are doing now
may be even more expensive down the road. At the very
least, when Congress reauthorizes Head Start in the next
year or so, it should set up a significant number of high-
quality demonstration projects and insist upon careful
evaluation of their effects.

In the short run, change will threaten those who see
Head Start as a jobs program, a way station for adults
leaving the welfare rolls In the long run, however, a re-
configured Head Start could dramatically improve the
lives of the nation’s most vulnerable children. +

Diane Ravitch is a New York-based senior fellow with the
Progressive Policy Institute. Martha Wright, a former intern
at the Progressive Policy Institute, assisted the author with
research.
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Emphasis Shifts to Keeping Siblings Together
When Using'

Foster Homes

By PAM BELLUCK

CHICAGO, Aug. 25 — Childhood
has not been kind to them, these four
brothers and sisters.

Their overwhelmed  parents
smacked them to keep them in line,
counselors say, and the three oldest,
now ages 10, 9, and 5, were sexually
molested by their mother’s brothers.
Now angry and insecure, the siblings
hit one another, made disturbing sex-
ual gestures, sometimes wet their
beds and misbehaved in school.

When child welfare authorities de-
cided to remove them from their
parents’ home and place them in
foster care two years ago, they stood
a good chance of being separated
from one another. Child welfare
agencies have historically focused on
finding available foster parents, not
on trying to keep sisters and broth-
ers in‘the same home. And it is hard
to find foster parents with room for
four, let alone the willingness to take
care of so many troubled children.

But this time, Veronica, Chantel,
Jimmy and Jermaine, who is 3, were
steered toward a new program that
pays foster parents a premium — a
salary thousands of dollars in addi-

‘on to money they receive from the
ate, as well as benefits not offered
.y the state — health insurance, va-
cation time, pension and sick days —
to persuade them to care for a group
of brothers and sisters.

The Chicago program reflects a
growing national movement in foster
care. Fueled by lawsuits in New
York, Chicago and elsewhere, and by
a groundswell of lobbying by child
welfare advocates, states have be-
gun enacting laws and establishing
programs to encourage foster par-
ents to care for several siblings.

“You can’t underestimate the
trauma children go through when
they're separated from their sib-
lings,” said Gordon Johnson, the
president of the Jane Addams Hull
House Association, a nonprofit agen-
cy that runs the sibling program.

“On top of the trauma of being
separated from their parents, yau
put them in a strange environment
where they're mixed with other
kids,” said Mr. Johnson, who is a
- former director of the Illinois De-
partment of Children and Family
Services.

Some child welfare officials point
out the potential pitfalls of trying to
routinely keep siblings together. Spe-

‘1 programs like Chicago's are

rally expensive and the laws

- consent decrees involved are

orten difficult to enforce, if only be-

cause there may be more groups of

siblings than families willing to take
them. >

In addition, some officials and ad-

vocates worry that it might compro-
mise another increasingly popular
goal: to place children with no
chance of being reunited with their
parents in adoptive families as soon
as possible, removing them from the
limbo of foster care. It is always
easier to find a family to adopt just
one child.

But increasingly, most foster care
experts agree that trying to keep

brothers and sisters together is at |

least a worthy goal because it could |

help maintain some thread of consis-
tency for children whose small
worlds are being otherwise ripped .
apart and whose history of abuse
may have made them more depend-
ent on each other.

Since the majority of children in
foster care have siblings who are
also in foster care, keeping them
together is no small task. In some
states, as much as 80 percent of
foster children have siblings in the
system and half or more are scat-
tered among different foster homes.
And many child welfare agencies
report seeing more large sibling
groups, possibly because social
workers who find one abused child in
a family are néow more inclined to
quickly remove the other children.

Last year, California passed a law
allowing foster homes to take more
than six children, the maximum, if
the move kept brothers and sisters
together. Ohio, Massachusetts and
New York took up similar measures
in 1996.

Minnesota and Alabama recently

'began requiring that siblings be

placed together whenever possible,
according to the Child Welfare
League of America, a national advo-
cacy group.

In New York City, a small pro-
gram begun last fall gives foster
parents who take in sibling groups a
rent-free apartment in a building in
Rego Park, Queens, pays them an
extra stipend and provides benefitd”
like laundry service and baby sitters.

California’s Social Services De-
partment is giving social workers
special training in placing siblings
together and has recommended that
counties pay prospective foster fam-
ilies to wait until sibling groups are
available. New Jersey has just begun
heavily recruiting foster parents
who will agree to take sibling groups.

Kentucky provides an extra sti-
pend for foster families that care for
siblings. Florida is setting up a pilot
program along the lines of the Hull
House program in Chicago. And Illi-
nois has another program that gives
foster families extra money for rent
if they miove to a larger house to take
in more brothers and sisters.

‘““More and more people are talk-

{
|

|
|

ing about it and trying to do better,”
said Kathy Barbell, director of foster
care for the Child Welfare League.

*“It’s like a light bulb went off,” she
said. “What is the longest relation-
ship you have with any person? It's
your siblings. And there are more
former foster children searching for
their siblings these days than for
their biological parents.”

In some ways, these sibling initia-
tives reflect a broader national
movement to give foster children
more stability. New York City and |
other systems are championing :
plans to keep foster children in their
original neighborhoods, and many
states, like Illinois, are trying to
place more children with relatives,
which can also lead to more sibling
contact.

So far, the fledgling programs for
siblings are making incremental dif-
ferences, as states weigh priorities in
foster care placement. What should |
social workers do, for example, if a

family takes in one child but does not |

have room for a sibling taken from

the parents later, or for a new child |

born to the parents?

In New York City, a class-action “

lawsuit filed by the Legal Aid Society

against the city was settled in 1993 |

with an agreement requiring that

siblings be placed together when it is J
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Cynthia Howe for The New York Times

Mary Hardwick, 58, an experienced foster mother, took in four siblings — Veronica, 10, Chantel, 9, Jimmy, 5,
and Jermaine, 3 — as part of the Neighbor to Neighbor program in Chicago that keeps siblings together.

in their best interests. More sibling
groups are being placed together
now, 51 percent in 1996, up from 45
percent in 1990 when the suit was
filed. Jennifer Folk, a spokeswoman
for the Administration of Children’s
Services, says the main reason
brothers and sisters are separated is
that a social worker decides they
need different types of medical or
mental health care, or a relative
offers to take only one or two of the
children. Child welfare advocates be-
lieve more sibling groups should be
kept together.

In Chicago, the Cook County Public
Guardian won a similar consent de-

cree with a suit against the state,

including a provision that siblings,
when separated, should visit each
other twice a month. Still, two-thirds
of Illinois’s 37,762 siblings in foster
care are separated from some of
their siblings and only about half of
those children visit each other twice
a month, said Mary Sue Morsch, a
deputy director of the Illinois De-
partment of Children and Family
Services, adding that her depart-
ment was working to improve the
number of siblings kept together and
the number of visits between chil-
dren separated from brothers and
sisters. .
.. Mr. Johnson said he wanted to

expand the Hull House program]

Neighbor to Neighbor beyond its 30
foster families. He said that placing
siblings together makes it easier for
social workers to assess whether
children should be reunited with
their parents, one goal of the pro-
gram. Even if they are separated
later by adoption, he said, they have
at least been together for a while.
Very few studies have tried to
measure the consequences of sibling
group placements. One recent small
study of preschool foster children
living near Syracuse found that chil-
dren living with their brothers and
sisters were more emotionally stable
than children separated from their
siblings but did not do as well on
cognitive tests, perhaps because old-
er siblings, rather than parents,
taught the younger children skills
like increasing their vocabulary or
naming colors, said the author, Mau-
reen C. Smith, an assistant professor
of psychology at Chicago State Uni-
versity. Professor Smith said she
concluded that sibling placements
should not be automatic, but should
depend on each child’s needs.
Aware that they are plowing new
ground, some sibling programs try
to move quickly when conflicts be-
tween siblings and other difficulties
arise after placement. After prob-




lems cropped up between brothers
and sisters in one of the New York
program'’s foster families, two broth-
ers were moved temporarily to an-
other home in the program, trading
places with two sisters from another
family, said Sue Goldman, assistant
director of foster home services for
the Jewish Child Care Association,
which runs the program.

In Chicago, Hull House gives its
foster parents intensive training and
monitors the families closely — at
least once a week. In exchange for a
$16,000 annual salary (which supple-
ments the regular state stipend of
roughly $415 per child per month),
Hull House treats foster parents like
full-time employees. They cannot
hold another job and can be dis-
missed quickly, for cause.

That is what happened to the first
Hull House foster mother who took in
Veronica, Chantel, Jimmy and Jer-
maine. The woman, Bobbie Luckett,
56, tried hard to establish order and
consistency for the children, who
gorged themselves on food as if they
never had enough'and who were
often very rough with one another.
Once, Ms. Luckett said, Veronica
brandished a kitchen knife at her.
Chantel had trouble at school, calling
a substitute teacher epithets and
harassing other children.

Ms. Luckett often consulted the
program's. caseworkers and thera-
pists for guidance and used methods
like the Good Kid Chart, a checklist
of goals like “I did not fight before
school” and “I did not argue to-
night”” But in February, about a
year after the children came to live
with Ms. Luckett, the girls locked the
boys in a closet and Ms. Luckett’s
adult daughter, who was baby-sit-
ting, lost her temper and struck the
girls with a belt, said Michael Heard,
a Hull House therapist. Within 24
hours, the children were removed
and placed with Mary Hardwick, a
58-year-old woman with years of ex-
perience as a foster mother.

Ms. Hardwick says the four chil-
dren are the most troubled she has
cared for. In addition to problems at
home, the girls were once kicked out
of a church program for fighting
with each other. But Mr. Heard says
that with Ms. Hardwick’s steady ap-
proach, he 1is seeing gradual
progress: Jermaine is becoming
more verbal, all four are playing
together in a friendly way in group
therapy sessions. On balance, he be-
lieves, they are gaining stability.

I guess they really love each oth-
er,”” Ms. Hardwick said. ““They just
don’t know how to express it. But all
of them together is better. I wouldn’t
want to be split up from my sisters
and brothers.” &
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PropogsI

‘would cut
price of
insurance

By Samuel Goldreich

THE WASHINGTON TIMES

A coalition of health insurers
and employers proposed a blue-
print to lower premiums yester-
day, offering a -market alter-
native to the patients’ rights bills
before Congress.

The eight-point plan released by
the Council for Affordable Health
Insurance calls for a series of tax
and regulatory changes designed
to shift decisions on health care
and coverage from employers to
individuals in an effort to curb
spending.

But critics say several of the
council’s proposals would enable
employers to shift more costs to
workers without any improvement
in access to quality health care.

‘ Both sides say something has to
be done about people being priced
out of health insurance markets,
but they differ on what regulators’
should do about it.

A recent American Hospital As-
sociation study predicted that the
number of uninsured Americans
will increase to 45.6 million by
2002, up from about 40 million
now. That continues a trend that
has been uninterrupted since
President Clinton took office in
1993 and vowed to extend insur-
ance coverage to the nation’s 36
million uninsured.

The administration has re-
sponded by pushing Congress to
expand coverage under the Med-
icaid health insurance program for
the poor and disabled. Health and
Human Services Secretary Donna
E. Shalala is presiding over a new
federal and state effort that is de-
_signed to add 5 million children to
the Medicaid rolls over the next

five years at a cost of $24 billion.

- “Too many working parents
can’t afford health care for their
children, and too many children
.are at'risk,” she said yesterday in
a statement announcing approval
of South Dakota’s children’s health
plan, the 31st such state program
approved.

But the council said that the only
way to solve the problem of ex-
panding insurance coverage is to
make. individuals more responsi-
ble for health spending.

“The consumer does not know

how much health care costs in this |

country,” said Karen Kerrigan, -
president of the Small Business
Survival Committee.

The group supports the council’s
plan, would:
. ® Increase personal responsibil-
ity by allowing health plans more
power to impose “cost-sharing”
The council calls for expanded use
of Medical Savings Accounts and
other plans that rely on patients
glaymg high insurance deducti-

es. .

® Support guaranteed access '
and continuous coverage by creat-

ing incentives and penalties for in- | |

dividuals to buy health insurance.
ple seeking to buy insurance
lt:ﬁ{g_hen they are sick would face
2r_ premiums or longer peri-

ods of non-coverage for pre-
existing conditions. The plan also
supports creation of guaranteed

access programs
limited to 150 percent of the aver-
age.

® Allow more flexible pricing in
the small group market pegged to
the risk of covering individuals.
The plan would eliminate broad

From page B7

“community ratings” imposed in |

many states that requires the same
premiums for everyone.

® Reform liability laws to limit

extraordinary jury awards in mal-
practice cases.
- e®Increase disclosure so con-
sumers will know about future
premium increases and the price
of health services in advance.

e Enable consumers to buy cov-
erage without mandated benefits
such as a 24-hour hospital stay
when delivering a baby.

® Give individuals 100 percent
deductibility for health insurance.

e Increase consumer education
so patients know the limits of their
coverage and the relationship be-
tween benefits and premiums.

The council estimated that pre- |

miums would drop between 44
percent and 63 percent for indi-
viduals and between 37 percent

and 56 percent if all of its recom-

mendations were enacted.

Nosh INGIoN Times
%A/
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3 respectability for the skinny kid from Hobo-
g ken. Sinatra persuades his close personal
friend Sam (Momo) Giancana to deliver
Teamster votes in primaries and again in the
: race against Nixon. But after the election,
Y RFK’s crusade against organized crime
freezes Sinatra out. When the First Swinger
‘ pad, crashing at Bing Crosby’s instead, Frank
~goes psycho, “Crosby’s a Republican!” he bel-
lows at Lawford (Angus Macfayden), who
serves as errand-slash-whipping boy for the
 Kennedyand Sinatra camps. '

. Psycho Frank inspires Libtta's best
for Heartthrob Frank: his grin is too chip-
us to buy Marilyn and Ava falling for him.
whose oily pompadour is no substitute for

" Cheadle looks like Sammy, but his wattage
. is too low, whether he’s sucking up to
. Frank or gamely dancing to choreography

he is, as in life, only a marginal presence.
And Lawford may well have been the
sniveling weasel Macfayden makes him
out tohbe, but we nevler get'glal hint of the
English cucumber cool enough to squire a
Kennedy. Sinatra had more charisma in
v+ ~his pinky ring than these five wanna-bes.

' Their R-rated steam-room camaraderie
- . feels forced. They're not larger than life,
- they're smaller—except for Petersen’s
. dashing JFK. One look from his glinty eye
~and you think, this cat is a real gasser,

f TOP: ANTHONY DIXON—LF1

cancels plans to stay at Sinatra’s Palm Springs -

loose-cannon material. But he’s not built”
munk-cheeked, his blue eyes too crazed for
Likewise Joe Mantegna’s Dean Martin, { in to the tantrums they throw in

Dino’s affectless, bibulous charm. Don

i by tap prodigy Savion Glover. Bobby Slay- .
- ton does a nicely hostile Joey Bishop, but :

.- chicky baby. The rest seem like Clydes. W .

LEFT AND BOTTOM RIGHT: PETER L. GOULD—IMAGES (2);
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Who Needs Parents?

A new book argues they have no effect on kids

BY SHARON BEGLEY
T'S NOT THAT JUDITH RICH
Harris thinks ‘you should
beat your children. And
she’s not arguing that you

should ignore the little tykes, or

tell them they are lazy idiots
when they fail in school, or give

the grocery store. But Harris, a
New Jersey gm‘lndx_nother and
writer of psychology textbooks,
does claim that nothing you do
or fail to do will make a whit of
difference to the kind of adult
your kid becomes—not in tem-
perament, character, personal-
ity or intelligenice.

‘When Harris’s new book, The
Nurture Assumption (480 pages.
Free Press. $25), lands in stores
next month, it will likely trigger
the biggest storm in psychology
since “The Bell Curve” argued that blacks
areinherentlyinferior in intelligence. It is al-
ready provoking passionate debate among
scientists and therapists because it argues
that parents make only a single lasting con-

NINA BERMAN—SIPA

genes. Behavioral genetics—
the field that examines how
much heredity shapes per-
sonality—finds that genes ac-
eount for maybe half of the
differences among people in
 such traits as timidity, impul-
sivity, thrill-seeking and ami-
ability. The other half comes
+ from “environment,” which
. includes things like a lo
* friend or a humiliating high-
school year. Most scientists
also include, under envi-
ronment, how parents treaf-
ed the kid. Not Harris. The
idea “that what influences
children’s development ... is
the way their parents bring
them up,” she contends, “is
wrong.” A peer group, not
parents, “determines the
sort of people [children] will
be.” Her conclusion rests on
her analysis of other scien-
tists’ research, especially
studies of twins. Identical
twins reared in the same

tribution to their children’s future: their

Never mind: Quality me is wasted time,arris says

home, for instance, are no more alike than
those reared apart. And two children adopt-
ed by the same parents turn out no more
alike than a duo raised separately.

The implications of Harris’s theory are
profound: a parent’s love and affection does
not make a child self-confident and friendly;
reading her bedtime stories does not instill a
love of books;. getting divorced does not
make a child insecure; giving in to a child’s
tantrums does not reinforce his explosive
temper. Not even making a child miserable
has long-term consequences (except in how
much he loves you), argues Harris, who has
no academic affiliation and no Ph.D. Her

- idea will be welcome news to guilt-ridden

parents convinced that missing one round of
“Goodnight Moon” will scar a child forever.
“Througheno fault of their own,” she says,
“good parents sometimes have bad kids.”
This offer of absolution worries child-
development experts. Dr. T. Berry Brazel-
ton, professor of pediatrics at Harvard Med-
ical School and best-selling author, argues
thdt “the basis for all learning, social and cog-
nitive, is laid down by parents in the first
years of a child’s life.” That foundation helps
a child forge an identity, which guides his
choice of friends. But Harris doesn’t buy that.
No wonder linguist Steven Pinker of MIT
predicts that “The Nurture Assumption”
“will come to be seen as a turning point in the
history of psychology.” Let the debate begin.

With ErRixA CHECK
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The Power of Their Peers

A book argues that parents have little influence. Provocative. But true?

SYCHOLOGISTS CAN CALL OFF THEIR CENTURY-LONG
search for the key to rearing a good child—not because
" they’ve found it but because it doesn’t exist. At least,
- that is the thesis of a soon-to-be-published, destined-
for-controversy book, The Nurture Assumption (Free Press;
480 pages). Its author, Judith Rich Harris, states baldly that
parents do not have “any important long-term effects on the
development of their child’s personality.” '
Harris is not saying that. the genetic lottery sets a
child’s destiny. Around half of the difference in personali-
ty among kids, she notes, is unactounted for by genetics.
Rather, she is saying that the crucial environmental influ-
ence is outside the home. - :

“There kids absorb the values _
of peers and find a niche in the L o T 5 T
local . ecology. They become =8y .
- .- known as tough or nice or wacky :
or wicked, and personality starts :

to harden. Granted, parents can
shape behavior within the
home. But in the wider world,
Harris argues, the child is a dif-
ferent person, and there lie the
roots of the budding adult. '

Harris’. clever and witty
book makes this argument with
power, but that’s partly because
she doesn’t brake for subtleties.
A classic 1928 study, she writes,
found that children who violated
rules at home “were not notice-
ably more likely than anyone
else to cheat on a test at school or
in a game on the playground.”
Actually, that study did find
some correlation bétween hon-
esty inside and outside the home. And psychologist Douglas
Jackson has reanalyzed the data with modern atiStical tech-
niques and found a very high correlation.

To be sure, pop-psych notions about héw you create a
good kid—about some simple, magical parenting style—were
due for the thrashing Harris gives them. Behavioral geneti-
cists have learned that identical twins reared together are
scarcely more alike than identical twins reared apart. This
and other data suggest that the “shared environment” of sib-

lings—including the overall household atmosphere and

child-rearing tenets that parents apply to all their kids—have
little straightforward effect on personality.

Rather, say behavioral geneticists, the “non-shared” envi-
ronment is where the action is. Jimmy and Johnny find differ-
ent peer groups at school, or different niches in a single peer
group; Jimmy becomes valedictorian, Johnny becomes trou-
ble. What’s a mother to do? Non-shared environments outside
the home, not parents, get the blame in Harris’ theory.

But non-shared environments can also exist inside the
home. Maybe, for example, parents treat siblings different-

-ly—doting on Jimmy and screaming at Johnny, say;and that
.is why Johnny went bad. If Harris is to demolish the nurture

assumption, she must somehow dismiss such dynamics. |
She tries. She pungently punctures various arguments

linking parental treatment to child behavior. Maybe mom-

my’s screaming at Johnny didn’t cause his misbehavior, as

 some scholars naively assume, but rather was caused by it.
- -Maybe. Still, maybe the screaming made things worse. Or
- maybe mommy was subtly favoring Jimmy all along. How

would you know: for sure? The more puncturing of argu-
ments Harris does, the more you realize that the whole issue

. ‘of non-shared environments in the home is disconcertingly
‘complex; nearly apaque to science. R
B LA L One of the few exceptions is

birth order. (Maybe younger

such as getting slugged by older
siblings.) Harris tries at length

FNIL YO MVZY1 WYHOZ

birth order and personality, but
even if she succeeded, it
wouldn’t much matter. Birth

possible reasons that parents
might treat kids differently.
Most others are nearly impos-
sible to study—and in any
event are not well studied.
Nonetheless, Harris, having
grappled with the tip of the
iceberg, declares victory. !

schoolmates; his younger

5 ’ brother doesn’t. Why? Did
alienation at school reach critical mass because he felt less
loved at home than his brother? Did schoolyard rejection
make him morose, hence impervious to a parenting style
that worked well enough with his brother? Is that the key—

calibrating your parenting style to your kids’ different needs?

We just don’t know: (g

In between too-breezy formulations of her thesis (“parents
count zilch”), Harris makes key qualifications. She recognizes
that moral attitudes are more malleable than personality traits.
She even thinks there are a few things parents can do for their
children. And she argues that good teachers can matter,
shaping the ethos of a child’s peer group.

Harris” core, convincing message—that many parents
wildly overestimate their influence—may usefully calm some
nerves in this age of high-anxiety parenting. But it may also
do the opposite. These days much parental fretting is already
going into the shaping of peer groups and their context.
Which private school? Soccer on Saturday or French lessons?
Birthday party at Marva Tots or the Discovery Zone?

Relax. Science hasn’t answered these questions either. m

siblings get treated differently -
by parents, or face some other '
“microenvironmental” effect, ' |+

to debunk correlations between -

order is but one of countless

A boy in Arkansas shoots ™ *
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—'l—éen_s- put parental influence first,

By Karen S. Peterson "' "'
SA TODAY - i

Fifteen-year-old Jenifer

Scheyer says it is impossible for - ‘
her to name just one major in-*

fluence in her life.

“My life is a big mix; with so
many influences. I'd like to say
% ; ts first, and people like

- e

i Jordan and other ath-.
* "letes and movie stars when they

do stuff that looks cool, and
models and girls' magazines,”
says Jenifer, of Northbrook; Ill.
“I also have "some' ‘close
friends I trust to infl
ml?at also my boyflrllend And
wi parents tell me really
2uoes ;%ﬂ me. You havhito pu(;
these things ther an
make a choice yo:orgcﬁf." :
Jenifer is addressing- the
premise of a new book on influ-
ences on children, The Nurture
gzsg)umption (The Free Press,
The volume is sparking a fi-
ery debate among child-devel-
opment specialists over which
influences kids more: parents
or the wider world. (See Cover
Story, 1D.) Author Judith Rich
Harris claims that what parents
do, other than passing along
their genes, makes little differ-

ence
Although may lack the
perspectlveth:? the experts,

members of - USA TODAY's
Teen Panel, including Jenifer,
are eager to join the debate.
About say nobody influ-
ences them more than their par-
ents. The other half — mostly
older panelists — aren't so sure.
"wrental influence was crystal-

USA TODAY’s Teen
Panel curently has 20
members; four are
moving on to college this
fall. Panelists were:

. selected from 600

ap%icants. ; '
e group reflects the
JUSA’s geographic and
ethnic diversity.

USA TODAY checks
with them ocassionally
about issues from the
controversial to the
mundane.

clear when they were younger,
but now peers and other out-
siders have the hegge
“My parents a great deal
of effect up until I was in middle
school,” says Will Shelton, 16,
of Knoxville, Tenn. “The things
m t me I still remember
hold to, but at this age in
high school your friends have a

but some see it fade

¢ Assumption’
not without
controversy

.. The. Nurture Assumption,
(The Free Press, $26) is arriv-
ing in bookstores in a whirl-
wind of controversy.

Pundits already are calling.
Judith Rich Harris' look at the
nature-nurture debate every-,
thing from dangerous to right.
on t.
is concludes, after re-
viewing the research of oth-
ers, that parents vastly over-
rate their influence on
children, other than what they
bequeath them genetically.
More important are peers,
who can be problematic.

From Harris’ book: “I be-
lieve high or low status in the
g; gmtzgehas permanent ef-

on the personality. Chil-
dren who are unpopular with

- and found wanting.”

- By Tom Sobolik, Tha Free Press
Harris: ‘Status in the peer
group has permment effects.’

their peers tend to have low
self-esteem, and I think the
feelings of insecurity never go
menﬁmlyYou been
ied by a jury of your peers

- whole lot of influence. My reli-

gion does have influence. And
some teachers: My history
teacher last year had a great
deal of influence. He was just
very honest. If he said some-
thing, he meant it.”

Ari Goldberg, 16, of Boca
Raton, Fla., says the swerving
to rs begins sooner than

iddle school. “As soon as a
child starts school, he is with
friends and teachers from 9
am.to3 &)m. He's with his par-
ents two hours over dinner, and

then eve goes to sleep.”

By middle school, Ari says,
the child is truly more under the
influence of peers than parents
and even less apt to talk with his
folks about “sex, drugs and al-
cohol.” The fallout is diverse.
fl;or the c!fnld the lessening gogd

uence of parents is “a

ing because he is not enslaved
to his parents’ ideas,” Ari says.
“It's a bad thing because he
tends to drift away from his
family. And it is a natural thing
because that is the way nature

takes it course.” |

Mike Baab, 16, of Seattle says
parents are very important,
“but your environment totally
changes how you turn out. Your
friends ‘are way up there.” If
parents were the most impor-
tant influence on a child, sib-
lings would turn out more alike,

« he says.

Body piercing seems to be a
line of demarcation between pa-
rental and peer influence. “A
week ago | _%ot my tongue
pierced,” says Tighe Herren, of
Louisville. “I was influenced b
my friends who did it. I am 18,
going to college, beginning my
own life, and it is a statement of
individuality.”

Tighe says that by about age
13 parental influence is re-
placed by peer influence. “I
think you start realizing you are
your own person and can make
your own decisions, consider all
your options, rather than simply
following blindly what your par-
ents want you to do.”

Greg Bailey, 18, of Dallas has
had an eyebrow and his tongue

ierced, acts that were “abso-
utely not influenced by my par-
ents.” He absorbs “a lot of influ-
ence from the culture I hang
with around the clubs, with the
band I Ylay with,” Greg says. o |
definitely have a lot of influence
from my friends. I'm rarely
home anymore.”

Peer influence is not always
benign, some teens say. Even
some of his friends in his ad-
vanced study program “are not
to serious about studying,
and that affects me,” says Mario
Francisco Penalver, 17, of

USA Today  8/24/48
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WASHINGTON, D.C.
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Thank you, Lenora [Steinkamp] for that kind introduction, and for your friendship over
the years. It’s a pleasure to be here at John Eaton School, and to join you and the many other
committed and inspiring teachers here. It’s an honor to join District Superintendent (Arlene)
Ackerman, who has done so much to inspire a spirit of reform and renewal in the DC school
system; our tireless supporters in Congress, Senator Jeffords and Congresswoman Eleanor
Holmes Norton; and perhaps most important, the students, parents, and friends of John Eaton. A
special thanks to your principal, Jean Tate, for hosting us today.

It’s wonderful to see so many friends and advocates who are committed to giving these
young people one of the greatest gifts we can ever give them: a good education. There is no
more important work taking place in our nation’s capital than what you do here in these
classrooms every day on behalf of our children.

I’m also pleased to be meeting here in the school library - surrounded by the books that
will open up the minds of your students, and encourage their love of reading. I understand that
the parents of this school helped raise funds last year to buy a whole new set of books for this
library - a lasting investment in the future of these students - and a testament to the level of parent
participation that has always been the hallmark of John Eaton’s legacy over the years.

First, I want to congratulate everyone here for a highly successful first week of school.

I’ve been very impressed that every school in the system opened on time (for the first time in four
years); with teachers ready to teach, students ready to learn; and facilities repaired. And today,
many of DC’s sixteen new charter schools are opening their doors -- another cause for excitement
and hope. A few weeks ago, Superintendent Ackerman testified on Capitol Hill about her vision
to “create an exemplary school system that prepares our students for college, for good jobs, and
for life in the 21st Century.” And from what I’ve seen over the past few months, I have no doubt
she and all of you will succeed.

I’m also very pleased to be here at John.Eaton, which serves as a model of excellence
throughout the District -- not only for its high achieving students and outstanding staff, but also as
a training site for teachers and administrators across the DC public school system. This
wonderfully diverse school proves that every child can learn -- and excel. All of us here today
already know what Redbook has just recently discovered -- that John Eaton is not only one of the
best schools in DC, but in all of America.

Yet even the best schools face difficult challenges. As all of you know too well, some of
your students had to be moved out of their classrooms into the library last year -- because a leaky
roof made teaching almost impossible. And on some winter days, these bright young students
would come to a school with no heat -- because the boiler didn’t work properly. So I was very



pleased to just learn that these problems have been fixed, and kids are now back in their
classrooms -- ready to learn. But as we all know, there is much more that needs to be done here
and in schools across the country to prepare our students for the 21st Century.

Meeting that challenge is what brings us together this morning. Today, I’m joining the
President and Cabinet members and other Administration officials who are visiting schools like
this one in communities nationwide to celebrate “National School Modernization Day.” We’re
here to underscore the urgent need to improve and modernize our schools and to highlight this
Administration’s initiatives to meet those needs -- by repairing old schools and building new ones;
creating smaller classes with well trained teachers; and ensuring every school has access to the
technology of the 21st century.

The challenges before us are daunting. First of all, this nation is facing a school facility
crisis. A 1996 GAO report stated that here in DC, 97 percent of our public schools needed to be
upgraded or repaired. In fact, one third of all schools in America need extensive repair or should
be replaced. A recent government report on the state of our nation’s schools informs us that one
high school’s heating depended on a fireman stoking a coal furnace by hand; raw sewage backed
up on the lawn of a junior high school because of defective plumbing; and students at an
elementary school were exposed to chipping and peeling lead paint -- and boarded up windows.

These examples are taken from schools across the country. But we don’t have to look
farther than our own backyard to see how disruptive these kinds of conditions can be to the
quality of teaching and learning in our classrooms. While much work remains to be done, DC’s
schools are clearly making progress. As you know, all schools opened on time this year because
many important repairs were made before the school year started. And I’m pleased that the
Clinton Administration has been your partner in this effort, committing over $60 million on repairs
and construction throughout the DC public schools over the past year. Yet the job is far from
finished. It will cost over $2 billion to fully modernize the District’s schools.

Schools systems here and around the country are also facing major problems of
overcrowding -- caused in large part because there’s not enough space -~ or sufficient funding --
to build new schools. And again, studies show that students in overcrowded classrooms score
significantly lower in both math and reading than their counterparts in better facilities.

If we don’t begin solving these problems of deteriorating schools and overcrowded
classrooms today, we will be overwhelmed by them tomorrow. A new report by the U.S.
Department of Education reveals that for the third year in a row, record number of America’s
children are attending schools -- and that this dramatic wave of new students will remain high for
another ten years. Short term solutions won’t work. We must act now to hire new teachers,
repair aging schools, and build new ones, if our children are to succeed in the 21st Century.

We can view these record number of new students as an insurmountable problem. Or we
can seize this time as an historic opportunity to give each and every one of them a world-Class
education, so that they can grow up safe and healthy and fully prepared to become active citizens
in their community, and keep America the greatest land of opportunity and promise in the world.



And make no mistake -- this Administration is taking up that challenge.

This year, the Administration has proposed a $22-billion school construction plan to
renovate, modernize, repair or build 5,000 schools. Half of that assistance would go the 100
school districts with the most low-income children. Under the President’s plan, District schools
will receive $85 million for repairs and new construction. The President is also proposing to hire
100,000 quality new teachers for the first three grades, to help reduce average class size to 18
students. And he’s asked Congress to fully fund his education technology initiatives -- so that
every child in America has access to computers and the Internet -- the tools of the future. Today,
only 27 percent of America’s classrooms are wired to the Internet.

So far, Congress has refused to support these proposals -- but there is still a month left in
this legislative session, and the President believes, as I do, that it’s time to reach across partisan
lines to give all of America’s children the quality education they deserve.

Here in DC, we are seeing progress toward that goal on every front. Thanks to inspired
new leadership at the top, committed allies in Congress, and dedicated teachers and parents like
yourselves, the District is engaged in a concerted school reform initiative based on accountability
and standards. The result has already led to higher test scores at every grade level, and a highly
successful Summer enrichment program. I also want to commend Superintendent Ackerman and
others for a significant investment in teacher training; and a concerted effort to engage parents
and the community in the education of their children -- at home and at school.

The Clinton Administration has strongly supported these reform efforts in the past, so it is
my particular pleasure and honor today to announce two new grants that will help strengthen and
sustain your ongoing progress. First, a new $10 million U.S. Department of Education grant will
help every school in the District of Columbia improve the quality of teaching and learning --
particularly in the area of reading. Most of these new funds will be used to acquire reading
specialists in every school -- to help teachers develop a strong reading instruction program.

Reading is the very foundation of learning -- and hiring a reading specialist in every school
was one of the top recommendations of the National Academy of Sciences as an effective way to
improve literacy skills. As you know, the President’s America Reads Challenge seeks to ensure
that every child can read by the end of third grade -- and this grant will clearly help all of you
meet that important goal and unlock the wonders of these books that surround us here today.
These funds will also be used to improve the overall quality of teaching by creating a Professional
development resource center, and by developing a parent and community outreach program.
Next year, a similar grant will help place a math specialist in every District public school -- so that
we can improve math instruction as well.

I am also very pleased to announce a $1.8 million award aimed at helping our students
make that critical transition from the classroom to the work place. This new partnership between
the city and the U.S. Departments of Labor and Education will encourage academic excellence,
and open the doors to the high skill, high wage jobs of the future. The entire community must



play a role in making sure our kids have a realistic view of what it takes to succeed in the 21st
Century, and the District’s School to Careers plan does just that -- by calling on employers such
as BellAtlantic, the World Bank, Clyde’s Restaurant Group, the AFL-CIO and city government
itself to provide adult mentors and work-based learning opportunities.

These federal grants are designed to further support the District’s comprehensive school
improvement program to improve the quality of teaching and learning. Among other federal
initiatives, they build upon a $5 million grant by the Education Department that I announced last
March, aimed at keeping the doors of 80 DC public schools open this summer, so that 20,000 of
our young people could take extra academic instruction in reading and math. And I've heard that
program was a resounding success.

I’'m here today to underscore this Administration’s and my own personal commitment to
stand by you and support your efforts -- in whatever way we can -- to ensure that the students in
our nation’s capital receive the world-class education they deserve and need to flourish in the 21st
Century. Much hard work remains to be done ahead. But today, we see the progress that’s being
made; we know we’re on the right track; and we recognize that we’re all in this together for the
long haul.

There’s an old saying: “Fix the roof when the sun is shining.” The sun is shining on this
nation right now. Our economy is strong. We have the resources to make these investments in
our children’s and nation’s future. What better way to invest in that future than by rebuilding and
modernizing our schools and training new teachers -- so that students at John Eaton and every
school in America can reach their fullest potential and embrace the extraordinary opportunities of
a new century.

Thank you.

































Annie Mair - Principal, Cleveland Tri-school Learning Academy

Eleni Yelanis - Music teacher, Cleveland Tri-school Learning Academy
Gerson Rosenbloom - Chairman, NAMM (International Music Products Association)
Jeff Gaspin - Senior VP of Production and Progamming, VH1

Hillary Rosen - Recording Industry Association of America

E Partici

John Sparrow, Prmc1pa1 Marie H. Reed Community Leammg Center

Arlene Ackerman, Superintendent '

John Sykes, President VHI

Brad Anderson, General Manager of District Cablevision

Babyface, Recording artist '

Troy Morrice Boston, Sixth grade student at Marie H. Reed Elementary school

PRESS PLAN

Open Press

SEQUENCE OF EVENTS

11:00am.  Arrive at the Marie H. Reed Community Learning Center, met at curb side
by Principal Dr. John Sparrow and VHI1 President John Sykes

Procwdtotheentyh#lltoviewachﬂdren’sartexh’bit
Proceed to a meet and greet in adjoining room

11:15am YOU take five questions from VHI news crew (Stage participants remain,
other meet and greet participants exit.)

11:20am. Program Begins

School musicians perform
1123am.  Principal John Sparrow welcomes guests
1124am. Superintendent Ackerman speaks
“11:26am.  Student testimonial given by Troy Morrice Boston
11:28am.  VHI President John Sykes makes remarks

John Sykes introduces Brad Anderson, General Manager of District



Cablevision
1131am.  Brad Anderson makes remarks
11:33a.m.  John Sykes introduces artist Baby Face
11:34am.  Baby Face makes remarks and possibly performs

11:39am. John Sykes announces VH1's 10 year commitment to “Save the Music”
and introduces YOU

11:42am. YOU make remarks

11:48 a.m. John Sykes joins YOU at the podium and presents a check to
Superintendent Ackerman and several of the children

11:51am. Program ends with presentation photo
YOU greet audience members at rope line '

12:00 pm.  YOU, Dr. Sparrow, John Sykes and possibly Babyface proceed to
“Learning Center 2" - a large space where the other members of the
student body have gathered
YOU will make impromptu greetings

12:15pm. YOU depart

REMARKS

To be provided by Speechwriters

. ATTACHMENTS

5 Questions to be asked by the VH1 News Crew
Bios

School brief: Marie H. Reed
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Hillary Clinton questions for 9/16/98 . ’{D é{_ Mﬂ(/ ﬁ /UQUSC/'CCU
‘ Immed (s kﬂ{%{%ﬁwg Meet+brent-

1. As you know, VH1’s Save The Music program is dedicated to raising
awareness about music education and raising funds to provide instruments to
schools whose music programs have been cut back. Please explain why you
chose to participate in today’s event and why it's important.

2. Tell me about your commitment to arts education and why we should all be
committed? » ' g

3. -Who is your favorite artist and why?

4. We are producing a program on the top 100 greatest women artists of all
time. Who would you consider to be the greatest female musical artist of all time

and why? ' 3
5. Which artist is currently in your CD player and why do you like that artist?



Dr. John Sparrow - Principal of Marie H. Reed
Community Learning Center

Dr. Sparrow has been in the school system for 37 years. Twenty-two years'as a school
administrator and 10 as Marie Reed Principal. He has long been a proponent of arts education,

“believing in the concept that the arts support learning across the curriculum. When the District
System decided, about 8 years ago, to remove the instrumental music program from elementary
schools and shift the instruments to middle and high schools, Mr. Sparrow enlisted community
support to acquire instruments and insure the school would be able to retain an instrumental
program, if only in reduced scale on an after school basis. The VHI gift is the catalyst for
bringing the in-school program back.






John Sykes - President VHI

John joined VH1 in 1994 as the latest step in a distinguished career in the music and
television industry. Since his arrival VH1 has emerged as one of the fastest growing
cable channels in the country. John Sykes was also one of the co-founders of MTV.
During the 1980's he was as entertainment executive with CAA. He went on to become
president of Champion Entertainment managing the careers of such artists as John
Mellencamp and Maria Carey among others. He went on to become President of Chryslis
Records and later Executive Vice President of EMI publishing where he developed such
artists as the Stone Temple Pilot and County Crows.









MARIE H. REED COMMUNITY LEARNT ENT
NG
2200 CHAMPLAIN STREET, N.W. E o

WASHINGTON, D.C. 20009
202-673-7308 .

DR. JOCEN B. SPARROW " MS8. CECRLIA D.

BRADY
PRINCIPAL - ASSISTANT

FRINCIFPAL

Troy Morrice Baston

Troy Morrice Boston Il Is an eleven year old sixth grade student at Marie H. Reed
Community Learning Center. He is the only child of Michelle Boston. Troy is a
conscientious student whose extra curricula Interests Include karate and dance. He
has the the unique distinction of holding a first degree black belt in Karate and
participating in the residency program with the Dance Theater of Harlem in New York.
His musical interests include playing the drums with the Marie Reed Drum Corps. His
academic skills have been significantly enhariced by his musical exposure and
participation.










































“Exploring the Relationship between Music and Abstract Reasoning” by Dr. Francis H.
Rauscher

Statistical Summary: Involvement in the Arts and Success in Secondary School

Bios






























THURSDAY, SEPTEMBER 24, 1998
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5:55pm DEPART Boeing Field International
VIA Motorcade
EN ROUTE the Westin Hotel
[Drive time: 20 minutes]

6:15pm ARRIVE Westin Hotel
GREETER: Melissa Lewis, Banquet Manager

6:15pm PROCEED to Cascade 2
VIA Elevator

6:20pm- DCCC CO-CHAIR RECEPTION
6:45pm Cascade 2
Westin Hotel
HRC Hold: Executive Office
Phone: 206/727-5900
Fax: 206/728-2007
Staff Hold: Hotel Conference Room
Phone: 206/728-1000, x5154
CLOSED PRESS/DCCC PHOTO

FORMAT:
- Photo receiving line
PARTICIPANTS: 50 guests
6:45pm~ DCCC DINNER
7:20pm Cascade 1

Westin Hotel
OPEN PRESS/DCCC PHOTO

SCHEDULE FOR HILLARY RODHAM CLINTON
THURSDAY, SEPTEMBER 24, 1998



















FORT LOGAN ELEMENTARY
SHERIDAN, COLORADO
(303) 761-1304

SCHOOL INFORMATION

Enrollment 350
Grades 1-5
Ethnicity .

Anglo 48%

Hispanic 39%

African-American 4%

Asian 6%

American Indian 4%
English as a Second Language 16%
Free/Reduced Lunch Rate  78%

Standardized Test Results (1997)
Grade 5 - Reading 49.3% (up from %
Language 47.9% (up from 2

Pre/Post test reading test scores during the 1997-1998 school y:
in reading skills following implementation of ne
training, and reduced class sizes

SCHOOL IMPROVEMENT ACTIVT

Implementation of Balanced Literacy program
Staff training
Focused small group instruction in readmg and writirg
Daily poetry and oral reading activities
Emphasis on the development of specific reading strate
Writing instruction for a variety of genre
Instruction in listening and speaking
Individual student profiles with specific targets for ever

Individualized reading remediation program for at-risk readets

“Jump Start Week” individual reading assessments and parent/
every student prior to the start of the school year

5% in grade 3)
1% in grade 3)

L average 2 year gain
lxteracy program, staff

1ES

for every student

jics

v student

eacher conferences for





































































































































SCHEDULE FOR HILLARY RODHAM CLINTON
THURSDAY, OCTOBER 8, 1998

PAGE 9

8:45 pm

9:05 pm

9:10 pm-
tbd

tbd

tbd

RON

CONTACT: Pat McCleland 501/666-6000

DEPART Excelsior Hotel
EN ROUTE Private Residence,

[drive time: 20 minutes] (b))
ARRIVE Private Residence, (b))
GREETERS:

(b)(6)

COFFEE AND DESSERT
Private Residence

(b)(6)

CLOSED PRESS/WH PHOTO
PARTICIPANTS: Approximately 75 guests expected.

DEPART (b)(6)
EN ROUTE Private Residence

ARRIVE Private Residence

Private Residence
Little Rock, Arkansas

WEATHER FORECAST FOR WASHINGTON, DC: Variably cloudy with a
chance for a rain shower in the evening. Low 56. High 73.

WEATHER FORECAST FOR LITTLE ROCK, ARKANSAS: Sunny. High 76. Low

47.



























